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 Developing students' scientific thinking in aqeedah and akhlaq (moral 
theology) is urgent, and a project-based learning method is needed 
for that process. This study explores how teachers can experience 
their Islamic behavior with their identities and impact project-based 
learning methods in learning moral theology in madrasah aliyah 
(Islamic high schools). This study uses a phenomenological approach 
to explore the Islamic behavior and identity of teachers in madrasah 
aliyah in developing project-based learning methods. A total of 20  
moral theology teachers are involved in this study, and in-depth 
interviews are conducted to uncover the narratives of teachers' 
practices in utilizing project-based learning methods. The thematic 
analysis of two-group interviews with 20 teachers showed that 
Islamic behavior teachers' personal beliefs provided a religiously 
motivated narrative framework that facilitated interpreting one's 
experiences. Islamic behavior and teacher identity play a role in 
developing project-based learning methods based on moral theology. 
Islamic behavior is the main bond in developing project-based 
learning methods and the attribution of identity from God-given 
personality to learning in moral theology. Teacher identity, Islamic 
behavior, and students' scientific thinking develop when learning 
moral theology. Islamic behavior and the personal identity of 
madrasah teachers can improve project-based learning methods. 
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INTRODUCTION 

Madrasah Aliyah  (Islamic senior high school) education seeks to help students 
develop the skills, knowledge, and values needed for science-based higher-order 
thinking (Retnawati et al., 2018; Susilowati & Suyatno, 2021). While forging skills 
that enable students in madrasahs to think of science-based higher order with 
project-based learning methods is one of the neglected areas in Madrasah Aliyah , 
the development of these abilities also burdens teachers and is found to be an 
important factor in increasing teaching professionalism (Lu et al., 2021; García-
Carmona, 2020; Lameras et al., 2021; Ro, 2020). 

However, while the literature suggests that the unsuccessful use of project-based 
learning methods in madrasahs may hurt teacher quality, it is unclear which 
strategies teachers can employ to develop quality learning in the classroom. 
Instead, research has focused primarily on program evaluation to improve 
students' quality learning strategies and has paid little attention to teachers' 
project-based learning methods in madrasah learning (Lu et al., 2021; Yustina et 
al., 2020). Here, the project-based learning methods of Madrasah Aliyah  teachers 
may be a vital resource in addressing the quality of learning and mastery of 
students' aqeedah and akhlaq (moral theology) learning materials because research 
suggests project-based learning methods emphasizing creative and higher-order 
thinking have a positive effect on the development of learning quality, the 
success of understanding the material, and increasing the Islamic behavior of 
students (Ulya et al., 2020; Nuraini & Muliawan, 2020; Simonton et al., 2021; 
Tanak, 2020; Suhirman & Agus Muliadi, 2020). However, until now, it has not 
been clear how the madrasah teacher's project-based learning method can 
improve the quality of learning, the quality of student learning, and the 
improvement of students' scientific mindsets that contribute to improving 
Islamic behavior and righteousness. 

This project addresses a gap in knowledge by conducting a qualitative 
exploration of the narrative accounts of teachers of moral theology in Madrasah 
Aliyah  to investigate their individual experiences with project-based learning 
methods and their relationship to Islamic behavior and identity processes in the 
realm of professionalism. This project provides a comprehensive analysis from 
an individual's perspective of project-based learning methods in learning moral 
theology in madrasahs, utilizing their Islamic behavior and identity in a Madrasah 
Aliyah  teacher's professional setting. 

Teaching with the use of quality project-based learning methods in moral 
theology learning has been identified as a challenging job (Arood et al., 2020; 
Ulya et al., 2020; Dehraj & Mahersar, 2018; Ritonga et al., 2019) because the 
learning material in moral theology is related to issues of Islamic behavior, 
morality, and divinity, which tend to be metaphysical, and teachers tend to be 
careful in their teaching-related to the divine word; if it is wrong to teach, it will 
give birth to a deviant creed (Arood et al., 2020; Mansir & Purnomo, 2020; Amri 
et al., 2019; Zakariya, 2019). Factors contributing to the quality of learners that are 
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detrimental to teachers are the number and severity of student-teacher 
confrontations (Sofanudin et al., 2016; García-Carmona, 2020). Here, the research 
shows that the worse the project-based learning method used, the greater the risk 
of increasing the scientific mindset, understanding of Islam and creed, students' 
morals and Islamic behavior, and the quality of learning (Ritonga et al., 2019; 
Arood et al., 2020; Farida et al., 2017). For example, teachers who did not develop 
project-based learning methods were found to have greater knowledge 
stagnation for teaching failure and poor professionalism even when compared to 
other groups of teachers who failed to teach (Susilowati & Suyatno, 2021; García-
Carmona, 2020). Therefore, developing project-based learning methods is 
essential to maintaining high-level scientific thinking skills, developing students' 
Islamic behavior, and improving the quality of learning in the classroom 
environment, which is closely related to the creativity that is imprinted in the 
teacher (Simonton et al., 2021; Farida et al., 2017; Yustina et al., 2020). This study 
discusses how Madrasah Aliyah  teachers can develop project-based learning 
methods in moral theology and the extent to which personal creativity may be 
involved in this process. In doing so, this project will add to previous knowledge 
by understanding how and to what extent the process of using a project-based 
learning method in moral theology studies has an impact on the quality of 
learning, the success of students' higher order thinking, Islamic behavior, and 
religious practice. 

The ‘project-based learning methods' for learning moral theology in Madrasah 
Aliyah  were originally a concept that characterized an individual's creative 
capacity to teach science-based material (Arood et al., 2020; Chua & Islam, 2020; 
Doğan & Karabulut, 2019). Recent research has shown that instead of being an 
attribute of personal identity, the project-based learning method is a complex 
dynamic relationship between scientific insights and mastery factors in method 
implementation (Farida et al., 2017; Moubarez, 2020; Eissa & Khalid, 2019). 
However, while scientific aptitude among children has been extensively 
investigated, little empirical investigation has addressed project-based learning 
methods. Evidence from studies that have examined Madrasah Aliyah  teacher 
project-based learning methods suggests that various factors are involved in 
developing teacher teaching methods. For example, studies that describe studies 
examining the relationship between teachers' personal knowledge, effectiveness, 
and project-based learning methods (Kurniawan et al., 2020; Faiz et al., 2020; 
McKay & Sappa, 2020; Mondro et al., 2020) ignore relevant extrinsic factors. In 
contrast, extrinsic and intrinsic factors such as administrative support, individual 
values, leadership style, social support, and significant relationships were found 
to be important in teacher project-based learning methods (Kurniawan et al., 
2020; Nuraini & Muliawan, 2020; Simonton et al., 2021). However, although 
religiosity is associated with project-based learning methods in various contexts 
such as teaching competence (Parrado-Martínez & Sánchez-Andújar, 2020), 
Islamic behavior (Tambak & Sukenti, 2020), emotional resilience (Ferreira et al., 
2020), and psychosocial Islamic studies (Tambak et al., 2018), the role of a 
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teacher's Islamic behavior in project-based learning methods in the learning of 
moral theology has not been studied so far. Since Islamic behavior may be a time 
and cost effective way to develop the quality of learning, students' scientific 
thinking, students' higher order thinking, students' understanding of divinity, 
and the quality of learning in aqeedah and morality 

