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Abstract—Due to emergence of English for Specific Purposes where nowa-
days English not only a learning material for students but it has become a need
for people. Mechanical Engineering graduates are expected to have English abil-
ity to compete in job profession. For that reason, it was important to develop
English learning material based on the needs of Mechanical Engineering student.
The aimed of this research was to develop appropriate English learning materials
for the students of Mechanical Engineering Students by using Padlet. Padlet is a
web-based interactive application that can be used for communication among stu-
dents. This research was conducted by using research and development method
which involves a preliminary stage and collects information, planning, develop
of product and expert validation. The research result was feasible to use based on
validation step which was 80% and categorized very good. The product of this
research were six units of English learning materials in the form of spoken and
written texts as well as grammar explanation. The activities encourage the stu-
dents to actively participate in the classroom discussion and be involved in solv-
ing the task. This research is expected to give contribution to English learning
especially English for Mechanical Engineering students.
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1 Introduction

There has been an increasing number of research projects in which English for Spe-
cific Purposes courses are being offered today in order to meet the ever-growing needs
of students from various sectors. From those various researches can be seen that mate-
rials play a significant role in the process of teaching and learning. The function of
teaching materials can be described as an instrument or tool for educators and learners
to use [1]. Good and suitable materials will positively affect the learning process of the
learners. Students will feel that the real language of communication is being learned as
opposed to the language of the classroom itself [2]. Since materials targeted at support-
ing the teaching and learning process skills of the learners, it should be intended ac-
cording to the requirements of the learners. However, the phenomenon showed that
most university lecturers in Indonesia still have problems with the accessibility of Eng-
lish learning materials that are suitable for students with particular major.
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Besides, discussing English language teaching and learning resources, students are
now equipped with vast materials that are both authentic and designed. Moreover, dig-
italization often affects English Language Teaching tools in the way learners are linked
to the outside world. Nowadays, students have access to an enormous amount of online
English materials. But while this is clearly beneficial, it can be a little daunting as well.
Students do not always realize where to find the most appropriate materials. The amount
of time it takes for lecturers to find, pick and prepare materials can be delayed. This
requires a high commitment on the part of all teachers or instructors to make an appro-
priate choice of English resources. However, some policies of the government or those
responsible for the curriculum are not aware of these challenges. As a result, the English
teaching and learning process is sometimes not appropriate to the growing demand for
the use of English [3].

An interview with some English lecturers of Mechanical Engineering in Universitas
Islam Riau has conducted and it has been found that unfortunately English teaching
materials are not suitable for students. One of the problems is the materials used by
lecturers continue to use general English. There is no particular English vocabulary
available, whereas English vocabulary and learning materials will be distinct in each
unit that the learners will need in their future occupation. Then, there was no major
source for English learning materials. For example, a lecturer could only provide stu-
dents with a task book compiled from a variety of sources. Using inappropriate materi-
als may discourage students from developing their communication skills, particularly
while using English in their field of work's target. If this condition occurs, English
teaching purposes will not be attained.

In addition, the materials which is available from some developers sometimes detain
the learning process if the media needed to convey the instructional materials are not
available. It, of course, becomes a problem in achieving the learning objectives. For
example, books as a source of learning materials for students contain the dialogue of
listening materials but some of the publishers do not provide listening materials in a
compact disc for the buyers, whereas listening materials are very essential for the stu-
dents. It is therefore essential to develop suitable English learning materials for me-
chanical engineering students. Suitable materials can make it easier for students to learn
English. It is because they learn helpful materials linked to their future work, the mate-
rials are appropriate for their requirements.

Furthermore, this scenario requires a strong commitment from all lecturer or instruc-
tors to select English resources properly [3]. However, some policies of the government
or those responsible for the curriculum are not aware of these challenges. As a result,
the process of teaching and learning English sometimes did not meet the growing de-
mand for the use of English. It is not surprising that the competence of English-owned
non-English student is relatively low. In line with that, Curriculum designer or devel-
oper of materials plays a significant role in generating how the process of teaching and
learning is carried out. To satisfy their requirements, there should be a match between
the needs of the learners and the design itself.

