nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

THAI STUDENTS” MOTIVATION ON ENGLISH SPEAKING SKILL

A THESIS

Intended of fulfill the requirements for the ward of bachelor degree in English
hing and Education Islamic Unive

‘\\\\\\\\

N

ENGLISH LANGUAGE EDUCATION
FACULTY TEACHER TRAINING AND EDUCATION
ISLAMIC UNIVERSITY OF RIAU
PEKANBARU
2019



O

THESIS
THAI STUDENTS’ MOTIVATION ON ENGLISH SPEAKING SKILL
Name : Pateemoh Madiyoh
Index Number : 136311838
Study Program : English Language
Faculty : Teacher Training andBducation

\‘-

Head Ad sor

.

Johari Alfr

NIDN. 10131067

Vice Advisor

JATUT “ﬂmﬁndlﬂ I
PE Ul udwnyo( |

‘\Qﬂ

1q§§\M%\\\\

\‘-.

!

Muhammad Ily4s,
. NIDN.1021068802

disa

LN
< qIIE

s
¢
%" <

g The Thesis is submitted in partia Q mﬂl
- Sarjana of Education in Universitas Islal

cquirement forthe Degree of




S—————

nery wesy sejisIdAmu) ueeyeisndiag
DI disay yepepe fur udwnyo(

APPROVAL OF THESIS
TITLE
THAISTUDENTS’ MOTIVATION ON ENGLISH SPEAKING SKILL

Name : Pateemoh Madiyoh

: 136311838




nenyy wejsy seyssAm ueeyeysndiog

DI disay yepepe fur udwnyo(

LETTER OF NOTICE

We, the Head Advisor and Vice Advisor hereby notice that:

Name : Pateemoh Madiyoh

Index number : 136311838

has completely

“THAI S

It is ready to be ex

This letter is made

‘\\\?“% L\ &

N
_

Head Advifor

¢
0..‘

Johari Alfrizal, S.Pd., M.Pd
NIDN. 1013106702

\\"

NIDN. 10218802

<



nery we[sy sejsIdAmu ) ueeyeisndiag

DI disay yepepe fur udwnyo(

THESIS GUIDANCE AGENDA
In has been done Thesis Guidance Agenda to :
Name : Pateemoh Madiyoh

Index Number 1136311838

Study Program
Faculty
Head Advisor
Title
No.
1 22 April
2 30 April ;
=
05 2
3 May 7
4 18 July 2017
5 21 Maret
6 11 April 2
7 15 April 201
8 19 April 2019 4
9 22 April 2019
10 25 April 2019




neryy wejsy sejsIaAm ueeyeisndiog

DI disay yepepe fur udwnyo(

THESIS GUIDANCE AGENDA
In has been done Thesis Guidance Agenda to :
Name : Pateemoh Madiyoh

Index Number 1136311838

Study Program

N
Faculty “‘
poe)
Vice Advisor :
Title I 4
o
No. 1 ’
1 22 April ﬁ
2 |30 April 2017
A
3 05 May 5
4 18 July 2( ;
5 21 Maret 'bg
6 11 April 201
7 15 April 20
8 19 April 201
9 22 April 2019
10 | 25 April 2019

N




neny wWesy se)sIdAmu ueeyeisndiog

THESIS

THAI STUDENTS’ MOTIVATION ON ENGLISH SPEAKING SKILL

Name : Pateemoh Madiyoh

Index Number 1 136311838

Study Program : English Language

Faculty : Teacher Training andBducation

Johari Alfr N

NIDN. 101310670

BJEPE Ul Udwnyo(]

Vice Advisor
=
— 1}
= _AMuhammad ‘_& 1),
NIDN.102106%8

At

-
-

e

e
The Thesis i5 submitted in pa : ’h '@ﬁhﬁ cquirement forthe Degree of
Sarjana of Education in Universitas [sI#




nery wejsy sejsIAm ueeyeisndiog

DI disay yepepe fup udwnyo(

DECLARATION

Name : Pateemoh Madiyoh
Index Number : 136311838
Place/date of birth
<D
>
-~
I ackno

quotations (eith

mentioned scienti

‘\\\\“\%\E“\‘

o

ateemoh Madiyoh
36311838




nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

ACKNOWLEGEMENT
asa ) e ) ) pow

In the name of Allah, the most Gracious, the most Merciful. All praises toAllah

Sholawat '@ : Q ! ace be upon

him) his familie great leader and
good inspiration evolus i e researcher has

received a lot

time, advice, support, kindnes otivation in finishing this thesis.

