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ABSTRACT

Nurbaiti, 2019: “The Effect of Theme and Rheme Pattern on Students Writing
Ability at SMA IT Imam Asy Syafii 2 Pekanbaru”

K eywor ds: Theme and Rheme Pattern, Writing

The purpose of this research is to find out the effect students’ writing at SMA
IT Imam Asy.Syafi’i 2 Pekanbaru. This research involved 40 students at SVIA IT
Imam Asy Syafii 2 Pekanbaru.. The independent variable of this research was
theme and rheme pattern and the dependent variable was students’ writing.

The researcher used experimental design, there was one instrument used, that
was writing test. The data were analyzed using SPSS 24 version. The researcher
discovered that the effect theme and rheme pattern.on the coherent of students’
writing at SMAIT Imam Asy Syafii 2 Pekanbru was significant.

The result of the t-test also showed that the effect of Theme and Rheme
pattern in teaching writing was significant on students’ writing because the t-
table was higher than t-calculate, (2.021>-5.108). The mean score of the
students also showed that there was significant after applying theme and rheme
pattern. It was proved by the students’ mean score. The post test mean score of
the experimental class (79) was higher than the post test mean score of the control
class (67). Furthermore, there was a. significant differencein the achievement
between experimental class than the control class. So-that, the researcher
summarized that theme and rheme pattern made the students’ writing more
coherent and well organized. Beside that, there were some difficulties in teaching
writing at SMA IT Imam Asy Syafi’i 2 Pekanbaru such.as the students’ difficult to
build sentences that were mechanically correet; grammatically correct and
difficult made sentences coherent.each other.
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CHAPTER 1
INTRODUCTION
11

Background of the Problem

important for.s 0 lea ! LISE | ’ 5s information
from other 3 ) with peoplein

the world.

The m of the four
skills whicl d reading, and
productive : arners should be
able to use t communication

which involve not only the correct grammar, spelling, vocabulary, and
punctuation but aso emphasize more on the discourse level. It means that the
teaching process does not focus on a word by word or sentence by sentence but

more on atext or a genre.
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Writing is one of the skills that students should be mastered in learning

English as a foreign language besides other skills. In the educational setting,

students are expected to be able to write a kind of academic writing. Such as

ideas to express, the students lack of vocabulary, and the students had lack of
cohesion and coherence. The researcher thought that it was necessary to find the
solution to the problems in the teaching and learning process so the writing ability

of the students could be improved.
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The students can revise their writing by checking the arrangement of ideas

or information in their writing based on the pattern given. Because of that pattern

and pattern, the students could control their flow of thought effectively and could

vocabulary to develop the ideas in writing text.

1.3 Limitation of the Problem
Based on the observation of the problem above, there are some problems
faced by the students. The researcher needs to focus on the problem; the

researcher focuses on the students organizing ideas, theme and rheme.
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1.4 Formulation of the Problem
Based on the formulation of the problem, identification of the problems, and

limitation of the problems, the problems of this study can be formulated as

o research isto

know the effe nd Rheme bility SMA 1T

theme and rheme. Automatically it will bring excitement for the
students in the classroom.

b. For the teachers, this research is expected to highly recommended for
the teacher in using theme and rheme pattern to guide their studentsin

enhancing to learn writing. In addition, the teacher could develop the

material and the pattern effectively to make the students easy to



nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

understand the generic structure and language feature in text and also
improve students' writing.

c. For the next researchers, the researcher hopes this research brings good

eference to another

arranging the

be writing the
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Definition of the Key Terms

1. TheEffect

The Effect is the power to change or affect someone or something: the
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CHAPTERIII

REVIEW OF RELATED LITERATURE

2.1.

students deal
with language ans that th eir knowledge to

produce the langua ve a nicative p ither in the form of

writing expresses exactly what you want to say.

According to Harmer (2004), writing is a way to produce language and
express idea, feeling and opinion. In addition, he states that writing is a process
that what people write is often heavily influenced by the constraints of genres, and
then these elements such as planning, drafting, editing, and final draft have to be

present in learning activities.



