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ABSTRACT

Mikhael Lauda. 2019. STUDENTS’ PERSPECTIVE ON USING ENFORCE
APPLICATION AS A SUPLEMENTARY LEARNING TOOL IN ENGLISH
FOR OFFICE CLASS AT ENGLISH LANGUAGE EDUCATION FKIP UIR

Keywords ; Students’ Perspectives, ENFORCE Application, Supplementary
Learning Tool.

This.study deals with what are perspectives of the students’ on using the
ENFORCE application that used as a supplementary learning tool in English For
Office class at the English Study Program of Islamic University of Riau. The
objective of the research is. the analysis of fifth-semester students. The researcher
investigated _the students” perspective in using ENFORCE application as a
supplementary learning tool with an online questionnaire through Google Form.
This research conducted at [slamic University of Riau (UIR) at Jalan Kaharuddin
Nasution No. 133 Pemberhentian Marpoyan, Pekanbaru-Riau from August until
December 2018 with the samples were the fifth-semester students of English for
Office class at English Study Program. The research instruments in this research
was a questionnaire that consist of 20 statements of (1) perceived usefulness (2)
perceived ease to use (3) attitude toward using (4) actual system use. Besides, to
get the information related to four indicators in this research, the researcher
employed a scale from 5 to 1. The scale itself ‘explained here: 5 for Strongly
Agree (SA), 4 for Agree (A), 3 for Undecided (U), 2 for Disagree (D), and 1 for
Strongly Disagree (DS). In additional on the online questionnaire, the researcher
added 3 Open-Ended questions, to get the students’ perspective on using
ENFORCE application by ‘answering the questions. As the results of students’
perspectives in using ENFORCE™application, the researcher get 20,74% for
strongly agree in perceived ease of use, 14,29% for strongly agree in perceived
usefulness, 12,69% for strongly agree in attitude toward usage, and 19,44% for
strongly agree in actual system use. In other words, using particular application
through smartphone is useful, effective and more attractive in teaching process.



ABSTRACT

Mikhael Lauda. 2019. STUDENTS’ PERSPECTIVE ON USING ENFORCE
APPLICATION AS A SUPLEMENTARY LEARNING TOOL IN ENGLISH
FOR OFFICE CLASS AT ENGLISH LANGUAGE EDUCATION FKIP UIR

Keywords ; Students’ Perspectives, ENFORCE Application, Supplementary
Learning Tool.

Penelitian ini berkaitan tentang perspektif mahasiswa dalam penggunaan
aplikasi ENFORCE sebagai media tambahan dalam pembelajaran di kelas English
For Office FKIP UIR. Objek penelitiannya adalah mahasiswa semester 5. Peneliti
menginvestigasi perspektif, mahasiswa terhadap penggunaan aplikasi ENFORCE
melalui kuisioner onling Google Form. Penelitian ini dilakukan pada Universitas
Islam Riau yang beralamat di Jalan Kaharuddin Nasution No. 133 Pemberhentian
Marpoyan, Pekanbaru-Riau dari bulan Agustus hingga bulan Desember 2018
dengan mahasiswa semester 5 kelas English for Office sebagai samplenya.
Instrumen yang diginakan oleh peneliti adalah sebuah kuisioner dengan 20
pernyataaan yang berkaitan tentang (1) perceived usefulness (2) perceived ease to
use (3) attitude toward using (4) actual system use. Untuk mendapatkan hasil yang
diinginkan, peneliti membuat skala penilaian, dimana skala tersebut berbobot dari
5 sampai 1. Skala itu sendiri terbagi sebagai berikut (5) Sangat Setuju, (4) Setuju,
(3) Tidak memilih, (2) Tidak Setuju, (1) Sangat Tidak Setuju. Sebagai tambahan,
peneliti menambahkan 3 pertanyaan terbuka untuk mengetahui perspektif
mahasiswa saat'menggunakan aplikasi ENFORCE. Sebagai hasil dari penelitian
ini, diketahui bahwa 20,74% mahasiswa sangat setuju dengan perceived ease of
use, 14,29% mahasiswa sangat setuju_dengan _perceived usefulness, 12,69%
mahasiswa sangat setuju dengan ‘attitude toward usage dan 19,44% mahasiswa
sangat setuju dengan actual system use aplikasi ENFORCE. Dengan kata lain,
penggunaan aplikasi tertentu melalui smart phone dalam proses pembelajaran bias
sangat berguna dan mampu membuat pembelajaran lebih efektif dan atraktif.
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CHAPTER 1