Moreover, Engineering is one of the eight main occupation in the ASEAN Economic
Community, especially mechanical engineering. Regrettably, several needs analysis on
English for Specific Purposes in ASEAN showed that mechanical engineering students
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understand that they will require abilities for English communication, both spoken and
written, to compete better worldwide. Despite this knowledge and despite the extensive
teaching resources in this digital era, materials that promote their future performance in
their field are not sufficiently provided with English for specific purpose [4].

Based on the facts mentioned previously, the researcher assumes that it will become
a problem if not overcome soon. Those are the main reason why this research and de-
velopment was conducted. This research was expected to solve the problems by design-
ing appropriate English learning materials for Mechanical Engineering Students by us-
ing Padlet application. The product of this study was a set of English material for Me-
chanical Engineering students which was designed in 6 topics. It was developed by
using Padlet Application. It is also completed with appropriate learning activities since
the material was developed based on the students’ needs with the task-based and com-
municative approach in teaching and learning process.

2 Literature Review

English for Specific Purposes has been introduced since English has recognized as
global software and become trading language. Many people eager to learn English for
a variety of reasons. Some of them want to learn English in order to support their suc-
cessful work, and some of them need to understand textbooks and articles that have
been available in English. At the same time as the demand for English learning in-
creased, it addressed the central point of the learners and their attitudes towards educa-
tion. The learners’ needs and interests in English will affect their desire to learn English
and thus the success of the learning process. Teaching ESP then means facilitating the
students to determine specific English in which the course is designed based on the
students’ need [5].

English for Specific Purposes is divided in many definitions. Some individuals de-
fine ESP as being merely English teaching for any purpose that might be specified.
Others, describing it as teaching English used in academic studies or teaching English
for professional or vocational reasons, or as teaching English for non-native English
speakers who learn English for particular reasons. However, Specific English is in-
tended to satisfy the learner's particular needs. The aim of the ESP is to provide learners
with the kind of language they need in a particular field, vocation or occupation [6]. In
line, ESP is described in order to satisfy particular learners ' needs and should use the
basic methods and operations of the discipline to which it is subjected [7]. English for
Specific Purposes should also focus on the language of grammar, lexis, register, study
skills and discourse appropriate to these activities.

Ideas disseminated at the International Conference 2014 in India [8]. It pointed out
that recent trends in the ESP have grown beyond the linguistic skills and knowledge
needed to perform competently in the target situation. ESP has moved to include the
needs of the learner or what the learner must do to learn, incorporating both the starting
point of the learner and his or her perceptions. To add, the corresponding skills of the
students, whose improvement should be initiated or continued at this stage, are firstly
the good reading of the scientific content, secondly the ability to find appropriate ICT
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sources, then the development of skills for contemporary learning techniques, then in-
terdisciplinary, last progress in understanding the subjects at least up to the level of
comparison, in example the ability [9] [10].

In addition, [11] mentioned that current developments in creating teaching materials
by using technology have increased in terms of both volume and genre. This is the
lecturer turn to create appropriate e-learning materials which can meet the students
need. Besides, students at the center as well as instructors, climate and content are the
basic elements for e-learning. The student is at the forefront of learning experiences,
according to new approaches in education. The student is supported by all other com-
ponents. The emphasis should be on the student before preparing and enabling e-learn-
ing. The student plays an active role from target setting to the evaluation stage. In e-
learning, the students are a person who, according to their own learning speed, is re-
sponsible for their own learning according to their own needs and area of interest.

2.1  Materials development

In most language programs can be seen that teaching materials takes part as the main
element. Whether the lecturer uses a textbook, a module, institutionally prepared mate-
rials, or his or her own materials, teaching materials generally serve as the basis for
much of the language input that learners receive and the language practice that is prac-
ticed in the classroom [12]. Material development is both a field of study and a practical
undertaking. As a field it studies the principles and procedures of the design, imple-
mentation and evaluation of language teaching materials. As a practical undertaking it
involves the production, evaluation and adaptation of language teaching materials, by
lecturers for their own classrooms and by materials writers for sale or distribution. Ide-
ally these two aspects of materials developments are interactive in that the theoretical
studies inform and are informed by the development and use of classroom materials
[13].

