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AN ANALYSIS OF READING STRATEGIES USED IN ACADEMIC
READING CLASS AT THE THIRD SEMESTER STUDENTS OF
ENGLISH LANGUAGE EDUCATION OF UIR

ABSTRACT

The objective of the research is to know what are the academic reading
strategies used in'the third semester students in English Language Education
of UIR. In this research the researcher analyzed the students reading
strategy deal with the problem. There are some different types of strategies
used by the students suchidscsummarizing, synthesizing, paraphrasing, and
annotating.

This is qualitative research. The research conducted in.the third
semester students at English Language Education of UIR. The population of
this study will be the third semester students in 2020/2021 Academic Year
at English Language Education of UIR. The researcher.chose TIIA class as
the sample of the research. It consist of 32 students. The instrument is in this
research is questionnaire. The researcher distribute the questionnaire to
participant by using Google form. The researcher score and analyses the
result.

Based on the recapitulation of the research the research question of this
research “What are the academic reading strategies applied in the third
semester students in English Language Education of UIR it is found that
1) students often use Summarizing (41,42%) and Synthesizing (42,85%) in
academic reading, 2) studcnts isometimesy use'.Paraphrasing (44,6%)and
Annotating strategy (38,77%) in ‘academic reading. Using of appropriate
learning strategies in general and reading strategies in particular can enable
students to take responsibility for their own learning by enhancing learner
autonomy, independence and self-direction.

Keywords: academic reading, reading strategies
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CHAPTER 1

INTRODUCTION

1.1 Background of the Problem

our basic language

]

In learning English, students have to maste

(\ \ad

i\ UL XY

f taught in the third semester in

UIR, academic reading is one O
English Language Education of UIR, most of students face many problems
especially in comprehension of written materials when reading. According
to them, understanding the meaning of texts can be a great challenge for
example they are able to understand each word and even each sentence; but

unfortunately, they fail to achieve the meaning of text as a whole.
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In other words, the problem of the students in reading is, they
difficult to understand meaning of the text and they cannot focus on what
they read during the reading activity and still have difficulty to get purpose

of the text. The another problem is that not every detail of information in the

passage is needed nts usually read

‘lnm\‘ .?g .

Reading is not just looking and pronouncing words in the text but
comprehending all the components of a text. In teaching reading, a teacher
may use many different strategies. In order to use any instructional
technique effectively, anyone who teaches must understand the principles
and assumptions upon which each specific technique is based. There is

certainly no shortage of descriptions or labels for activities that may be
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classified as pertaining to instruction. Harmer (2007) has said that a strategy
is an action that the teacher takes to attain one or more of her teaching-

learning goals. The strategy can also be defined as a general direction set for

the teaching process.

skill, these ] ders t 1 be able

to utilize the

be implemented in academic reading. Besides, it is also important to
contribute more studies about skimming and scanning in reading skill as this
study was carried out. The researcher want to know how these strategy work
in teaching and learning process, and want to find out why this reading
strategies still not work properly so that Third Semester Students of English

Language Education of UIR still face some problems in academic reading.
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Based on the explanation above, the researcher took a research with
title “An Analysis of Reading Strategies Used in Academic Reading
Class at the Third Semester Students of English Language Education of

UIR”

1.3 Limitation of Problem

Based on the setting of problem the researcher want to limit the
research into reading strategies used by the third students in English
Language Education of UIR based on synthesizing, paraphrasing, self-

questioning, Annotating or Analyzing and summarizing. since these
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strategies are the most necessary ones to be implemented in academic

reading.

1.4 Research Questions

reading
strategies he third se il anguage

Education

e For lectures/teachers, this research hopefully can give additional
information about what academic reading strategies can be used in
teaching academic reading.

e For other researchers, this research hopefully can be used as
reference for the next researcher who wants to discover academic

reading strategies.



1.7 Assumption

DI disay yepepe fur udwnyo(

Language Education whie of summarizing, paraphrasing,

nery we[sy sejsIdAiu ) ueeyeisndidg

synthesizing, self-questioning, analyzing, and reviewing.
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CHAPTER 11

ting and
reading. Al ' are ' , ach skill

has a different e sh. i sarners to

interaction among: (1) the reade nowledge; (2) the information
suggested by the text being read; and (3) the context of the reading situation
(Wixson, Peters, Weber, & Roeber, 2007).

