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ABSTRACT

Hanaa Iradiana. 2020. An Analysis on Students’ Strategies in Vocabulary
Acquisition of English Language Study Program at Universitas Islam Riau. Thesis.
Pekanbaru: English Study Program, Faculty of Teacher Training and
Education, Universitas Islam Riau.

Keywords: Learning Strategies, Vocabulary Acquisition

This research aims to describe the vocabulary learning strategies used by fifth
semester students of English Department at Universitas Islam Riau. This descriptive
research employed quantitative approach. The population of this study was the fifth-
semester students of English Department at Universitas Islam Riau, n=(147) while the
sample was selected through random sampling technique that consist of 23 students.
The data were collected from the questionnaire that distributed online through
google form. The questionnaire adopted from Ortalisje (2020). The results showed
that the strategy students always used by fifth semester students to learn new
vocabulary is the use of media such as (listening to music, watching movies,
television, newspapers, etc.) 69.9 % of students. Take notes during the class 60.9% of
students and the last strategy do the repetition verbally 60.9% of students.
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CHAPTER I

INTRODUCTION

1.1 Background of the Problem

Language is very important in social life, especially to interact with one

another. Language as a means of interaction, besides that language also functions

to obtain information and as a tool to develop knowledge. Human language can

take the form of desires, expressing ideas and emotions to others using

vocabulary. Communication is needed by humans in life to interact with both

individuals with individuals, individuals with groups or groups with groups.

Interaction requires language to be easily understood by one another.

In English, there are four skills and three components that students must

master. These skills are listening, speaking, reading, and writing. The components

of the English language are pronunciation, grammar, and vocabulary. One of the

components that students must master is vocabulary. Vocabulary is the basic

knowledge required to understand the meaning of a language. Vocabulary refers

to knowledge of words, their meaning, and how words can be used effectively for

communication. This is an important part of the language. With a large

vocabulary, students can easily communicate with other people, especially native

speakers. When students are lacking in vocabulary, they find it difficult to interact

with other people.

According to Fahrurrozi (2017) vocabulary is a central to the proficiency

and gives an overview of how well students can speak, hear, read, and write.
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Vocabulary is the key to mastering the four skills (speaking, listening, reading and

writing). Understanding vocabulary is better suited to improve a person's abilities

in different skills. With a limited vocabulary, anyone will also have a limited

understanding. It is true that it might be impossible to learn a language without

mastering vocabulary. Vocabulary is one of the problems confronted for English

language learners. The learners cannot communicate to others clearly, because of

the limited vocabulary.

Proficiency in vocabulary is a must for students. Vocabulary skills are one

of the language characteristics that influence communication skills. When

students communicate with others, it shows how successfully they master

vocabulary. Mastering English vocabulary and education will do a good job of

learning English, especially for EFL students. Mastering a lot of vocabulary

makes it easier for students to learn English. In short, the more vocabulary

students have, the better they will be seen as masters of the language. This causes

problems when the vocabulary is scarce.

Anyone can learn vocabulary at any time, from primary school to college

or perhaps throughout their life. A lot of vocabulary benefits someone with

improved verbal and written communication than others who have less

vocabulary. There are many aspects for students that can help them learn and

develop their vocabulary. One of the most important things in learning vocabulary

is how students become interested in those subjects. Interest is the feeling of

paying a little more attention and discovering more about something. In fact,
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interest is also influenced by student experiences. According to Kahu (2017)

Interest is theorized as both a motivation and an emotion.

In learning vocabulary, students have different strategies. They learn

because they enjoy the learning process. Vocabulary learning strategies differ

among students. Such strategies will affect the results of the English performance.

Students with a good vocabulary learning strategy will find it easier to understand

what they have learned as it takes different aspects of learning English vocabulary

to understand its meaning. There are many different vocabulary learning

strategies. The strategy can be achieved by reading English books, listening to

music or the radio, watching subtitles, etc.

Based on some of the above descriptions, researchers are interested in

knowing the strategies of the students to acquire a new vocabulary. That's why

researchers are interested in doing a study with the tittle “An Analysis on

Students’ Strategies in Vocabulary Acquisition of English Language Study

Program at Universitas Islam Riau”.

1.2 Identification of the Problem

Based on the background above, there are some problems stated in this

research.

First, the students didn’t have the desire to know about vocabulary. Some

students also ignore English words without taking notes and find out the meaning

in the dictionary of the word.

Secondly, students find it difficult to spell and pronounce words in

English. When they spell, their spelling and pronunciation are different or not the
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same. It indicates that they have low motivation to master the vocabulary in

English so that they cannot remember the vocabulary.

The last one, students' grammar mastery is still lacking.