The positive effect of project-based learning methods on the quality of learning 
may be related to the identity processes of Madrasah Aliyah  teachers. In 
particular, Jaspal & Breakwell (2014) and Breakwell (2015) suggested that 
identity experiences such as high-level skills can cause problems establishing 
one's identity and thus threaten to teach creativity. The threat of identity 
processes, responding to a structural model of creativity, occurs when the 
principles of identity in teacher identity are undermined (Breakwell, 2015; Jaspal 
& Breakwell, 2014). The principles that underlie the construction of identity 
found and defined empirically are (1) identity continuity (continuity between 
past and present self-concepts, i.e., understanding oneself as God's creation), (2) 
personal uniqueness (specificity; i.e., intentionally created) specifically), (3) self-
confidence and control over one's life (self-efficacy; i.e., being able to change 
events through prayer), (4) personal values (self-worth; i.e., being loved by and 
justified through God), (5) feelings of closeness and acceptance by others 
(belonging to; i.e., belonging to the church) and (6) finding meaning and purpose 
in one's life (meaning; i.e., having a God-given purpose in one's life (Coleman, 
2023; Jaspal & Breakwell, 2014). According to Jaspal and Breakwell (2014), the six 
basic principles that underlie the construction of this identity make it possible to 
maintain a positive understanding of oneself. Recent research has shown that 
personal Islamic behavior and religiosity can contribute to maintaining identity 
by responding irreversibly to these six basic principles of identity construction, 
providing a positive view of oneself even in times of distress and trouble. 
However, while it is known that Islamic behavior, specifically Islam, responds to 
identity construction and promotes quality learning activities, including quality 
learning methods, previous research has not examined the underlying process of 
maintaining identity in madrasah teacher project-based learning methods. Here, 
madrasah teachers' Islamic behavior and project-based learning methods in terms 
of learning quality and student success are important triggers of 
underdevelopment, contributing to lower quality and creativity. 

This project addresses gaps in knowledge by taking an exploratory approach to 
understanding how madrasah teachers' Islamic behavior can impact project-based 
learning methods with an underlying construction of the identity process (Jaspal 
& Breakwell, 2014). While a focus on the individual experiences of madrasah 
teachers will therefore not provide generalizable conclusions that will determine 
the extent to which teachers' Islamic behavior can impact project-based learning 
methods, this study will explore how teachers Islamic behavior and their 
identities can have an impact on project-based learning methods in learning 
moral theology in Madrasah Aliyah. 
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METHODS 

Design 

Qualitative methodology with a phenomenological approach (Emery & 
Anderman, 2020; Lundh, 2020) was used to examine whether and to what extent 
Islamic behavior and identity processes contribute to developing project-based 
learning methods for Madrasah Aliyah  teachers of moral theology and thus 
contribute to the intellectual understanding of students' and learners learning 
quality. 

Participant 

Two group discussions with twenty active Madrasah Aliyah  teachers were held 
in Pekanbaru, Indonesia. This sample size is generally considered appropriate 
for an in-depth examination of patterns and understanding of psychological 
thinking (Groenewald, 2018) by thematic analysis (Braun & Clarke, 2019). 
Although there are no strict rules, qualitative research analyzed by thematic 
analysis generally considers twelve to twenty-five participants to be an adequate 
sample size for testing subjective experience (Braun & Clarke, 2019). 

After receiving ethical approval from the University, purposive and modified 
snowball sampling was used to recruit research informants. Initially, twelve 
Madrasah Aliyah  teachers of moral theology in Pekanbaru, Indonesia, were 
willing to participate in the research. A modified snowball strategy was used to 
recruit a diverse sample (e.g., cultural differences, denomination, age, length of 
teaching, and gender). Therefore, the sample was expanded by asking 
participants to invite others to conduct the study (Lundh, 2020). In this way, eight 
additional participants were recruited. Twenty informants were between 29 and 
58, identified as Muslims with deep Islamic behavior, and certified professional 
teachers. 

Technique 

A semi-structured interview schedule was used to collect descriptions of the 
informants' first-hand experiences and their reactions to those experiences. The 
two-group discussion with ten informants lasted 100 and 170 minutes, 
respectively. The interview schedule was organized into two sub-sessions. In the 
first stage, participants were asked to speak freely about their beliefs about their 
coping strategies. The initial question tried to open a dialogue by inviting the 
informants to freely talk about their experiences with Islamic behavior to develop 
a project-based learning method for learning moral theology. Therefore, this 
opening question was framed to stimulate critical discourse involving many 
groups. During the initial question, follow-up questions that guided the 
discussion were asked. These follow-up questions were structured around the 
participants' direct answers. 

Interviews were recorded, transcribed, and translated from Indonesian to 
English. The transcribed interviews were sent to the participants for review. After 
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the participant made minor changes and returned the corrected version, all 
names (moral theology) were anonymized, and each transcript was analyzed 
individually by 'thematic analysis' (Braun & Clarke, 2019). 
 