INTRODUCTION

1.1 Background of the Problem

Determine

determine,

\ 5

example, e

hotel indus

)
al
%
i

v
“

office students, they have to learn how to communicate in office, all vocabularies
about the office, and so on. (Tri Yuana & Esti Kurniasih, 2013)

Following the development of the world of education today, English for
Specific Purposes now also accompanied by technology and media developments.

Education in the 70s, education still use blackboards and white chalks for learning
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processes. Along with the development of technology and the time the teacher
starts to use markers. Not only that, with the rapidly growing technology of
Personal Computer (PC), now we have Notebook and the latest technology likes

Android. English for Office class become more interactive and practical with

ould use thi Tty as media and learning

activity no ne could sea ' ﬂ ss anything on
the internet

could be beneficial oth lecturer an ',‘_ ents ass. Together, the

education, the media will help lecturer to convey any information related to the
course and make the classes more active and interactive.

In this case, ENFORCE application as media and supplementary learning
tool for English for Office class, will help lecturer to deliver information and help

the student to get the information so that they will learn English through Android
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application. This situation has inspired a variety of ESP course designs to address
them. The basic ESP philosophy is to cater to the specific needs of learners as
much as possible according to Robinson, 1991. In other words, it might be

appropriate to say that no ESP courses should be conducted without needs

e was stipulated

Lecturers are

material.
2. Lecturer still uses conventional media to support the learning process,
and this situation makes students are reluctant to pay attention to the

lecturer or the learning process.
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3. Meanwhile, a smartphone has negative potential that influences the
learning process. Based on the previous research study, the students
learning results will decrease because of playing smartphone for other

concerns such as playing games, surfing on the internet and social media,

2. Perceived Ease of Use (PEOU
3. Attitude Toward Usage (ATU)

4. Actual System Use (ASU)
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1.4 Research Question
How is the Student’s Perspective on Using Enforce Application as a
Supplementary Learning Tool in English for Office Class at English Language

Education FKIP UIR?

Enforce App 101 a Suj in i olish for Office

Class at En

ool and learning

in English for

. For the next researcher, E RCE will be a resource for developing

learning media in any university subject.
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1.7 The Definition of Key Terms
1. Student’s Perspective
The point of view from students. Learning is more likely to take place

when students feel comfortable and relaxed, and enjoy the learning

bile games that

Colley, 2008).

promoting independent learning, encouraging multiple types of learning
styles and elevating the stagnant content of conventional teaching and

learning methods.
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. English for Office

Is one of the subject matter in English Department Islamic University of
Riau that should take in the fifth semester based on the newest

curriculum of English Department. This subject usually teaches the fifth-

e office and business
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CHAPTER 11
REVIEW OF RELATED LITERATURE

2.1 Learning Media

Media is every tool to convey information or messages from one place to

another place. In te ning process also p.make the process run

4&%“\ Dy Qﬁ\“‘ .@ .,

o media, the

the time. In addition to the motivation and interests of students, learning media

can also help students improve comprehension, presenting interesting and reliable

data, facilitate the interpretation of data, and condense the information".
Meanwhile, Munadi (2010) in Loren (2017) defines learning media

as "Everything that can convey and deliver the message from the source in a
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planned manner so as to create a conducive learning environment in which the
recipient can make the learning process efficient and effective manner ".
Furthermore, Arsyad (2011) describing "more specifically,

understanding of media in teaching and learning tends to be interpreted as

concluded " lear >dia 1S a > _process and serve
to clarify t o ¢ messag : arning objectives

with better ¢

receive the attention of teachers in each Learning Activities. Therefore, teachers
need to learn how selecting and using instructional media in order to streamline

the achievement of learning objectives in the learning process.
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So, It can be said that the learning media is anything that can be
used to deliver the message such as study materials so that to stimulate attention,

interests, thoughts, and feelings of students in learning activities to achieve the

goal of learning.