1.3 Focus of the Problem

Based on the identification of the problem above, the researcher will focus

on analysis of students’ strategies in vocabulary acquisition

1.4 Research Questions

Based on the statement above, the researcher formulated question as

follow: “How do the students in the fifth semester of English study program of

Universitas Islam Riau in academic years 2020/2021 learn new vocabulary?”

1.5 Objective of the Research

In related to the research question above, the objective of this research

aimed to find out how the students’ strategies in the fifth-semester of English

Study Program of Universitas Islam Riau in academic years 2020/2021 learn new

vocabularies.

1.6 Significance of the Research

The significances of this research may include the following items:

1. For the English lecturers

It is expected that the result of this research may be advantageous for the

lecturers and gives input for the lecturer who has focused on English

teaching process.
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2. For students

The findings of the research are expected to help the students to find the

strategies that are good and enjoyable for them in learning new

vocabulary.

3. For Other Researchers

The findings of the research are hopefully this can be used as reference in

conducting the same study for obtaining better result.

1.7 Definition of the Key Term

1. Hornby (1995:13) in Hestiyani (2018) analysis is study of something by

examining its part. It means to analyze and to break a topic or concept

down into its parts in order to inspect and understand it, and to

restructure those parts in a way that makes sense to you.

2. Vocabulary according to Fahrurrozi (2017) vocabulary is a central

vocabulary is a central to the proficiency and gives an overview of how

well students can speak, hear, read, and write.

3. According to Shi (2017) defined that learning strategies are steps taken

by learners to enhance their learning.
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CHAPTER II

REVIEW OF RELATED LITERATURE

In this chapter, the researcher discusses various informational topics

related to the current research. This is to provide some theoretical concepts that

can support this research. This discussion is presented in the following sub

heading: Relevance Theories, Relevance Studies and Conceptual Framework.

2.1 Relevance Theories

2.1.1 Learning Strategy

Learning is an important resource for students. Because it is a process

carried out by learners to gain knowledge, especially when learning English.

Moreover, learning is required so that people can improve their living standards

for the better in the future. In addition, according to Rahmah (2011) defined

learning is the process by which behavior it is originated or changed through

practice or training. According to Armstrong (2012) said learning is the way that

humans learn since birth. In other word, learning is self-motivated and self-

directed.

Furthermore, according to Brown (2007:7) as cited in (Aprila, 2018)

explained learning is acquiring or getting of knowledge of a subject or a skill by

study, experience, or instruction. Meanwhile, according to De Houwer (2013)

defined learning is a change in behavior that result from experience or

mechanistically as changes in the organism that result from experience. According
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to Sequeira (2012) learning is a relatively permanent change, usually brought

about intentionally.

Based on the above description, learning is a process carried out by each

individual to bring about a change in behavior, both in the form of knowledge,

skills, attitudes, and positive values as well as experiences with different

researched materials.

The strategy is a method of achieving a specific goal. Success in problem-

solving can be seen in which strategies are used. Many problems can be solved in

the learning process with the help of strategies. Different students use different

behaviors or strategies to learn new knowledge or skills. Strategies differ from

student to student because their learning environment is different.

During the learning process, students need strategies to help them.

Learning strategies are the total effort that the students need to process,

understand and adopt the information introduced in learning-teaching processes or

in their individual preparation Kafadar and Tay (2014). And Shi (2017) defined

that Learning strategies are steps taken by learners to enhance their learning.

Active use of language learning strategies helps learners in control of their own

learning by developing language skills, increasing confidence, and motivation in

the learning process.

This statement shows how important learning strategies are for students.

Students who have not implemented strategies in the learning process will

experience difficulties. Conversely, with the right strategy, students will gain
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satisfaction with their learning outcomes. Learning strategy is the most important

factor by which students determine how students learn.

2.1.1.1 The Kinds of Learning Strategy

As mentioned in the discussion above, many researchers have formulated

what is meant by a learning strategy. The learning strategy is not a new study for

researchers. Learning strategies help students understand information and solve

problems. According to Tarigan (1991:12) classifies learning strategies into three

types. The learning strategies are:

a. Metacognitive Strategy

According to Tarigan (1991:12) defined “metacognitive strategy means a

strategy of learning strategies that involves thought knowledge about the learning

process, planning for learning, continuous learning intervals are monitored and

learning is assessed after the task is completed”. In other words, metacognitive

learning consists of constructing, planning, and evaluation of the learning process.

b. Cognitive Strategy

According Rubin (1987:23) defined “cognitive strategy is steps or

operations used in learning or solving problems that require analysis,

transformation, or synthesis of learning materials”. In a cognitive strategy, Rubin

classifies it into six learning strategies. Those are:

1. Clarification/verification is the process of attempting to clarify and confirm the

rules of regulation being learned in the target language.

2. Guessing/inductive inference is using prior knowledge and available

information to infer the meaning of new items.
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3. Deductive reasoning is looking for more general rules.

4. Practice means repetition, imitation, and practice that help preserve and use

language aimed at accuracy.