Based on the definition above, it concluded that writing should have these
elements, meet a certain standard of prescribed English rhetorical style, reflect
accurate grammar, and be organized in conformity with the audience would be
conventional. In order words, the value of the.end product is the main thing to be
focused on rather than the process of writing itself.

As stated by Brown (2001) \writing'is a process, it focuses on the various
stages that process of writing goes through, such as putting ideas down on paper
to transform thought into words.

Based on the explanation above, it can be summarized that the process of
writing is more valuable than the end of the product. Since writing is a way to
communicate with others in the written form, everything should be clear. Unlike
speaking that the message of the communication can be grasped through non-
verbal languages, such as gestures, body language or facial expression, in writing
the message is conveyed through the written form. Therefore, the writer should be
able to make the reader understand the message conveyed.

In the writing process, students can express thelir feeling. According to
Hyland (2003:09) states that writing is'a way.to share personal meanings. It means
that people construct their own views or ideas on the topic. They will share their
views or ideas on the topic with each other. A person's views or ideas have
different from other people's views or ideas. It depends on their belief. Therefore,
when constructing their views or ideas, people have to make it understandable and

acceptable.
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According to Oshima and Houguen (2006) making a good piece of writing
is a complex process. It requires the ability to write grammaticaly correct

sentences and organize them logicaly into paragraphs or essays. In addition,

indirectly message.

In writing the target language, the learners who want to master the language
have to pay attention to some aspects of writing in order that they are able to write
well. According to Oshima and Houge (2006:315). There are five aspects of

writing, they are:
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1. Format

a Thereisatitle.

b. Thetitleis centered.

el '

:
»>
.
v
%

A #

and a controlling idea.

b. The paragraph contains severa specific and factua supporting
sentence that explain or prove the topic sentence, including at least
one example.

c. The paragraph ends with an appropriate concluding sentence.

5. Grammar and Sentence Structure

10



a. Estimate agrammar and sentence structure score.
From these aspects, the researcher concludes that students will be

better in writing, if they included all the aspects writing, because these

3
3
&

s
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to people that doing conversation misunderstanding. In breif, it's
clear that grammar has an important role in giving a clear meaning

of communication.

11
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2. Vocabulary
Vocabulary is very important in supporting English skills

because ideas and feeling can be expressed through vocabulary or

easily. Besides that, a paragraph is said to have fluency when the
choice of structure and vocabulary consistently.
5. Organization

Organization in writing is the system of ideas. It is

important for a paragraph to have form or organization, which

means that all of the sentencesin it discuss only one main idea.

12
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From the explanation above, it can be inferred that writing is one of the

crucial skills that should be mastered by students and teachers because not all of

the people can write something piece of paper to express their thinking, ideas and

product until it is fixed. They need to think the idea, choose the appropriate
symbol and punctuation, and arrange the sentences become coherent. Therefore,
the process of writing is important. To minimize errors, a teacher should teach
students step by step. Thus students will understand the knowledge and practice to

increase their ability and to be creative to develop their message.

13



Writing is along process, the stages above show that writing is not an easy
for the students so they need more efforts in the process of writing. In addition,
Brown (2001:348) describes that there are three stages of the writing process.
Those are pre-writing, drafting.and revising.. The pre-writing.is aimed to generate
ideas, which can happen in numerous ways. They are reading (extensively) a
passage, skimming or scanning:a/ passage, conducting some outside research,
brainstorming, listing, “clustering, discussing a topic or questions, and free
writings. Then, the drafting and revising stages are the core processes of writing
in traditional approaches to writing instruction.

Meanwhile, to Ricards & Renandya (2002), propose the process of writing
into four stages. They are planning, drafting, revising and.editing. The first
element is planning, that is thinking of what comes on the writers' mind, what they
are going to say or write. Fhe second is drafting. In this stage, the writers are
focused on the fluency of writing and are not preoccupied with grammatical
accuracy. Writers can refer this astheir first draft which may have several changes
later. The next isis reflecting or revising. Revising is a process of reading through
what the writers had written. In other ‘words, the writers review their text on the
basis of given feedback and make a global check to make sure that their writing
can be understood by the readers. The last stage is editing. It is a stage in which
the writers have edited and made revisions or changes to their draft into their final

version.