Furthermore, before the author may settle on the types of drills, assignments and
activities to be used in books, an overall instructional structure must be decided. The
profession of scholars or theoreticians has a fairly long history of giving instructions to
educators and writers of materials on what to teach and how to teach them. After all, at
that time, disqualified methodologies such as audiolingualism or cognitive code ap-
proach had widespread support from researchers and theoreticians [14].

2.2 English learning materials

English learning materials become a very critical part of teaching and learning Eng-
lish. Lecturer require the students to be exposed to the terms. Beginning from learning
what language is, students can use the materials they study to expand their knowledge
to explore the language.

[15] specified the use of resources to help learners to learn the language. Materials
such as a text book, a workbook, a tape, a CD-ROM, a video, a photocopied handbook,
the journal, a paragraph written on a whiteboard can be used or nything that demon-
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strates or teaches you about the language you are studying. The material can be modi-
fied, created, or merged, but the content presented must take account of methods and
curricula. The materials can be adopted, developed, or adapted, or some combination
of the three but the materials being presented have to consider approaches and sylla-
buses. The other component that can be considered as the content of teaching materials
is technology like OHP, slides, video and audio, tape recorders, video cameras, com-
puter software, and visual aids. Such factors impact the material and learning processes
[16].

In addition, [17] argue that the materials presented must be accurate, however, and
suitable methods and syllabuses must be considered. Propose a set of guidelines for
effective teaching materials development. First of all, language is functional and must
be contextualized. Second, language development requires commitment to the purpose-
ful use of language. Next, the use of language should be realistic and authentic. After
that, the classroom materials will usually be searched for an audiovisual component. In
addition, learners need to develop the ability to deal with both written and spoken gen-
res. Efficient teaching materials will then foster autonomy. Next, materials need to be
flexible enough for individual and contextual differences. Last but not least, learning
needs to engage learners both effectively and cognitively.

2.3  Needs analysis

In general terms, need analysis which is also called need assessment refers to the
activities involved in gathering information that will serve as the basis for developing
some materials that will meet the learning needs of a particular group of students. Needs
analysis in the formal and technical sense is relatively new in language teaching circles.
However, needs analysis have been conducted informally for years by teachers who
wanted to assess what language points their students needed to learn. Need analysis is
also mentioned as a process to identify the needs for which a learner or group of learners
needs a language and to meet the needs [18]. Moreover, there are two types of specifi-
cations [19]. The first is the target needs, relating to what students in the target situation
are expected to do. It is possible to further classify the goal needs into three categories.
First category applies to necessities, which means that students in the target situation
need to know to succeed. The second class is lack, referring to the difference in the
target situation between what the students already know and what is required. Third,
you want to relate to what students like they need. Training needs are the second type
of needs.

It can be inferred that the Need Analysis is not only the starting point for the creation
of materials, but also directs the choice of content, assessment and classroom activities.
Need Analysis creates data that can be used in a variety of ways, such as assessing a
curriculum, setting goals, developing assessments and testing methods, and providing
information to an outside agency or entity about a program.
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3 Research Methods

The subject of this research was the fourth semester students of Mechanical Engi-
neering Universitas Islam Riau. The number of the population was 104 students. From
the total population, the researcher took 40 students as representatives of their friends.
The best design to construct a good English for specific academic purpose materials for
the study is research and development design. This research and development is carried
out to design specific topics in the English Specific for Academic Purposes textbook
materials. The primary objective of this research is to design instructional materials
which are appropriate with the needs of the students of Mechanical Engineering stu-
dents.