Data Analysis 

Thematic analysis was the most suitable method because it examines the holistic 
meaning of phenomena through the description of subjective perceptions (Teker 
& Güler, 2019). After transcribing qualitative data, the transcripts were read 
repeatedly to be as close to the account as possible. Initial ideas on main topics 
and potential themes were recorded using NVivo 13, a qualitative data analysis 
software. The data is then reread and reviewed to identify potential key ideas 
that come up again and again. Several mind maps were created to fully 
understand the nodes' interactions and contextual relationships. In the next step, 
the nodes were combined into the initial code. By considering the node's 
contextual information, the resulting code is intended to identify the meaning 
beneath the semantic surface of the data. The data was coded at this stage by 
categorizing the interview extracts and identifying possible relationships with 
the identity creativity process (Braun & Clarke, 2019). Initial themes were 
identified and defined. However, since one of the criticisms of the thematic 
analysis was that only the identified themes were sought by the researcher, the 
initial coding and definition of themes were also carried out by undergraduate 
students of Islamic religious education independently of the researcher. 
Concordance and differences in coding are contrasted. A comparison between 
the categorization of the interview extracts of researchers and graduates of 
Islamic religious education and the definition of themes shows high inter-rater 
reliability. The principal investigator and undergraduate students of Islamic 
religious education coded a total of 76% of the interview extracts either exactly 
(both raters categorize the text as exact) or equally (both raters categorize the text 
as including the exact same text) to the same two emerging themes. Two themes 
identified by researchers and undergraduate students of Islamic religious 
education were named 'application of Islamic principles and virtue as a strategy 
for developing project-based learning methods' and 'creativity attribution of god-
given personality as a strategy for developing project-based learning methods' 
and defined. Neither researchers nor students of Islamic religious education 
identified any other themes during the data analysis process. 
 
RESULT AND DISCUSSION 

The analysis showed that, especially in the project-based learning method, 
teachers' Islamic behavior and religiosity made it possible to develop them in 
students related to the creative mindset of science and Islamic behavior. Here, 
personal beliefs are related to developing project-based learning methods in two 
ways. On the one hand, the informants applied their personal beliefs to the 
‘Application of Islamic Principles and Virtue as a Strategy for Developing Project-
Based Learning Methods.’ On the other hand, the participants perceived their 



Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

108 International Journal of Islamic Educational Psychology, 4(1), 2023   

work as a calling and anticipated having a divinely created personality that 
protected them from overwhelming creativity stagnation. This perception is the 
'God-given Attribution of Personality Creativity as a Strategy for Developing 
Project-Based Learning Methods.' However, in both themes, excerpts from 
interviews were found to respond to the six principles of identity and creativity 
construction. In this case, elements of belief and religion may have facilitated 
creative behavior using methods and a positive view of one's work. While 
teaching creativity using project-based learning methods is considered noble 
work, personal Islamic behavior and religiosity make it possible to understand 
one's experience by incorporating Islamic behavior into a narrative framework. 
This framework provides meaning by making it possible to categorize 
experiences as part of a larger Divine plan for one's life and extended 
environment. 

Application of the principles and virtues of Islamic behavior in the 
development of project-based learning methods 

Based on the result, all 20 teachers of moral theology in Madrasah Aliyah  reported 
that student-teacher creativity is the main basis in teaching and learning, and 
often it is challenging to implement, including project-based learning methods in 
the field of moral theology. Teachers and students must work together to develop 
this method to develop higher-order thinking and increase Islamic behavior. 
However, all madrasa teachers utilize Islamic behavior and religious values to 
develop creative learning methods at high escalation levels. T1 explained: 

"I say that learning to develop the determination of basic or essential 
questions must be done, but Salsa is less able to do so. He finds it difficult 
to know where to begin to formulate essential questions on the material of 
aqeedah. I asked him to look for problematic things in the material being 
studied. But he said he did not have the skills to do it and asked me to give 
an example from the material studied. When I tried to explain and take his 
hand, he responded poorly, found it difficult to do so, and grumbled at 
my ignorance. I tried to understand it and explain it nicely and calmly, like 
the example of the Prophet Muhammad. After some time, Salsa calmed 
down and slowly performed." 

This quote exemplifies the inability of students to formulate basic or essential 
questions in learning morals with the science-based project method. While trying 
to calm the student down, the teacher received a negative response by relying on 
his beliefs. In essence, harnessing the values of Islamic behavior allows him to act 
with patience and accept the situation as it is. In this sense, teachers feel that they 
will act according to God's will by enduring conflict and acting in the situation 
they are in at the moment. Assuming that teaching is worship that is beneficial 
in the afterlife. T14 and T16 explained: 
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"And then there was one student who didn't listen. I asked him to design 
a project plan based on his study material, and he said, 'I find it difficult. 
Please help me to be able to follow this lesson!' I was very surprised and 
felt that many students could not implement this learning method. 
Teaching with the new method is difficult and difficult to apply to 
students, especially in moral theology. But I'm working on my emotions. 
A few days ago, I held a recitation with the Majlis Ta'lim participants, 
which we routinely do weekly at the mosque with the Ustadz. I'm trying 
hard to be a better person who doesn't get angry easily. I directed him and 
the other students to work in groups to plan how their project would be 
carried out. And that's what I mean when I say that my strong Islamic 
behavior makes me a better teacher." 

This excerpt explains how applying personal beliefs in designing project plans 
for the moral theology material being studied can increase the stability of self-
esteem and identity by utilizing self-efficacy (Jaspal & Breakwell, 2014; Fielding 
& Hornsey, 2016; Salleh, 2021). Challenging situations are seen as opportunities 
to grow in the virtues of Islam. In this sense, success is defined by controlling 
one's emotions. Situations in which reflective thinking and applying personal 
Islamic behavior principles override hasty and emotional responses are 
characterized as personal accomplishments. It contributes not only to self-
efficacy, as a feeling of being in control of one's life and situation, but also to self-
esteem, conceptualizing personal growth according to the principles of Islamic 
behavior as personal success. In this sense, difficult situations can persist even if 
there is no immediate satisfaction, as suggested by T4: 

"Ahmad called me, "Please help, Sir!". Of course, I serve with patience and 
warmth! I create dialogue. Being a teacher is my calling; this is what I have 
to do. It's not always easy to deal with students, but when I come home 
and make time for prayer, I know that it's my calling—because I can 
change lives for the better. And it helped me to persevere, teaching 
science-based Islamic behavior materials to increase the Islamic behavior 
of students. So, I continue teaching with the students to make a schedule. 
Although project-based learning allows students to be creative in 
determining how their projects are created and implemented, they still 
have to create a schedule that keeps the project completed properly and 
efficiently. It is where I train students' thinking skills to be critical and 
good at estimating what they need to do for preparation and manufacture 
until their projects can be completed without being delayed by the 
deadline set by the teacher." 

This quote exemplifies how to monitor project progress, test learning processes 
and outcomes, evaluate project-making experiences, or carry out projects in 
project-based learning methods using moral theology in Islam. Here, teaching 
resonates with giving meaning and finding meaning and purpose in one's life. It 
is then possible to develop project-based learning methods by understanding 
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them from a third-level perspective. Teaching becomes more than just a job. It 
turns into a calling and, in doing so, responds to meaning as the underlying 
principle of identity construction (Sternisko et al., 2020; Jaspal & Breakwell, 2014). 

