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ABSTRAK 

 

 

Siti Hajar, (2019): Studi Pemahaman Kosa Kata Siswa Kelas II SMPN 4 

Bangun Sari Kampar Kiri Hilir. 

 

Tujuan penelitian ini adalah untuk mengetahui pemahaman kosa kata siswa kelas 

II SMPN 4 Bangun Sari Kampar Kiri Hilir. 

 

Desain penelitian ini adalah penelitian deskriptif kuantitatif. Jenis penelitian ini 

didasarkan pada pengumpulan data yang didasarkan pada fakta maupun fenomena 

yang menjadi objek untuk diteliti dengan mengkombinasikan hubungan antara 

faktor yang terdapat didalamnya, dan diinterpretasikan berdasarkan teori dan 

literatur yang berhubungan. Instrumen penelitian ini terdiri dari 20 pertanyaan 

yang telah diisi oleh 32 siswa. 

 

Hasil penelitian menyimpulkan pemahaman kosa kata siswa secara keseluruhan 

mendapatkan skor 59,69 dikategorikan “cukup”. Siswa mendapatkan skor 86,88 

dikategorikan “sangat baik” pada komponen kata benda. Siswa mendapatkan skor 

58,13 dikategorikan “buruk” pada komponen kata sifat. Siswa mendapatkan skor 

46,25 dikategorikan “buruk” pada komponen kata keterangan. Siswa 

mendapatkan skor 47,50 dikategorikan “buruk” pada komponen kata kerja. Hal ini 

berarti siswa masih belum memahami kata sifat dan kata kerja karena rendahnya 

jumlah jawaban siswa yang benar yang mempengaruhi pemahaman kosa katanya 

secara keseluruhan. 

 

Kata Kunci : Pemahaman Vocabulary, Kata Benda, Kata Sifat, Kata 

Keterangan, Kata Kerja 
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ABSTRACT 

 

 

Siti Hajar, (2019): A Study on Vocabulary Mastery at the Second Year 

Students of SMPN 4 Bangun Sari Kampar Kiri Hilir.  

 

The objective in this research is to find out vocabulary mastery of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir. 

 

The design of this research was descriptive quantitative research. This is a kind of 

research a form of research based on data collected during the study 

systematically the facts and the properties of the object studied by combining the 

relationship between variables involved in it, then interpreted based on the 

theories and related literature. Research instrument consisted of 20 question has 

been filled by 32 students.  

 

The research concluded students’ vocabulary mastery score was 59,69 categorized 

“fair”. Students got score 86,88 categorized “very good” level in noun component. 

Students got score 58,13 categorized “poor” level in adjective component. 

Students got score 46,25 categorized “poor” level in adverb component. Students 

got score 47,50 categorized “poor” level in verb component. It is mean students 

still do not understand adverb and verb because of the lack of correct answers that 

can be influenced their vocabulary mastery. 

 

Key word: Vocabulary Mastery, Noun, Adjective, Adverb, Verb 
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CHAPTER I 

INTRODUCTION  

 

1.1 Background of the Problem 

English is considered as a difficult subject for the Indonesian students, 

because English is completely different from Indonesian language based on the 

system of structure, pronunciation and vocabulary. English teaching involves of 

four language skills, they are Listening, Speaking, Reading and Writing. 

Moreover, there are language component pronunciation, grammar and vocabulary. 

Vocabulary is one of the components of language. 

Vocabulary is the important element in learning English; it is the first step 

for the students if they want to achieve their goal in learning English skill. 

Vocabulary is an essential part of language and always be first thing to learn a 

language. It considered basic, either written or spoken. In schools, the students are 

introduced and taught English like other important subject as one of compulsory 

subjects. However, English is still regarded as a difficult subject and a difficult 

language to be mastered by the students. 

Vocabulary mastery is one of the most important things to make our 

communication be fluent. Brown (1994:87) states that ―the larger the vocabulary 

size one has, the better one’s performance in all aspect of English language work 

will be‖. The exact choice of word and appropriate word are helpful to have a 

good communication in language. One of component that links the listening, 
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speaking, reading is vocabulary. If the students have limited vocabulary, it means 

that they will find difficulties in understanding English. 

Based on the researcher experience when she though the studies on the 

second year students at SMPN 4 Bangun Sari Kampar Kiri Hilir. The researcher 

found some problem in the class, it was caused by: Firstly, the students’ was 

difficult to find out the vocabulary meaning. It happened because student did not 

understand how to find out the word meaning in the dictionary, and they will 

difficult to found alphabet. Secondly, students’ cannot use the meaning of word. It 

can be seen from the students score at the last semester, there are still many 

student scores under 75 point (KKM). Third, the students felt bored when learning 

about vocabulary.  

Some students at SMPN 4 Bangun Sari Kampar Kiri Hilir still need to 

learn more vocabulary. They still make wrong to write some vocabulary, they did 

not know about the spelling and they also make wrong pronounce the word. They 

felt it was difficult to memorize English word because word in English quite 

different with Indonesian words. In teaching learning process most of the students 

are passives. They do not participate in learning activities. When the teacher 

explain and ask something, they are not interest in following the learning process. 

They also talk to each other and do not listen to the teachers’ explanation. 

Based on the phenomenon above, the writer is interested in concluding a 

research entitle ―A Study on Vocabulary Mastery of the Second Year Students at 

SMPN 4 Bangun Sari Kampar Kiri Hilir‖. 
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1.2 Identification of the problem 

Many problem appear when teaching and learning process in the 

classroom. As mentioned above, there are some factors that cause the students 

have problems in mastery of vocabulary.  

The first factor is students’ was difficult to find out the vocabulary 

meaning. It happened because student did not understand how to find out the word 

meaning in the dictionary, and they will difficult to found alphabet. It made them 

lazy to bring dictionary.  

The second factor is students’ cannot use the word of usage text. It can be 

seen from the students score at the last semester, there are still many student 

scores under 75 point (KKM). This means the ability of students in using 

functional word still need to be improved. 

The third factor is the students feel bored when learning about vocabulary 

and less motivated. The student did not pay attention to teacher explanations.  

 

1.3 Focus of the Problem 

In this research, the research want to know students’ vocabulary mastery 

with focus on usage text by noun, adjective, adverb, and verb of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir. 

 

1.4 Research Questions 

Based on the focus of the problem above, the research question is what 

students vocabulary mastery categories of the second year at SMPN 4 Bangun 

Sari Kampar Kiri Hilir?  



4 
 

1.5 Objective of the Research 

In the relation of research questions mentioned above, the objective of the 

research is to find out vocabulary mastery of the second year students at SMPN 4 

Bangun Sari Kampar Kiri Hilir. 