anything the e channeled es, can stimulat nd, feelings, and the
willingness ¢ stuc ' earning process in

self-learners.

a) Visual Media: diagrams, charts, charts, posters,
cartoons, comics
b) Audial media: radio, tape recorders, language labs, and the like

¢) Projected still media: slides; over head projector (OHP), in focus

and the like

10



d) Projected motion media: movies, television, video (VCD, DVD,

VTR), computers and the like.

In essence, instead of learning media itself that determines the

s ing instn "’ﬁ dia in the process of
‘ ‘QE“‘ ."e‘ ents of the
eﬂgﬁhgs}gm : ﬁ stics of the

nery we[sy sejsIdAiu ) ueeyeisndidg
DA disay yepepe i uamnjo(

- According to Briggs: physical spacecraft containing instructional

material

11
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No doubt that all the media is necessary for learning. If up to this
day there are teachers who do not use the media, it's just one thing that needs to

change attitude. In selecting instructional media, need to be tailored to the needs,

circumstances and conditions of each. In other words, the best media is media. It

. Teaching media is a tool to help teaching-learning process both
inside and outside class.
e. Teaching media used to communicate and interact between

teacher and students in teaching-learning process.

12
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ISIIATU

nery wejsy sej

f. Teaching media can be used massively (for example: radio,
television) big group and small group (for example: film, slide,

video, OHP), or individual (e.g.: module, computer, video

recorder)

id management that

BY&E“‘ .?3 )

l“

used to hel

£\ L L0
A

process m

8 3\
b

interesting con

teaching and

b. The using of teaching media is integral part of all learning
situation. It means that teaching media is one of element that

should be developed by teacher

13



nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

c. The using of teaching media is more important to accelerate
teaching and learning process and help student in comprehend

material from teacher.

In addition teaching media function based on Mulyani in Dewi (2012) are:

+ 02N T

Y <t
AT

group. For example : chalkboard, bulletin board, flannel board,
and peg boards.
c. Three Dimensional Media : A the medium that has 3D shape.

For example : models, objects, specimens, puppets.

14
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d. Projected Media: a kind of media that need projector to show
the messages. For example : slides, filmstrips, transparencies,
films, video tapes, gramophones, records.

e. Audio Media : media that just can be heard. Such as, radio,

uped as follows:
ation that just

e, photo, graphic,

QQ.

c. Projected'$ a that need projector to show the

information which inform of no-motion picture/writing. For
example: Power Point slide, micro film, etc.

d. Projected Motion Media: the media that need projector to show
information inform of motion picture/writing. For example:

film, television, video (VCD, DV, VTR), computer, etc.

15



In addition, Rusman (2012) classified teaching media into six

kinds, those are: (1) Visual media, (2) Audio media, (3) Audio Visual media, (4)

Group presentatio \i bject media ive computer-based

- @
< Wity
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a. Quality of content and objective:
1) Accuracy;
2) Importance;

3) Completeness;

4) Balance;

16
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5) Interest;

6) Justness;

7) Suitability with students’ situation.

3) Lay out quality;
4) Treatment of answer quality;
5) Program management quality;

6) Documentation quality.