Strong Islamic behavior is the main key for teachers to improve the project-based 
learning methods—moral theology—to contribute to changing the quality of 
students' understanding of Islamic behavior and aqeedah based on science. So, in 
developing a project-based learning method to improve students' higher-order 
thinking, T20 revealed: 

"My students and I (student groups) have to monitor the progress of their 
projects. Has it gone according to their plan or not? What obstacles were 
encountered? So what can be done to overcome it? I must continue 
monitoring the project's progress to provide additional assistance if 
needed. I don't think about being tired and wasting time. For me, it's part 
of the infaq of time and thoughts that can be charity." 

This quote confirms that Islamic teacher behavior is very involved in developing 
project-based learning methods by monitoring project progress. In addition, the 
teacher also considers the purpose of teaching as a charity that is done sincerely 
and applied in activities to increase students' scientific thinking. T19 and 18 
revealed: 

"In implementing the project-based learning method, I test (evaluate) the 
learning process and outcomes during the student's implementation and 
at the end of the project. Both are very important, so I can provide 
feedback, reinforcement, assistance, facilitation, and the like later. Then I 
still have to evaluate the acquisition of student learning outcomes in terms 
of attitudes, skills, and knowledge. I also help students self-reflect to get 
them in the habit of constantly evaluating their project learning. At the end 
of the lesson, apart from me doing an assessment (testing the process and 
learning outcomes) both regarding attitudes, skills, and knowledge, the 
teacher also facilitates students to think and remember what things they 
have been able to do while working on a project, then what things still 
need to be improved, so that future projects that they will implement will 
run more smoothly and successfully. I do this work sincerely, as taught in 
Islam. 

Attribution of identity to God-given personalities as a project-based learning 
method development strategy 

Understanding oneself as 'chosen to teach' (T8) makes it possible to see oneself 
as having a purpose in one's struggles. In this case, using the creativity of one's 
religious identity contributes to maintaining a positive view of oneself and one's 
work. T7, for example, said: 

"Solving problems in a project-based learning method with students takes 
a lot of time and energy and is sometimes very difficult. We need some 
special people to get along with children. It gives you some time. But that's 
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also what I like about him: His God-given personality allows us to teach 
high-level, scientifically based methods in the classroom, especially moral 
theology." 

This quote shows how understanding oneself as different from others with 
inherently different traits is a resource for developing project-based learning 
methods. Strategies for understanding oneself as equipped with special features 
that allow for developing project-based learning methods in the classroom may 
have responded to the peculiarities of the underlying identity principle (Jaspal & 
Breakwell, 2014). T13 stated: 

"Once, there was a big argument that only I could handle. It happened on 
a Monday morning when two students started arguing in class. Other 
students tried to mediate so that the debate between the two would not 
heat up, but they began to argue. I prayed to God that they would hear me 
and reconcile. They heard me, and there was a moment that was very 
special. I look them in the eye, and they look into mine, and they stop 
arguing, and then we can discuss the matter. Sitting down and talking to 
them wasn't easy; it was a long discussion. I direct their dialogue—I'm 
very patient, so it's useful! After that day, I felt good about myself and my 
skills." 

This quote exemplifies how perception makes a unique and positive contribution 
to developing students' project-based learning methods and contributes to 
positive self-perception. In this sense, the material of moral theology contributes 
positively to students' scientific thinking. On the other hand, contributing to 
scientific Islamic behavior development is considered a personal success and is 
related to one's unique personality. Interestingly, personality in this context 
relates to understanding identity as a divine prenatal gift. As the following quote 
will show, this conceptualization of personality can also contribute to identity 
continuity (Jaspal & Breakwell, 2014). T11 revealed: 

"When I started teaching, I always developed scientific thinking in 
learning morals. I want this material to be taught not only orthodoxly but 
also to develop scientific thinking. I always invite my teacher colleagues 
for this so students will have more Islamic and scientific behavior. My 
colleagues and teachers are very happy to discuss this with me, and we do 
this continuously. I've always been like that—I could develop scientific-
creative methods. And obviously, I developed this skill further, but it's 
always been there to some extent. It's just a part of me and who I am, 
always. Yes. It makes me happy because I can create a more positive 
atmosphere, and, on the one hand, it makes me feel special." 

This quote exemplifies how being a teacher becomes an expression of an 
individual's personality rather than seeing the individual as a teacher. It is 
possible to allocate strategies for developing superior project-based learning 
methods specific to the nature of the teacher and, in doing so, increase self-esteem 
and self-efficacy. Hence, the anticipation of specific inherent traits as conditions 
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for a career can resonate with the continuity of principle identity and, in doing 
so, provide self-esteem-enhancing rationality (Jaspal & Breakwell, 2014). 
Individuals can build a sense of belonging by separating inherently different 
'types' of people and associating themselves with these categories. This situation 
makes group membership an inherited right that forms group cohesion, even 
when developing creativity using project-based learning methods. T15 
explained: 

"Teachers get along pretty well because we think the same way. And that's 
important—to get along well, to be part of our team, our gang of teachers, 
if you want to call it that. Especially in terms of being developers and 
creators of quality project-based learning methods, we pay attention to 
each other. Like when a student finds it difficult to follow the lesson! We 
are in the teacher's room together in dialogue to provide solutions. It is 
just an example of how important being part of a team is." 

This quote aligns with previous literature suggesting social support is important 
in developing a teacher's project-based learning methods (Ozório et al., 2021). In 
particular, this quote shows that having identity as the underlying construct of 
identity (Shpeizer, 2019; Rapoport & Yemini, 2020) becomes critical for 
developing project-based learning methods. While the anticipation of similarity 
in thought patterns and personalities facilitates the attribution of group cohesion 
through similarity, membership in a group provides a sense of security. It is also 
possible to make a stark separation from former teachers who followed other 
career aspirations and left school. T16 explained: 

"But then we also have teachers like Yahya. Yahya is not teacher material. 
He is a handsome man with good Islam, but not teacher material. His class, 
the less creative students, and the daily complaints overwhelmed him. He 
didn't have the personality to do it—he did the training but couldn't do it 
in the real world. He's been off for a very long time—tired or so, no school, 
the right place for him. He's now some kind of manager somewhere." 

As this quote exemplifies, the anticipated absence of a given teacher's personality 
justifies a misfit for this role. In this sense, the role of teacher training in relevant 
skills can be reduced. On the other hand, if a teacher does not develop sufficient 
resilience to develop quality learning methods, then this teacher is part of an 
outside group that God did not choose to teach. Therefore, the rationale that only 
a certain part of the population is created to teach makes it possible to understand 
the differences in aspirations and career development. 