Reading is a complex conscious and unconscious mental process in
which the reader uses a variety of strategies to reconstruct the meaning that

the author is assumed to have intended, based on data from the text and

from the reader’s prior knowledge. According to Tarigan (2011) reading is

They are the theories of reading
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as a process that is done by readers to be used for getting the message
conveyed to the writer on the medium of writing text.
Based on Harmer (2007) reading is useful for language acquisition.

Heilman (2001) states reading is an active ongoing process that is affected

Reading is a

TS0 hoied

a combinat
Swa
comprehens

so as to get

It means that the reader carries to the task a formidable amount of
information and ideas, attitude and beliefs. This knowledge, joined with the
ability to make ability predictions, determines the expectation of the readers.
Moreover, based on a modern psycholinguistic perspective, reading is
considered as a psycholinguistic guessing game. This activity involves an

interaction between thought and language.
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2.1.2 Components of Reading
Reading becomes great if the reader comprehends the reading text. It
is an active cognitive ability (background of knowledge) to be interactive

with material they read. According to King C and Stanley (2014) stated that

what, when, how).

The third is finding the meaning of vocabulary. It means the reader
can develop their guessing ability of the word, which is not familiar with
them. They can look up the meaning of the word in dictionary. The fourth
is making inference. Inference is ability where the reader has to be able to

read between the lines. The fifth is identify reference. The writer uses
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reference word and being able to identify the words or phrases to which they
refer help the reader to understand the reading passage.

2.1.3 Teaching Reading in University

Teaching reading assists the students to attain the achievement in

proficiency), (b) Meaning-focused output (involving other language skills;
listening, speaking, and writing activities), (c) Language-focus learning
(developing the skills and knowledge needed for effective reading;
phonemic awareness activities, phonic, spelling practice in a range of
reading strategies; previewing, setting a purpose, predicting, posting

questions, connecting background knowledge, paying attention to a text

10
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structure, guessing words from context), (d) Fluency development (helping
and pushing the learners to develop fluency in reading, making them enjoy,
and motivated to read, encouraging them to read a lot).

It is clear that Nation (2009) focuses on four principles in teaching

in ocused output,

apneatt W,

reading te
(understanding

relations th h tea spe ading aloud ,

In summary, Nation suggests considering some aspects in teaching

reading such as understanding particular text, vocabulary, grammar, genre
features and the strategies.

There are three kinds of reading learned in university, those are
intensive reading , extensive reading and academic reading. Intensive

reading means reading for detail. It can be said when the students read the

11
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text, they try to get every detail of the text. While extensive reading refers to
reading which students do often (but not exclusively) away from the
classroom. It means that the time for reading as usual can be done wherever

the students are beside the classroom. Academic readingis a specific

edited books

2.1.3.2 Extensive Reading
Harmer (2007) explained that the term extensive reading refers to reading which students do ¢
Furthermore, Nation (2009) added During extensive reading learners should be interested in
objective of extensive reading is dealing with the meaning of it. The same
argument by Day and Bamford (2010) added that characteristic extensive

reading as involving a large quantity of varied, self selected, enjoyable

12
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reading at a reasonably fluent speed. It is obvious in extensive reading that
the reader can access, enjoy the literature which he/she has chosen wisely.
Therefore, to summarize, extensive reading is a kind of reading in which the reader can focus

Thus, it makes the reader focus on the process of reading. Moreover,

. When reading a text the goal

results. Tea ing is o ¢ eae have to

get the stu ad the also they | 7the students
can compre haudron
(2004) stu , pecause the
English lang o\ver : in terms of
spelling, sound Pard

L

help them. Efficient reading consists of 1dentifying the purposes in reading
something so that we know what we are looking for and can weed out
potentially distracting information; and (2) Ensure there are graphics and
pictures to help beginners in decoding and comprehension (for beginning
level learners). Alternatively use efficient silent reading techniques for

relatively rapid comprehension (for intermediate to advanced levels).

13
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Adler (2003) has said that comprehension strategies are conscious plans, sets of steps that goo
The seven strategies he mentions appear to have a firm scientific basis for improving text cor
identify what they do not understand and use appropriate strategies to

resolve any problems in comprehension.