14
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Laksmi (2006) propose that there are five writing stages. They are
prewriting, drafting, revising, editing and publishing. Prewriting is the planning

and idea-gathering stage. Drafting refers to time spent composing a rough draft.

develop ideas and put Q : ping and revising them.
Q

According to Davio 3 3;88), writing is both a process and

product. The writer imagines, organizes, drafts, edits, reads and rereads. This
process of writing is often cyclical, and sometimes disorderly. Ultimately, what
the audience sees, whether it is an instructor or a wider audience, is a product-an

essay, letter, story, or research report.

15
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Based on the explanation above, it can be summrized that teaching writing
can increase students writing, they can use writing for a variety of purpose,

encourages the students to focus on accurate the language use and because they

Sk

) P
“
¥
~
L4
oh.i

Based on the explanation above, it concluded that a paragraph should has
three categories they are a paragraph looks like unit, a paragraph is unit and the

last a paragraph holds together to develop ideas or point in sentences to be a

paragraph.

16
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A well-written paragraph contains six elements. They are:

1 Topic sentence. It states the main idea of the paragraph. Topic sentence has

specific areathat is called the controlling idea.

feeling that the element of the texts are bound together in which the reader can

follow the sequence of ideas or point.

17



2.1.5 Teaching Writing

Writing is a kind of communication means in which people can share their
ideas or feeling. Based on K-13 (Curriculum 2013) for the first years students of
senior high schoel and observation in the.school, the basic competency that
should be achieved in the writing English subject was the students have the ability
to develop and produce written,simple functianal text in the narrative text, report
text, procedures text, descriptive text, recount text and news item text. In this case,
the researcher choses recount text in research. Recount text was a kind of genre
that was used to inform readers about describing past experience by retelling
events.

According to Brown (2007:8) defines teaching as showing or helping
someone to learn how to do something, give instructions, guide in the study of
something, provide with knowledge, and cause to know or understand.

From the definition above, it can be inferred that teaching writing is the one
way to guiding and facilitating learning, enabling the learner to learn, the teacher
should guide students in order that the students have good skills in writing many
kinds of texts that should betaught based on.the students’ grade.

Writing is not an easy job for students. Richards and Renandya (2002:303)
say that it is because the skills involved in writing are highly complex. It deals
with punctuation, spelling, word choice, and so on. To make students be able to
writing, teachers transfer their knowledge by teaching. Harmer (2004:41) explains
that there must be five steps at least in teaching writing. They are demonstrating,

motivating, supporting, responding, and evaluating. In addition, He states that

18



writing as a skill by far the most important reason for teaching writing, it is a
basic language skill, just as important as speaking, listening and reading. Students
need to know how to write a letter, how to put written reports together, how to
reply to the advertisement andincreasingly, how to write using el ectronic media

From the definitions above, it can be inferred that teaching writing is the on
of way to increase students' skill-in writing, because with writing they can share
their ideas and experiences to the readers easily. Moreover, teaching writing helps
students to become better writers and to learn how to write in various genres of
text. Learning to write is a process of discovering and organizing ideas, putting
them on paper and reshaping and revising them.

As one of the main goals of the academic writing course Is to develop the
students’ skill in the process of writing and the nature of the writing course is
process. In this context, the writing process invol ves teaching the students how to
write in a variety of genres and how to incorporate academic writing conventions
into their texts. The course has a number of special focuses. explicitness (i.e.
signaing and signposting the ideas in the text), responsibility, providing
supporting arguments for claims, properly acknowledging the sources of the ideas
presented in the text, and the shift from informal to formal language. The
objective is to make the students fully aware of the danger of plagiarism and to

provide them with the tools to avoid it.