 

1.6 Significance of the Research  

The results of this study are expected to provide benefits to various parties, 

are as follows: 

1) For the teacher 

To help teacher in giving information about students’ vocabulary mastery 

of the second year at SMPN 4 Bangun Sari Kampar Kiri Hilir so it will 

motivate the teacher for applying a various strategy in teaching vocabulary 

mastery.  

2) For the students:  

To give students new situation, so that the learning process can run more 

freshly and help students more motivated to learn vocabulary and have fun 

in learning vocabulary. 

3) Other research  

The benefits obtained by other researches as one of references material for 

other researchers who interested doing research in analysing students 

vocabulary mastery. 
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1.7 Definitions of the Key Term 

In order to get clear understanding and to avoid miss interpretation of the 

terms used in the topic, the researcher defines them as in the following:  

1. Vocabulary mastery: Students understanding of words and then they can 

use it in sentence context. In this research, vocabulary mastery means the 

ability of students to memorizing some vocabulary and how the students 

know the meaning of a word and use it in a sentence (Stahl, 2005). 

2. Usage text 

For some people, learning vocabulary new words is easy. It seems like all 

they have to do is see the word and its definition, and then that information 

immediately gets stored in their brains to use later. Many others, though, 

struggle with learning and memorizing words, their definitions and how to 

use them in sentences (https://www.fluentu.com/blog/english/best-way-to-

learn-english-vocabulary/) 

 

https://www.fluentu.com/english/blog/learn-english-slang-buzzfeed/
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

2.1 Relevance Theories 

2.1.1 Definition of Vocabulary 

Vocabulary is one of the language components, which are spelling, 

grammar, phonology and vocabulary. It is an important element that cannot be 

separated from each other in language learning process. Krashen and Terrel 

(1981) they said the status vocabulary has been considerably enhance. This is 

come about partly as a result of the development of communicative approach in 

language teaching. On the other word vocabulary have become one of the object 

of the research in the methodology of teaching till become as a result of the 

development of communicative approach.  

Similarly with Brown (1994) says that vocabulary is seen in its central role 

in contextualized meaningful language and vocabulary was also focus on drill, 

exercise, and memorization effort. From the statement above, vocabulary is one 

the factor to know the ability of students in English learning process. If the 

students have many vocabularies, they easier to reach their four English skill. 

They are speaking, listening, writing, and reading. This statement is supported and 

provides much of the basic for how well learners speaking, listen, read and write. 

In the vocabulary concept, we study about the words. Words have difficulties with 

the various grammatical and morphological permutations of vocabulary. 
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Nagy (2007) explain that teaching vocabulary ―is more than teaching 

words. It is teaching about words: how they are put together, how they are 

learned, and how they are used‖. Learning vocabulary is not easy process in 

context of language. It will take a hard working and long process. Many thing we 

have understand when we learn it. Beside practicing and training, we need strong 

result in teaching English: the learners should have many vocabularies to develop 

their ability in learning English everyday. Similarly, Walkins in Thornbury (2002: 

13) summed up that without vocabulary nothing can be conveyed.  

Vocabulary will be taught especially for foreign language teaching 

learning activity, because event the student have master grammatical form they 

cannot the communication in the foreign language without mastering vocabulary. 

2.1.2 Types of Vocabulary 

Vocabulary classsified into two parts that are use in the two aspects of 

learning English in vocabulary; they are word form and word meaning. Word 

form is named as noun, adjective, pronoun, and verb. Adverb, preposition, 

conjunction and interjection. Page and thomas (1973:67) in siti zulyani (2014:16), 

divide vocabulary into four kinds, they are as follows: (a) oral vocabulary, it is 

consists of words actively use in speech; they are the words that come nearly to 

the compersation. The more often the person have uttered word the more readily it 

will come to his or her tongue; (b) writing vocabulary is word that come readly to 

one’s finger vocabulary, it may even happens that student who is more editorialy 

that visual dispose have a speaking vocabulary; stock of word to which one 

responds with meaning and understanding in the other writing; (c) listening 
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vocabulary is the stock of word to which one responds with the meaning and 

understood in the speaking of others; and (d) reading vocabulary is the words one 

responds in writing of others.  

Harmer (1993:159) distinguishes two kinds of vocabulary, namely active 

vocabulary and passive vocabulary. (a) active vocabulary, refers to all words the 

students have learnt and which can be used in communication. (b) passive 

vocabulary refers to all ords whice students will recognize the when they see them 

in communication.  

Base on the people capability in implementing vocabulary the vocabulary, 

Nation mentions two types of vocabulary, those are; (a) receptive vocabulary: 

knowing a word involves being able recognize it when it is heard ( what is the 

saud like) or when it seen (what does it look like) and happing and expection of 

that grammatical pattern the world will occurrence. This includes being able to 

distinguish it from word with a smilar from and being to judge if the word form 

sounds right or look right; (b) productive vocabulary: knowing a word involves 

being able to pronounce the word, how to write and to spell it, how to use it in 

grammatical pattern along with the word too often if it is typically a low 

frequency word and using it in a suitable situation using the word to stand for the 

meaning it represents and being able to think suitable substitutes for the word if 

there any.  

There are two types of vocabulary that have been state by Bloom (1973: 

384).There are function words and content words. (a) function word are the word 

which cannot be add with preposition, auxiliary, modals or any from of structure, 
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example; air plene, water fall, elementary school, and etc. While (b)content words 

are the words which can be add with any preposition, example take off, take over, 

etc.  

2.1.3 The Basic of Vocabulary  

Pikulski and Templeton (2004:1) point out there are some differences in 

the number of word that are used by and understood by students’. 

1) Receptive Vocabulary 

It is the word that the students’ understand when they listen to speech and 

when they read. The term receptive vocabulary is used to refer to listening 

and reading vocabularies. 

2) Expressive Vocabulary 

It is the word that the students’ use when they speak and write. The term 

expressive vocabulary is used to refer to both since there are vocabulary 

they use to express theme solve. 

3) Oral Vocabulary 

It is the word that the students’ understand when they hear them and they 

use in their speech. The term oral vocabulary refers to the combination of 

listening and speaking vocabularies. 

4) Written Vocabulary  

It is the word that the students’ understand when they read and they can 

use in their writing. The term written vocabulary refers to the combination 

of reading and writing vocabularies. 
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According to Chall (1987) to development their vocabulary, the students’ 

need to learn two aspects about words, namely: recognition and meaning 

vocabularies. 

1) Vocabulary Recognition 

The students’ vocabulary recognition consist of that body of words they 

are able pronounce or read orally. 

2) Vocabulary Meaning 

The students’ vocabulary meaning consist of that body word whose 

meanings they understand and can use. There are two aspects, however, 

are not separate from each other. Beginning literacy learners focus much 

of their attention in recognizing words, even though their primary focus is 

on meaning.  

2.1.4 Vocabulary Mastery 

Vocabulary mastery means the students having ability in understanding 

and using the vocabulary. A person said to "know" a word if they can recognize 

its meaning when they see it (Cameron, 2001). It means that in learning 

vocabulary we have to know the meaning of it and also understand and can use it 

in sentence context. 