5. Memorization is similar to practice, but focuses on storage and retrieval rather

than accuracy.

6. Monitoring is the combination of cognitive and metacognitive strategies in

which the students draw their attention to and decide on linguistic and

communicative errors.

c. Social Strategy

According to Tarigan (1991:21) said that “social strategy is a kind of

learning strategy that uses social interactions to provide assistance in

understanding, learning, or memory retention information”. A socially effective

strategy is therefore a learning strategy that requires interaction with other people

in the learning process, for example during a conversation.

2.1.2 Vocabulary Acquisition

There are some definitions of vocabulary that defined by experts. They are

Alqahtani (2015), Rohmatillah (2014), Ur (2009), and Afzal (2019). The

explanation discuss in the following:

First, Alqahtani (2015) explained that vocabulary knowledge is often

viewed as a critical tool for second language learners because a limited

vocabulary in a second language impedes successful communication. Second,

according to Rohmatillah (2014) without an extensive vocabulary and strategies
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for acquiring new vocabulary, learners often achieve their potential and may be

discouraged from making use of language learning opportunities around them

such as listening to the radio, listening to the native speaker, using language in

different context, reading or watching television. Third, according to Ur (2009)

defined that vocabulary can be defined, roughly, as the words we teach in the

foreign language. And the last Afzal (2019) vocabulary is the basis for language

skills, namely, listening, speaking, reading, and writing. Without learning the

vocabulary, it is difficult to attain any language proficiency. Vocabulary is the

basis of acquiring a second language.

Based on experts' understanding of vocabulary, it can be concluded that

vocabulary is a very important resource in the second language. When vocabulary

is limited, communication is hindered. Without a broad vocabulary, students will

find it difficult to master the four abilities in a foreign language (reading, writing,

listening and speaking). Vocabulary is also interpreted as the key to the fourth

proficiency in foreign languages.

2.1.2.1 Kinds of Vocabulary

There are some kinds of vocabulary that defined by experts. They are

Pinrang Hernawati (2015) and Alqahtani (2015). The explanation discuss in the

following:

First, Pinrang Hernawati (2015) stated that active vocabulary refers to

words that students have learned and are expected to able to use in
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communication, while passive vocabulary refers to words that students will

recognize when they meet them, although they will probably not able to use them.

And the last one according to Alqahtani (2015) receptive vocabulary is

words that learners recognize and understand when they are used in context, but

which they cannot produce. Productive vocabulary is the words that the learners

understand and can pronounce correctly and use constructively in speaking and

writing. It involves what is needed for receptive vocabulary plus the ability to

speak or write at the appropriate time.

2.1.2.2 The Difficulty in Learning Vocabulary

Obviously, if someone wants to communicate with other people in

English, they must have sufficient vocabulary as this is a basic element of any

language. People with a good vocabulary are more likely to speak better to others

than people with a little vocabulary. According to Thornbury (2002) some factors

that make some words difficult for the students:

Obviously, if someone wants to communicate with other people in english,

they must have sufficient vocabulary as this is a basic element of any language.

People with a good vocabulary are more likely to speak better to others than

people with a little vocabulary

1. Pronunciation: Research shows that words are difficult to pronounce are more

difficult to learn. For example: gorgeous, lecturer, etc.
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2. Spelling: Is sound and spelling mismatches will be cause of errors in

pronunciation or in spelling, and can contribute to a word’s difficulty. For

example: muscle, headache, etc.

3. Length and complexity: Long words are more difficult to learn than short ones.

And the variable stresses of polysyllabic words are also difficult. For example:

necessary, necessity, necessarily.

4. Meaning: When two words overlap in meaning, learners are likely to confuse

them. Or it called word with multiple meaning such as since and still, can also

be difficulties for learners.

5. Range: Connotation and idiomatic, words that can be used in wide range of

contexts will generally be perceived as easier than their synonyms with a

narrower range.

Some people maybe say that vocabulary is easier than grammar or any

lesson, but the lack of vocabulary is the biggest problem when people

communicate in English.

2.2 Relevance Studies

There are some studies which are related with this they proposed research

Asgari & Bin Mustapha (2010), Asyiah (2017) and Ortalisje (2020):

The first study was conducted by Asgari & Bin Mustapha (2010). His

research focused on "The Type of Vocabulary Learning Strategies Used by ESL

Students in University Putra Malaysia". In this study, researchers are currently

investigating the types of vocabulary learning strategies used by Malaysian ESL
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students specializing in English as a Second Language (TESL), with ESL students

at Putra University Malaysia forming a population rarely considered in previous

studies about strategies for learning vocabulary. Based on the objectives of this

study, it was concluded that the best method for this research to better understand

the use of VLS by particular students is qualitative research design. The

implementation method is therefore an individual open interview with ten students

from the UPM education faculty. Completed strategies such as learning words by

reading, using monolingual dictionaries, using different English media, and

applying new English words in everyday conversations related to memory,

determination, and metacognitive strategies are popular strategies, and students

are interested in using it.