19
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Writing at the senior high school has been introduced to the students. It is
cannot separate from the other language skill like listening, speaking, reading, and

writing, because of those integrated an English subject that must be mastered by

the students.

> based on the

students' |level According to Hugl here are four major

To train students’ to be good at the aspect of vocabulary in context,
colocations, idioms, and correct grammatical features. As a result,

meaning and context are more important than form.

20
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3. Responsive

To train students’ to be good at the aspect of connecting and creating

paragraphs through brief narratives and descriptions, short reports, lab

arrangement. Through writing, we can send messages. Therefore students need
to acquire knowledge on how to write a written message. Most of the students
tend to write a paragraph without knowing about Theme and Rheme. This

condition makes their writing not in good order.

21



Theme is the textual clause function: the point of departure of the clause
as message and rheme is the additional information to complete the theme.
According to Halliday and Matthiensen (2004) Theme is given information
serving as the point of departure.of the message. The remainder of the clause is
known as rheme and it develops and tells the information about the theme.

Based on the defination above, it can be summerized that theme and rheme
are parts of a clause and they are combined in the clause to constitute a message
as can be seen above. It means that theme is the starting point in the message and
rheme is explain or develop the idea of theme. Besides, theme always follows by
rheme, because if there is no rheme, it means the sentence Is no coherent with
others.

According to Butt et d. (2003) state that “theme Is the starting point or
signpost for a speaker, and rheme is a temporary'destination”. Usually the bit of
the message that the writer or the speaker considers interesting or important
comes in the rheme.

From the theory above, it can be inferred that. theme and rheme should be
connected with ideas that the writers have already met in the theme or rheme of a
clause not too far before. Rheme is additional information to complete the theme.

Therefore to Gerot and Wignell as quoted by Ikaningrum (2007) state that
theme represents theme is an element which comes first in the clause or contains
familiar given information that is information which has aready been mention
somewhere in the text or is familiar from the context. The rheme is typically

contained unfamiliar or new information.

22
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Based on the explanation above, it can be summarized that theme is the

beginning of the clause, it explains what clause going to do, and rheme only

develop what the theme need. Moreover, theme is the information already known

Moreover, to Martin and Rother in Paltridge as quoted by Mulatsih (2006),
there are three kinds of thematic development patterns, i.e.
1. Themereiteration / constant theme pattern.
This pattern is mostly preferred by the students because this pattern is the
easiest one and has the same thame that well organized or regularly. While

the rheme of each clause gives further explanation to the same theme.

23
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The students do not need to find new theme, this pattern shows that the
first theme is picked up and repeated at the beginning of the next clause. This

first type of theme and rheme is easy to be understood and makes the reader

“y

&
v
’
”\
.
o

smopthly. Furthermore, this type is more easily to be regard as coherent.

24
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This pattern can be seen asfollows:

2
&
X
) #

=
NS

Theme5 — " Rheme5

Figure 3: Multiple theme/split rheme pattern

25
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According, to Eggins (2004) there are three kinds of thematic development
patterns, they are:

a.  Themereiteration/constant theme pattern

This patt § p and repeat at the
beginnin \ 3 !BQ“‘ .P@
Here is the S teratio h&%ﬁg{/ . d by Azhar
(2014)

Figure 4 : An example of the reiteration pattern
Note: In the first sentence the theme (participant) is a good teacher, the rheme is
explained by theme. In the second sentence is repeat again the theme is he

or she (participant) and so on.

26
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b. A zig-zag/ linear theme pattern
It is a pattern when the subject matter in Rheme of one clauseistaken up in

the theme of the following clause. Thisis an example taken from McCarty (2000)

c.  Multipletheme/ hierarchical patte

In this pattern, a rheme may include a number of different pieces of
information, each of which may be taken up as the theme in a number of
subsequent clauses. This is an example taken from McCarty (2000) of the

hierarchical pattern can be seen below: "The club is called ‘monomanor’ and there

27
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is an unusual free of £ 5. The money goes toward replacing equipment worn out

by use...Monomanor rus an annual with prizes.