In general, teacher will find attempt answer (although not necessarily 

based on research) to the question of how much know vocabulary should be 

introduced per lesson or unit in the text books adopt, and explicitly in the 

language teaching objectives stimulate by national educational authorizes. 

There several criteria that learner can master the vocabulary: 
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1) The learner is able to recognize it in its spoken and written form 

2) The learner is able to relate it to appropriate objects or concepts 

3) The learner can use it in the grammatical form 

4) The learner can spell it correctly 

5) The learner is able to pronounce it in a recognizable ways 

6) The learner knows in what ways it can combine with others words 

7) The learner can use it on appropriate level of formally and in appropriate 

situations. 

Furthermore, Hatch and Brown (2001:218) classify the vocabularies 

(words) in two based on their functional categories, they are: major classes and 

closed. They are explained as follows with examples  

1) Major classes  

a) Noun: it refer to a person, place or thing, i.e. Maria, teacher, book, etc.  

b) Adjective: it refer to the word that give more information about a noun 

or pronoun, i.e. kind, bad, smart, beautiful, ugly, etc.  

c) Verb: it refer to the word that denote action, i.e. walk, read, eat, run 

smiles, etc. 

d) Adverb: it refer to the word that describe or add to the meaning of a 

verb, adjective, another adverb or a whole sentence, i.e. carefully, 

diligently, honestly etc.  

2) Closed Classes  

a)  Pronoun: it refer to noun that have already been mentioned, i.e. she, 

they, her, etc.  



12 
 

b) Preposition: it refers to the word that help locate items and actions in 

time and space, i.e. at, on, beside, under, between, etc.  

c) Conjunction: it refer to the word that connect sentence, phrases or 

clause, i.e. and, so, but, etc.  

d) Determiner, it refer to the word that use before a noun to show which 

particular example of the noun you are referring to, i.e. the, a, an, my, 

your, that, this, those, etc. 

2.1.5 Teaching Vocabulary 

According to Nagy (2007) explained that teaching vocabulary ―is more 

than teaching words, it is about words: how they are put together, how they are 

learned, and how they are used‖. To teach the goal of teaching vocabulary, the 

students must be learn in many things about words and their meaning as well as 

the words themselves. As stated by Widaningsih (2011:1) ―Teaching vocabulary 

must be easy and enjoyable for the students. It is intended so the students easy to 

keep the new words on their mind. English teachers have to use good method and 

good ways in teaching vocabulary to students‖. Similarity with Widaningsih, 

Corcoran (2011:10) state that the teacher is responsible for teaching students to 

recognize and identify words, to pronounce words, to analyse, and categorize 

words, to read and finally to put words together into phrase, sentence, paragraph 

in written language. This indicates that teaching vocabulary is not only teaching 

students to memorize the words but also bring them to analyse and implicate the 

words in writing sentences.  
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Wallace (1987:207) states that there are several principles for teachers as 

consideration in teaching-learning vocabulary, as follow: 

1) Aims, the aims have to be clear for the teacher before they teach the 

vocabulary to the students. 

2) Quantity, the teachers have to decide how many new words in a lesson 

students should be learn. 

3) Need, the choices of words have to be related to the aims of 

teaching.Wallace says that:‖ it is also possible for the teacher to put the 

responsibility of choosing the vocabulary to be taught for the students‖. 

4) Frequent exposure and repetition, the teacher could not only teach new 

words one. They have to repeat them to make sure the students already 

remember them. 

5) Meaningful Presentation, this requires that the words be presented in such 

a way that its denotation or reference is perfectly clear and unambiguous. 

6) Situation presentation, the students should learn words in the situation in 

which they are appropriate. 

From the principle above, in teaching learning process the teacher should 

be able to identify who are students, what are their needs, and how should the 

teacher teach in simple and interesting way. Different age of students indicate that 

they also have different needs and interest. There are many ways concern with 

vocabulary presentation. However, a few things have to be member irrespective of 

the way new lexical item in present. 
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If teacher wants students to remember new vocabulary, it needs to be learn 

in practice, and revise to prevent students from forgetting, teachers must make 

sure students have understand the new words, which would remember if introduce 

in a memorable way teacher have to remember to employ a variety of techniques 

or ways for new vocabulary presentation and revision. 

In order to improve students’ vocabulary, teacher should appropriate ways, 

teaching method, and teaching aid. By using them, it would be easy for the 

students into the real active and motivated learning process, which can have as the 

way to explore their interest and progress in addition it can use to overcome the 

monotonous teaching and learning process. 

In teaching vocabulary, the teacher needs several aspect that improve 

students’ interest in learning vocabulary, as Nasution (1977) says that, they are:  

1) It interest for the learner  

2) It makes the learner give attention to the from, meaning, or use of a word 

and it gives a change of repetition 

Doff (1989) suggest some ways of presenting vocabulary or techniques for 

teaching new words, they are as follows:  

1) Introduce the words by using media or real objects  

2) Say that word clearly and write in on the board  

3) Get the class to repeat the word in chorus  

4) Give an example to show how the word is use  

5) Ask questions using the new word 
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Actually, in teaching vocabulary a teacher should consider about the 

material of vocabularies that would give to the students that have to be suitable to 

students’ need in learning. Furthermore, a teacher should prepare the material of 

teaching vocabularies including teacher’s technique in teaching learning process 

in order to make the students understand about the material was given, especially 

about vocabulary mastery. 

2.1.6 Assessing Vocabulary 

According to John Read (2000:1) it is necessary in the sense that words are 

the basic building blocks of language, the units of meaning from which larger 

structures such as sentences, paragraphs and whole texts are formed. For native 

speakers, although the most rapid growth occurs in childhood, vocabulary 

knowledge continues to develop naturally in adult life in response to new 

experiences, inventions, concepts, social trends and opportunities for learning. For 

learners, on the other hand, acquisition of vocabulary is typically a more 

conscious and demanding process. Even at an advanced level, learners are aware 

of limitations in their knowledge of second language (or L2) words. Vocabulary 

assessment seems straightforward in the sense that word lists are readily available 

to provide a basis for selecting a set of words to be tested. In addition, there is a 

range of well-known item types that are convenient to use for vocabulary testing. 

Here are some examples: 
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Table 2.1. Example of Assessing Vocabulary 

 

Kinds Example 

Multiple choice 

(chose the correct 

answer) 

The principal was irate when she heard what the students 

had done. 

a. Surprised 

b. Interested 

c. Proud 

d. Angry 

Completion (write in 

the missing word) 

At last the climbers reached the s____ of the mountain 

Translation (give the 

L1 equivalent of the 

underlined word) 

They worked at the mill. 