The second study was done by Asyiah (2017), this research is about “The

Vocabulary Teaching and Vocabulary Learning: Perception, Strategies, and

Influences on Students’ Vocabulary Mastery”. This study aims to examine how

vocabulary teaching and learning is perceived by teachers and students, strategies

for teaching and learning vocabulary, and also the influence of students'

vocabulary learning strategies on their vocabulary mastery. Therefore, a mixed-

method design was used for an English teacher and 30 high school students to

expose the problem studied. The results show that both teachers and students

respond positively to vocabulary teaching and learning. In terms of strategy, it

was found that teachers used broader contextual strategies, while determination

and metacognitive strategies were the VLS most liked by students. This study also

confirmed that there was a significant correlation between the students'
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vocabulary learning strategies and their vocabulary mastery (r-score Discovery =

.023 and r-score Consolidating = .000, p <.05). It is advisable for EFL teachers to

dedicate more of the vocabulary to EFL teaching and to teach the vocabulary

using a combination of fully contextual and non-contextual strategies. It is also

recommended that students become familiar with different types of vocabulary

learning strategies.

And the last study was conducted by Ortalisje (2020) His research focused

on “English Vocabulary Learning Strategy in English Students of Study

Program”. This study involved 58 students of the English language education

study program as participants. The instrument used was a questionnaire taken

from Schmitt's Taxonomy (1997). The results showed that the English vocabulary

learning strategies used were discovery strategies and consolidation strategies. In

discovery strategies which are divided into two categories, social strategy is the

most frequently used strategy, while determination strategy is the least used. In

the consolidation strategy, the storage strategy category is the most widely used

and least used strategy.

Based on the three of relevance studies above, the researcher want to

investigate about “An Analysis On Students’ Strategies In Vocabulary

Acquisition Of English Language Study Program of Universitas Islam Riau. The

researcher will describe about how do the students’ in the fifth semester of

English Study Program of Universitas Islam Riau in academic years 2020/2021

learn new vocabulary.
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2.3 Conceptual Framework

Figure 2.1 Conceptual Framework

Based on conceptual framework above, the researcher will focus on

students’ strategies in vocabulary acquisition of English Language Study Program

of Universitas Islam Riau. The researcher use qualitative research and then give

the questionnaire to find the students’ strategies in vocabulary acquisition.

An Analysis on Students’ Strategies in Vocabulary Acquisition

Strategies Vocabulary Acquisition

Quantitative Research

Questionnaire

Finding the students strategies in vocabulary acquisition
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CHAPTER III

RESEARCH METHODOLOGY

In this chapter, writer deals several subchapters, research design, and

source of data, data collection technique, and data analysis technique. All of those

parts present as follow:

3.1 Research Design

In this research, the researcher will use quantitative research. According to

Creswell (2014) said that quantitative research involves the process of collecting,

analyzing, interpreting, and writing results of a study. In other words, according to

Putra (2014:32) “quantitative research is a study, where data is obtained from a

sample of informants, and the object must be calculated through statistics”.

Based on the above definition, it can be concluded that quantitative

research. This research uses a quantitative approach because this research is

presented with chart figure and appropriate to the objectives of the research. The

results are shown in the form of chart figures and elaborated in the form of

describing paragraph. The researchers apply only one variable, namely the

analysis of student strategies for mastering the vocabulary of students of English

education at the Universitas Islam Riau.
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3.2 Source the Data

3.2.1 Population

According to Arikunto (2013) the population is the subject of research. If

someone wants to examine all the elements in the research area, then the research

is a population study. The study or research is also called population study or

census study. Norman (2008) stated the population of the research was conducted

to collect the data. Population is a group of individual who have the same

characteristics. The distribution of the students is state in the following table:

Table 3.1

The Population of the Research

Class Number of Students
5A 35
5B 37
5C 35
5D 40

Total 147

The population of this study in the fifth semester of English Study

Program of Universitas Islam Riau in academic years 2020/2021. The whole

students are 147 students who consist of four classes, namely class 5A, 5B, 5C,

and 5D.

3.2.2 Sample

According to Sudijono (2009) sampling is a way to collect data by

recording or researching a small part of all elements that are the object of
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research. In other words, sampling is a way to collect data by noting or just

examining the sample.

According to Putra (2014:34) stated that “the sample is part of the

population or is representative of the population, which is taken and collected

either randomly, structurally or by any other scientific collective way. For

example, if the population (1000) people, then for the sample, researchers may

take (500) people or (250) people”.