Meeting

1. Pre-test Students respond
teacher gretting.

*  Students paid
attention to the
teacher’s
» Teacher gives pre-test to the explanation.

students that provide to * Studentsdo the
access the respondents skill pre-test.

of writing subject about » Paying attention
“Myday” to the summary

Post-Activity and conclusion
» Teacher closesthe lesson. about what the
teacher taught.

» Giving some
comments all
about what they
had studied
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whether they
understood or not,
pleasure or not.

2. Treatment

Pre-activity
» Teacher greet students
eacher asks about last

e Studentsrespond
teacher gretting.

‘ d conclusion
pout what the
eacher taught.
iving some
.~ commentsall
about what they
had studied
whether they
understood or not,
pleasure or not.

3.Treatment

Pre-activity
» Teacher greet students
» Teacher asks about |ast
material
» Teacher guides studentsto
topic will be discussed.
Whilst activity
* Teacher explains theme and
rheme
» Teacher explains about
independent and dependent
clause.

*  Studentsrespond
teacher gretting.

e Students paid
attention to the
teacher’s
explanation.
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» Teacher gives example
idependent and depedent
clause.

» Teacher explains about kinds
of sentences to make students

Sy to write paragraph.

» Teacher asks students to write
a paragraph by using theme
and rheme pattern with the
topic Eid Al-Fitr”.

Post-activity
* Teacher givesreward to .
student task.

e Teacher asks about
difficultiesin learning
process.

» Teachers makes aconclusion .
based on the material have

attention to the
teacher’s
explanation.

Students do the
test.

Paying attention
to the summary
and conclusion
about what the
teacher taught.
Giving some
comments all
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been learnt.
Teacher closes the lesson.

about what they
had studied
whether they
understood or not,
pleasure or not.

5.Treatment

6.Post-test

Whilst activity

Teacher gives post test to
students that provide to
access the respondance skill

of writing subject about past
experience (Holiday, Fasting

Month or My school life).

Post-activity

Teacher closes the lesson.

ents paid

out what the
xcher taught.
‘f ving some
omments all
bout what they
ad studied

understood or not,
pleasure or not.

Students respond
teacher gretting.

*  Students paid
attention to the

teacher’s
explanation.

e Studentsdo the
post-test.

* Pay attention.
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2.1.9 The Important of Theme and Rheme
Theme and rheme pattern provides teachers to be simple teaching of writing

in the classroom. It makes students easy to develop ideas with knows about

g. Theme and

rhemeis a strategy to i > studer iting i m because students'

give advantages, likes:
Connections

1. Helps students understand connections and how to connect

2. Draw connections from the real world

3. Makes a connection through a common theme

4. Focuses the scanner on the mastery of objectives/overall goals

5. Modelsfor the student the resources used in research.
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Based on the explanation above, it can be concluded that theme and rheme
have a big influence for students especially in connections such as train students

to be a good writer in writing and know how to connect sentence each other.

gortant of writing, and

; - g .
Theme g : ! !m!“ .&0

Al

w
_|
>
@
®
s
o
8
=
@

Q

a
—
=
3
(0]
3
o

w2t
=
2
:

TN
.-
3
o
=
5
%
3
o

2>
-~
=

rheme explore s

teacher ableto i

and levels.

;
o
¢

Classroom Culture
1. Students have achoice in what they learn-topic choice
2. Utilizes Collaborative and Cooperative Learning
3. Sharethe samelearning goals
4. Creates acommunity of learners

5. Not all teacher-student centered, thisis student centered
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Based on the explanation above, it can be concluded that Theme and rheme

give the opportunity for students to choice and learn about the topic before they

write, it suggests students learning and understanding about cooperative learning,

achievement in news item text because the t-test, 3.70 was higher than t-table,
(3.70 > 2.024). The mean score of the students also showed that there was
significant improvement after applying theme and rheme method. It was proved
by the students’ mean score. The post test mean score of the experimental class
(87.6) was higher than the post test mean score of the controlled class (77.7) it

meant that Theme and Rheme method is improving the students writing
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achievement in writing news item of the tenth grade students of SMAN 2 Selayar.
Furthermore, there was a significant difference in the achievement between
experimental class than the controlled class. So that, the researcher concluded that
the theme and rheme method.was more_effective than conventional method.
Theme and rheme method made the students’ writing more coherent and well
organized. It is suggested for.the:teacher, ‘students and other researchers to apply
theme and rheme method in teaching writing news item.