Matching (match 

each word with its 

meaning) 

1. Accurate 

2. Transparent 

3. Constant 

4. Visual 

5. Hostile 

___ 

___ 

___ 

___ 

___ 

 

 

 

a. Not changing 

b. Not friendly 

c. Related to seeing things 

d. Greater in size 

e. Careful and exact 

f. Allowing light to go through 

g. In the city 

 

Source: John Read (2000:2) 

 

These test items are easy to write and to score, and they make efficient use 

of testing time. Multiple-choice items in particular have been commonly used in 

standardized tests. A professionally produced multiple-choice vocabulary test is 

highly reliable and distinguishes learners effectively according to their level of 

vocabulary knowledge. 

According to Pearson (2011:235) one of the purposes of vocabulary 

assessments is to find out where your students are on the word learning continuum 

of development with respect to (1) their knowledge of specific content area 

words-word specific vocabulary assessment, and (2) their knowledge of the 

meaning system-generative vocabulary assessment. 
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1) For word-specific vocabulary knowledge, developmental assessments will 

help you determine how familiar your students are with respect to the key 

words, terms, and concepts in your content area (e.g., using the vocabulary 

knowledge rating scale above to find out how familiar your students are 

with the Westward Expansion in Social Studies, personification in 

English, or radioactive decay in science). 

2) For generative vocabulary knowledge, developmental assessments will 

help you determine approximately where your students’ morphological 

knowledge lies on the strand 1—strand 2 continuum (i.e., determining 

whether they would benefit best from strand 1 instruction in basic prefixes, 

suffixes, and base words or strand instructions). 

 

2.2. Relevance Studies 

In 2017, Linda Amalia conducted a research entitled ―An analysis of 

student mastery vocabulary in English Daily Conversation (A case study at first 

grade of Ma Al-Rahmah Islamic Boarding School Serang-Banten)‖. The result of 

this research shows that student’s memorizing vocabulary in English daily 

conversation at first grade of MA Al-Rahmah is good, it has seemed the score of 

student’s conversation, there are five students get extremely good score, 24 

students get good score, while the others are under 41 – 60 score. It means that 

most students learning strategy using memorizing vocabulary in English daily 

conversation is good. In reference to the result of the study, for further research, 

the writer recommends that the student’s learning strategy using vocabulary 
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mastery can contribute in speaking daily conversation and their motivation in 

studying English. 

In 2010, Aswal Syarifudin, Rismaya Marbun and Dewi Novita conducted 

a research entitled ―An Analysis on the Students’ Vocabulary Mastery a 

Descriptive Study on the MTS‖. The result of data analysis showed that multiple-

choice test 1 is 55.91 and test 2 is 58.02, so the compared of score in average is 

2.11. while the matching test 1 is 56.31 and in test 2 is 57.82, so the compared of 

score in average is 1.51. The conclusion to the classification of category is poor to 

average which mean that vocabulary of the seventh grade students of MTs 

Pontianak in low average level for achievement in English lesson in mastering 

vocabulary that should mastered by students. 

In 2017, Dhanu Rahmat conducted a research entitled ―a descriptive study 

of vocabulary mastery at the eighth grade of mental retardation students of 

SMPLB  Boyolali in the academic year 2015/2016. The result showed that (1) the 

strategy used by the teacher in teaching vocabulary the mild mental retardation 

students are context and memorization. The teacher used text and picture as media 

in context strategy, while in memorization, the teacher gave some noun 

vocabularies that have to be memorized by the students. (2) There were two 

problems which appear in teaching vocabulary mastery, namely; no upgrading for 

general teacher (non Pendidikan Luar Biasa teacher) in the SMPLB YKAB 

Boyolali. It made him difficult to handle students. Students’ participation during 

teaching learning process was less. They often did not ready attending English 

class. 
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In 2015, Aminah Caniago, Pipit Rahayu and Evi Kasyulita conducted a 

research entitled ―An Analysis of Students Vocabulary in Using Antonyms of the 

Second Years Students at SMP Negeri 05 Tambusai‖. Based on the analyzed the 

data which by researcher, that skill of second years students of SMP Negeri 5 

Tambusai was Very Poor category and frequency were 10% of the students very 

poor category, poor category 7%, fair level with the percentage 12%. So, it can be 

concluded that the students of second years was fair level of vocabulary in 

antonyms. 

In 2009, Carmen Olmos conducted a research entitled ―An Assessment of 

the Vocabulary Knowledge of Students in the Final Year of Secondary Education. 

Is Their vocabulary extensive enough?‖. The result showed that most of the 

students are placed between 7 and 12 points below the expected score. This means 

that most of them will come across problems  for understanding  texts because the 

most frequent 1000 words represent 72% of most texts and the most frequent 

2000 words represent 79.7% of texts of a non-academic nature. 

 

2.3. Conceptual Framework 

It is responsible for teaching students to recognize and identify words, to 

pronounce words, to analyse, and categorize words, to read and finally to put 

words together into phrase, sentence, paragraph in written language. This 

indicates that teaching vocabulary is not only teaching students to memorize the 

words but also bring them to analyse and implicate the words in writing sentences. 

For some people, learning new words is easy. It seems like all they have to 

do is see the word and its definition, and then that information immediately gets 

https://www.fluentu.com/english/blog/learn-english-slang-buzzfeed/


20 
 

stored in their brains to use later. Many others, though, struggle with learning and 

memorizing words, their definitions and how to use them in sentences. 

Students struggle to use certain words when writing as they are not sure of 

their meaning or usage. The conceptual framework can be seen as follows: 

 

Figure 2.1: The Diagram Show the Conceptual Framework of Discourse 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students’ problem 

Students’ lack of vocabulary 

Usage text 

Students’ vocabulary mastery by 
indicators (noun, adjective, 

adverb, and verb) 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

3.1. Research Design 

The design of this research was descriptive quantitative research. 

According to Sugiyono (2012) the descriptive quantitative research is a kind of 

research a form of research based on data collected during the study 

systematically the facts and the properties of the object studied by combining the 

relationship between variables involved in it, then interpreted based on the 

theories and related literature. This method aimed to provide a fairly clear picture 

of the problem under study.  

 

3.2. Location and Participant of the Research  

3.2.1. Location of the Research  

This research was carried out in second grade students at SMPN 4 

Bangun Sari Kampar Kiri Hilir located on Jl. Bangun Sari Kampar Kiri 

Hilir Regency. It was done from November to December 2018. 