4. Muhammad llyas, S.Pd.,M.Pd the researcher’s vice advisor who has given
correction, suggestions,guidance,support, advice and kindness in completing
this thesis.

5. All lecture who have given their knowledge and information through learning

Process.



nery wesy sejisidAu) ueeyeisndiag
DI disay yepepe fur udwnyo(

. Thankful for my beloved father Abdulmanaf and my belovedmother

Ruhanee for their praying, countless love, and meaningful knowledge.

. The researceher’s beloved Thai students’; all of Engilsh Education

Universitas Islam Riau. Then, Special thank.

. May Allah Almighty, the Lord of Universe blesses you all Amin.

(X T

&
o
o
v
v
-




nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

ABSTRACT

Pateemoh Madiyoh, 2019. Thai Students’ Motivation on English Speaking Skill

Keyword :Thai Students’ Motivation on English Speaking Skill
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CHAPTERI I

INTRODUCTION

1. Background of the problem

education. ‘ - ortan 13 : dents, English has
become a P anguage, v ng it as an official
language. English is the o Nt internati cience, business,

aviation, entertainme lomacy, and als nglish, whether

of four of the world's populatio glish to some level of competence;

demand from the other three-quarters is increasing.

Other definition of speaking English, speaking English is also an
international language, spoken in many countries both as native language as well
as a second language. No language, ancient, or modern can be compared with

English in the number of geographical distributions of the homes, factories,



companies, institution, shops and offices in which the language is spoken, written,
or reader. Besides the United Kingdom, the United States of America, Canada,
Australia, New Zealand and South Africa, where about 400 million people use
English as their nativerlanguage, speaking English.issan important language in
many parts_of the world including India. Speaking. English -has become the
common humman’s language in today’s context. It is taught in the schools in

almost every country on.this earth. It is.a living, vibrant and growing language.

It is clear that speaking English has many advantages in education or
carrier, furthermore to measure the ability of the students in foreign language is
based on their speaking, if they can speak correctly and fluenty, it means their
language is good, but they can not, it means, they can lack in foreign language.
Afterward, most of successful people can speak well, they be easy to speak. But
other side, to achieve good in speaking is not easy, the.most.ecommon should be
built is motivation. Motivation and having good speaking must be connected, if
there is no motivation on students, it will difficult to master speaking skill, but if
the students have good motivation it will be easy to master speaking skill.
according to Ken (2000:20), metivation iSa process rather that a product, it means
motivation is not to observe directly” but rather we infer it from action. Aslo

motivation can be measured by skill of students.

Based on the explanation above, it can be infered that motivation and
speaking have relation, but for students who are studying at without using English
enviroment will have less motivation, because they are not usual to speak English,

in this case the writer will try to investigate thai students who are studying at
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pekanbaru with having no English enviroment. how is their motivation in
speaking skill that are studying with having no English environment, and how

they speak English?

The probl pned above must be.s d must be known what

the factors “‘%ﬁﬁ“ ‘ 'a ate this study,

studying a - ¥ i /1S the'country who is
not using eign students?
Pekanbaru using English
language, butpe rua d rather use its - e-as their language

than use first langu ign language, an.influence foreign

English language. If there is ne ation arning language, the students have
no improvement in speaking.

To built motivation in speaking skill, it must live good environment like,
live in country which uses English language as 1st language, and study at
University which uses English languagu in University. Other side motivation is

necessary to build in order to get easy in getting communication with diffrent 1st
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language, in this case, although indonesia is not using English as 1st language, it

is still many students who studies in Indonesia.

Based on the title of this study is, Thai students’ motivation on speaking

English in ¢ get easy 3 er reason why
researcher esea to know hov get communication.
Not all of t Bahasa, added
by the envi y influence the

language.

factor to reduce the problem that obstacle the motivation of students is students’
confidence. If they can speak well but without having confidence in speaking they
will get difficulties in language. It means confidence should be built in order to

not make the motivation be reduced
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1.2 Identification of the Problems
Based on the background of the problems. it is clear that there are many
problems encountered by the students. Specifically, in motivation of speaking.

aused by the environment is the motivation of the

students who are

s limitation the

o
o
&
o
o
&

o
&
S’ motivation in

1. How is Thai students on in speaking at English study of

FKIP-UIR.?



1.5 Objective of the research

The objective of this research is

1. To know how the Thai students’ motivation in speaking at English
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can be a reference for the lecture who want to motivate students in learning .