According to Arikunto (2013) sample is a portion or representative of

population under study. In addition, according to Surakhmad (1998) in Yosi

(2018) states if the population is homogeneous enough, for the population that is

less than 100 person, the sample taken is 50%, but is more  than 100 person, the

sample taken is at least 15%. In this research, the total numbers of the population

of the fifth semester of English Department consists of 147 students. The

researcher will use 15% sample of population, so that the sample consists of 23

students.

3.3 Data Collection Technique

In collecting the data, the researcher will give the questionnaire contained

questions about students’ strategies in vocabulary acquisition. The researcher was

took 23 participants as sample. Also, the research supported by the existence of

the questionnaire were adapted from Ortalisje (2020) given by online that

designed by Google Form and distributed by Whatsapp. The questionnaire has 14

questions. The question numbers 1-4 are questions for strategy social, while

question numbers 5-11 are questions for strategy cognitive and question numbers
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12-14 are questions for strategy metacognitive. There are four points is scale from

“Always” (A), “Often” (O), “Sometimes” (S), and “Never” (N).

This research was conducted by using quantitative research. The research

presented the result of the data based on the formula that had been told before.

The result of the data presented clearly with the procedure of conducted data in

fifth semester Students of English Study Program at FKIP UIR. The researcher

took 23 students to be sampling for this research. The researcher explained the

result to find out the strategies in vocabulary acquisition.

3.3.1 Questionnaire

Questionnaire is a list of questions or statements that are given to

participants. According to Hariyadi (2011) states questionnaire is a list of question

where each question has been provided for answers to be chosen, or is provided to

fill in the answers. Questionnaires are efficient to be measured and know what can

be expected from the respondents.

Table 3.2

Indicators of the Questionnaire

No Indicator Question Number Total Items
1 Strategy Social 1,2,3,4

142 Strategy Cognitive 5,6,7,8,9,10,11
3 Strategy Metacognitive 12,13,14
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Table 3.3

The Blueprint of Questionnaire

Indicators Questionnaire A O S N
Strategy

Social
1. Learn and practice the meaning of

words in group work.
(Memperlajari dan melatih kata
dengan kerja kelompok)

1 2 3 4

2. The teacher checks word lists for
correctness.
(Guru memeriksa daftar kata untuk
akurasi)

1 2 3 4

3. Interact with native speaker.
(berinteraksi dengan penutur asli)

1 2 3 4

4. Writing a message by using English
(Menulis pesan menggunakan bahasa
inggris)

1 2 3 4

Strategy
Cognitive

1. Do the repetition verbally.
(Melakukan penguangan secara lisan)

1 2 3 4

2. The repetition by writing.
(Melakukan pengulangan dengan
menulis)

1 2 3 4

3. Make a list words (nouns/adjective,
etc.)
(Membuat daftar kata)

1 2 3 4

4. Take notes during the class.
(Membuat catatan dalam kelas)

1 2 3 4

5. Listen to the list of recorded words.
(Mendengarkan rekaman daftar kata)

1 2 3 4

6. Put English labels on object.
(Menaruh label bahasa inggris pada
objek)

1 2 3 4

7. Make vocabulary notes.
(Membuat daftar kosakata)

1 2 3 4

Strategy
Metacognitive

1. Use media (songs, movies, news, etc.)
(Menggunakan media)

1 2 3 4

2. Test yourself with a vocabulary test.
(Menguji diri sendiri dengan tes
kosakata)

1 2 3 4

3. Keep learning from time to time.
(Terus belajar dari waktu ke waktu)

1 2 3 4

Adapted by Ortalisje (2020)
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Table 3.4

The Students Response of the Questionnaire

No Option Scale
1 Always (A) 4
2 Often (O) 3
3 Sometimes (S) 2
4 Never (N) 1

Muslih & Sari (2017)

3.4 Data Analysis Technique

The questionnaire the students’ strategies in vocabulary acquisition will be

analyzed by formula:

P = × 100%
P= Percentage of items

F= Number of Frequency

N= Total number of respondent

Sudijono (2009)
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CHAPTER IV

RESEARCH FINDINGS

In this chapter, the researcher presents the result and the discussion of the

research data. The result of the data shows the frequency of each statement in

graphical form.

4.1 Data Description

4.1.1 Result of Questionnaire

After the researcher collected the data, the frequency of each statement

was analyzed by grouping the frequency in percent. The researcher then entered

the data on the graph. The following table shows the frequency of the first

statement. This can be seen in figure 4.1.Learn and practice the meaning of words

in group work.
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The graph shows the percentage of students who learn word meanings and

practice in group work. Of the 23 students, 47.8% voted sometimes and 21.7%

never. This means they don't like to learn words and practice with group work.

Only 21.7% of the students voted often. Only 8.7% who only had one student

always voted. This means that the students are always practicing new vocabulary

training with their groups.

The second statement is analyzed like the previous statement. The results

are shown in figure 4.2. The teacher checks word lists for correctness.