17
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2.2 Advantages and Disadvantages of Using Application in Language
Learning

The use of mobile phones and/or smartphones and their apps generate

positive effects as far as English learning is concerned. The findings show that

.& ‘ e practice to their level of

knowledge, by choosing be

and the possibility to assess themselves and monitor their progress. In fact,
repetition, accessibility and convenience are the key aspects of successful
language learning (cf. Wu, 2015). The findings of the detected studies also show
that students using mobile phones or smartphones and their apps are more

motivated to learn both in class and independently outside their classes (Balula et

18
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al. 2015; Tayan 2017; Teodorescu 2015). Furthermore, they exhibit less anxiety
(Luo et al. 2015) Andujar (2016) reports that especially WhatsApp seems to be a
powerful educational tool in increasing accuracy in EFL writing. The most widely

used smartphone operating system for the implementation of most of the apps

seems to be Androi

2014, 2015 detected ing houses to

include into the t iona . adz artphones. As

ENFORCE is 100% free for everyone and do not need to register anything.
ENFORCE was created by Mikhael Lauda in April 11" 2018, this
application is a media and supplementary tool to help lecturer convey the

materials in learning process. ENFORCE is a free aplication, the users do not have

to pay to get the features of this application, everyone can access this application

19
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using any network connection such as 4G or 3G even in airplane mode, so the
users can still read the information and listen to the audio or the video inside the
application.

Teacher stimulated students to give a response include opinion or reaction.

In the teaching le 1 of giving opinion, but

S o

So teacher

rticipants in

d) Online Examination

e) Available in offline or airplane mode (except online
examination)

f) Free for all Android users

20
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population is second semester Engli ogram students, and E class as sample
are choosen. She used instrument of the research is questionnaire. The total of
questionnaires were 26 statements of (1) Perceived Ease of Use (2) Perceived

Usefulness (3) Attitude toward Usage (4) Intention to Use LINE. The items were

designed in five points as scale. Such as, 5 is given for strongly agree (SA), 4 for

22
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agree (A), 3 for undecided (U), 2 for disagree (D), and 1 for strongly disagree
(SD) .As the conclusion, the researcher conluded that students’ perspectives of
using LINE in paragraph writing class have some factor, they were Perceived

Ease of Use = 52.2% = agree.. And then, Perceived Usefulness = 54.51% =

agree.. Then, Attit oV age 2 %0 ot was Intention to Use

ectives was

>
=

Wi

Mobile Lea C _earners’ Perf ) explores the impact

of using mo on teaching and

A

learning E health related

vocabulary t HS) at Kuwait

University,
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streamed, and the students were randomly assigned by the faculty’s student affairs

office. All participants were females aged 18-20 years in their first academic year.

23
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They were randomly divided into two equal-sized groups with 20 students
in each group which is group A (traditional ) and B (mobile). The experiment was
conducted within a period of 12 weeks; both groups were tested every six weeks.

Several tools were used in this research. Two multiple-choice vocabulary tests

with forty items orty items each, and

two writi ‘ ‘%!!“‘ .&e

phones to
vocabulary

showed how

24
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CHAPTER III
RESEARCH METHODOLOGY
3.1 Research Design

This research used mixed methods from Creswell. Mixed method research is

that may
The core
assumpti ] i : atio: d alitative and
quantitative app rovide ‘ ding of a research

problem tha

in using E RC ‘nglis : at.English Language
Education
perspectives S )RCE applica ( i er of English for

Office class.

Nasution Street Number 133, Pemberhentian Marpoyan, Pekanbaru-Riau. It was

done from in August until December 2018.