C. For Researcher

Beside this research is to fulfil the requirement of finishing the study,

Research wishes, this research can be motivate herself in learning .
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1.7 Definition of the key terms

1. Speaking

Bashir et al. (2011) claim, “Speaking is aproductive skill in the oral mode.

It is like the othe more complicated th ms at firstand involves

more than ro 3) - e the listener

decide taki nue a behavior

(Ushioda, ns the forces that
affect peo Motivation is

Motivation C - jor determining
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CHAPTER I
THEORETICAL FRAMEWORK
In this chapter explains the description of the definition of the variable
The nature and the ch

speaking and motivati eristic of speaking and

constructi ! ,, : ) ] ng_and processing

informatio

eir everyday live in

communicating  wit ther ( unication as follow;

Mcdonough and Shaw (2003) also state that speaking is an interactive
communicative process that involves speakers and listeners. In communicative
process, speakers need to learn to adapt their talk to the listeners, use a range of
ways to express themselves, use talk to clarify their ideas and sustain their talk

develop thinking and reasoning. Speaking is not oral production of written
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language, but involves learners the mastery of a wide range of sub-skill, which a

died together, constitute an overall competence in the spoken language

Based on the explanations above, it can be said that speaking is necessary

be able to articulate the words and create the physical sounds that carry meaning.

At the level of word pronunciation second language learners regularly have
problems distinguishing between sounds in the new language that do not exist in

languages they already know
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b. Grammar

It is obvious that in order to be able to speak foreign language, it is

necessary to know a certain amount of grammar and vocabulary, grammar is the

sounds and the soun i i uch as words and the

rules to ¢ ‘ “mnm&\‘ Do‘ odman  1998)
: h .ﬁ ng does not

r

o

o
a
o

word, set phrases asal verbs : i ‘ ear that limited
vocabulary e. One cannot
effectively c written form if

they do not S the appropriate

stopping or hesitating (Riddel, 2001), fluency can be thought of as skill to keep
going when speaking spontaneously, when speaking fluently students should be
able to get the message across with whatever resources and abilities they have got,

regardless of grammatical and other mistakes

10
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e. Comprehension

The last speaking component is comprehension. According to Fromkin

and rodman, (1998) comprehension is discussed by both speaker because

comprehension e._people  getting ormation they want

language tea

&
7
g

spoken lang

.'4, : ] e process of building

spoken language. The success of a teacher can be divided by the way of the
presenting the material whether the language is acceptable and easy to be

understood by the students or not.

11



nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

Brown and Yule in Richards say that there are three parts of functions of

speaking:

a. Talk as interaction

Talk as interaction refers to what we normallysmean by conversation and

12
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According to Jeremy Harmer, there are two elements of spoken discourse that
we have to consider in order to speak well, namely:
a. Language features

Language features consist of connected ech in which sounds are

or weakened
contributes
her play an
nctions; and

the structure

the process in

which language is put i out In forms that are

information processing. It is 0 process the information of the
participants who tell the speaker the moment s/he gets it.
Brown mentions that there are some skills of speaking that we should pay

attention to, they are:

13
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a.Micro skills
1. Produce differences among English phonemes and allophonic variants.
2. Produce chunks of language of different lengths.

3. Produce English

patterns, words in stressed.and unstressed positions,

7. Monitor S ral prod and use Jevices pauses,
fillers, self- corre : enh e message.

8. Use gra ; classe N, verbs, e \ s (e.g., tense,

b. Macro skills
1. Appropriately accomplish communicative functions according to situations,
participants, and goals.

2. Use appropriate styles, registers, implicate, redundancies, pragmatic

conventions, and conversation rules, flour-keeping, and yielding, interrupting, and

other sociolinguistic features in face to face conversations.

14
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3. Convey links and connections between events and communicate such relation
as vocal and peripheral ideas, events and feelings, new information and given
information, generalization and exemplification.

and other nonverbal cues

4. Convey facial fea Kinesics, body language

words, rephras idin onte i ing saning of words,
appealing fc : accura a ' > nterlocutor is
understand
Micro skill
forms. Mea , “.. . ble to develop

discourse

It is the type of speaking in wh has lack ability in interaction with
interlocutor but the speaker knows well the linguistic of a language

c. Responsive

It is such a type of speaking in which the speaker is able to interact with

interlocutor but it is still in low level. This type of speaking requires the speaker to

be able to interact with small talk only.

15
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d. Interactive
In this type, there are two forms of transactional language, which has the purpose
of exchanging specific information or interpersonal exchanges, which have the

purpose of maintainingsecial relationships

a. Grammar
b. Vocabula
c. Comprehe

d. Fluency

means, if the students have mas 2se components, they will have good
speaking skill.