The diagram shows the students' responses through the teacher/lecturer

who checks new vocabulary lists for accuracy. In fact, 30.4% of the 23 students

voted sometimes. In fact, about 17.4% of students said they had never checked a

new vocabulary with the teacher/lecturer. There are 39.1% of students often ask

their teacher/teacher to check new vocabulary. In fact, there are 13% of those who

always choose it based on the statement above.



24

The following table provides an analysis of the students' responses to the

third statement. The closing process in figure 4.3 Interact with native speaker.

From the graph above, we can see that 47.8% of the students interacted

with native speakers sometimes. Even there are 47.8% of the students choose

never to communicate with native speakers. In addition, 4.3% of students have

often contact with native speakers. And 0% of them voted always.

The students' responses to the 4th agreement were also analyzed in

graphical form with consent. How is it shown in Figure 4.4 Writing a message by

using English.
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The graph shows the student's results in the above statement. There are

43.8% of the students given the responses sometimes with the statements and 0%

of the students who responded had never written a message in English.

Meanwhile, 56.5% of them replied often. And only 8.7% chose always. This

means that most students sometimes write messages in English.

The following table provides an analysis of the students' responses to the

fifth statement. How is it shown in Figure 4.5 Do the repetition verbally

The graph presents that the most of the students choose sometimes do the

repetition verbally. It can be seen from the percentage, which 30.4%. There are

only 4.3% of the students who choose never do the repetition verbally. It is also

supported by 60.9% of the students who choose often for the statement.

Furthermore, 4.3% of them choose always for the statement.

The following graph shows the percentage of student responses to

repeating new vocabulary through writing. The results are shown in Figure 4.6.

The repetition by writing.
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The graph shows the percentage of student responses to the sixth

statement. 26.1% of the students sometimes choose. In the meantime, 8.7% of the

students have never responded to the statement. This graph shows that almost all

students frequently give answers. As we can see, about 56.5% of them are often

meant for statements. In addition, only 8.7% give response always.

The seventh graph is a graph of the percentage of student responses to

listing new vocabulary or words. The percentages are shown in figure 4.7.

The chart above informs that 47.8% of students choose sometimes. While,

0% of them shows that they are choose never with the statement. Furthermore,



27

there are 39.1% choose often. While, the graphic presents that there are 13% of

them who give response always for the statement.

The eighth statement is a graphical representation of the percentage of

responses from students who took notes during the lesson. The results are shown

in Figure 4.8. Take notes during the class.

Based on the percentage graph above, it can be interpreted that 17.4% of

the students indicate that they always take notes during the lesson. Meanwhile,

60.9% said they often vote by the statement. On the other hand, 17.4% of students

said they sometimes vote. And 4.3% of those who gave their response never came

to that conclusion.

The percentage of student responses to the 9 was obtained. The results are

shown in Figure 4.9. Listen to the list of recorded words
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The graph shows the percentage of student responses to the ninth

statement. There are 52.2% of the students who choose sometimes, and 0% of

students give the response never for the statement. The graphic presents students

give often responses. As we can see about 34.8% of them choose often for the

statement. Furthermore, only 13% give response always. The tenth statement aims

to clarify the percentage of students who put English labels on objects. The

percentages are shown in figure 4.10. Put English labels on object
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Graph 4.10 shows the percentage of students who put English labels on

objects to learn new vocabulary. It can be seen that 56.5% of the students choose

sometimes. Meanwhile, 8.7% of students choose never for the statement. Even,

26.1% of the students choose often in this statement. In other way, 8.7% of the

students give always response for the statement.

The 11th statement shows the percentage of students who have made

vocabulary. That is why the percentages are shown in figure 4.11. Make

vocabulary notes

The chart shows the results of the above statements, there is 47.8% admit

that they voted sometimes. The graph also shows that 43.5% of students response

often to the statement. Conversely, 8.7% of students choose always with the

statement.

The 12th statement aims to determine the percentage of students' responses

about whether they are using the media to acquire new vocabulary. The

percentages are shown in figure 4.12. Use media.
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Of the 23 students, more than half of all students voted for the statement.

69.6% of the respondents always answered these statements. This means that they

still use the media to learn new vocabulary. Meanwhile, 26.1% of the students

vote often and 0% sometimes choose statements. On the other hand, 4.3% of the

students never gave the answer.

The 13th statement is intended to clarify the percentage of students using

the test with the vocabulary test itself. The percentages are shown in figure 4.13.

Test yourself with a vocabulary.
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Based on the chart above, there are 47.8% of the students who choose

often test themselves with vocabulary test to the statement. Even, 17.4% of the

students choose that they are always toward the statement. In other way, 30.4% of

them choose sometimes. On another response, 4.3% of the students give never for

the statement.

The last statement is purposed to know the percentage of students who

keep learning from time to time. The percentage is presented in chart 4.14. Keep

learning from time to time.