25
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3.3 The Population and Sample of Research
3.3.1 The Population
The population in this research is the fifth semester English

Department students at FKIP UIR PEKANBARU in academic years 2018/2019

by using ication. According to

E!‘l\“ .& g of interest;

Preece, 1999; Oppermann 1995; Saris 1991 perhaps three most common reasons
for choosing an e-survey over traditional paper - and - pencil approaches are
deacreased coast, faster response time, increase response rate. The reseacher used
online qustionnaire through Google Form and open-ended question to analyze

students’ perspective in using ENFORCE application. The questionnaires were

26
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consist of 20 statements of (1) perceived usefulness (2) perceived ease to use (3)
attitude toward using (4) actual system use. In addition, to get the information
related to four indicators in this reseacrh, the researcher has employed likert scale;

5 is given for strongly agree (SA), 4 for agree (A), 3 for undecided (U), 2 for

disagree (D), and ded question used for

direct in ) ‘ ‘ m h!\“ ..‘.
7

questionnaire,
asking the E application
by checking
The questio

Table

LRANY

Vi)
' 4
No A SD
=
1 4
|
) Using ENFORC
enjoyments
3 Using ENFORCE app
quality of study
4 Using ENFORCE application makes
learning process easier
5 ENFORCE application is my favorite
learning tool
6 I use ENFORCE application as media for
learning
. The user do not have to pay any payments
to download and update the application

27
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g It is easy for me to remeber how to open
and use ENFORCE application

9 Interaction will be easy to do

10 [ use ENFORCE application to supports
interaction and learning process

11 | Understand learning material more easily

12 Audio from El 3 application is ve

13

14

15

16

17

18

19

20

(Adapted fro

28
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Table 3.1.1 Display on Google Form

Using EMFIRCE application soees cur Bmes ™

ERFORGE afplcation i o tevenile laaming ool

-
L0

29
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3.4.2 Open - Ended Questions
Open - Ended Questions used to selected students, the students

need to answer 3 questions that related to ENFORCE applications. The questions

are :
or Office class that
3.5 The
An o re students of
English L pgle Form. The
item was ¢ dition of their
perspectives office class. The
students have
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Table 3.5 Indicator from the English Students’ perspectives of using

ENFORCE Application in English For Office class

Indicator

Sub-Indicator

Total Number of
Questinnaire

Classifications

Negative

51% - 100%

Positive

If the percentage of between 51%-100% said “Positive”, and if the

percentage of between 0% - 50% said “Negative”.
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CHAPTER 1V
DATA DESCRIPTION
4.1 Data Presentation

The researcher presented the data obtained from the students’ perspectives

of using ENFORCE app 1. in ish § of the fifth semester.

The rese pllecting the
data, the e statements
from the o
4.1.1 ENFORCE
tive on using
ENFORCE e the students’
perspective, ' statements to get
information re , the students were
positively respo dicators (perceived
ease of use, perceive and actual system use),
meanwhile the percentage tems (strongly agree, agree,

undecided, disagree and strongly disagree). The highest percentage of the respond
is 69.63% for agree and the lowest percentage of the respond is 0% for strongly

disagree. The recapitulation can be seen in table 4.1.1.
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Table 4.1.1 The Recapitulation of Students’ Responses on Using ENFORCE

No Indicator Agreement | Percentage
Perceive Ease of Use SA 20,74%
A 69,63%
1 U 5,93%

perspective for
perceive ease of use was agreed with 69.63%. Students’ perspective for
perceived usefulness was agreed with 68.25%. Students’ perspective for
attitude toward usage was agreed with 65.74%, and students’ perspective for
actual system use was agreed with 62.04%. In other words, students

responded positively using ENFORCE.

33



nery wejsy sejisIdAm) ueeyeisndiog

DI disay yepepe fur udwnyo(

4.1.2 The Result of Students’ Perspectives based on Indicators
4.1.2.1 Perceived Ease of Use

In term of Perceived Ease of Use aspect, there were five

statements distrib pond shown that the

7
%

the data

“strongly ¢

\ ) El‘ :