The research design used by researcher in this research is Research and Development
(R&D). Research and Development is a name of one research designs involving
the classroom problems, studying recent theories of educational product development,
developing the educational products, validating the product to experts, and field testing
the product [20]. In Research and Development, the researcher examines the object to
get new product and then examines the effectiveness of that new product Moreover it
is the name of one research design involving classroom issues, the study of recent the-
ories of product development in education, the development of educational products,
the validation of the product by experts and the field testing of the product [21].

In addition, the data gathering technique used observation method and questionnaire
as primary method and documentation study as well as interview for supplementary
method. Therefore, in designing the model, the researcher used Research and Develop-
ment approach by adapting Borg and Gall Model.

Step 1 Step 2 Step 3
Needs analysis Planning Designing the
materials

(Writing a syllabus)

Step 4 Step 5
Materials Evaluation Revising

(Writing the final draft)

Fig. 1. The Organization of Research Procedures
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3.1 Research and development procedures

o Needs analysis: The purpose of the needs analysis is to gather the information of
learners’ needs and learning needs. The data were analyzed as the basis for develop-
ing English learning materials for Mechanical Engineering students.

e Planning: In this stage, the syllabus is developed based on the students’ needs anal-
ysis questionnaire. The syllabus consists of core competence and basic competence,
topics, unit titles, indicators, input texts, language focus that cover vocabulary and
grammar, and learning procedure/activities.

¢ Developing the materials: The development of materials is based on the syllabus.

e Materials evaluation: The materials will be evaluated by an expert to assess the
appropriateness of the materials. The process of assessment uses expert judgment
questionnaire.

o Revising: The results of the expert judgment questionnaire were analyzed and then
used as the basis to rewrite the final draft of the materials. The revisions are based
on some categories such as the content, the language, the presentation, and the lay-
out. After being revised, the materials are considered as appropriate English learning
materials for Mechanical Engineering students.

3.2  Try-out product

Tried-out was done to the target subjects in the real learning and teaching situation
in order to evaluate the quality of the developed materials. It is beneficial to find out
how far the materials fulfill students’ needs. Furthermore, in this phase expert and re-
searcher will work together to evaluate the result of field try-out.

In addition, this research used three kinds of instruments. They are rubric, work-
sheet, and questionnaire. The rubric is used to evaluate or validate the product. The
second instrument is worksheet. The worksheet distributed to the expert which includ-
ing worksheet for expert’s comment and suggestion. The third, the questionnaire is
given to students for conducting needs analysis.

In line with the data of this research, there was one way in analyzing obtained data.
The data obtained from the students will be analyzed qualitatively. The data from the
expert become attachment and notes for the researcher in developing materials in the
form of description of the products, comment, notes, and suggestions.

4 Results and Discussion

As the researcher stated before, need analysis is involved in collecting information
that will serve as the basis for developing material that meet the needs of the students.

4.1 Students’ needs

Necessities:
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Table 1. Students’ View about Language Skill to Have

Item Skill N F
Students’ view about a. listening 40 10
language skill to have b. speaking 40 21

c. reading 40 5
d. writing 40 4

Table 1 gives information about the proportion of students’ view for language skill
to have. Overall, the four skills are significantly needed for students. In the first place,
21 of the total number students or about 52.50% who believed that speaking is the skill
which take the most important role for their future job as an Engineer. Secondly, 10 or
approximately 25% students admitted that listening is needed for supporting their future
occupation. On the other hand, reading was accounted for about 12.5% in total number
of students. Next, the students decided writing as imperative skill at just 10%.

Lacks: In this point, the gap between the existing proficiency of the students and
their target proficiency is called lacks.

Table 2. Students’ Current Level of English Proficiency

Item Level N F
Students’ view about a. beginner 40 19
their current level of b. intermediate 40 18
English c. advance 40 3

d.others 40 0

The table illustrates the students’ English proficiency in four level. There were 19
students or around 47.5% of total number is still in the beginner level. It means they
are only able to comprehend simple sentences and utterances in the daily life, while
other 18 students or 45% of total students’ number claimed that they are in the inter-
mediate level. In brief, only 3 of the students are in the advance level.

Wants: Wants refer to the students’ view about their needs. The table below de-
scribes the students’ wants.

