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AN ANALYSIS OF THE LEARNING STRATEGY OF SPEAKING
PERFORMANCE USED BY THE FOURTH SEMESTER OF ENGLISH
LANGUAGE EDUCATION

ABSTRACT

Language learning strategies are specific actions taken by the learners to make
learning easier, faster,,more enjoyable, more self-directed;.more effective, and more
transferrable to new situations. There are some phenomena in learning speaking faced by
the Fourth Semester of English Language Education.\WWhen overcoming the speaking
probelms, learners use a number of different strategies serving as a tool that helps them
to achieve technigue learning objectives. The.objective of the reserach are to know the
learning strategies and most.used-startegies used by the Fourth Semester of English
Language Education.

The research used qualitative research. The participant of this research is taken
through random sampling technique. The sample of the class fourth A which consisted
of 35 students. The instrument of this reserach was questionnaires. It consists of 29
questions about learning strategies in speaking performance. Theresearcher distributed
the questionnaire to participants by using Google form and score it by using likert scale
and analyzed the result by using percentage.

From the research result it is ilustrated that the most learning stratagies used by
the Fourth Semester of English Language Education'was cognitive strategy . The second
most used by students was Compensation Strategies and Memory strategies, the third
most used by students was Memory strategies and followed by Affective strategies and
Social strategies.

Keywords: Leraning strategy; Speaking performance
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CHAPTERI I

INTRODUCTION

1.1 Background of the Problem

Speaking is considered.as the productive skill of the.oral communication

the idea which ﬂiF edge. Lea ; e to know
English orally to €
people’s viewing
define speaking &

or presenting a Vie
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them to be independe il face many
-
speaking difficulties. B J pe ance, a learner
<
may use one strategy or mo ch gives him/her the

courage to develop more his competenc n speaking performance. One
way to master the speaking performance is by using a language learning strategies.
The success in learning language is influenced by the strategies that the learners

used.

Learning strategies have been described (Wenden and Rubin, 1987) as any
sets of operations, steps, plans, routines used by the learner to facilitate the

obtaining, storage, retrieval, and use of information. Learning strategies were also



illustrated by O’Malley and Chamot (1990) as special thoughts or behaviors that
individuals use to help them comprehend, learn, or retain new information. Hence,
learning strategies were seen as special ways of processing information that
improve comprehension, learning, or retention of the information.

In other word, language learning strategies-have an important role in
students’ learning activities. It can help students to solve their problem in learning
a foreign language. Learning English-asa foreign/language, especially in a formal
context, leads the students to have their own strategy in order to achieve the
objective of learning. The strategy is considered as a helpful way to learn

English better. After all, every student has their own strategy in learning.

One of the most applicable definitions which have been cited most
frequently in the literature was provided by Oxford in Wael (2018). She defines
language learning strategies as specific actions taken by the learner to make learning
easier, faster, more enjoyable, ‘more _self-directed;» 'more effective, and more
transferable to new situations. It is, indeed, a reflection of what the learner intends
to do and the specific actions he can take. She also, prominently, includes how
context plays a crucial role in the language learning process

Since speaking well in English is crueial for English language literature
undergraduates, the present study aimed at describing difficulties that may be
encountered at an EFL setting. There are some phenomena in learning speaking
faced by the Fourth Semester of English Language Education at UIR (1) Many
English students have difficulties in speaking. It is caused by (a) students tend to
translate their mother tongue to English language, so that it takes time to speaking,

(b) The students are nervous to speak, lack of confidence, etc while they are
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speaking (2) The students can not find good choice of word when they are speaking.
(3) They have limited opportunities to practice English in or outside of class. and
(4) The teaching and learning process and exam are faced by students are more
written expression so that they rarely prepare their self to speak.

ive information

They have limited opportuni nglish in or outside of class.

and
4) The teaching and learning process and exam are faced by students are more
written expression so that they rarely prepare their self to speak.
In this reserach the reseracher analysed the students speaking performance
deal with the problems. There are some learning strategies found by expert to

cover the learning strategy.
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1.3 Limitation of Problem

Based on the setting of problem the reseacher want to limit the research into
on expert, Oxford (cited in Abbas, 2014) classified learning strategies into six
groups; they are memory s

ggies, cognitive strategies, compensation strategies,

English L
2. Whatisthe

of English

Education have several learning stategie their speaking performance.

1.6 The Objective of the research
The objective of the reserach re as follow:
1. To know the learning strategies used by the Fourth Semester of English

Language Education.
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2. To know the most learning stratagies used by the Fourth Semester of

English Language Education.