Second is mé c 1 hould clarify their purpose for reading a

Sl ) ISR\ '@%
of texts y ¢ : ¥ g

gncepts and relationships bety

Students have to come across reading material which is much advanced and
they should have the skills to grasp the main thoughts, philosophies, themes,
and opinions from the academic text.

Academic reading strategies familiarize the students with new concepts
and allow them to think in a different way by helping them to be focused

and identify what they want to accomplish from their reading. Academic

14
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reading is different from other forms of reading because it is complex and
discipline-specific. It is carefully created from a number of sources and
consciously requires looking into the authors’ intensions and purposes.

Academic reading is a measured, challenging and multifaceted process

engage nge of reading

SO R 3.

categories
discipline. vorking with a text and recre: S ng entail both

non discipl

incorporates ilc ing s, “Making

Academic reading is different from other types of reading and the length and level of texts va

exhaustive reading of texts, which are subject explicit and include a
thorough amalgamation of data from various resources. using academic
reading strategies successfully largely depend on the awareness and
flexibility of using these strategies. Shuyun and Munby (1996) believe that

academic reading is a very thoughtful, serious, and multifaceted process.

15
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Taking this view into consideration, it may not be over ambitious to specify
that the second language learners should be active in developing a wide
range of reading strategies, which helps them overcome difficulties when

they encounter comprehension issues.

(Carrell a ars : 0 ial ons and

purposes (

reading is

finally being abl

academic

successfully. When students ca se a strategy automatically ,
they have achieved independence in using the strategy.

It can be concluded that reading is a thinking process. Effective
readers know that when they read, what they read is supposed to make

sense. They monitor their understanding, and when they lose the meaning of

what they are reading, they often unconsciously select and use a reading

16
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strategy (such as rereading or asking questions) that will help them
reconnect with the meaning of the text.

According to Cohen (2003), reading strategies is mental processes
that readers consciously select to use the complete reading tasks

successfully. So, s ) a , ile o o students are

experience

creative wa

with written texts, and effective use of strategies can improve their reading
efficiency and text comprehension.

University students of English as a second language and English as a
foreign language have to read a large volume of academic texts in English.
However, many students enter university education underprepared for the

reading demands placed on them (Dreyer & Nel, 2003). They show inability

17
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to read selectively, that is, extracting what is important for the purpose of
reading and discarding what is insignificant. So, When students struggle

with reading comprehension they are at a severe disadvantage. They do not

retain what has been read and eventually become dissuaded by reading

language l¢
overall or 1 potion that
the use of appropriate o8 egis ts to take

responsibilit

independen

£

~
2
g
3
(¢]
o
S,

enhancing learner autonomy, independence and self direction.

Successful language learners may serve as informants for students
experiencing less success in language learning. These factors are important
because learners need to keep on reading when they are no longer in a
formal classroom setting (Oxford & Crookall) stated in Hossein (2014). It

means that it is not enough just to offer good instruction. Several important

18
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features of good reading instruction also need to be present. Otherwise, the
comprehension instruction will not take hold and flourish.
Strategies are conscious plans and sets of steps that good readers use to

make sense of text. Comprehension strategy instruction helps students

English le

them build

and textual

segments thereof. Carnine, Silbert and Kameenui (2007) also stated that a
summary picks out the main points of a book, article, or other source and
restates these points in the reader's own words. By highlighting these main
points, readers will be left with a condensed version of a longer piece.

According to Silbert and Kameenui (2007) the procedure of summarizing

arc:

19
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1. List the main ideas for each paragraph in the text.
2. Underline the main idea statements that include the most important

ideas from the text.

3. Combine any ideas that could go into one sentence.

from the passage < at ¢ in idea stater oain diseuss which
main ideas : o le 2 ( v p mind that
only the most

The third

statements and decide how to put them in order so they make sense. ,,Think
aloud” through the process of ordering the remaining main idea statements.
The fifth step is writing the summary in one paragraph. Once the
important statements have been underlined, the ones that go together
combined, and all the remaining ideas numbered in an order that makes

sense, the summary can be written. The summary should be only one

20
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paragraph long. The last step is editing the summary.To edit it is to check
for correct capital letters, punctuation, spelling, and, most of all, whether the

written summary makes sense. Finally, be sure to read the entire summary

to model the process of checking to be sure it makes sense.

supporting a

Fro

There are some step in paraphrasing. Carnine, Silbert and Kameenui

(2007) the former out the systematic paraphrasing strategies as follow :
1. to read text and find the unfamiliar word
2. to find the synonym for the unfamiliar words
3. change the sentence structure

4. paraphrase readings using their own words.