Table 3. Students” Want in Learning English

Item Want N F
Students’ want in learning a. able to master vocabulary well 40 11
English b. able to comprehend grammar well 40 15
c.able to comprehend and to use every word, sentence, 40 11
and utterance
d.able to distinguish formal and informal utterances in a 40 3
certain text
e. others 40 0

The data in the table 3 referees the students’ wants in learning. To begin, 15 or around
37.5% students needed to comprehend grammar well and the other respondents at
27.5% or 11 students wanted to be able to understand vocabulary well. At the same
time, 11 or 27.5 % students admitted to comprehend and use every word, sentence and
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utterance. Meanwhile, 3 or 7.5% students preferred to able and distinguish formal and
informal utterances in a certain text.

4.2  Description of English learning materials for mechanical engineering

Materials production: The design of materials requires at least two items to be
elaborated. It is a field of study as well as a practical undertaking. It explores the con-
cepts and procedures for developing, implementing and reviewing language teaching
materials as a field of study. This includes creating, reviewing and adapting language
teaching materials by teachers for their own classrooms and by authors for sale or dis-
tribution [22]. This paper explores the creation of materials from the theoretical point
of view of its design principles and procedures by means of its practical undertaking to
test, adapt, complement and construct its own materials.

In line with that opinion, there are several possible ways of applying materials in the
creation of materials: introduction, publishing, and adaptation [23]. In this research,
developed materials have been adopted from existing materials to bridge the gap be-
tween general English and specific technical English and to introduce more activities.
The materials arrangement refers to syllabus which created by the group of English
lecturers for Mechanical Engineering major, adapting from existing materials and also
considering students’ needs.

Framework of the materials: The developed materials designed by researcher
namely English Learning materials for Mechanical Engineering students by using
Padlet. The materials consist of six topics for fourteen meetings. It provides a clear
and coherent unit structure and embodies a view of the nature of language and learn-
ing. The Materials has six topics which are contain of four skills, such as Reading,
Writing, Listening and Speaking. Those skills are separated in variety of activities. To
accommodate students who need more Speaking Activities, vocabulary boxes and
link online materials can be used as the solution. Here is the appearance some mate-
rials for several meetings:

& EMnaF m
icon What do we know about Materials and Tools
Ky =

WHAT WE KNOW
ABOUT MATERIALS
AND TOOLS

WANT TO KNOW : WHAT WE LEARNED H m

174

They are made from?

After this unit you wi

more detailed knowledge
about technology, will be able
to talk about different
materials, know their
properties and features and be
able to discuss different tools

MATERIALS AND
TOOLS

Technology: Materials and ik
Tools

MWhat do you understand under the
term technology?

Which materials do you know?

Do you know the differences
between solids and liquids?

What is an alloy?

Do you have any idea how tools are
divided?

Have you ever heard about the
lathe?

Fig. 2. Snapshot of English Learning Materials
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Fig. 3. Snapshot of English Learning Materials

4.3  The result of the try out

The results of try out was very good. It can be identified from the questionnaires
score which are given to the students. The finding from aspects showed that the English
Learning materials were organized attractively, appropriately, logically as well. The
table of materials aspects indicated that the quality of materials was very good.

Table 4. Findings Dealing with the Organization of Materials

Aspect Criteria Percentage (%)
Yes | Partly | No
Materials’ The materials are attractively organized. 90% 10% 0
Organization The materials’ organization in each chapter is appropriate. 100% 0 0
The materials are arranged in logically ordered tasks. 92.5% | 7.5% 0

Table 4 provides information on the results of materials’ organization. The figure
shows the satisfactory level of the first criterion. It was confirmed by the students' per-
centage. The numbers showed proper, attractive and rational arrangement of the prod-
ucts. The qualification table showed that this aspect's output was excellent.