[WRRES
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4.1.2.2 Perceived Usefulness
In term of Perceived Usefulness aspect, there were seven
statements distributed to the students. The students’ respond shown that the

students’ perspectives in term of ease of use were positive. It can be proven from

the data shown o den e a as 68% and for
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4.1.2.3 Attitude Toward Usage
In term of Perceived Usefulness aspect, there were four
statements distributed to the students. The students’ respond shown that the

students’ perspectives in term of ease of use were positive. It can be proven from

the data shown o den e a as 66% and for
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4.1.2.4 Actual System Use
In term of Perceived Usefulness aspect, there were four
statements distributed to the students. The students’ respond shown that the

students’ perspectives in term of ease of use were positive. It can be proven from

as 62% and for

4.1.3.27 below
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Table 4.1.3.1 Data Analysis of Respondent 1

Respondent Sub Indicator Item Classification
SA | A | U D SD
1. A Perceived Ease of Use 7 v
8 v
9 v
v
v

IL!HU_\ 14 ‘L‘:.‘:"

Figure 4.1.3.1 Data Analysis of Respondent 1
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Table 4.1.3.2 Data Analysis of Respondent 2

Respondent Sub Indicator Item Classification
SA | A| U D SD
2. AS Perceived Ease of Use |7 v
8 v
9 v
12 v
14 v

L AN

Wy

agree, and 8 C o reed using ENFORCE

application in , lass llustrated in figure

4.13.2

Figure 4.1.3.2 Data Analysis of Respondent 2
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Table 4.1.3.3 Data Analysis of Respondent 3

Respondent Sub Indicator Item Classification
SA | A | U D SD
3. AM Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

L AN

Wy

Figure 4.1.3.3 Data Analysis of Respondent 3
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Table 4.1.3.4 Data Analysis of Respondent 4

Respondent Sub Indicator Item Classification
SA | A| U D SD
4. Bella Perceived Ease of Use |7 v
Despira 8 v
9 v
1 v
1 v

L AN

Wy

Figure 4.1.3.4 Data Analysis of Respondent 4
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Table 4.1.3.5 Data Analysis of Respondent 5

Respondent Sub Indicator Item Classification
SA | A| U D SD
5. CR Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

L AN

Wy

Figure 4.1.3.5 Data Analysis of Respondent 5
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Table 4.1.3.6 Data Analysis of Respondent 6

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

6. CE

Perceived Ease of Use

v

N

WREER

Figure 4.1.3.6 Data Analysis of Respondent 6
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Table 4.1.3.7 Data Analysis of Respondent 7

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

7. DS

Perceived Ease of Use

v

L AN

Wy

Figure 4.1.3.7 Data Analysis of Respondent 7
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Table 4.1.3.8 Data Analysis of Respondent 8

Respondent Sub Indicator Item Classification
SA | A | U D SD
8. FR Perceived Ease of Use |7 v
8 v
9 v
12 v
14

L AN

WHRERY

ion of four sub-

oint for strongly

respondent eight

Figure 4.1.3.8 Data Analysis of Respondent 8
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Table 4.1.3.9 Data Analysis of Respondent 9

Respondent Sub Indicator Item Classification
SA | A | U D SD
9. HR Perceived Ease of Use |7 v
8
9
1
1

Figure 4.1.3.9 Data Analysis of Respondent 9
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Table 4.1.3.10 Data Analysis of Respondent 10

Respondent

Sub Indicator Item

Classification

SA | A | U

D

SD

10. IU

Perceived Ease of Use v

From respo

sub-indicators

L AN

WIRRAY

Figure 4.1.3.10 Data Analysis of Respondent 10
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Table 4.1.3.11 Data Analysis of Respondent 11

Respondent Sub Indicator Item Classification
SA | A | U D SD
11. KE Perceived Ease of Use v

From respo

sub-indicators

LU\

ANAREER

Figure 4.1.3.11 Data Analysis of Respondent 11
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Table 4.1.3.12 Data Analysis of Respondent 12

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

12. LN

Perceived Ease of Use

v

From respo

sub-indicators

L AN

Wy

Figure 4.1.3.12 Data Analysis of Respondent 12
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Table 4.1.3.13 Data Analysis of Respondent 13

Respondent Sub Indicator Item Classification
SA | A | U D SD
13.L Perceived Ease of Use v
v
v