21
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c. Synthesizing
Carnine, Silbert and Kameenui (2007) stated that in synthesizing
information students must make it in their own word, they must develop all

of the reading comprehension strategies to know the meaning. They must

connect the inform and interpret it,

Q'\\\ .03‘ A

synthesizing
1.

2.

. Make notes about the details reader’s have collected to help
reader
6. Organize reader’s notes in lists, an outline, note cards, or a

graphic organizer similar to the one below

d. Self- Questioning

22
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According to Carnine, Silbert and Kameenui (2007) self-questioning
strategy is proposed that the focus of questions generated strategy is to let
readers’ attention fully concentrate on major concepts of the texts, and then

to analyze the content with the prior knowledge and to do evaluation during

opinions, it ca lud at the s elped the
students in : g 2 nd the que: at ha en produced

can make t

Keep prediction in mind
4. Identify the answer

5. Talk about the answer

e. Annotating/Analyzing
Carnine, Silbert and Kameenui (2007) stated that Annotating or

called as analyzing is a reading strategy that requires readers to write in the

23
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margin of the text as they are reading Annotating is marking the text to
identify important information and record the readers’ ideas in order to

comprehend a difficult text.

According to Carnine, Silbert and Kameenui (2007) using an

annotating strateg di ages. Firstly, it

helps rea ( % h%“‘ .9@

or clarify ¢
they are re:
important p
points, rec

become eas

activities

1. Read title and subtitles of the text

2. Examine any illustrations that are included

3. Write questions and make predictions or connections near the
text.

4. Mark word, phrase, sentence that can be key words or difficult

words that need further information.

24



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

5. Write prediction, opinion, summaries of a text with your own
words.
6. Reread annotations and draw conclusions from the text

7. Examine patterns and repetitions to determine possible meaning

during the

AR

students eff

are describe

a. Summari

3

’

.
o

]

might suppose that summarization as a kind of reading strategy would be an
effective strategy to smooth the progress of the cognitive process of
comprehension. It can be said that summarization is an effective learning
strategy that can help students to construct and retain a succinct summary of

important propositions from text such as academic and textual text.

25
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There are some steps in summarizing. According to Kennedy (2012), those
are:

1. We delete redundancy and unimportant detail,

2. We provide a general term to cover several specific the original

paraphrase is atc : aning. A , e presents

a free renderin i ASSe onately, but in

according to Kennedy (2012) paraphrasing strategy allows the student to
demonstrate their understanding of the material by pulling its ideas and

meanings into their own analysis and argument.

Kennedy (2012) use the following steps to paraphrase effectively:

26
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1. Read slowly and carefully
2. Read the material through entirely before writing anything,
3. As you read, focus on both exact meaning and relationship among

ideas

. Begin par

w3y @‘

nav

,.\’ﬁ\‘\‘%\"ﬁ

also confirm that Q%
\
strategies. He also explain that synth ¢ process whereby a student
merges new information with prior knowledge to form a new idea,
perspective, or opinion or to generate insight. Synthesizing is a process of
ordering,recalling,retelling,and recreating information into a coherent
whole.
Kennedy (2012) states that in Strategies for synthesizing consist of the

steps below:

27
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1. Read with a purpose
2. Identify the details from reader’s sources

3. Make notes

4. Organize reader’s notes in lists and write it

a. Reviewi ’ ’

Review ategic ways __' : y with 5 ation that
the reader Revi .
when the rea
text. Revie ategie : : of , helping s to move

information ] t C sherer et al.

4. Reread the idea in in reading text

5. Write the new idea after reading the material
b. Paraphrasing
According to Sherer et al. (2012) Paraphrasing is expressing

someone else’s ideas or restates a passage in our own words. There are

28
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some step in paraphrasing. Sherer et al. (2012) the the systematic
paraphrasing strategies as follow :

1. Write a loose paraphrase and record necessary contextual

information

instrument of the research.

2.2 Relevance Studies

There have been some former students who have done their own
researches as the researcher does.