3.2.2. Participant of the Research 

Participants of this research are the second grade students’ of 

SMPN 4 Bangun Sari Kampar Kiri Hilir. The amount participants 32 

students consist of 21 female and 11 males. The reason for choosing this 

class is based on the interview of an English teacher the second grade class 

has lowest vocabulary value compared to other classes:  
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Table 3.1 Participant of the Research  

No  Students Gender  Number of Students 

1 Female 21 

2 Male 11 

Total  32 

Source: English teacher of SMPN 4 Bangun Sari Kampar Kiri Hilir 

3.3. Research Instrument 

The Instrument of this research to collect the data used the test in multiple 

choice paper sheet and the blue print of the test can be seen in the following table: 

Table 3.2 Blue Print of Vocabulary Test 

Variabel Sub  

Indicators 

Item 

Numbers 

Items 

Vocabulary 

mastery 

1. Noun (N) 

2. Adjective (Adj) 

3. Adverb (Adv) 

4. Verb (V) 

 

1,2,3,4,5 

6,7,8,9,10 

11,12,13,14,15 

16,17,18,19,20 

 20 items 

 

3.4. Research Procedures  

Selecting appropriate research procedure is an important account to collect 

the data. To collect data of this research, the researcher applied the following 

procedure follows: 

1. Vocabulary Assessment 

The researcher used multiple choice assessment regarding with 

students’ vocabulary mastery.  
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2. Observation 

Observation was an activity in collecting data, was done by perceiving 

the object. The purpose of observation was to describe the general situation. 

In this case, the researcher wrote all the activities that happened in the 

teaching and learning process, like lecture and students’ activities. 

1) The first meeting, the researcher joined in vocabulary class of the 

second year students at SMPN 4 Bangun Sari Kampar Kiri Hilir 

2) The next step, the researcher saw the activities of the teacher and 

students in the classroom. 

3) The last step, researcher distributed paper sheets to all students, then 

asked them to answer all questions and the results would be statistically 

scaled. 

3. Documentation 

Documentation used to know the teacher and students teaching and 

learning process. The researcher used the digital camera to get some photos 

documentation used to get information of the data as natural, concretes and 

honestly.  

3.5. Data Analysis Technique 

In scoring the students vocabulary mastery, all the aspect of vocabulary 

mastery were divided by four indicators noun, adjective, adverb, and verb of the 

second year students at SMPN 4 Bangun Sari Kampar Kiri Hilir could be seen as 

follows: 
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Where: 

X = Individual of score 

∑X = The number of individual score 

N = The number of sample 

 

The average score (X) was used to test the assumption of the research. It can 

be calculated by the formula as follow: 

 

Where: 

X = Total average of score 

S = Score 

Smax = Maximal score 

 

 

Table 3.3 Matrix Interval of Students’ Vocabulary Mastery 

 

No Categories Scale 

1 Very Good 85 – 100  

2 Good 75 – 84 

3 Fair 60 – 74  

4 Poor 40 – 59  

5 Very Poor 0 – 39  

Source: Bailey (1984) 
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CHAPTER IV 

DATA PRESENTATION AND ANALYSIS 

 

4.1. Data Presentation 

This chapter discussed about the result of data analysis. The title of this 

research was a study on vocabulary mastery of the second year students at SMPN 

4 Bangun Sari Kampar Kiri Hilir. In this chapter, the research want to know 

students’ vocabulary mastery with focus on usage text by noun (N), adjective 

(Adj), adverb (Adv), and verb (V) at the second year students at SMPN 4 Bangun 

Sari Kampar Kiri Hilir. 

Based on the result of the analysis test, there was difference of students’ 

vocabulary mastery in noun, adjective, adverb and verb component. The higher 

score found at noun component of vocabulary. The explanation about the findings 

can be seen in the following information: 

 

4.1.1. Data Presentation of Students’ Vocabulary Mastery of Noun (N) 

Component 

The data of this research were obtained from score of students’ vocabulary 

test. The test consisted of 20 multiple choice items about vocabulary which 5 

items was noun questions (1,2,3,4, and 5). 

The first is researcher provided the data of students’ ability in vocabulary 

mastery based on vocabulary mastery test and the result divided into five 

categories; very good, good, fair, poor, and very poor. The data calculation 

statistically can be seen in appendix 3.  
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Table 4.1 

Students’ Vocabulary Mastery of Noun Component 

Total

Correct Category

1 2 3 4 5 Answer

1 Yukimu Warowo 1 1 1 0 1 4 80 Good

2 Zihan Nabila 1 1 1 0 1 4 80 Good

3 Nur Vita Suwarti 1 1 1 0 1 4 80 Good

4 Jerni 1 1 1 0 1 4 80 Good

5 Napsiruah 1 1 1 0 1 4 80 Good

6 Sadiani Zega 1 1 1 0 1 4 80 Good

7 Lelly Kusuma 1 1 1 1 1 5 100 Very good

8 Mutia Zaini Putri 1 1 1 1 1 5 100 Very good

9 Kiki Ambar Sari 1 1 1 0 1 4 80 Good

10 Putri Wulan Dari 1 1 1 1 1 5 100 Very good

11 Nur Aini 1 1 1 0 1 4 80 Good

12 Fadila Mayuni 1 1 1 1 1 5 100 Very good

13 Chindy Glaureza Sinaga 1 1 1 1 1 5 100 Very good

14 Nur Asari Romadona 1 1 1 1 1 5 100 Very good

15 Arisman 1 1 1 1 1 5 100 Very good

16 Yogi 1 1 0 1 1 4 80 Good

17 Windri 1 1 0 1 1 4 80 Good

18 Nita Lestari 1 1 1 1 1 5 100 Very good

19 Alvi Sahri 1 0 1 1 1 4 80 Good

20 Wiki Cahyani 1 1 1 1 0 4 80 Good

21 Alfido 1 1 1 1 1 5 100 Very good

22 Bayu Pradana 1 1 0 1 1 4 80 Good

23 Lia Anggraini 1 1 0 1 1 4 80 Good

24 Reza Alfian 1 1 0 1 1 4 80 Good

25 Widia Sundari 1 1 0 1 1 4 80 Good

26 Anifa Iswatun Qasanah 1 1 0 1 1 4 80 Good

27 Airlangga 1 1 0 1 1 4 80 Good

28 Riski Setia Nanda 1 1 0 1 1 4 80 Good

29 Novita Meriani 1 1 1 1 1 5 100 Very good

30 Ayu Citra Lestari 1 1 1 0 1 4 80 Good

31 Hendri Saputra 1 1 1 1 1 5 100 Very good

32 Siska Anjarwati 1 1 1 0 1 4 80 Good

32 31 23 22 31

100% 96,88% 71,88% 68,75% 96,88%Percentage

Total
139

No. Student's

Noun (N) Component

Items

Very Good86,88

Score

 

Based on table 4.1 above it is known that 32 students (100%) were able to 

answer question number 1, 31 students (96,88%) were able to answer question 

number 2, only 23 students (71,88%) were able to answer question number 3, only 
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22 students (68,75%) were able to answer question number 4, and 31 students 

(71,88%) were able to answer question number 5. 

This figure below to the result of score from vocabulary test, especially in 

noun component. 