From respo

sub-indicators

L AN

Wy

Figure 4.1.3.13 Data Analysis of Respondent 13

50



N ueeyesndidg

DI disay yepepe fur udwnyo(

ISIIATU

nery wejsy sej

Table 4.1.3.14 Data Analysis of Respondent 14

Respondent Sub Indicator Item Classification
SA | A | U D SD
14. LP Perceived Ease of Use v

L AN

Wy

Figure 4.1.3.14 Data Analysis of Respondent 14
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Table 4.1.3.15 Data Analysis of Respondent 15

From respo

sub-indicators

Respondent Sub Indicator Item Classification
SA | A | U D SD
15. MA Perceived Ease of Use |7 v
8
9
1
1

Figure 4.1.3.15 Data Analysis of Respondent 15
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Table 4.1.3.16 Data Analysis of Respondent 16

Respondent Sub Indicator Item Classification
SA | A | U D SD

16. MAK Perceived Ease of Use

N

WHRERY

From respondent 16, the can tt assification of four

sub-indicators f g as iQ g was 2 points for

A
70%

Figure 4.1.3.16 Data Analysis of Respondent 16
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Table 4.1.3.17 Data Analysis of Respondent 17

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

17. NM

Perceived Ease of Use

v

From respo

sub-indicators

L AN

Wy

Figure 4.1.3.17 Data Analysis of Respondent 17
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Table 4.1.3.18 Data Analysis of Respondent 18

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

18.N

Perceived Ease of Use

v

L AN

Wy

Figure 4.1.3.18 Data Analysis of Respondent 18
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Table 4.1.3.19 Data Analysis of Respondent 19

Respondent

Sub Indicator Item Classification
SA | A | U D SD

19.R

Perceived Ease of Use

L AN

Wy

as 20 points for

application in

Figure 4.1.3.19 Data Analysis of Respondent 19

56



N ueeyesndidg

DI disay yepepe fur udwnyo(

ISIIATU

nery wejsy sej

Table 4.1.3.20 Data Analysis of Respondent 20

Respondent Sub Indicator Item Classification
SA | A | U D SD
20. RA Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

From respo

sub-indicators

L AN

Wy

A
95%

Figure 4.1.3.20 Data Analysis of Respondent 20
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Table 4.1.3.21 Data Analysis of Respondent 21

Respondent

Sub Indicator Item

Classification

SA | A | U

D

SD

21. SF

Perceived Ease of Use

From respo

L AN

Wy

sub-indicators fi

Figure 4.1.3.21 Data Analysis of Respondent 21
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Table 4.1.3.22 Data Analysis of Respondent 22

Respondent Sub Indicator Item Classification
SA | A| U D SD
22.SS Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

L AN

Wy

Figure 4.1.3.22 Data Analysis of Respondent 22
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Table 4.1.3.23 Data Analysis of Respondent 23

Respondent Sub Indicator Item Classification
SA | A | U D SD
23. SR Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

From respo

sub-indicators

L AN

Wy

Figure 4.1.3.23 Data Analysis of Respondent 23
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Table 4.1.3.24 Data Analysis of Respondent 24

Respondent

Sub Indicator Item

Classification

SA U

D

SD

24. SF

Perceived Ease of Use

AR s

From respo

sub-indicators

L AN\

Wy

Figure 4.1.3.24 Data Analysis of Respondent 24

61



N ueeyesndidg

DI disay yepepe fur udwnyo(

ISIIATU

nery wejsy sej

Table 4.1.3.25 Data Analysis of Respondent 25

Respondent Sub Indicator Item Classification
SA | A | U D SD
25.T Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

L AN

Wy

Figure 4.1.3.25 Data Analysis of Respondent 25
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Table 4.1.3.26 Data Analysis of Respondent 26