Based on finding of Carnine, Silbert and Kameenui (2007) showed

that reading strategies such as summarizing, paraphrasing, synthesizing,

29
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self-questioning, analyzing are typically improve comprehension of
Academic English text. These strategies believed can effectively contribute
to enhancing ability of English learners in comprehending academic

reading text and can help them build up a constructive attitude toward

purposes a

background

survey. Moreover, both groups attribute the same order of importance to
categories of reading strategies in the survey, regardless of their reading
ability:cognitive strategies, followed by metacognitive strategies, and
support strategies.

Saengpakdeejit (2014)  presented a qualitative investigation

designed to provide a clear picture of the strategies used by students in their

30
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academic reading The data analyses revealed two main emergent categories
of reading strategies: 1) strategies for comprehending reading texts (SCT);
and 2) strategies for enhancing textual comprehension (SETC) with

altogether 39 individual reading strategies.

reading st

Universiti

revealed that the learners perceived the three strategies with a different
frequency level depending on the purpose of reading academic materials.
The data also provided evidence that they were able to practice them. The
findings of the reading strategies awareness of ESL learners are discussed.

Poole (2005) used the Survey of Reading Strategies (SORS) to

explore the reading strategies of 248 university ESL students from the

31
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ISIIATU

nery wejsy sej

Midwest and South of the United States. The results revealed that problem-
solving strategies were used with high frequency, while global and support

strategies were used with medium frequency.

Karbalaei (2010) This study investigated whether there are any

different so e existing

among both of global

support and t 1€ ading stra nts reported

32
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CHAPTER 111

RESEARCH METHOD

(Creswell,
phenomen
research t lysis of
Reading Strateg Jse cadi ’ Semester

Students of

3.2 Locatio

3.3 Participants

The population of this study will be the third semester students in
2020/2021 Academic Year at English Language Education of UIR The
researcher chose IIIA class as the sample of the research. It consists of 32

students.
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3.4 Instruments of the Research

The instrument in this research is questionnaire. Questionnaire is

the list of questions or statements that are given to participants. Sugiyono

(2008) explaine is a te ing data that is
done b t this
research, the WWQM (0),
N Rig,,
Sometime y\&
Tabel 3. 1 egies
NO r I - ica Number
= = of
-’ o ws uestion
1 Su n t the ma as 1
— 5
i 3
cal 4
5
2 Paraphrasi ext \and 6
7
sen 8
9
3 Synthesizing rces of | 10
1
Re 11
Identify ails 12
Put those details together 13
Make notes 14
Organize notes in lists 15
4 Self- Attend to clues as you read 16
Questioning Make some questions 17
Keep prediction in mind 18
Identify the answer 19
Talk about the answer 20
5 Annotating Read title and subtitles. 21
/Analyzing Examine any illustrations 22
Write  questions and  make | 23
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predictions

Mark word, phrase, sentence

24

Write prediction,
summaries of a text

opinion, | 25

conclusions.

Reread annotations and draw | 26

Department ¢

students,

academic reading strategies used 1ird semester

Language Education of UIR.

3.6 Data Analysis Technique
In this research, the technique analysis data are:

1. Collecting data

Examine patterns and repetitions to

27

(2012)

students in English
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The researcher creates questionnaires and distributes them to all of the
participants of the research. In this research, there are 32 students who
answer the questionnaires.

2. Categorized the data based on indicators

n the indicators

3.
describe
the da
4. Make
The las make
conclusion
For the ¢ reading
strategies u Language

Education of [

scale options could be seen as follow:

Positive Statement Negative Statement
Statement
and Score and Score

— M W A W
Z™wnOp»
noA W —

Where :
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A
O
S
R
N

: Always

: Often

: Sometimes
: Rarely

: Never
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CHAPTER 1V

RESEARCH FINDINGS AND DISCUSSION

4.1 Data Description

Annotating Zing s ' : gssary ones to be
implement acade cading. The ] scapitulation of the

research fr

No Never

F | P(%)
1 010
2 211,78
3 110,05
4 010

(Summarizing) was in “often” category. Summarizing has 5 statements in the
questionnaire and the total of students from 5 statements becomes 140 students’
responses (28 students each statement). It can be said that from 140 students’
respond , there was 58 (41,42%) students often use summarizing strategy , 26

(18,57%) always use summarizing in academic reading, 47 (33,57%) students
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sometimes use summarizing and 9 (2,25%) students rarely use summarizing
strategy in academic reading.
In the second indicator (Paraphrasing) in table 3, it can be seen that the

dominant statement was in ‘“sometimes' ' category. Paraphrasing has 4

statements in the ts from 4 statements

use paraphrasing . S arap o in academic
reading. : /4 ' paraphrasing, 11
(9,82%) s cly use Pe : >nts never use

Paraphrasi

strategy in academic reading, and there were 1 (0,05%) students never use this
strategy in academic reading.