The last graph above shows that 43.5% of the students choose always the

statement. Even, 43.5% of them give response often for the statement. However,

13% of the students give response sometimes toward the statement. And other

students do not choose the statement.
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4.2 Data Analysis

Based on the result of the questionnaire to subjects, the researcher found

data that was relevant to research problems.

4.2.1 Students’ Strategies in Vocabulary Acquisition

The researcher used a questionnaire to retrieve questionnaire data from

Google Form. The questionnaire was used as evidence to find out which

vocabulary learning strategies were most commonly used. The summary of the

vocabulary learning strategies most commonly used by fifth semester students of

the English Study Program at FKIP Universitas Islam Riau, obtained through

questionnaires, as shown in the table below:

Table 4.1

Students’ Strategies in Vocabulary Acquisition N=23

Strategy
Social

Strategy
Vocabulary
Acquisition

Always Often Sometimes Never

Learn and
practice the
meaning of
words in group
work.

1 4.3% 6 26.1
%

11 47.8
%

5 21.7
%

The teacher
checks word
lists for
correctness.

3 13% 9 39.1
%

7 30.4
%

4 17.4
%

Interact with
native speaker.

1 4.3
%

11 47.8
%

11 47.8
%

Writing a
message by
using English

2 8.7% 13 56.5
%

8 34.8
%

Do the repetition
verbally.

1 4.3% 14 60.9
%

7 30.4
%

1 4.3
%

The repetition
by writing

2 8.7% 13 56.5
%

6 26.1
%

2 8.7
%
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Strategy
Cognitive

Make a list
words
(nouns/adjective
, etc.)

3 13% 9 39.1
%

11 47.8
%

Take notes
during the class.

4 17.4
%

14 60.9
%

4 17.4
%

1 4.3
%

Listen to the list
of recorded
words.

3 13% 8 34.8
%

12 52.2
%

Put English
labels on object.

2 8.7% 6 26.1
%

13 56.5
%

2 8.7
%

Make
vocabulary
notes.

2 8.7% 10 43.5
%

11 47.8
%

Strategy
Metacognitive

Use media
(songs, movies,
news, etc.)

18 69.6
%

6 26.1
%

1 4.3
%

Test yourself
with a
vocabulary test.

4 17.4
%

11 47.8
%

7 30.4
%

1 4.3
%

Keep learning
from time to
time.

10 43.5
%

10 43.5
%

3 13%

Table 4.1 shows that the students’ strategies in vocabulary acquisition by

fifth semester students at the English Study Program of FKIP Universitas Islam

Riau, how the students learn new vocabulary, the data showed the higher

percentage for indicators strategy social is writing a message by using English

(56.5%). Meanwhile, strategy cognitive is do repetition verbally (60.9%). And the

last, strategy metacognitive is use media such as (listening to music, watching

movies, television, newspapers, etc.) (69.9 %)
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CHAPTER V

CONCLUSION AND SUGGESTION

5.1 CONCLUSION

Based on the data, the writer concludes strategy in vocabulary acquisition

by fifth semester students of the English Study Program at FKIP UIR to learn new

vocabulary. The research was conducted by giving questionnaires for students’ to

collect the data. The questionnaire was adapted from Ortalisje (2020). The

percentage of the students’ response was also categorized into three types of

indicators. 56.5% for the strategy social, the students’ choose writing a message

by using English, 60.9% for the strategy cognitive, the students’ choose do

repetition verbally, and 69.9 % for the metacognitive is use media such as

(listening to music, watching movies, television, newspapers, etc.)

Therefore, it can be concluded that the strategy of vocabulary acquisition

is the basis for any student to achieve the highest learning success. To improve the

learning strategies of students, more practice is needed to apply the learning

strategy itself.

5.2 SUGGESTION

The researcher would like to give some suggestions which described as

follow:

5.2.1 For teachers/lecturers of English, it is hoped that the results of this research

will be useful to educators and provide input for educators dedicated to teaching

English.
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5.2.2 For students, the results of this research are intended to help students find

strategies that are good and enjoyable for them to learn new vocabulary.

5.2.3 For other researchers, the results of this study are expected to serve as a

reference for conducting the same study for better results.



36

REFERENCES

Afzal, N. (2019). A Study on Vocabulary-Learning Problems Encountered by BA

English Majors at the University Level of Education. Arab World English

Journal, 10(3), 81–98. https://doi.org/10.24093/awej/vol10no3.6

ALQAHTANI, M. (2015). The importance of vocabulary in language learning

and how to be taught. International Journal of Teaching and Education,

III(3), 21–34. https://doi.org/10.20472/te.2015.3.3.002

Aprila, A. G. (2018). An Analysis of Students’ Interest in Learning English: A

Case Study of The First Grade at SMPN 1 Kandis.