In this research, the writer will assess students’ speaking skill by using the
scoring rubric which is clarified by Hughes. They are Accent, Fluency,
Vocabulary, Accuracy and Comprehension.

In conclusion, speaking is productive skill of language which is used to

present one’s idea orally. Speaking can be used to make the others know what in

16
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speaker’s mind is. It is the activity which always be used in daily life context as
one person needs to interact with each other. The activity will be successful when

the speaker is able to talk a lot by fulfilling the components of speaking.

can unders e speaker says. pake ﬁ Sider speed and
volume. The speed ai 1 speak is releva i an quickly, listener,
may have W\ ch _' ave a bearing.
Speak out and : : : ) reach all your

listener.

to fine variation in saying words da ak momentously.
3. Audience and Tone

The way you speak and the tone you use will be affected by audience to
whom you are speaking. If you are discussing something with your friends. You
are likely to use informal conversation tone. If you are giving a talk to a group of

thirty people. It likely you would speak more formally and would rise the pitch

17



and the volume of your voice in order to make sure that what you say reaches all
of your listener. If you were telling a comic story, you would speak defiantly from

way you would if you were putting a point of few about which you felt strongly.

2.1.4 Speaking problems

For Ur (1996), there are some speaking problems that teachers can come
across in getting students tottalk in the classroom:, These are: inhibition, lack of
topical knowledge, low or uneven participation and mother-tongue use. The first
problem that the students often encounter is inhibition. When students try to say
things in a foreign language in the classroom they are often inhibited. They are
worried about making mistakes, fearful of criticism orlosing face. They are shy of
the attention that their speech attracts. Littlewoad (2007) asserts that a foreign
language classroom to can create inhibitions and anxiety easily. Secondly,
learners often complain thatthey, cannot think.efianything to say and they have no
motivation to express themselves. Rivers (1968) believes that the learners have
nothing to express maybe because the teacher had chosen a topic which is not
suitable for him or about which he knows very little. It is difficult for many
students to respond when the teachers-ask them to say something in a foreign
language because they might have little ideas about what to say, which vocabulary

to use, or how to use the grammar correctly (Baker &Westrup, 2003).

Another problem in speaking class is that participation is low or uneven.
In a large group, each student will have very little talking time because only one
participant can talk at a time so that the others can hear him/her. There is a

tendency of some learners to dominate while others speak very little or not at all.

18
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Finally, when all or a number of learners share the same mother-tongue,
they tend to use it because it is easier for them. Harmer (1991) suggests some

reasons why students use mother- tongue in class. Firstly, when the students are

necessary > tea to e out. at affect their speaking
performance

come from

Students perform a speaking tas} ety of conditions. Nation & Newton
(2009) believe that performance conditions can affect speaking performance. The
four types of performance conditions that Nation & Newton (2009) suggest
include time pressure, planning, the standard of performance and the amount of

support.

19
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b. Affective factors
One of the most important influences on language learning success or failure is
probably the affective side of the learner (Oxford, 1990). Krashen (1982) states
0 be related to success in

that a variety of affective variables has been confirme

second lang most of those
studies

C.
Speaking ) skills (Doff,
1998). Stu e a successful

conversatio 0 res the ideas )y stating that when
one person of the listening
process. In and a speaker.

Therefore, or derstand what is

knowledge of relevant topica . The information that topical
knowledge provides enables learners to use language with reference to the world
in which they live. Bachman & Palmer (1996) state certain test tasks may be
easier for those who possess the relevant topical knowledge and more difficult for

those who do not. Bachman & Palmer (1996) believe that topical knowledge has

effects on speaking performance.

20
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e. Feedback during speaking activities
Most students want and expect their teachers to give them feedback on their
performance. However, all speaking production should not be dealt with in the
at the teachers make about

same way. Harmer (1994) asserts that the decisions

0 is making
oroblem, the
ivity will be
destroyed , they can find
this very de at the teachers

should alwa encouragement

things in a foreign language in they are often inhibited. They are
worried about making mistakes, fearful of criticism or losing face. They are shy of
the attention that their speech attracts. Little wood (2007) asserts that a foreign
language classroom to can create inhibitions and anxiety easily.

Secondly, learners often complain that they cannot think of anything to say

and they have no motivation to express themselves. Rivers (1968) believes that

the learners have nothing to express maybe because the teacher had chosen a topic

21



which is not suitable for him or about which he knows very little. It is difficult for
many students to respond when the teachers ask them to say something in a
foreign language because they might have little ideas about what to say, which
vocabulary to use, or hew.to use the grammar correctly:(Baker &West rup, 2003).