In the last indicators (Annotating) in table 1, it is illustrated that the
dominant statement of last statement and the total of students from 7 statements

become 196 students’ responses (28 students each statement). It can be said that
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from 196 students’ respond , there was 76 (38,77%) students sometimes use
Annotating strategy , 44 (22,44%) always use Annotating in academic reading,
62 (31,36%) students often use Annotating and 7 (3,57%) students rarely use

Annotating strategy in academic reading.

‘\nu\‘ '96,

4.1.1 Sum
Summa ) ¢ e ts of a | ; ther source and
restates these S ; 0 ese main points,

readers will C i dense ersio ece. The students’

Semester Students i guage Education of UIR

Responds
N Statement A o S R N
1 I list the main
soraaranh whenl | 7 7 14 o | o
0 0 0
read the text (25%) (25%) (50%)
2 I underline the 6 12 10 0 0
main idea (21,42%) | (42,85%) | (35,71%)
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statements that
include the most
important ideas
when I read the
text
3 I combine any
dmbiconidsn | 5 |y ) e |2 |
‘ 0,71%) | (60,71 0) | (7,14%)
-"1. Raw -“‘.‘ by
4 er the i yTYNNs."T
0
5
0
C 1
0

en (O)” do the
he steps. Other

ever(N)” do the

+ ALY

: A
‘\

N
k.
N
hU
(M)
H
&
=
=
ﬂ
&
w2
|t

Paraphrasing is pres 2 0 2 > ideas in our own
words of all the information passage The students’ answer of

paraphrasing strategy as academic reading strategies used in the third semester

students in English Language Education of UIR. can be seen in Table 3.

43



Table 3. Paraphrasing as Academic Reading Strategies used in the Third
Semester Students in English Language Education of UIR

iy disay yejepe il udwnyo(]

nery wesy sejisidAu) ueeyeisndiag

Responds
N Statement A o S R N
6 When 1 read the
text I underline the
unfamiliar ~ word 11 6 11 0 0
that 1 find (38,28%) | (21,42%) )
7 a
1
) | (3,57%)
8 1
(3,57%)
9
0
,71%)
2
'j ,82%) | (1,78%)
)” do the steps
while 24% ' sl et ere 18,75% students
“Always (A he de ar RO e the steps and

Students who master this strategy a tent in comprehending the texts that
they read ,combining information from multiple sources and passing that
information through their own interpretations.

The students’ answer of paraphrasing strategy as academic reading strategies

used in the third semester students in English Language Education of UIR. can

be seen in Table 4.
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Table 4. Synthesizing Academic Reading Strategies used in the Third

Semester Students in English Language Education of UIR

Responds
N Statement S R N
10 |1 Study the
different  sources
1
(3,57%) 0
11
) 0
12
) 0
13
7,14%) 0
14
1
) | (3,57%)
15
graphic  org
or other 4
syntesizing the t (14,28%) 0
Total 11 1
(6,54%) | (0,05%)

Table 4 showed that 42,85% students “often (O)” do the Synthesizing

strategy steps, while 0,05% students “Never(N)*“ do the Synthesizing strategy.
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4.1.4 Annotating/Analyzing
Annotating or called as analyzing is a reading strategy that requires