The findings indicate that religious and Islamic coping strategies can contribute 
to project-based learning methods in moral theology by responding to identity 
construction principles. Thus, religion, Islamic coping strategies, and narratives 
can develop quality project-based learning methods, contribute to identity 
maintenance, and increase students' scientific understanding of aqeedah and 
morality. Therefore, teachers apply their personal beliefs to develop project-
based learning methods and use religious narrative frameworks that justify their 
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innate and distinctive suitability for their profession. Teaching to be in this way 
is conceptualized as a challenge to grow in the virtues of Islam in addition to the 
vocation one is chosen or born to do. 

The positive effect of project-based learning methods on the quality of learning 
may be related to the identity process of Madrasah Aliyah  teachers. In particular, 
Jaspal & Breakwell (2014) and Breakwell (2015) suggested that identity processes 
and experiences, such as high-level skills, can cause problems in establishing 
one's identity and thus threaten to teach creativity. The threat of identity 
processes responding to a structural identity model occurs when the principles 
of creativity in teacher identity are undermined (Breakwell, 2015; Jaspal & 
Breakwell, 2014). The principles that underlie the construction of identity that are 
found and defined empirically are (1) identity continuity (continuity between 
past and present self-concepts, i.e., understanding oneself as God's creation), (2) 
personal uniqueness (specificity; i.e., intentionally created) specifically), (3) self-
confidence and control over one's life (self-efficacy; i.e., being able to change 
events through prayer), (4) personal values (self-worth; i.e., being loved by and 
justified through God), (5) feelings of closeness and acceptance by others 
(belonging to; i.e. belonging to the church) and (6) finding meaning and purpose 
in one's life (meaning; i.e. having a God-given purpose in one's life (Coleman, 
2023; Jaspal & Breakwell, 2014). According to Jaspal and Breakwell (2014), the six 
basic principles that underlie the construction of this identity make it possible to 
maintain a positive understanding of oneself. 

In line with previous research, analysis of narrative reports shows a variety of 
challenging situations teachers face that would require developing project-based 
learning methods to maintain personal well-being (Ozório et al., 2021; Shpeizer, 
2019; Kang et al., 2020). However, while previous research has focused primarily 
on how foreign and intrinsic factors can contribute to the development of quality, 
scientifically project-based learning methods in the Islamic field (Amri et al., 
2019; Chua & Islam, 2020; Farida et al., 2017; Shpeizer, 2019), this study extends 
previous knowledge by examining the possible relationship between personal 
Islamic behavior and teaching identity. 

In particular, the results show that personal beliefs and religiosity can respond to 
the underlying constituents of identity construction and self-development by 
using project-based learning methods. An extensive series of studies on identity 
maintenance shows that project-based learning methods contribute to students' 
greater scientific thinking and Islamic behavior (Cronjé et al., 2017; Ndlovu, 2014; 
Zakariya, 2019; Arood et al., 2020; Azim et al., 2021; Tambak & Sukenti, 2020). 
However, this study furthers this idea by showing that individual beliefs in using 
project-based learning methods contribute to personal development and growth 
in harmony with the principles of identity construction, including self-esteem 
and self-efficacy. In this sense, narrative stories show that Islamic virtues are 
conceptualized as more understanding, reflective, and creatively developing for 
the quality of project-based learning methods in moral theology. 
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Therefore, controlling oneself, emotions, and reactions in the scientific learning 
method of moral theology with feelings of self-efficacy and morality. In addition, 
personal interpretation of Islamic doctrines, combined with Islamic behavior in 
these doctrines, contributes to project-based learning methods by stabilizing 
identity when motivation is low and expectations are high. Fundamentally, 
Islamic doctrine makes it possible to form narrative arcs that facilitate reflection 
on student behavior and contribute to evaluating the meaningfulness of a 
teacher's work. When using project-based learning methods in morals, 
individual interpretations of Islamic religious texts are used to understand the 
teachings scientifically and, consequently, to increase Islamic behavior. Here, an 
essential factor is to see oneself as a divine choice to become a teacher. Therefore, 
teachers define themselves through their work. Instead of understanding 
teaching from the perspective of a contractually required job identity, being a 
teacher is described as being imperatively tied to one's identity, similar to gender 
identity (Eissa & Khalid, 2019; Farida et al., 2017; Howarth, 2016). 

Thus, being a teacher becomes a comprehensive picture of the personality 
inherent in a person and the creation of Allah SWT. This notion is critical to 
maintaining a positive view of one's identity, even in times of struggle, and thus 
responding to the underlying identity maintenance process. In conclusion, in 
addition to identity creativity at the time of teaching and high emotionality 
(Mosqueiro et al., 2015; Tambak et al., 2022; Pessotti et al., 2018; Yusri et al., 2020), 
personal Islamic behavior and religiosity play a role in the development of the 
teacher's project-based learning method on moral theology. 

 
CONCLUSION 

Identity processes at the time of teaching and high Islamic behavior played a role 
in developing the Madrasah Aliyah  teacher's project-based learning methods on 
moral theology. Applying Islamic behavior is the main bond in developing 
project-based learning methods and attributing identity from a God-given 
personality to learning in moral theology. Teacher identity and Islamic behavior 
develop project-based learning when learning moral theology. However, 
although these findings have outlined the relationship between Islamic behavior 
and creativity in teacher identity, many caveats need to be considered when 
using project-based learning methods in moral theology. As qualitative research 
with a relatively small sample size of 20 teachers with strong beliefs, this research 
is limited in its generalization ability. This warning is especially important in the 
recruited population because all moral theology teachers who declare themselves 
believers are deeply affiliated with Islam. It is still possible that similar accounts 
could be obtained from highly affiliated individuals of other Islamic 
denominations or individuals with different strong beliefs. 

Similarly, it may be questioned whether other self-identified and highly affiliated 
moral theology teachers would agree with the statements of the interviewed 
individuals. However, despite these limitations, this study offers a new 
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perspective on researching project-based learning methods for teachers of moral 
theology by linking personal Islamic behavior with identity construction. While 
it is not suggested that Islamic behavior can be the only way to develop a 
teacher's project-based learning methods, it was found to be a useful addition 
that could contribute to a teacher's creative method and would merit further 
examination. Therefore, future researchers may wish to carry out large-scale 
studies investigating the possible relationship between the process of religiosity, 
project-based learning methods, and identity and examine the possible benefits 
of implementing moral theology in teacher training courses. This condition will 
make it possible to outline the possible effects with a quantitative and 
representative sample to provide more generalizable conclusions. 
 