Another problem in speaking class is that participation is_low or uneven.
In a large group, each student will have very little talking time because only one
participant can talk at .astime so that the otherstcan hear him/her. There is a
tendency of some learners to dominate while others speak very little or not at all.

Finally, when all or a number of learners share the same mother-tongue,
they tend to use it because it is easier for them. Harmer (1991) suggests some
reasons why students use mother- tongue in class. Firstly, when the students are
asked to have a discussion abeut.a.topic that.they are-incapable of, if they want to
say anything about the topic, they will use their own language. Another reason is
that the use of mother- tongue-is-a natural thing to do. In addition, using the first
language to explain something to another if there is no encouragement from the
teachers. Finally, if teachers frequently use the students’ language, the students
will feel comfortable to'doit.
2.1.6 Principles of Communicative Language Teaching

Brown (ibid) was among several theorists who defined Communicative
Language Teaching in terms of Characteristics for the sake of directness and
simplicity. Here are the characteristics of Communicative Language Teaching as
identified by Brown (2001: 43):
1. Classroom goals are focused on all the components (grammatical, discourse,

functional, sociolinguistic, and strategic) of communicative competence”; i.e.

22
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Students should not only learn the grammatical rules and lists of vocabulary, but

also learning how to use them in appropriate situations.

2. “Language techniques are designed to engage learners in the pragmatic,

3. “Fluency 3 3 C re 1 : es underlying
communicative : 2 re importance than
accuracy in se”; i.e. teachers
focus more since the ary goal of C anguage Teaching is
getting students ¢ icate meaning teachel : portance to fluency

and tolerate i elie - rors are due to a

natural outco

to communicate in real world contexts.

23
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2.2 Motivations

2.2.1 Theory of Motivations

Over the past decades, theorists, in an attempt to clarify the concept of motivation,

prior experience with reward (teae aise) when giving a correct answer to
win another positive comment (reward). It is noteworthy to point out that
behaviorists see that “our actions are at the mercy of external forces such as

rewards”. (Williams & Burden, 1997:119)

24
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b. The Cognitive Theories

Unlike the behaviorist theory that views motivation in terms of

anticipation of reward, the cognitive view of motivation “centers around

individuals making s.about their own acti illiams & Burden, 1997:

%ﬁ‘-‘\‘ EWQ%&“‘ .. ke decisions

on their s : v was influenced

by many cog ers pries that are put,

and neither are appropriate curricu ood teaching enough on their own to
ensure student achievement. On the other hand, high motivation can make up for
considerable deficiencies both in one's language aptitude and learning conditions.
In their seminal work, Gardner and Lambert (1972) emphasis that, although
language aptitude accounts for a considerable proportion of individual variability

in language learning achievement, motivational factors can override the aptitude

effect. In certain language environments, as Gardner and Lambert point out,

25
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where the social setting demands it (e.g. when the LI is a local vernacular and the
L2 is the national language), many people seem to master an L2, regardless of
their aptitude differences.

2.2.2 Definitions of moti

of learning
(p.217) d when we
choose to ated learners
are more li vfr ged, enjoy and
adopt a dee ce, persistence
and creativi cal relationship
between surprising that
motivation G of traditional
educational pite thi 5 les that explore

human behaviour by energising it and giving it direction, but the great variety of
accounts put forward in the literature of how this happens may surprise even the
seasoned researcher. This diversity is, of course, no accident; as Dornyei (1996a)
points out, motivation theories in general seek to explain no less than the
fundamental question of why humans behave as they do, and therefore it would be

naive to assume any simple and straightforward answer; indeed, every different

26



psychological perspective on human behaviour is associated with a different
theory of motivation and, thus, in general psychology it is not the lack but rather
the abundance of motivation theories which confuses the scene.

According to_Himase (2003), Motivation .involves a constellation of
beliefs, perceptions, values, interests, and actions that are all closely related. As a
result, various approaches to motivation can focus on cognitive behaviors (such as
monitoring and strategy.use), non-cognitive aspects/(such as perceptions, beliefs,
and attitudes), or both. For example, Gottfried (1990) defines academic
motivation as. “enjoyment of school learning characterized by a mastery
orientation; curiosity; persistence; task-endogeny; and the learning of challenging,
difficult, and novel tasks” (p. 525). On the other hand, Turner (1995) considers
motivation to be synonymous.with_cognitive.engagement, which he defines as
“voluntary uses of high-level self-regulated learning strategies, such as paying
attention, connection, planning,-and/menitoring™ (p. 413).