 

Figure 4.1 : Students’ Score Histogram (Noun) 

From the figure 4.1 shown there are eleven students categorized ―very 

good‖. There are eleven students categorized ―very good‖. Most of the students 

were able answering the test. None of students got fair, poor and very poor 

categories, it is mean students still understand about vocabulary, especially in 

noun part.  

It can be concluded that most students able to answer easily the questions 

number (1. Call the… to help patient to go to the hospital) with correct answers 

(c. Ambulance). That also means students understand the material about 

occupation. Most students felt difficult answer questions number (4. My aunt and 

my uncle's children, are my…) with correct answers (a. Cousin) but most of them 
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answers (c. Nephew). That also means most of the students still don’t understand 

the material about family trees. 

Total of correct answer of Second Year Students at SMPN 4 Bangun Sari 

Kampar Kiri Hilir in noun component was 139 point and students average was 

86,88 categorized “very good”.  

4.1.2. Data Presentation of Students’ Vocabulary Mastery of Adjective (Adj) 

Component 

The data of this research were obtained from score of students’ vocabulary 

test. The test consisted of 20 multiple choice items about vocabulary which 5 

items was adjective questions (6,7,8,9, and 10). 

The second is researcher provided the data of students’ ability in 

vocabulary mastery based on vocabulary mastery test and the result divided into 

five categories; very good, good, fair, poor, and very poor. The data calculation 

statistically can be seen in appendix 4.  
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Table 4.2 

Students’ Vocabulary Mastery of Adjective Component 

Total

Correct

6 7 8 9 10 Answer

1 Yukimu Warowo 1 1 0 0 0 2 40 Poor

2 Zihan Nabila 1 0 0 0 0 1 20 Very poor

3 Nur Vita Suwarti 1 1 1 0 0 3 60 Fair

4 Jerni 1 1 0 0 0 2 40 Poor

5 Napsiruah 1 1 0 0 0 2 40 Poor

6 Sadiani Zega 1 1 0 0 0 2 40 Poor

7 Lelly Kusuma 1 1 0 0 0 2 40 Poor

8 Mutia Zaini Putri 1 1 0 0 0 2 40 Poor

9 Kiki Ambar Sari 1 1 0 1 0 3 60 Fair

10 Putri Wulan Dari 1 1 0 0 0 2 40 Poor

11 Nur Aini 1 1 0 0 0 2 40 Poor

12 Fadila Mayuni 1 1 0 0 0 2 40 Poor

13 Chindy Glaureza Sinaga 0 0 1 1 1 3 60 Fair

14 Nur Asari Romadona 1 1 1 1 1 5 100 Very good

15 Arisman 1 1 1 1 1 5 100 Very good

16 Yogi 1 1 0 0 0 2 40 Poor

17 Windri 0 1 1 0 0 2 40 Poor

18 Nita Lestari 1 1 1 1 1 5 100 Very good

19 Alvi Sahri 0 1 0 1 0 2 40 Poor

20 Wiki Cahyani 1 0 1 0 1 3 60 Fair

21 Alfido 1 1 1 1 1 5 100 Very good

22 Bayu Pradana 1 1 1 1 1 5 100 Very good

23 Lia Anggraini 1 1 0 1 1 4 80 Good

24 Reza Alfian 1 1 1 1 1 5 100 Very good

25 Widia Sundari 0 1 1 1 1 4 80 Good

26 Anifa Iswatun Qasanah 0 1 0 0 1 2 40 Poor

27 Airlangga 0 1 1 1 0 3 60 Fair

28 Riski Setia Nanda 1 1 1 1 1 5 100 Very good

29 Novita Meriani 1 1 0 0 0 2 40 Poor

30 Ayu Citra Lestari 1 1 0 0 0 2 40 Poor

31 Hendri Saputra 1 1 0 0 0 2 40 Poor

32 Siska Anjarwati 1 1 0 0 0 2 40 Poor

26 29 13 13 12

81,25% 90,63% 40,63% 40,63% 37,50%

Category

58,13 Poor
Total

Percentage
93

No. Student's

Adjective (Adj) Component

ScoreItems

 

Based on table 4.2 above it is known that 26 students (81,25%) were able 

to answer question number 6, 29 students (90,63%) were able to answer question 

number 7, only 13 students (40,63%) were able to answer question number 8, only 
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13 students (40,63%) were able to answer question number 9, and 12 students 

(37,50%) were able to answer question number 10. 

This figure below to the result of score from vocabulary test, especially in 

adjective component. 

 

Figure 4.2 : Students’ Score Histogram (Adjective) 

From the figure 4.2 shown there are seven students categorized ―very 

good‖. There are two students categorized ―good‖. There are five students 

categorized ―fair‖. There are seventeen students categorized ―poor‖.  There are 

only one students categorized ―very poor‖. Most of the students were not able 

answering the test, and got poor categories, it is mean students still do not 

understand about vocabulary, especially in adjective part.  

It can be concluded that most students able to answer easily the questions 

number (7. In many countries, a … light shows cars or bike when they should 

stop) with correct answers (a. Red). That also means students understand the 
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material about traffic signs. Most students felt difficult answer questions number 

(10. ―The teacher is very humble‖. The antonym of the underlined word is…) 

with correct answers (a. Arrogant) but most of them answers (d. Cleaver). That 

also means most of the students still don’t understand the material about antonym 

on text which entitled ―my classroom‖.  

The average score of students’ vocabulary mastery of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir in adjective component was 

58,13 categorized as “poor”.  

4.1.3. Data Presentation of Students’ Vocabulary Mastery of Adverb (Adv) 

Component 

The data of this research were obtained from score of students’ vocabulary 

test. The test consisted of 20 multiple choice items about vocabulary which 5 

items was adverb questions (11,12,13,14,15, and 15). 

The third is researcher provided the data of students’ ability in vocabulary 

mastery based on vocabulary mastery test and the result divided into five 

categories; very good, good, fair, poor, and very poor. The data calculation 

statistically can be seen in appendix 5.  
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Table 4.3 