 
REFERENCES 
 
Amri, M., & Saharuddin, S. (2019). The implementation of islamic education: The 

process of instilling akhlakul karimah (noble characters) for madrasah 
tsanawiyah students. Tadris: Jurnal Keguruan dan Ilmu Tarbiyah, 4(1), 117-
125. https://doi.org/10.24042/tadris.v4i1.4070  

Arood, M. A. S. A., Aljallad, M. Z., & Baioumy, N. (2020). The effectiveness of a 
cloud-based learning program in developing reflective thinking skills in 
islamic education among students in UAE. International Journal of Education 
and Practice, 8(1), 158-173. 
https://doi.org/10.18488/journal.61.2020.81.158.173  

Azim, S. W., Ullah, Y., & Wahab, F. (2021). Religion, conflict, and identity: islam, 
pakistani identity and the conflict in Swat. Journal of Peace, Development & 
Communication, 5(1):416-427. http://dx.doi.org/10.36968/JPDC-V05-I01-35  

Braun, V., & Clarke, V. (2019). Reflecting on reflexive thematic analysis. 
Qualitative Research in Sport, Exercise and Health, 11(4), 589-
597. https://doi.org/10.1080/2159676X.2019.1628806 

Breakwell, G. (2015). Identity process theory. In The Cambridge Handbook of Social 
Representations. https://doi.org/10.1017/CBO9781107323650.021  

Chua, K. J., & Islam, M. R. (2021). The hybrid project-based learning–flipped 
classroom: A design project module redesigned to foster learning and 
engagement. International Journal of Mechanical Engineering Education, 49(4), 
289-315. https://doi.org/10.1177/0306419019838335  

Coleman, J. J. (2023). Narrative repair in teacher education: Restorying painful 
histories and “damaged” queer teacher identity. Teaching and Teacher 
Education, 124, 104031. https://doi.org/10.1016/j.tate.2023.104031  

https://doi.org/10.24042/tadris.v4i1.4070
https://doi.org/10.18488/journal.61.2020.81.158.173
http://dx.doi.org/10.36968/JPDC-V05-I01-35
https://doi.org/10.1080/2159676X.2019.1628806
https://doi.org/10.1017/CBO9781107323650.021
https://doi.org/10.1177/0306419019838335
https://doi.org/10.1016/j.tate.2023.104031


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

116 International Journal of Islamic Educational Psychology, 4(1), 2023   

Cronjé, F. J., Sommers, L. S., Faulkner, J. K., Meintjes, W. A. J., Van Wijk, C. H., & 
Turner, R. P. (2017). Effect of a faith-based education program on self-
assessed physical, mental and spiritual (religious) health 
parameters. Journal of religion and health, 56, 89-108. 
https://doi.org/10.1007/s10943-015-0129-z  

Dehraj, M. M. A., & Mahesar, M. R. A. (2018). The role of islamic education in 
social change: A case study of the elementary schools of District Shaheed 
Benazir Bhuttu Abad, Sindh. Journal of Religious Studies, 1(2), 32-44. 
https://doi.org/10.33195/uochjrs-v1i2602018  

Doğan, Z., & Karabulut, B. (2019). Analyzing the process of using project-based 
learning method in teaching the concept of tens-ones in elementary math 
course. Universal Journal of Educational Research, 7(4), 1120-1128. 
https://doi.org/10.13189/ujer.2019.070424  

Eissa, M., & Khalid, M. (2018). Development of character and life skills through 
islamic methods of teaching acquired science subjects at islamic 
international schools in Malaysia. IIUM Journal of Educational Studies, 6(1), 
3-17. https://doi.org/10.31436/ijes.v6i1.143  

Emery, A., & Anderman, L. H. (2020). Using interpretive phenomenological 
analysis to advance theory and research in educational 
psychology. Educational Psychologist, 55(4), 220-231. 
https://doi.org/10.1080/00461520.2020.1787170  

Faiz, A., Purwati, P., & Kurniawaty, I. (2020). Construction of prosocial empathy 
values through project based learning methods based on social experiments 
(study of discovering cultural themes in the Sumber-Cirebon 
Society). Ta’dib Jurnal Pendidikan Islam, 9(1), 51-62. 
https://doi.org/10.29313/tjpi.v9i1.6220  

Farida, I., Hadiansyah, H., Mahmud, M., & Munandar, A. (2017). Project-based 
learning design for internalization of environmental literacy with islamic 
values. Jurnal Pendidikan IPA Indonesia, 6(2), 277-284. 
https://doi.org/10.15294/jpii.v6i2.9452  

Ferreira, M., Martinsone, B., & Talić, S. (2020). Promoting sustainable social 
emotional learning at school through relationship-centered learning 
environment, teaching methods and formative assessment. Journal of 
Teacher Education for Sustainability, 22(1), 21-36. 
https://doi.org/10.2478/jtes-2020-0003  

Fielding, K. S., & Hornsey, M. J. (2016). A social identity analysis of climate 
change and environmental attitudes and behaviors: Insights and 

https://doi.org/10.1007/s10943-015-0129-z
https://doi.org/10.33195/uochjrs-v1i2602018
https://doi.org/10.13189/ujer.2019.070424
https://doi.org/10.31436/ijes.v6i1.143
https://doi.org/10.1080/00461520.2020.1787170
https://doi.org/10.29313/tjpi.v9i1.6220
https://doi.org/10.15294/jpii.v6i2.9452
https://doi.org/10.2478/jtes-2020-0003


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

117 International Journal of Islamic Educational Psychology, 4(1), 2023   

opportunities. Frontiers in psychology, 7, 121. 
https://doi.org/10.3389/fpsyg.2016.00121  

García-Carmona, A. (2020). From inquiry-based science education to the 
approach based on scientific practices: A critical analysis and suggestions 
for science teaching. Science & Education, 29(2), 443-463. 
https://doi.org/10.1007/s11191-020-00108-8  

Groenewald, T. (2018). Reflection/commentary on a past article: “A 
phenomenological research design illustrated”: International Journal of 
Qualitative Methods, 17(1), 1-3. https://doi.org/10.1177/1609406918774662  

Howarth, C. (2011). Representations, identity, and resistance in 
communication. The social psychology of communication, 153-168. 
https://doi.org/10.1057/9780230297616_8  

Jaspal, R., & Breakwell, G. M. (Eds.). (2014). Identity process theory: Identity, social 
action and social change. Cambridge University Press. 
https://doi.org/10.1017/CBO9781139136983  