According to Stipek (1996), early approaches to the study of motivation
were rooted in the literature on extrinsic reinforcement. Within this literature, all
behavior, including achievement, was believed to-be governed by reinforcement
contingencies. Proponents of this‘approach included B.F. Skinner, who identified
different types of reinforcers. Positive reinforcers, or rewards, are consequences
that increase the probability of a given behavior they were made contingent on,
whereas negative reinforcers are consequences that increase the probability of a

given behavior by removing or reducing some negative external stimulus.
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2.2.3 Empirical Evidence on Fostering Motivation

A wealth of empirical evidence on the manipulability of motivation exists.

However, these studies demonstrate positive and negative effects, suggesting that

instructional strategie d_classroom contexts her increase or decrease

support in C : 5. ¢ ' the form of
student collak ea 00 3 of ha n-science activities

like obser f Jata collection. Teacher : ing goals and

more opportunities to write, collaborate with peers, and monitor their own
progress. Teachers were observed and categorized as “high” implementers and
“low” implementers depending on the fidelity with which they delivered the
intervention. Students in both high- and low-implementing classrooms scored

uniformly high on task mastery goals and low on work avoidance. Similarly,

students in high- and low-implementation classrooms did not vary in terms of
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their use of general cognitive strategies. However, students in high-
implementation classrooms exhibited decreased ego-social goals relative to

students in the low-implementation group. Thus, the intervention is believed to

which they learn (the "where" dimension). When choices are given in all these

dimensions, the evidence is clear that student motivation, learning, and
performance are enhanced. In addition, when students are allowed to be self-
regulatory in these critical dimensions, they are more intrinsically or self-
motivated, more active in planning and monitoring their learning, more aware of

how well they are doing, more resourceful and efficient in their use of resources,
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and more sensitive to the social and environmental contexts in which they are
learning. The contextual supports needed also relate to the interpersonal and
classroom climate set by teachers.

2.2.5 Relevant studies

the same : fore t s, this research
prefered to

students

hod of this research is Quan
There are differences between this study and the privious study, in the
previous study, the research used quantitaive research, and this study is qualitative

research.
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CHAPTER 11

RESEACH METHODOLOGY

This chapter indicates the description on how to conduct the research. They

is to describe
and interp e research is a
research de n of attributes
of a particu fore, the writer
uses this re this research is to
identify Tha ekanbaru in speaking

English.

3.2 Location a

research was be conducted on Ap

3.3 The participant

The participant of this research is Thai students’ who are studying in at

English study program of FKIP-UIR. It consists 11 students.
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3.4. Instrument

Instrument is the people, thing, media that are given the data, the source of

the data obtained. Instrument in collecting data in this research is giving

questionnaire, do n.and i i N, Test is as a method

the qualitative research, there are three steps to collect the data, they are
observation, documentation and questionnaire. This three steps can be called as

instrument. Instrument is where the date gotten is.

According to (Alsa, 2003 as cited in Nivora 2016), stated that qualitative research
especially contains extensive data, which are used to reveal the complex

phenomena and process.In collecting data, the writer will use this three steps.
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1. Observation

Observation is one of the way to collect the data, and it is part of the

instrument in the research. In this research to collect the data the first step will be

done is observing icipant. The research bserve all of the Thai
ere are two
e and male
male of Thai

ast semester.

3. Questionnaire

Giving questions to the sample is a way to collect the data. Questionnaire
is part of the instrument of the research, having done observation and collecting
the document from the Thai students who are studying at FKIP of Islamic
University of Riau, researcher will try to give question to the sample used of the

research. Furthermore, researcher will give question is speaking English to Thai
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students who are studying at FKIP of Islamic University of Riau. There are some

question will be answered by the sample of this research.

Every single one of the samples in this research will be given the question in

speaking English i i 0 nselves in English, and

P =L x100%
Where:

P : Percentage
F : Frequency

N : Number of text

(sHatch and Farhady, 1992
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CHAPTER IV

RESEARCH FINDING

4.1 Data Description
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Table4.1

Student Effort in Practicing Speaking English

Students

1.Compared to other skill I practice Speaking
English in easy-speak course

Percentage

63.63%
9.10%
27.28%
2. In a daily ce Percentage
my classmate
1. Indonesian 54.54%
2. Mother ton 36.36
3. English La 9.10%
3. I speaking Percentage
Some times 63.63%
Do not practice 18.19%
Always practice 18.19%
4. | practice speaki percentage
course
Some times 63.63%
Do not practice 18.19%
Always practice 2 18.19%
5. Beside practicing speaking English at easy- Students Percentage
speaking course.........
Join English speaking course 3 27.27%
Practice with my friends 5 45.45%
Practice by myself 2 18.19%
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Never practice 1 9.10%