Leza Pius (2012). “ The Effect of Theme and Rheme Technique and
Achievement _Motivation on Students’ Writing. Competency at English
Department of Faculty of Teacher Trainig and Education of Mahasaraswati
University Denpasar”.

The population of his research was 11 classes consisted of 300 students
who took writing IV course. From al populations, 60 students were used as
sample which were divided into two groups, i.e. experimental group and control
group and recruited by using Cluster Random Sampling Technique. The
experimental group was semester VC (30 students).and were treated by using
Theme and Rheme technique and the eontrol group was semester VD (30
students) and were treated by using Conventional technique.

His research used two data-collection instruments, i.e. the writing
competency test and the scale of achievement motivation in studying English as
foreign language. The data were analyzed by using descriptive statistic and
inferential statistic i.e. two-way ANOVA and then continued by using Tukey test.

The results of the finding were: The mean score of the students who are taught by
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using Theme and Rheme technique was higher than the mean score of the students
who are taught by using Conventional technique, there was a significant
interactional effect of the techniques of teaching writing, there was a significant
difference in writing competency_between. the students with high achievement
motivation who are taught by using the Theme and Rheme technique and those
taught by using the Conventional technique, there was a significant difference in
writing achievement between the students with low achievement motivation who
are taught by using the Theme and Rheme technigue and those taught by using the
Conventional technique, there was a significant difference in writing competency
between the students with high achievement motivation and those with low
achievement metivation taught by using the Theme and Rheme technique, there
was a significant difference in writing achievement between the students with
high achievement motivation, and those with lowsachievement motivation taught
by using the Conventional technique.

Katharina Rustipa (2010) with her study entitled Theme rheme organization
of learner text. Based on her study, she found the students do not need to find a
new theme. This pattern showsthat the first.themeis picked up and repeated at the
beginning of the next clause. Multiple theme pattern is considered the most
difficult for the students because they need to create new themes by taking up
from the rhemes. In this pattern, a rheme may include a number of different pieces
of information, each of which may be taken up as the theme in a number of

subsequent clauses.
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Sri Mulatsih (2006) with her study entitled Improving the coherent of
students’ English Writing through Theme and Rheme (Thematic Progression). The

result of this research showed that the thematic progression pattern was improving

employed ez eme. ' heme. For those
students, this pattern i ‘ e be "__ : need to find a new
theme in the alse. an do make the

paragraph col
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2.3 Hypothesis
In order to measure the answer the problem in this research, the writer

makes a hypothesis as follow:
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CHAPTER 111

RESEARCH METHODOLOGY

entone as "Y"

which refer [ ents’ writing s a ent. In brief, the

Y
Writing Skills
Group Post-test
E X1 T Y1
C X2 NT Y2
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E = Experimental class
C = Control Group
T
NT
Xland
YlandY
Y1
3.2 Locat
This i 2 Pekanbaru
which located in Damai, Kota
Pekanbaru '
No Group
1 |1 Control Class and
Experimental
Class
2 |1 Experimental
Class
3 1 April, 11" 2019 Fasting Month Experimental
Class
4 |1V April, 18" 2019 Eid Al-Fitr Experimental
Class
5 |V April, 25™ 2019 My School Life | Experimental
Class
6 | VI May, 2" 2019 Holiday, Fasting | Control Class and
Month or My Experimental
School Life Class
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3.3  Population and Sample of the Resear ch
3.3.1 Population