Kang, M., Park, H. J., & Park, J. (2020). Teachers as good mothers, mothers as 
good teachers: Functional and ideological work–family alignment in the 
South Korean teaching profession. Gender, Work & Organization, 27(3), 395-
413. https://doi.org/10.1111/gwao.12396  

Kurniawan, W., Pathoni, H., Muliawati, L., Kurniawan, D. A., Romadona, D. D., 
Ningsi, A. P., & Dari, R. W. (2020). Relationship of science process skills and 
critical thinking of students in physics subject. Universal journal of 
educational research, 8(11), 5581-5588. 
https://doi.org/10.13189/ujer.2020.081162  

Lameras, P., Arnab, S., De Freitas, S., Petridis, P., & Dunwell, I. (2021). Science 
teachers’ experiences of inquiry-based learning through a serious game: a 
phenomenographic perspective. Smart Learning Environments, 8(1), 1-25. 
https://doi.org/10.1186/s40561-021-00152-z  

Lu, K., Yang, H. H., Shi, Y., & Wang, X. (2021). Examining the key influencing 
factors on college students’ higher-order thinking skills in the smart 
classroom environment. International Journal of Educational Technology in 
Higher Education, 18, 1-13. https://doi.org/10.1186/s41239-020-00238-7  

Lundh, L. G. (2020). Experimental phenomenology in mindfulness 
research. Mindfulness, 11(2), 493-506. https://doi.org/10.1007/s12671-019-
01274-9  

https://doi.org/10.3389/fpsyg.2016.00121
https://doi.org/10.1007/s11191-020-00108-8
https://doi.org/10.1177/1609406918774662
https://doi.org/10.1057/9780230297616_8
https://doi.org/10.1017/CBO9781139136983
https://doi.org/10.1111/gwao.12396
https://doi.org/10.13189/ujer.2020.081162
https://doi.org/10.1186/s40561-021-00152-z
https://doi.org/10.1186/s41239-020-00238-7
https://doi.org/10.1007/s12671-019-01274-9
https://doi.org/10.1007/s12671-019-01274-9


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

118 International Journal of Islamic Educational Psychology, 4(1), 2023   

Mansir, F., & Purnomo, H. (2020). Islamic education learning strategies based on 
multiple intelligences in islamic school. Psikis: Jurnal Psikologi Islami, 6(1), 
48-57. https://doi.org/10.19109/psikis.v6i1.4011  

McKay, L., & Sappa, V. (2020). Harnessing creativity through arts-based research 
to support teachers’ identity development. Journal of adult and continuing 
education, 26(1), 25-42. https://doi.org/10.1177/1477971419841068  

Mondro, A., Connell, C. M., Li, L., & Reed, E. (2020). Retaining identity: 
Creativity and caregiving. Dementia, 19(5), 1641-1656. 
https://doi.org/10.1177/1471301218803468  

Mosqueiro, B. P., da Rocha, N. S., & de Almeida Fleck, M. P. (2015). Intrinsic 
religiosity, resilience, quality of life, and suicide risk in depressed 
inpatients. Journal of affective disorders, 179, 128-133. 
https://doi.org/10.1016/j.jad.2015.03.022  

Moubarez, H. (2020). Arabic and Islamic Philosophy and Sciences: Method and 
Truth. Studia Humana, 9(1), 1-4. https://doi.org/10.2478/sh-2020-0001  

Muliawan, W. (2020, May). Development of science learning with project based 
learning on science process skill: a needs analysis study. In Journal of Physics: 
Conference Series (Vol. 1539, No. 1, p. 012055). IOP Publishing. 
https://doi.org/10.1088/1742-6596/1539/1/012055  

Ndlovu, L. (2014). Religion Education teaching in Zimbabwe secondary schools: 
the search for an authentic values-oriented multi-faith Religion Education 
pedagogical model. British journal of religious education, 36(2), 174-201. 
https://doi.org/10.1080/01416200.2013.781500  

Ozório, F. J. D. G., Cavalcante, P., Ferreira Pitombeira, A. L., Venceslau de Lima 
Junior, G., Mota Neves de Almeida, S., Rodrigues Almeida, E., Moura da 
Costa Souza, A., & De Moraes Paim, I. (2021). Project model canvas’ 
contributions to the project-based learning method. International Journal for 
Innovation Education and Research, 9(1), 475-484. 
https://doi.org/10.31686/ijier.vol9.iss1.2916  

Parrado-Martínez, P., & Sánchez-Andújar, S. (2020). Development of 
competences in postgraduate studies of finance: A project-based learning 
(PBL) case study. International Review of Economics Education, 35, 100192. 
https://doi.org/10.1016/j.iree.2020.100192  

Pessotti, C. F. C., Fonseca, L. C., Tedrus, G. M. D. A. S., & Laloni, D. T. (2018). 
Family caregivers of elderly with dementia Relationship between 
religiosity, resilience, quality of life and burden. Dementia & 

https://doi.org/10.19109/psikis.v6i1.4011
https://doi.org/10.1177/1477971419841068
https://doi.org/10.1177/1471301218803468
https://doi.org/10.1016/j.jad.2015.03.022
https://doi.org/10.2478/sh-2020-0001
https://doi.org/10.1088/1742-6596/1539/1/012055
https://doi.org/10.1080/01416200.2013.781500
https://doi.org/10.31686/ijier.vol9.iss1.2916
https://doi.org/10.1016/j.iree.2020.100192


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

119 International Journal of Islamic Educational Psychology, 4(1), 2023   

neuropsychologia, 12, 408-414. https://doi.org/10.1590/1980-57642018dn12-
040011  

Rapoport, A., & Yemini, M. (2020). Citizenship, identity, and education: Re-
imagining the Contested Terrain. Education, Citizenship and Social 
Justice, 15(1), 3-9. https://doi.org/10.1177/1746197919859211  

Retnawati, H., Djidu, H., Kartianom, A., & Anazifa, R. D. (2018). Teachers’ 
knowledge about higher-order thinking skills and its learning 
strategy. Problems of Education in the 21st Century, 76(2), 215. 
https://doi.org/10.33225/pec/18.76.215  

Ritonga, T., Ananda, A., Lanin, D., & Hasan, H. (2019). Practice to theory of 
learning: A lesson learned from islamic boarding school in South Tapanuli 
of Indonesia. Humanities & Social Sciences Reviews, 7(5), 1304-1310. 
https://doi.org/10.18510/hssr.2019.75169  

Ro, J. (2020). Curriculum, standards and professionalisation: The policy discourse 
on teacher professionalism in Singapore. Teaching and Teacher Education, 91, 
103056. https://doi.org/10.1016/j.tate.2020.103056  