6. Compared to the other skill in easy-speaking Students Percentage
course, |
Like speaking practice more 7 63.63%
36.36%
100%
English for
S=3,P=

use with my

er tongue” S =

4,P = e Thai students
like use Indo 3 ~ ag daily conversation.

ourse. For “Some

times” S = 7, 18.19%. “Always

etimes to speaking

for “Sometimes” S = 7, P = 63.63%. , P =18.19%. “Do not practice” S = 2,
P = 18.19%. “Always practice” S = 2, P = 18.19%. It mean the Thai students

some times to practice speaking English in easy speaking course.

The fifth statement beside practicing speaking English at easy-speaking
course for “Join English speaking course” S = 3, P = 27.27%. “Practice with my
friends* S = 5, P = 45.45%, “Practice by myself” S =2, P = 18.19% . “Never
practice” S = 1, P = 9.10%. %. It Thai students practice English with their friends
more than join English speaking course.
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The sixth statement Compared to the other skill in easy-speaking course,
for “Like speaking practice more” S = 7, P = 63.”Like speaking “ 63% .S =4,P =
36.36%. %. It mean the Thai students like speaking practice more compared to the

other skill in easy-speaking course.

nglish is low

practicing spea s quest % e result of the

students ans

7. What do you Percentage
room

Join another Englis 9.10%
Practice with my frie 72.72%
Practice by myself 9.10%
Not care at all 1 9.10%

8. In learning Easy-speaking couse class Students Percentage
Always pay attention topractice 5 45.45%
Force myself to practice 3 27.27%
Sometimes day to dreaming 3 27.27%
9. Do you like materials of easy-speaking course Students Percentage
presented in the class room?
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Yes, | like it very much 6 54.54%

Yes, | like 3 27.27%

No, I don’t like it 2 18.19%

Percentage

: i 54.54%
;55
| will ask my 'ﬁi bout 18.19%
A i
will just keep silen ." 27.27%
LA
11. How is the materials of e 3 Percentage
in the classroom? -
fe)
It is very diffic "’ N H 63.63%
il
It is difficult l" 1‘ 18.19%
It is little difficu '; 18.19%
" 100%

‘Join another English speakinng > = 1, P = 9.10%.”Practice with my
friends”S = 8, P = 72.72%. “Practice by myself” S = 1, P = 9.10%. “Not care at
all” S =1, P = 9.10%. %. It mean the Thai students always practice with their
friends.

The eighth statement in learning Easy-speaking course class for “Always

pay attention topractice” S = 5, P = 45.45%. “Force myself to practice” S=3,P =
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27.27%. “Sometimes day to dreaming” S = 3, P = 27.27%. It mean the Thai
students always pay attention to practice learning Easy-speaking course class.

The ninth statement do you like materials of easy-speaking course

Based on the Students inte cing speaking English, I think they
are so interesting with material speaking course and they are like to practice with
their friends in the class room and they are Always pay attention to practice In

learning Easy-speaking course.
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4.1.3 Students Attitude Towards Practicing Speaking English

The questionnaire about the questionnaire about Students attitude towards

practicing speaking English is question number 12, 13, 14 , 15, 16. The result of

the students answer is showed in table below.

AS ISL4

g?\‘.'.-‘rﬁ M

6\\\\1 Riq i

12. | pract g Percentage
tohaveag )0 —

True = | f 15 81.81%
Some true =4~ : = o 9.10%
Less true 9.10%
13. | practic Se Percentage
to be able to h ﬂ'

True 81.81%
Somewhat true o ® 9.10%
Less true 1 9.10%
14. 1 practice speaking Eng Students Percentage
of the important thing to get a job.

True 10 90.90%
Somewhat true 1 9.10%
15. | practice speaking English because | want Students Percentage
to be ableto speak and make a conversation

native speakers.

True 10 90.90%
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Somewhat true 1 9.10%

16. What do you think about practicing Student Percentage
speaking English.

Itis very difficult 5 45.45%

It is difficult 27.27%

Itis little 27.27%

100%

good mark

9.10%. “Less true | 0%. It men th : S true for them to

able to spe etrue”S=1,P
= 9.10%. “Les it is true for them
to | practice sp to speak English
fluently.