The population of this research was the first year students at SMA IT Imam
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that consisted of 20 students that took from X 1S 2 so the researcher took 40

students as the sample.
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Table 3.3 Table of Sample

Class

The number of students

XI MIA 2

No

“\‘é&'

) B

e topics were

&, aying atention to
gramn eric structure.
- i 1 ‘

2 able to retell about

1.4 Students were able to make a
paragraph recount text by using
theme and rheme pattern.

Writing (Y)

1. Theresult of
test recount
text.

2.1 Students were able to retell
something based on theinstruction
by paying attention to grammar,
and generic structure.
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3.5 Data Collecting Technique
In order to get the data to support this study, the researcher used the pattern

asfollows:

homogenei : anal yze statistical analy arsion. To know

the result w

in |deas stated fairly clearly and
accurately, change opinion relatively
clear.
3 Main Ideas somewhat unclear or
inaccurate, change opinion statement
some what weak.
2 Main Ideas not clear or accurate, change
opinion statement weak.
1 Main ldeas not at all clear or accurate,
change opinion statement very weak.

Organization 5 Well-organized and perfectly coherent.
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Fairly well-organized and generally
coherent.

Loosely organized but main ideas clear,
logical but incomplete sequencing.

Ideas disconnected, lacks logical

uent errorsin spelling and
punctuation.

No control over spelling and
punctuation.

(Adapted from Cohen in Yunianto: 2013)
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CHAPTER IV
RESEARCH FINDING
In this chapter

he researcher presented the research finding dealing with

pattern on the cohere ‘ , asy Syafi’i 2

Pekanbaru. A se lents’ achievement in

the classroom and gave the sa

treatment.
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411 Pre-Test
The pre-test carried out to determine the early background ability of the

students were selected as the sample. It was held to find out whether the

recount te e feature : rds showing order.
Students had to-write a se  base  pi ! dents’ had to write

aparagraph

.ra atment of teaching by using
theme and rheme pattern as ‘
The treatment only given the experimental class, the steps were:

Treatment 1: In this second meeting on April 4™ 2019, the students were greetnig
to the teacher and checked the attendance. Students’ were given objective of the
lesson and given brinstorming. The teacher explained about theme and rheme,

teacher showed the topic (Holiday) to students and gave an example how to wrote

past event then the teacher explained about recount text. There were definitions of
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recount text, generic structure and tenses used to write recount text, the purpose of
the text. Indeed, the teacher also explained an idependent and dependent clause,
then the students’ wrote recount text about holiday include an independent and
dependent clause...ast, students’.summarized.about the material.

Treatment 2: In this third meeting on April 11™ 2019 was reviewed and asked the
students” about difficulty in created recount text. The teacher explained a theme
and rheme pattern in writing. The teacher explained the definition of theme and
rheme. Then the teacher gave a topic (Fasting Month), then asked the students to
wrote their past experience with care. The teacher asked the students what
important information from the text. In addition, the teacher al'so explained a kind
of sentences. Students’ were given a test of writing recount text about Fasting
Month by using kKind of sentences. Lastly after submitted the test, students’ were
given summary about the tepic (Fasting Month) then aso-got feedback from
them.

Treatment 3: In this fourth meeting on April 18" 2019, the teacher asked who has
unforgettable moment in Eid Al-Fitr and the teacher.was given topic about Eid
Al-Fitr. The teacher explaned the paitern.of theme and rheme, there are tree
patterns, theme reiteration pattern, zig-zag pattern and multiple themes what the
meaning theme and rheme and what relationship theme and rheme in the text.
Then the teacher gave a topic (Eid Al-Fitr) to students and wrote a recount text
through theme and rheme pattern, then the students to identified theme and rheme

in the text. After that, the students’ collected their result of writing recount text
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and there were students discussion about difficulty using theme and rheme

pattern.