Salleh, R. R., Ismail, N. A. H., & Idrus, F. (2021). The relationship between self-
regulation, self-efficacy, and psychological well-being among the 
Salahaddin University undergraduate students in Kurdistan. International 
Journal of Islamic Educational Psychology, 2(2), 105-126. 
https://doi.org/10.18196/ijiep.v2i2.12572  

Shpeizer, R. (2019). Towards a successful integration of project-based learning in 
higher education: Challenges, technologies and methods of 
implementation. Universal Journal of Educational Research, 7(8), 1765-1771. 
https://doi.org/10.13189/ujer.2019.070815  

Simonton, K. L., Layne, T. E., & Irwin, C. C. (2021). Project-based learning and its 
potential in physical education: an instructional model inquiry. Curriculum 
Studies in Health and Physical Education, 12(1), 36-52. 
https://doi.org/10.1080/25742981.2020.1862683  

Sofanudin, A., Rokhman, F., Wasino, W., & Rusdarti, R. (2016). Quality-oriented 
management of educational innovation at madrasah ibtidaiyah. Journal of 
Education and Practice, 7(27), 176-180. Retrieved from 
https://core.ac.uk/download/pdf/234639311.pdf  

Sternisko, A., Cichocka, A., & Van Bavel, J. J. (2020). The dark side of social 
movements: Social identity, non-conformity, and the lure of conspiracy 
theories. Current opinion in psychology, 35, 1-6. 
https://doi.org/10.1016/j.copsyc.2020.02.007  

https://doi.org/10.1590/1980-57642018dn12-040011
https://doi.org/10.1590/1980-57642018dn12-040011
https://doi.org/10.1177/1746197919859211
https://doi.org/10.33225/pec/18.76.215
https://doi.org/10.18510/hssr.2019.75169
https://doi.org/10.1016/j.tate.2020.103056
https://doi.org/10.18196/ijiep.v2i2.12572
https://doi.org/10.13189/ujer.2019.070815
https://doi.org/10.1080/25742981.2020.1862683
https://core.ac.uk/download/pdf/234639311.pdf
https://doi.org/10.1016/j.copsyc.2020.02.007


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

120 International Journal of Islamic Educational Psychology, 4(1), 2023   

Suhirman, S., Yusuf, Y., Muliadi, A., & Prayogi, S. (2020). The effect of problem-
based learning with character emphasis toward students’ higher-order 
thinking skills and characters. International Journal of Emerging Technologies 
in Learning (IJET), 15(6), 183-191. 
https://doi.org/10.3991/IJET.V15I06.12061  

Susilowati, W. W., & Suyatno, S. (2021). Teacher competence in implementing 
higher-order thinking skills oriented learning in elementary 
schools. Premiere Educandum: Jurnal Pendidikan Dasar Dan Pembelajaran. 
https://doi.org/10.25273/pe.v11i1.7762  

Tambak, S., & Sukenti, D. (2020). Strengthening Islamic behavior and Islamic 
psychosocial in developing professional madrasah teachers. Cakrawala 
Pendidikan: Jurnal Ilmiah Pendidikan, 39(1), 65-78. 
https://doi.org/10.21831/cp.v39i1.26001  

Tambak, S., Amril, M., Khairi, Z., & Sukenti, D. (2018, October). Development of 
madrasah teacher professionalism by strengthening the khalifah concept 
and islamic psychosocial perspective. In International Conference on Islamic 
Education (ICIE 2018) (pp. 34-42). Atlantis Press. 
https://doi.org/10.2991/icie-18.2018.7  

Tambak, S., Hamzah, A., MY, S., & EL, S. (2022). D., Sabdin, M., & Rohimah, RB 
(2022). Discussion method accuracy in Islamic higher education: The 
influence of gender and teaching duration. Cakrawala Pendidikan: Jurnal 
Ilmiah Pendidikan, 41(2), 507-520. https://doi.org/10.21831/cp.v41i2.40644  

Tanak, A. (2020). Developing preservice science teachers’ teaching practices with 
an emphasis on higher order thinking. Science Education International, 31(3), 
237-246. https://doi.org/10.33828/sei.v31.i3.2  

Teker, G. T., & Güler, N. (2019). Thematic content analysis of studies using 
generalizability theory. International Journal of Assessment Tools in 
Education, 6(2), 279-299. https://doi.org/10.21449/ijate.569996  

Ulya, F., RC, A. R., & Sulistyorini, S. (2020). The effectiveness of project-based 
learning model and talking sticktype of cooperative learning model on the 
quran-hadith subject learning outcomes. Innovative Journal of Curriculum 
and Educational Technology, 9(2), 87-93. 
https://doi.org/10.15294/ijcet.v9i2.40173  

Yusri, N. A., Kibtiyah, M., & Hamim, T. (2020). Emotional intelligence with 
learning achievements reviewed from islamic education. International 
Journal of Islamic Educational Psychology, 1(2), 112-125. 
https://doi.org/10.18196/ijiep.v1i2.9672  

https://doi.org/10.3991/IJET.V15I06.12061
https://doi.org/10.25273/pe.v11i1.7762
https://doi.org/10.21831/cp.v39i1.26001
https://doi.org/10.2991/icie-18.2018.7
https://doi.org/10.21831/cp.v41i2.40644
https://doi.org/10.33828/sei.v31.i3.2
https://doi.org/10.21449/ijate.569996
https://doi.org/10.15294/ijcet.v9i2.40173
https://doi.org/10.18196/ijiep.v1i2.9672


Tambak, Sukenti, Husti, Zamsiswaya, & Mahfud | Teacher Identity, Islamic Behavior, and 
Project-Based Learning Methods for Madrasah Teachers: A Phenomenological Approach 

 

 

121 International Journal of Islamic Educational Psychology, 4(1), 2023   

Yustina, Y., Syafii, W., & Vebrianto, R. (2020). The effects of blended learning and 
project-based learning on pre-service biology teachersâ€™ creative 
thinking through online learning in the covid-19 pandemic. Jurnal 
Pendidikan IPA Indonesia, 9(3), 408-420. 
https://doi.org/10.15294/jpii.v9i3.24706  

Zakariya, D. M. (2019). Implementation of tawhid through moral education to 
build santri’s character in Al Islam Islamic Boarding School 
Lamongan. Studia Religia: Jurnal Pemikiran Dan Pendidikan Islam, 2(2). 
https://doi.org/10.30651/sr.v2i2.2401  

 

https://doi.org/10.15294/jpii.v9i3.24706
https://doi.org/10.30651/sr.v2i2.2401