1.7 The Defenition of Key Term

1. Learning Strategy

ed in Leong

“.‘J ory signals
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CHAPTER I

REVIEW OF RELATED LITERATURE

2.2 Relevance Theories

Some theories related e study is reviewed in thisiehapter. They are the

in the process of
successful langua
strategies in clas

enhance and mana

foreign language, learners use a numbe trategies serving as a tool that
helps them to achieve technique learning objectives. Many of the learners may not
even be aware of the strategies they are using, as it has become a natural and
automatic process for them. They just used English to communicate and learning it
without knowing appropriate language learning strategies. Appropriate language

learning strategies are oriented toward the broad goal of communicative

competence. (Oxford, 1990).



Rigney (1987), states that learning strategies are operations used by learner
to facilitate the acquisition, retention, or retrieval of information. While O’malley
and Chamot (1990) defined learning strategies as the special thoughts or behaviors
that individuals use to help them comprehend, learn, or retain new information.
Then, Cohen (1990) states that learning strategies are processes which are
consciously selected by learners and which may result in actions taken to enhance
the learning or use of a second or foreignlanguage through the storage, retention,
recall and application of information about that language.

Moreover, learning strategies are defined by Oxford (1990) as specific
actions taken by the learner to make learning easier, faster, more enjoyable, more
self-directed, more effective, and more transferrable to new situations. These
definitions show that the weight in foreign language teaching and learning is
changing from teacher centered to learner centered instruction. And this change has
brought language learning strategies to the center of attention for some teachers.
Liang (2009) states that although each of these arguments describes learning
strategies from a unique perspective, altogether they may have helped us get a
general notion of what are learner strategies: a) Learning strategies are either
behavioral thus observable, or mental then not observable. b) Learning strategies
could be either general approaches or specific actions or techniques adopted to learn
a Target Language (TL).

Brown as cited in Hashemi and Hadavi (2015) describes strategies as those
specific attacks that we make on a given problem that vary considerably within each

individual. Chamot (cited in Hashemi and Hadavi, 2015) defines strategies as
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procedures that facilitate a learning task. She believes that strategies are conscious
and goal driven.
Cohen (cited in Hashemi and Hadavi, 2015) states that strategies can be very

different in nature, ranging from planning the organization of one*s learning (a meta

technique or wa
language learning

Bromley (2
learning strategy i at ¥ tent students, and it

contributes to a stud

these strategies are “most often conscious and goal-driven, especially in the
beginning stages of tackling an unfamiliar language task. Definitions of learning
strategy are usually found in psychological literatures

Many factors influence students using language learning strategies: age, sex,
attitude, motivation, aptitude, learning stage, task requirements, teacher

expectation, learning styles, individual differences, motivation, cultural differences,



beliefs about language learning, and language proficiency (Rubin, as citied in
Zafar,2012)
b. Kinds Of Language learning Strategy

Language learning strategies have been classified by many researchers.
Rubin (1987, as cited in.Zare, 2012, p..164) categorizeslanguage learning strategies
into three main groups: learning strategies, communication strategies, and social
strategies. Learning strategies include- allistrategies,that are directly related to
learning (cognitive) or those which indirectly involve the learning process
(metacognitive). Cognitive strategies comprise clarification, practice, memorizing,
and monitoring. Planning, setting goals and self-management belong to
metacognitive strategies. While communication strategies are strategies that less
directly relate to language learning since their focus is on the process of
participating in a conversation and getting meaning across or clarifying the
speaker”s intention. Communicatien strategies are used\by speakers to overcome
communication difficulties. Social strategies are those activities learners engage in
which provide them opportunities to practice their knowledge.

Based on earlier research into learning strategies, Oxford (1990) developed
a new language learning strategy system, whichincludes two main classifications:
direct strategies and indirect strategies. Direct strategies are specific ways that
involve use of language, sub-divided into memory, cognitive and compensation
strategies. Indirect strategies do not directly involve using the language, but they
support language learning (Ehrman & Oxford, 1990), and are further divided into

metacognitive, cognitive, and social strategies



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

1) Metacognitive
The metacognitive strategies refer to the actions that learners use

consciously while listening to a spoken text attentively. Metacognitive

strategies deal with knowing about learning. It means that learners learn

learn by interaction with their classmates and questions that are asked from
teacher to understand the special subject, or remove or lower their anxiety
(Martinez, 1996)
Oxford (cited in Abbas, 2014) classified learning strategies into six groups;
they are memory strategies, cognitive strategies, compensation strategies,

metacognitive strategies, affective strategies and social strategies Those six groups

10
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then classified into two categories, they are direct strategies (memory strategies,
cognitive strategies, compensation strategies) and indirect strategies:
(metacognitive strategies, affective strategies, and social strategies). The following

is the explanation of classification of learning strategies provided by Oxford cited

in Abbas (2014)

taking, summarizing, synthesizing, outlining, reorganizing information to
develop stronger schemas (knowledge structures), practicing in naturalistic
settings, and practicing structures and sounds formally.