Arikunto, S. (2013). Prosedur Peneliti Suatu Pendekatan Praktik. Rineka Cipta.

Armstrong, J. S. (2012). Natural Learning in Higher Education. SSRN Electronic

Journal. https://doi.org/10.2139/ssrn.1928831

Asgari, A., & Bin Mustapha, G. (2010). The Type of Vocabulary Learning

Strategies Used by ESL Students in University Putra Malaysia. English

Language Teaching, 4(2), 84–90. https://doi.org/10.5539/elt.v4n2p84

Asyiah, D. N. (2017). the Vocabulary Teaching and Vocabulary Learning:

Perception, Strategies, and Influences on Students’ Vocabulary Mastery.

Jurnal Bahasa Lingua Scientia, 9(2), 293–318.

https://doi.org/10.21274/ls.2017.9.2.293-318

Creswell, J. W. (2014). Research Design Qualitative, Quantitative, and Mixed

Methods Approaches.

De Houwer, J., Barnes-Holmes, D., & Moors, A. (2013). What is learning? On the

nature and merits of a functional definition of learning. Psychonomic Bulletin

and Review, 20(4), 631–642. https://doi.org/10.3758/s13423-013-0386-3

Fahrurrozi, . (2017). Improving Students’ Vocabulary Mastery by Using Total

Physical Response. English Language Teaching, 10(3), 118.

https://doi.org/10.5539/elt.v10n3p118

Hariyadi, M. (2011). Statistik Pendidikan (Ketiga). Prestasi Pustakaraya.

Hestiyani, S. (2018). an Analysis of Code Mixing in Daily Conversation at Al

Amin Boarding School.



37

Kafadar, T., & Tay, B. (2014). Learning strategies and learning styles used by

students in social studies. International Journal of Academic Research, 6(2),

259–267. https://doi.org/10.7813/2075-4124.2014/6-2/b.39

Kahu, E., Nelson, K., & Picton, C. (2017). Student interest as a key driver of

engagement for first year students. Student Success, 8(2), 55.

https://doi.org/10.5204/ssj.v8i2.379

Muslih, I., & Sari, S. I. (2017). The Influence Of The Application Of Learning

Strategies Model Elaboration Results Learn Aqeedah Akhlaq In MTs

Mu’allimat College Cukir Jombang. Educatio: Jurnal Pendidikan STAIM

Nganjuk, 2(1), 30–63.

Norman. (2008). How to Design and Evaluate Research in Education 7th.

Ortalisje, D. E. (2020). STRATEGI PEMELAJARAN KOSAKATA BAHASA

INGGRIS PADA MAHASISWA PROGRAM STUDI BAHASA INGGRIS

English Vocabulary Learning Strategy in Students of English Study Program.

Jurnal Lingko : Jurnal Kebahasaan Dan Kesastraan, 2(1), 21–36.

https://doi.org/10.26499/jl.v2i1.45

Pinrang Hernawati, K. (2015). BUILDING UP THE STUDETS’ ENGLISH

VOCABULARY TROUGH FANNY STORIES AT SMP NEGERI 2

DUAMPANUA: Vol. I.

Putra, H. S. (2014). Cara-cara Penulisan Karya Ilmiah Populer dan Karya Ilmah

Akademik. UIR Press.

Rahmah, A. (2011). Factors Influencing Students’ Interest in Learning English at

The First Year Students of SMUN # Rumbai (Vol. 11, Issue 2).

https://doi.org/10.16194/j.cnki.31-1059/g4.2011.07.016

Rohmatillah. (2014). A STUDY ON STUDENTS’ DIFFICULTIES IN LEARNING

VOCABULARY Rohmatillah Institut Agama Islam Negeri (IAIN) Raden

Intan Lampung.

Rubin, J. (1987). Learner strategies: theoretical assumption, research history and

typology. https://doi.org/10.2991/icemct-14.2014.71

Sequeira, A. H. (2012). Introduction to Concepts of Teaching and Learning. SSRN

Electronic Journal, September 2012. https://doi.org/10.2139/ssrn.2150166



38

Shi, H. (2017). Learning Strategies and Classification in Education. Institute for

Learning Styles Journal, 1(1989), 24–36.

Sudijono, A. (2009). Pengantar Statistik Pendidikan. Rajawali Pers.

Tarigan, H. G. (1991). Strategi Pengajaran dan Pembelajaran Bahasa. Alfabeta.

https://doi.org/10.1017/CBO9781107415324.004

Thornbury, S. (2002). How to Teach Vocabulary (p. 185).

Ur, P. (2009). A Course in Language Teaching.

Yosi, S. (2018). An Analysis of Students’ Difficulties in Reading Comprehension

at The First Grade of SMAN 1 Tandung.


	CR.pdf
	CCF05012021.pdf
	FULL SKRIPSI HANA.pdf