Table 5. Findings Dealing with the Instructional Objectives

Aspect Criteria Percentage (%)
Yes | Partly | No
Instructional Objectives |The instructional objectives are clear. 92.5% | 7.5% | 0%
The instructional objectives are understandable. 90% 10% | 0%
The instructional objectives are ordered appropriately. 90% 10% | 0%
The instructional objectives reflect to the topics. 92.5% | 10% | 0%

The findings of the trial for the second criterion indicate that the instructional objec-
tives are simple, comprehensible and important. The materials represented the topics
already, it can be seen from the scores given by students in Table 5. The qualification
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table showed an excellent quality of this aspect which means that analysis of this crite-
rion was not required.

Table 6. Findings Dealing with the Examples

Aspect Criteria Percentage (%)

Yes | Partly No
Examples The examples are clear. 95% 5% 0%
The examples are understandable. 95% 5% 0%
The examples are too easy. 45% 45% 10%
The examples are too difficult. 10% 45% 45%
The examples are confusing. 0% 5% 95%
The examples help learners to understand the materials. 100% 0% 0%

The examples deal with the theory. 95% 5% 0

The finding for table 6 is categorized in satisfactory level. The numbers showed that
the criteria in Example aspect were straightforward, understandable, not too simple or
confusing. They also assisted students in understanding the materials and the theory.
Therefore, this criterion did not need to be updated. The qualification showed that the
standard of this aspect was high.

Table 7. Findings Dealing with the Exercises

Aspect Criteria Percentage (%)
Yes Partly No

Exercises |The exercises are understandable. 95% 5% 0%
The exercises are clear. 95% 5% 0%
The exercises are too easy. 12.5% 75% | 12.5%
The exercises are too difficult. 12.5% 75% | 12.5%
The exercises are appropriate. 97.5% | 2.5% 0%
The exercises reinforce what learners have already learned. 100% 0% 0%
The exercises present a progression from simple to more complex. 100% 0% 0%
The exercises are varied in format. 45% 55% 0%
The exercises challenge learners. 87.5% | 12.5% | 0%
The exercises can be done by the learners. 97.5% | 2.5% 0%
The exercises help the learners to comprehend English morphology | 90% 10% 0%
materials.
The exercises help the learners to enhance their ability to under- 90% 10% 0%
stand the theory of word-structure.
The exercises help the learners to improve their ability in analyzing | 92.5% | 7.5% 0%
word-structure.
The exercises help the learners to enhance their ability in creating 92.5% | 7.5% 0%
English word.

The data in Table 7 showed that the aspect of the exercises was simple, understand-
able and suitable. It reiterated what the learners had already learned, introduced pro-
gress from basic to more complicated, varied in structure, suited the subject being ad-
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dressed, and questioned the learners. Lastly, it helped the learners understand the con-
tent, improve their ability to understand the definition of word structure, improve their
ability to interpret word structure and improve their ability to write English.

Table 8. Findings Dealing with the Activities

Aspect Criteria Percentage (%)
Yes | Partly| No
Activities The activities are attractive. 90% 10% 0%
The activities are appropriate with the students’ ability. 92.5% | 7.5% | 0%
The activities motivate learners. 100% 0% 0%
The activities are designed for work group. 80% 20% | 6.67%
The activities are designed for individual. 20% | 80% | 20%
The activities can be done by the learners. 95% 5% 0%

The results of the trial of the activities were also positive. The data in Table 8 has
shown that it is attractive and appropriate. It motivated learners, designed either for
group or individual work, were able to do the work of the learners, and varied in format.
It has been demonstrated by the student scores. The Qualification indicated that the
quality of this aspect was also excellent. There was therefore no need for revision in
this aspect.

Table 9. Findings Dealing with the Instructions

Aspect Criteria Percentage (%)
Yes Partly No
Instruction The instructions are clear. 92.5% 7.5% 0%
The instructions are appropriate. 100% 0% 0%
The instructions are understandable. 100% 0% 0%
The instructions are confusing. 0% 00% 100%
The instructions are ambiguous. 0% 2.5% 97.5%
The instructions can be done by the learners. 97.5% 2.5% 0%

The results of the try out to deal with the instructions aspect were also satisfactory.
The data showed that the learners were straightforward, suitable, understandable, not
confusing, not vague, and able to do so. It was demonstrated by the students ' scores in
Table 9. The qualification table showed that this aspect's quality was excellent. There-
fore, in this regard, no revision was required.
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Table 10.