Treatment 4: In this fifth meeting on April 25 2019 the teacher asked who has

were chosen the topic, then they were wrote a reount text by using own word
through theme and rheme pattern. After distributing the test to the students, It was
analyzed the result of their answer at the pre-test and post-test in order to find out
whether or not any significant improvement made by the students after series of

teaching English writing skills through theme and rheme pattern.
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4.1.4 DataPresentation of Pre-Test in Control Class
The first analysis was the students’ score of pre-test in control group which

has done to knnow the ability of students’ in writing recount text. The researcher

The students’ in wri

control class, as follow; the highest average score was 82 and the lowest average
score was 54. Moreover, in control class, the total score that 20 students was

1.341 and the average score they was 67.05 point. (See apendix 9, page: 83)
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4.1.7 Data Presentation of Post-Test in Experimental Class
The students’ result of writing, particulary in writing recount text in post-

test of experimental class, as follow; the highest averge score was 92 and the

lowest average /as More in.e ss, the total score that

90
80
70
60 -
50 A
40 A
30 -
20 -
10 A
o -

m Control

B Experiment

Pre Post Increase
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From figure above, it can be seen the mean score of pre-test in control
class was 57 and mean of post-test was 67. While the mean score of pre-test in

experimental class was 60 and after the students was given the treatment using

Based on the graphic pie, it shows that there was 23% mastered in
developing ideas, 23% mastered in organizing idea, 17% mastered in grammar,
and 20% mastered in vocabulary.

From the data above, it can be summarized that students” at SMA IT Imam

Asy Syafi’i 2 Pekanbru were mastered in aspects of writing. It can be seen after

treatment students able to apply the aspects of writing. In brief, every students’
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was highest score in writing. On the other hand, for the next researcher should be

mastered how to improve students’ writing based on aspects.

d Post Control.

test of control

the data it can

SRREN

be conclude and post-test

of control cl

Table 4.2

‘1\\\

N\
;l

Pre Experiment

Post Experiment

Valid N (listwise)

From the table above, it
experiment class is 60.60 and mean of post-test of experiment classis 79,30. From

summarized that mean of pre-test of

the data it can be concluded that there is difference in mean score both pre-test
and post-test from experimental class.

52



Table 4.3 Independent Sample T-Test

Levene's Test for
Equality of Variances

t-test for Equality of Means

95% Confidence
Interval of the
Difference
F Lower Upper

Nilai Equal 1,574 -17,104 -7,396

variances

assumed

Equal -17,112 -7,388

variances

not

assumed

T-Test shows
levene’s tes
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On the other hand, from

pe seen that teaculae Obtained -5.108

will be compare to ttable, df= 38. Because df=38 was not found in ttnle, SO the
researcher took df=40 to compare either at level 5% is 2.021. It can be concluded
that ttable is higher than teaculate. In other word, it can be read 2.021>-5.108. Based
on the score the researcher concluded that Ho is rejected and Ha is accepted, in
breif, there is significant effect of theme and rheme pattern on coherent of

students’ writing at SMA IT Imam Asy Syafi’i 2 Pekanbaru.

53



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

4.2 Data Inter pretation
In this discussion was focused on the result of the research and the data

analysis which is the effect of theme and rheme pattern on the coherent of

Mo an (t) in the

significant ed and the

dternative

Attt

R
~
Q.
o
>
—
=
o
o
c
S
a

|-

il
Q
%)
=
g
(0]

°
=)
«Q
>
@

significant effect of theme and rheme pattern on the coherent of students’ writing

at SMA IT Imam Asy Syafi’i 2 Pekanbaru.
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CHAPTER YV

CONCLUSION, IMPLICATION, AND SUGGESTION

51 Conclusion

roup was 67,05. It

AWy

AL LY

2. The Students should improve their writing achievement by practice
writing more using some technique or method.

3. For other researchers, they can use this study as their reference to
conduct other researches on the same field. They are also expected to be
able to cover the shortcomings in this study and provide more detail

information about this.
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5.3 Implication
From the conclution about, it is known that theme and rheme pattern on the

coherent of students” writing at SMA IT Imam Asy Syaf’i 2 Pekanbaru. It can be
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