Students’ Vocabulary Mastery of Adverb Component 

Total

Correct

11 12 13 14 15 Answer

1 Yukimu Warowo 0 0 1 0 0 1 20 Very poor

2 Zihan Nabila 0 1 1 0 0 2 40 Poor

3 Nur Vita Suwarti 0 1 1 0 0 2 40 Poor

4 Jerni 0 0 1 0 0 1 20 Very poor

5 Napsiruah 0 0 1 0 0 1 20 Very poor

6 Sadiani Zega 0 0 1 0 0 1 20 Very poor

7 Lelly Kusuma 1 1 1 0 0 3 60 Fair

8 Mutia Zaini Putri 1 1 1 0 0 3 60 Fair

9 Kiki Ambar Sari 1 1 1 0 0 3 60 Fair

10 Putri Wulan Dari 1 1 1 0 0 3 60 Fair

11 Nur Aini 0 0 1 0 0 1 20 Very poor

12 Fadila Mayuni 0 0 1 0 0 1 20 Very poor

13 Chindy Glaureza Sinaga 0 1 1 0 0 2 40 Poor

14 Nur Asari Romadona 0 1 1 0 0 2 40 Poor

15 Arisman 0 0 1 0 0 1 20 Very poor

16 Yogi 0 0 1 0 0 1 20 Very poor

17 Windri 0 0 1 1 1 3 60 Fair

18 Nita Lestari 1 1 1 0 0 3 60 Fair

19 Alvi Sahri 0 1 1 0 0 2 40 Poor

20 Wiki Cahyani 1 1 1 0 0 3 60 Fair

21 Alfido 0 0 1 0 0 1 20 Very poor

22 Bayu Pradana 1 1 1 1 0 4 80 Good

23 Lia Anggraini 1 1 1 1 0 4 80 Good

24 Reza Alfian 1 1 1 1 0 4 80 Good

25 Widia Sundari 1 0 1 1 1 4 80 Good

26 Anifa Iswatun Qasanah 1 0 1 1 1 4 80 Good

27 Airlangga 0 1 1 1 1 4 80 Good

28 Riski Setia Nanda 1 1 0 0 0 2 40 Poor

29 Novita Meriani 1 1 1 0 0 3 60 Fair

30 Ayu Citra Lestari 0 0 1 0 0 1 20 Very poor

31 Hendri Saputra 1 1 1 0 0 3 60 Fair

32 Siska Anjarwati 0 0 1 0 0 1 20 Very poor

14 18 31 7 4

43,75% 56,25% 96,88% 21,88% 12,50%

Total

Percentage
Poor

No. Student's

Adverb (Adv) Component

ScoreItems

46,2574

Category

 

Based on table 4.3 above it is known that only 14 students (43,75%) were 

able to answer question number 11, only 18 students (56,25%) were able to 

answer question number 12, 31 students (96,88%) were able to answer question 
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number 13, only 7 students (21,88%) were able to answer question number 14, 

and only 4 students (12,50%) were able to answer question number 15. 

This figure below to the result of score from vocabulary test, especially in 

adverb component. 

 

Figure 4.3 : Students’ Score Histogram (Adverb) 

From the figure 4.3 shown none of the students categorized ―very good‖. 

There are six students categorized ―good‖. There are nine students categorized 

―fair‖. There are six students categorized ―poor‖.  There are eleven students 

categorized ―very poor‖. Most of the students were not able answering the test, 

and got very poor categories, it is mean students still do not understand about 

vocabulary, especially in adverb part.  

It can be concluded that most students able to answer easily the questions 

number (13. I hope to see you…!) with correct answers (a. Soon). That also 

means students understand the material about adverb. Most students felt difficult 

answer questions number (15. ―Thanks, I’m happy you like it‖. The antonym of 
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the underlined word is …) with correct answers (c. Sad) but most of them answers 

(b. Cry). That also means most of the students still don’t understand the material 

about antonym on conversations. 

The average score of students’ vocabulary mastery of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir in adverb component was 

46,25 categorized as “poor”.  

4.1.4. Data Presentation of Students’ Vocabulary Mastery of Verb (V) 

Component 

The data of this research were obtained from score of students’ vocabulary 

test. The test consisted of 20 multiple choice items about vocabulary which 5 

items was verb questions (16,17,18,19, and 20). 

The fourth is researcher provided the data of students’ ability in 

vocabulary mastery based on vocabulary mastery test and the result divided into 

five categories; very good, good, fair, poor, and very poor. The data calculation 

statistically can be seen in appendix 6.  
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Table 4.4 

Students’ Vocabulary Mastery of Verb Component 

Total

Correct

16 17 18 19 20 Answer

1 Yukimu Warowo 0 1 1 0 0 2 40 Poor

2 Zihan Nabila 0 1 1 0 0 2 40 Poor

3 Nur Vita Suwarti 0 1 1 0 0 2 40 Poor

4 Jerni 0 1 1 0 0 2 40 Poor

5 Napsiruah 0 1 1 0 0 2 40 Poor

6 Sadiani Zega 0 1 1 0 0 2 40 Poor

7 Lelly Kusuma 0 1 1 0 0 2 40 Poor

8 Mutia Zaini Putri 0 1 1 0 0 2 40 Poor

9 Kiki Ambar Sari 0 1 1 0 0 2 40 Poor

10 Putri Wulan Dari 0 1 1 0 0 2 40 Poor

11 Nur Aini 0 1 1 0 0 2 40 Poor

12 Fadila Mayuni 0 1 1 0 0 2 40 Poor

13 Chindy Glaureza Sinaga 0 1 1 0 1 3 60 Fair

14 Nur Asari Romadona 0 1 1 0 1 3 60 Fair

15 Arisman 1 1 1 0 0 3 60 Fair

16 Yogi 0 1 1 0 1 3 60 Fair

17 Windri 1 1 1 0 0 3 60 Fair

18 Nita Lestari 0 1 1 0 1 3 60 Fair

19 Alvi Sahri 0 1 1 0 1 3 60 Fair

20 Wiki Cahyani 0 1 1 0 0 2 40 Poor

21 Alfido 1 1 1 0 0 3 60 Fair

22 Bayu Pradana 0 1 1 1 0 3 60 Fair

23 Lia Anggraini 0 1 1 0 1 3 60 Fair

24 Reza Alfian 0 1 1 0 1 3 60 Fair

25 Widia Sundari 0 1 1 0 0 2 40 Poor

26 Anifa Iswatun Qasanah 0 1 1 0 0 2 40 Poor

27 Airlangga 1 1 1 0 0 3 60 Fair

28 Riski Setia Nanda 0 1 1 1 0 3 60 Fair

29 Novita Meriani 0 1 1 0 0 2 40 Poor

30 Ayu Citra Lestari 0 1 1 0 0 2 40 Poor

31 Hendri Saputra 0 0 1 0 0 1 20 Very poor

32 Siska Anjarwati 0 1 1 0 0 2 40 Poor

4 31 32 2 7

12,50% 96,88% 100,00% 6,25% 21,88%
Verb

No. Student's Category

Poor47,50

ScoreItems

76

Verb (V) Component

 

Based on table 4.3 above it is known that only 4 students (12,50%) were 

able to answer question number 16, 31 students (96,88%) were able to answer 

question number 17, 32 students (100%) were able to answer question number 18, 
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only 2 students (6,25%) were able to answer question number 19, and only 7 

students (21,88%) were able to answer question number 20. 

This figure below to the result of score from vocabulary test, especially in 

verb component. 

 

Figure 4.4 : Students’ Score Histogram (Verb) 

From the figure 4.4 shown none of the students categorized ―very good‖. 

None of the students categorized ―good‖. There are thirteen students categorized 

―fair‖. There are eighteen students categorized ―poor‖.  There are one students 

categorized ―very poor‖. Most of the students were not able answering the test, 

and got poor categories, it is mean students still do not understand about 

vocabulary, especially in verb part.  