Findings Dealing with Coverage of the Materials

Aspect Criteria Percentage (%)
Yes | Partly| No
Coverage of The coverage of materials is in line with the syllabus 90% | 10% 0%
materials The coverage of materials is relevant to the objectives of the 100% | 0% 0%
course.
The coverage of the materials deal with the aim of the course. 100% | 0% 0%
The coverage of the materials covers both theoretical and practi-| 80% | 20% 0%
cal points of view of English morphology.
The coverage of the materials is understandable. 90% | 10% 0%
The coverage of the materials is appropriate with the students’ 90% | 10% |[6.67%
interest.
The coverage of the materials is appropriate with the students’ 90% | 10% 0
needs.

The data related to coverage materials showed that it is understandable and relevant
to the interests and needs of the students. Moreover, it is compatible with the course's
syllabus, applicable to the course's objectives, mirrored the course's goals, addressing
both theoretical and practical perspectives. The scores given by the students proved that
this aspect's standard was outstanding. Therefore, the coverage of this aspect was not

revised.
Table 11. Findings Dealing with Contents of the Materials
Aspect Criteria Percentage (%)
Yes | Partly | No

Content of The content of materials is clear. 90% | 10% | 0%

materials The content of materials is appropriate. 95% 5% | 0%
The content of materials is understandable. 97.5% | 2.5% | 0%
The content of materials matches with the goals of the course. 100% | 0% | 0%
The content of materials matches with the objectives of the 100% | 0% | 0%
course.
The content of materials matches with the learners’ interests. 90% | 10% | 0%
The content of materials matches with the learners’ needs. 90% | 10% | 0%
The content of materials is well designed. 100% | 0% | 0%
The content of materials is high quality. 90% | 10% | 0%
The content of the materials has covered the standard materials of] 75% | 25% | 0%
English morphology.

The results of the test with regard to the content of materials were also satisfactory.
The data showed that they were understandable and appropriate to the interests and
needs of the students. In addition, they were in line with the course syllabus, relevant
to the objectives of the course, aligned with the objectives of the course, covering both
theoretical and practical points of view. The Qualification Table indicated that the qual-
ity of this aspect was excellent.
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Table 12. Findings Dealing with the Language

Aspect Criteria Percentage (%)
Yes | Partly No
Instructional Objectives The language used is appropriate with students’ | 90% 10% 0%
English proficiency.
The language is clear. 92.5% | 7.5% 0%
The language used is confusing. 0% 2.5% [97.5%
The language is understandable. 97.5% | 2.5% 0

The test results showed that the language used was also simple, understandable, ac-
ceptable and not inconsistent with the English skills of the students. It was illustrated
by the students ' grades in Table 12. The qualification table showed that this aspect's
output was excellent. Therefore, there was no need to revise the use of words.

Table 13. Findings Dealing with the Summaries
Aspect Criteria Percentage (%)
Yes | Partly| No
Summaries The summary is clear. 95% | 2.5% | 2.5%
The summary is simple. 97.5% | 2.5% | 0%
The summary is confusing. 0% 0% | 100%
The summary is understandable. 97.5% | 2.5% | 0%
The summary is well-organized. 97.5% | 2.5% | 0%
The summary is appropriate with the materials presented. 100% 0% 0%

The trial results showed that the summaries were straightforward, basic, concise,
well-organized, appropriate, and not confusing. Furthermore, the consistency of this
aspect was also demonstrated by the qualification table. In short, no revision in this
regard was required.

5 Conclusion

The finding of this study confessed the need in developing English learning materials
for specific purposes, which is, for Mechanical Engineering students. It is also indicated
that the results are quite in agreement with the identified needs of the target group of
learners. Furthermore, it is found that the participants have different expectations with
respect to their needs to use the target language which shows the advantage of needs
analysis concerning the identification of the learners’ communication skills needs.
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