The fourteenth sta g English because it is of the

0, P =90.90%. “Somewhat true” S =

1, P =9.10%.%. It mean the Thai students it is true for them to practice speaking

important thing to get a job for *

English because it is of the important thing.

The fifteenth statement | practice speaking English because | want to be
ableto speak and make a conversation native speakers for “True” S =10, P =
90.90%. “some what true” S = 1, P = 9.10%.%. It mean the Thai students it is true
for them to practice speaking English because they want to be ableto speak and

make a conversation native speakers.
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The sixteenth statement what do you think about practicing speaking
English for “It is very difficult” S = 5, P = 45.45%. “It is difficult” S = 3, P =
27.27%. “It is little difficult” S = 3, P = 27.27%.%. It the Thai students it is so
very difficultabout practicing speaking English.

Based 0 “‘@1& ‘ practicing speaking
Englis Nee g
attitude

Q)

them and

‘\\\\\\\\\“%E’

%
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4.1.4  Students Desire in Practicing Speaking English

The questionnaire about the questionnaire about Students desire in

practicing speaking English is question number 17, 18 , 19, 20, The result of the

students answer is showed. in table below.

-

0
)
[
]
&~
“
o
5
o
&
<z
@
Nt

%

yard f
o Ay, =
ceC w | Percentage
P W =
"' P 45.45%
o » o
Somewhat ’ ‘ 18.19%
- WA A -
Less true ; 'i I o 36.36%
- = Tl o
18. 1 think easay ﬁ@ s ; Percentage
| l il
Yes, | like it very o 4 54.54%
LA TGl o
Yes, | like 4 » 36.36%
g o
No, I don’t like 9.10%
19. | think practic Percentage
Yes, I like it very much 5 45.45%
Yes, | like 4 36.36%
No, I don’t like it 2 18.19%
20.What do you think about english Student Percentage
It is very difficult 4 36.36%
It is difficult 4 36.36%
It is little difficult 2 18.19%
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It is not difficult 1 9.10%

Total 11 100%o

The seve ‘ am forced to ,‘ ““True” S =5, P =
45.45%. ¢ A 2. F . es P = 36.36%. It

S “Yes, | like it

‘No, | don’t like

“Yes, | like it

very much’’ No, I don’t like

it’sS=2,P g speaking very
much.

The sh for “It is very
difficult” S = .36%. “It is little

difficult’” S=2, P =18 &:’ 9.10%.%. It mean the

Thai students It is ve ﬁ& ‘
|

‘¢
Based on the questionna desire in practicing speaking English
we can see from the percent , they are have a high desire to learn to be able to

speak English , they are really like to practice.
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4.2 Data Analysis

Based on the questionnaire student effort in practicing speaking English of
Thai students is low motivation, because they are still afraid to trying speak
English in the class room. They don’t join English_speaking course, they just
practice English with themselves.and they are.often to practice with them friends.
But they are still afraid and no canfidence in speaking, because they are not
always to practicing and so make them still low motivation in the effort practicing

speaking English.

Based on the questionnaire Students interest in practicing speaking
English, I think they are so interesting with material speaking course and they are
like to practice with their friends in the class room .. and they are Always pay
attention to practice In learning Easy-speaking course, even though they are
paying much attention to them but they are still afraid to speak English they
always silent-'during study and don’t try to ask lecturer-when they don’t

understand.

Based on the questionnaire Student:attitude towards practicing speaking
English, we can see percent in the table that Thai student has motivation in
attitude toward speaking English because they know what is English important for
them and they feel that speaking English is very important to them in the future in

sum up then.

Based on the questionnaire Students desire in practicing speaking English
we can see percent in the table , they are have a high desire to learn to be able to
speak English , they are really like to practice even though English is very
difficult for them. Even though some time they feel forced but they are happy in

learning and they are very motived in their desire to practice speak English in sum

up.
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CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents a brief conclusion and suggestion. The conclusion

explains of the resu he Thai students’ motivati

English speaking skill

63%, Students
interest in pra glish in h 72%. , Student
attitude to icing speakir li \_ eentage90.90% ,Students
Jli gt The researcher

also good habit

5.2.1. English lecture

For the lecture in English department were hoped to have knowledge
about Thai students’ speaking motivation. In order to the students motivation
become increase and dedicate teacher hopes to introduce the important of
motivation in speaking to help students improve their speaking that can greatly

affect students’ academic success.
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5.2.2. Thai Students

The students should be good speaking, they also should in crease their
speaking amount in order that have good habit in speaking and it can effect

their performance , so good habit in speaking.

exper
researcher
intereste

time

\\\\\\\\\tg\\ % )

’
%
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