- Compensation strategies Compensation strategies (e.g., guessing from the

context in listening and reading; using synonyms and “talking around" the

11
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missing word to aid speaking and writing; and strictly for speaking, using
gestures or pause words) help the learner make up for missing knowledge.

b) Indirect strategies

Indirect strategies are divided into metacognitive strategies,

learners' attention and effort. to control psychological barriers such as
feeling shame of using English, afraid of making mistake, nervous, etc.

- Social strategies Social strategies (e.g., asking questions to get verification,
asking for clarification of a confusing point, asking for help in doing a
language task, talking with a native-speaking conversation partner, and

exploring cultural and social norms) help the learner work with others and

12
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understand the target culture as well as the language. It is associated with
the learners' learning behavior characteristically requiring involvement of
other people either peer friends as colearners or teachers English speakers

as reference.

language. The dire

ENA

strategies, while
social strategies.
c. Evaluation of

Based on rd (1989)

ARG

language

learners called Stra ' guage SILL is a

strategic competence to teach English than native speaker instructors. Nonnative
speaker instructors of English have both the knowledge of language structure from
their native language (if it is in Indonesia, then the native language is Bahasa
Indonesia) and English as the target language. In addition, nonnative speaker

instructors of English can do code switching and code mixing to explain the aspects

of English language which is the target language of their language learners.

13
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Language learners who use a variety of language learning strategies learn
language faster than those who only use particular kind of strategies. Sadighi dan
Zarafshan (2006) explore the effect of attitude and motivation in language learning

strategies of 126 Iranian students who learn EFL by using modified Oxford (1989)’s

strategies on med

context, it can bhe

useful instrument designed to test ESL/E earners’ strategy use. As a result,
researchers have been working on the factors that affect language learning strategy
use, and these studies not only indicate variables affecting learning strategy use but

also contribute to the field of investigation into language learning strategies.

14



2.1.2 Speaking Performance

In English, speaking is one of the four major skills a student has to learn.
Being able to speak effectively is usually perceived as a barometer of a successful
language learner. It is very important since the main goal of learning a language is
to communicate well and fluently. Ur.(cited in Tuan.and Mai, 2015) argues that
speaking seems to be the most important skills of all the four skills (listening,
speaking, reading and writing) because people who, know a language are usually
referred to as speakers of thatlanguage.

Spoken English is different from written English but it has a good relation
in the midst of listening. The ability to listen to English effectively is very
significant, because good listening is also an important step to good speaking
(Zhang, 2009: 201). They have to practice more in speaking English. Such speaking
activities as split information tasks, interview, ranking, making decision, strip story
and problem-solvingrole play require learners not only. to repeat language items
but also produce the generative use of the language (Meng, 2009: 223)

Nunan (cited in Leong and Ahmadi, 2017) says that learning speaking skill
is the most important aspect of learning a second or foreign.language and success
is measured based on the ability to'perferm a conversation in the language. It is true
that people usually don“t see the successful language leaner from his or her
knowledge of grammar or vocabulary, but based on he or she speaks the language.

Brown and Burns and Joyce (cited in Leong and Ahmadi, 2017) also defined
speaking as an interactive process of making meaning that includes producing,
receiving, and processing information. Bygate (cited in Leong and Ahmadi, 2017)

defined speaking as the production of auditory signals to produce different verbal

15
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responses in listeners. To conclude, speaking is an interactive process of making
meaning and sharing information by using verbal and nonverbal symbols.
The differences of students’ ability influence by several factors. According

to Syafryadin, et al. (2017) the differences of each individual could be age, sex,

onality which

related to each als : ta .@0. g. The

students’ achieve order to

enhance their spe learning
strategy that diff
Efrizal (2

interaction where the eak e ak e way of

accuracy are important elements of communicative approach. Classroom practice
can help learners develop their communicative competence. So they should know
how the language system works appropriately.
2.2 Relevance Studies

There have been some former students who have done their own researches

as the researcher does.