It can be concluded that most students able to answer easily the questions 

number (18. A cheetah… to catch a deer) with correct answers (a. Run). That also 

means students understand the material about animals. Most students felt difficult 

answer questions number (19. Anto… junior high school student) with correct 
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answers (d. is) but most of them answers (b. are). That also means most of the 

students still don’t understand the material about verb to be (am/is/are). 

The average score of students’ vocabulary mastery of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir in verb component was 47,50 

categorized as “poor”.  

4.2. Overall Data Presentation From Each Component 

After analyzing the data of 32 students’ vocabulary mastery of the second 

year students at SMPN 4 Bangun Sari Kampar Kiri Hilir, the researcher 

concluded students’ vocabulary mastery based on the each component and it 

could be seen from the table bellow: 

Table 4.5 

Recapitulation of Students’ Score in Vocabulary Mastery 

  Vocabulary Mastery 

Total 

    

No. Correct Answer  Students' Category 

Students' N Adj Adv V Score   

1 4 2 1 2 9 45 Poor 

2 4 1 2 2 9 45 Poor 

3 4 3 2 2 11 55 Poor 

4 4 2 1 2 9 45 Poor 

5 4 2 1 2 9 45 Poor 

6 4 2 1 2 9 45 Poor 

7 5 2 3 2 12 60 Fair 

8 5 2 3 2 12 60 Fair 

9 4 3 3 2 12 60 Fair 

10 5 2 3 2 12 60 Fair 

11 4 2 1 2 9 45 Poor 

12 5 2 1 2 10 50 Poor 

13 5 3 2 3 13 65 Fair 

14 5 5 2 3 15 75 Good 
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Table 4.5. (Continue) 

15 5 5 1 3 14 70 Fair 

16 4 2 1 3 10 50 Poor 

17 4 2 3 3 12 60 Fair 

18 5 5 3 3 16 80 Good 

19 4 2 2 3 11 55 Poor 

20 4 3 3 2 12 60 Fair 

21 5 5 1 3 14 70 Fair 

22 4 5 4 3 16 80 Good 

23 4 4 4 3 15 75 Good 

24 4 5 4 3 16 80 Good 

25 4 4 4 2 14 70 Fair 

26 4 2 4 2 12 60 Fair 

27 4 3 4 3 14 70 Fair 

28 4 5 2 3 14 70 Fair 

29 5 2 3 2 12 60 Fair 

30 4 2 1 2 9 45 Poor 

31 5 2 3 1 11 55 Poor 

32 4 2 1 2 9 45 Poor 

Correct 

answer 
139 93 74 76 382 59,69 Fair 

Maximal score  = 32 x 20 

  = 640 

 

In scoring the students vocabulary mastery, all the aspect of vocabulary 

mastery were divided by four indicators noun, adjective, adverb, and verb of the 

second year students at SMPN 4 Bangun Sari Kampar Kiri Hilir could be seen as 

follows: 

 

Where: 

X = Total average of score 

S = Score 

Smax = Maximal score 
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The average score of students’ vocabulary mastery of the second year 

students at SMPN 4 Bangun Sari Kampar Kiri Hilir was 59,69 categorized “fair” 

since this score has range from 60 – 74 (Bailey, 1984). 

 

Figure 4.5 : Students’ Score Histogram (Vocabulary Mastery) 

From the figure 4.5 shown students got score 86,88 categorized ―very good‖ 

in noun component. Students got score 58,13 categorized ―poor‖ in adjective 

component. Students got score 46,25 categorized ―poor‖ in adverb component. 

Students got score 47,50 categorized ―poor‖ in verb component.  

It can be concluded that most students able to answer easily the questions 

number (1. Call the… to help the patient to go to the hospital) with correct 

Very good Poor Poor Poor 
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answers (c. Ambulance) and questions number (18. A cheetah… to catch a deer) 

with correct answers (a. Run). The lowest number of correct answers is in 

question number (19. Anto… junior high school student) with correct answers (d. 

is) but most of them answers (b. are). That also means most of the students still 

don’t understand the material about verb to be (am/is/are). 

Overall, the average of students 59,69 categorized “fair”. When compared 

with the KKM value, the class average value still does not meet the minimum 

criteria of 75. This also means that the teacher must look for ways to increase the 

average value of students’ vocabulary mastery. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

 

5.1. Conclusion 

The research focused to know students’ vocabulary mastery with focus on 

usage text by noun, adjective, adverb, and verb of the second year students at 

SMPN 4 Bangun Sari Kampar Kiri Hilir. The Instrument of this research was 

multiple choice paper sheets consisted of 20 questions. Analyzing the data is 

presented in the previous chapter. There are several points that can be forward for 

the conclusions of this research relate to second year students at SMPN 4 Bangun 

Sari Kampar Kiri Hilir in describing their vocabulary mastery.  

5.1.1. Theoretical Conclusion 

Vocabulary mastery consisted 4 major component noun (N), 

adjective (Adj), adverb (Adv), and verb (V). Vocabulary is seen in its 

central role in contextualized meaningful language and vocabulary was 

also focus on drill, exercise, and memorization effort. 

5.1.2. Practical Conclusion 

Based on the result of data analyzing, it is found that students’ 

vocabulary mastery score was 59,69 categorized ―fair‖. This research also 

found that in the noun component, the student average is able to answer 

correctly 4 out of the 5 questions. In the adjective component, only able to 

answer correctly 3 out of 5 question. In the adverb component, only able to 

answer correctly 2 out of 5 question. In the verb component, only able to 
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answer correctly 2 out of 5 question. It is mean students still do not 

understand adverb and verb because of the lack of correct answers that can 

be influenced their vocabulary mastery. 

 

5.2. Suggestion 

Based on the result of analysis and conclusion above, the researcher would 

like to give suggestion as follow: 

5.2.1. Suggestion for English Teachers 

The teacher should put more attention on the adverb and verb 

learning process, because students tend to difficult understanding the use 

of adverb and verb. The teacher should teach more often about vocabulary, 

because vocabularies have become one of the objects of the research in the 

methodology of teaching as a result of the development of communicative 

approach. The teacher should give an interesting topic to build students 

curious and attention. In addition to material about usage text, students can 

be taught through analyzing an interesting object and hopefully it could be 

increased students attention. 

5.2.2. Suggestion for Students’ 

Students tend to difficult understanding the use of adverb and verb. 

Students are advised to know more about words including adverb and verb 

words, students can also learn how to use these words into a sentence that 

can be understood. Thus, students will be easier to improve their 

vocabulary mastery. 
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5.2.3. Suggestion for the Next Researcher 

Other researchers are advised to increase the number of research 

samples by involving all students at one grade so that the results of the 

research obtained can be maximally generalized. 
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