Respondent

Sub Indicator Item

Classification

SA

Al U

D

SD

26. WF

Perceived Ease of Use

v

From respo

sub-indicators

L AN

Wy

Figure 4.1.3.26 Data Analysis of Respondent 26
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Table 4.1.3.27 Data Analysis of Respondent 27

Respondent Sub Indicator Item Classification
SA | A| U D SD
27. W Perceived Ease of Use |7 v
8 v
9 v
1 v
1 v

From respo

sub-indicators

L AN

WIERER

Figure 4.1.3.27 Data Analysis of Respondent 27
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As the final result, the researcher could conclude that most of the
respondents were agree to use ENFORCE application in English for Office class

as a supplementary tool to help the learning process with 67% respond for agree.

Percentage

%

\ A1

Figure 4
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a questionnaire. The e

g & ‘ ‘ oy t, and practical usefulness
\We

had a direct and sizeable impa adoption of smartphones, suggesting
that the college students were prompted to use smartphones to accomplish specific
tasks and for entertainment. Liu, Li, and Carlsson, (2010) conducted a find out

about that used a prolonged model of the TAM to have a look at the factors that

would affect the adoption of cell technology to acquire knowledge.
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The researchers used a cross-sectional design. Two hundred and nine
undergraduate college students from a college in China do a questionnaire. The
consequences showed that students’ adoption of mobiles for mastering was

influenced by using their perceptions of the near-term and long-term usefulness of

performed a que e res: ers suggeste ¢ findings aligned
with TAM 3

and the use

69,63% respondents agree, 5,93% respondents undecided, 3,70% respondents
disagree and lastly 0% for strongly disagree. Overall, students’ perspectives on

perceived ease of use indicator were positively responded.
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The second indicator from the students’ perspectives is perceived usefulness
indicator, 14,29% respondents strongly agree with ENFORCE application,
68,25% respondents agree, 13,76% respondents undecided, 2,12% respondents

disagree and lastly 1,59% for strongly disagree. Overall, students’ perspectives on

indicator, ndes 0 ith application,

62,04% responde S €S undecide " 0% respondents

RV

application in English For Office class because ENFORCE application help the
learning process. This findings were also supported by some previous studies
which was Wahyuni (2018) stated similar findings that students who learned
through mobile application had high positive perception related to the ease of use,

usefulness, attitude toward usage, and actual system use.
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The availability of a wide variety of digital technologies and students’
familiarity with the use of these tools and applications in their daily lives made the
factors that affected their acceptance of the use of such technologies in their

education go beyond the basic determinants of ease of use and usefulness.

it their learning was

Q a rposes, their

the use of

e
e S Yol

1se and useful
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CHAPTER V

CONCLUSION, SUGGESTION AND IMPLICATION

5.1 Conclusion

Based on the discussion in chapter IV, the researcher could conclude that

The third indicator is attitude toward usage. For strongly agree, the respond
was 12,96% and overall positively responded. Next, for agree, the respondent
agreed with 65,74% overall positively responded. For undecided, the respond was
16,67%. For disagree, the respond was 3,70%. So, for the last item is for strongly

disagree, and the response was 0,93%.
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For the last indicator is actual system use. For strongly agree, the respond
was 19,44% and overall positively responded. Next, for agree, the respondent
agreed with 62,04% overall positively responded. For undecided, the respond was

13,89%. For disagree, the respond was 3,70%. So, for the last item is for strongly

DI disay yepepe fur udwnyo(

will be a media Q Q . »
e

learning material to the

nery we[sy sejsIdAiu ) ueeyeisndidg

b) English students in FKIP UIR

The students should be able to use a smartphone application in the
learning process and takes the opportunity of the application to make the

learning process is more effective and interactive.
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c) Next research

For the next researcher, this research could be the beginning of the
development of a learning application that will help the lecturer convey

the learning material to students.

Impact of
es the impact

of using mobile yplication ; ) S : teaching and

learning materie §2 . ] e examination.
All of the appli ar i _'.’ droid users and

accessible in
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