readers to write in the margin of the text as they are reading. Annotating is

marking the text te portant informati d the readers’ ideas in
notating  as

in English

N
0
0
4 0
(14,28%)
19 I mark word, phrase, 2 0
sentence that can be (32,14%) | (7,14%)
key words or
difficult words that
need further
information.
20 | I write prediction, 5 13 10 0 0
opinion, summaries | (17,85%) | (46,42%) | (35,71%)
of a text with own
words.
21 I Reread annotations 3 14 10 1 0
and draw | (10,71%) | (50%) | (35,71%) | (3,57%)
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conclusions.
22 I examine patterns 4 12 12 0 0
and repetitions to | (14,28%) | (42,85%) | (42,85%)
determine  possible
meaning which is
presented in the text.
44 62 76 7 0
(22,44%) | (31,63% J7) | (3,57%)
S 0 e steps of
analyzin %ﬂgﬂ)ﬁsofﬁuw}y ere were 22,44%
W 4y,
students ) i “do the steps
and 3,57% \% ¥
4.2 Discus
The E s‘t.@n;l of ::_‘o 10n apprehension
toe o - | *:"".
revealed th. ing es used by the thi glish Language
Education o su 1zing, paraphrasing,

and Annotati r

be implement

4.2.1 Summari

The result o

summarizing strategy. T

ar

1S

ecessary ones to

t the students often use

research is in line with the

research of Wormeli (2005), he found that summarization strategy is the most

used strategy use in the reading class of EFL students.

He added that the

summarization strategy can be considered quite mystifying and puzzling to

students who are not familiar with the strategy.
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In the article of Jones’ research explained that summarizing is when we
take large selections of text and reduce them, making sure to include the main
points and the general idea of the article (Jones, 2012). The purpose of this

strategy is to pull out the main ideas out of the passage and focus on the key

'1 r strips away
ﬁa' 7
'. e heart of the

matter. The ) ; k uf ered later, still
o)

manage to ¢ : 1t they've read. The reac s | ying to capture
' il Vo

reading comprehension as well as in reading academic.
4.2.2 Paraphrasing

The result of the paraphrasing strategy showed that the students sometimes
use this strategy.They sometimes use the strategy by reading the text tand

underline the unfamiliar word that they find, the also find the synonym for the
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unfamiliar words, they change the sentence structure and After reading the text,
they make the paraphrase. This strategy is in line with Suwanto (2014) in his
research that found paraphrasing strategies proven effective in literal and

inferential reading comprehension together.

focus on the most

According to.l er and ) eps to paraphrase
the text, two ¢ °h ¢ inde - king about the
idea, espec

(2014) in his rese t pa asing strategie eneffective in literal

also involves bringing together information from several sources.When the
readers synthesize,they sort and evaluate information, they may find agreement
among texts, or they may find conflicting “facts” like determining ideas and the

readers make it in a value of judgments. Students access information efficiently
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and effectively, to evaluate information critically and competently, and to use
information accurately and creatively.
Synthesizing requires longer-term,in depth learning .When students are

exploring curriculum-based subject or independent inquiry topics,the teacher-

librarian can ove i kills and strategies.
In synthe D They must
develop
must conn
and put it # Students who
master this
,combining

through the

schemas to

=4
exs
Vel
-
ops, and revies their
[
g
el
' 4

information. Besides, they also sometimes examine patterns and repetitions to
determine possible meaning which is presented in the text.

It is in line with research finding of Carol (2004) Annotating is a writing to
learn strategy used while reading or rereading. Annotating helps readers reach a

deeper level of engagement and promotes active reading. It makes the reader's
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dialogue with the text a visible record of the thoughts that emerge from the
reading. A Carol (2004) mentions that annotating is a writing to learn strategy
used while reading or rereading. Annotating helps readers reach a deeper level of

engagement and promotes active reading. It makes the reader's dialogue with the

text a visible recor
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5.1 Conclus

This s kn : strategies used in

Annotating or

Analyzing strategies ' st necessa S ented in academic

in academic reading. Using appropriate learning strategies in general and reading
strategies in particular can enable students to take responsibility for their own
learning by enhancing learner autonomy, independence and self direction.

5.2 Suggestions

a. For teacher

52



nery wesy sejisidAu) ueeyeisndiag
DI disay yepepe fur udwnyo(

Academic strategy will no doubt play a vital role in enriching students
awareness of the mental processes involved in reading and the development of
thoughtful and constructively responsive reading. Teaching students to become

constructively responsive readers by using some academic reading strategies can

promote skillful
b. for st .
<>
The resul ish in quite

strategies in a
c. Next Resez

Looking ahez C neede gate why certain strategies
are used or not us ften tha er strategies in a ni¢ reading. Perhaps

future resea d exa ¢ n _between reading
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