16



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

First, Gani (2015) with reserach title “Students’ Learning Strategies for
Developing Speaking Ability” , this study was done to study the learning strategies
used by both low and high performance speaking students in developing their

speaking skills as well as the differences between the learning strategies used by

Strategies In Spe

strategies used b he types of

learning strategies in learning
to speak, the autho related to
learning strategies. T Qi research. The
result of this research sho ‘-Q ‘ Ur mester of English

department frequently used men
was metacognitive strategies followed by social strategy in the third rank. The
fourth was affective strategies and compensation strategies in the fifth rank and
followed by cognitive strategy in the sixth rank. the lecturer as a feedback provider,

a participant, and a prompter.

17
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CHAPTER 11

RESEARCH METHOD

3.1 Research Design

This is qualitative researeh. Qualitative research is deseribed as an unfolding

3.2 Location an
The locati

Pekanbaru at JI.

Language Education in 2020/2021 Acade ear at English Language Education
of UIR The researcher choosed IVA class as the sample of the research. It consist
of 32 students. The participant of this research is taken through random sampling
technique. Each member of the population had an equal chance of being selected as
subject. The entire process was done in a single step where each subject selected

independently of the other members of the participant. The researcher used lottery

to find the class. All participant were written in a roll paper, and researcher chooses

18
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one class to be the samples. The sample of this class was class IV A which consisted
of 35 students.
3.4 Instruments of the Research

In order to collect the data needed for this study,questionaire was used. The

was developed by O 3 sel There are 29

items selected ac me asse rategies used by

which strategy group(s) the learner tended to use most frequently. Each item based

on 5 poit likert scale are:

Table 3.1 Likert scale and scoring

19
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Likert Scale Score
Never 1
Rarely 2

Sometimes 3
Often 4

Always 5

3.5 Data Collection Techni

with the aim of t
on questionnaires @

promised to rem

The researc Google
form by sharing th A. After
the participant are score it by

searching and compiling data obta erviews, field records, and
documentation, by organizing data into categories, elaboring into units,
synthesizing, arranging in patterns, choosing which ones are important and to be

studied, and making conclusions so that they are easy to understand.

In this research, the technique analysis data are:

20



N ueeyeisndidg

DI disay yepepe fur udwnyo(

ISIIATU

nery wejsy sej

1. Collecting data
The researcher create questionnaire and distribute to all of the participants

of the research. In this research, there will be 32 students who answer the

questionnaires.

P = Percentage
X = total score

N -= nmber of students
(Arikunto , 2013)

Beside the percentage, the researcher also used interval to scale the

percentage into high, fair and low with the formula below.

21
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HS-LS

Scale of Percentage = o

X

Scale of Percentage: Range among high, fair and low

were summarized and presented , which : e results
of the document interpreta ion e Wi 1 form of a
narrative. Finally, ( : brief conclusions of the

research findings.

22
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

4.1 Data Description

All the data needed in_this research were collected by giving questionnaire

NO
1 Memory
strategies (2,14%)
2 Cognitive 7
strategies (3,33%)
3 Compensation 2
strategies %) | (1,43%)
4 Metacognitive 15
strategies (5,71%) | (7,14%)
5 Affective 10 14
strategies (5,71%) | (8%)
6 Social strategies 11 7
(30,71%) | (24,28%) | (7,85%) | (5%)

From table 1, it is ilustrated that the most learning stratagies used by the

Fourth Semester of English Language Education was cognitive strategy . It can be

seen from the percentage of this strategy used by students about 40,95%, while the

second most used by students was Compensation strategies and Memory strategies

23
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(40,95%), the third most used by students was Memory strategies (37,85%) and
followed by Affective strategies (32,51%) and Social strategies (32,14%). Each of
indicators will be described in the following sections:

4.1.1 Remembering more effectively (memory strategies)

Memory strategi ink one item or concept
with another e gies
reflect very , 1ash, arrangi r,. making

W MRy,
associations, an .\Po iﬁlt i , 1t can
be seen in the fo
NO t —
= \ N
1 | remem n ish | -

word by m

picture of @ si w 0

the word mi use

speaking fs)

2 | use rh /
remember n 5 3
for my speak
3 I review Engli S
; 5 1
to increase my s
4 I remember ne

words or  phras

remembering their locatio 15 9 3

the page, on the board, or on a

street sign to help me to have

idea for speaking

Total 15 50 53 15 7

Percetage (%) 10,71 | 35,71 _ 1071 | 5

Based on the table it can be seen that from 4 statement of Remembering

more effectively (memory strategies), 10,71% students “always” used memory

24
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strategies, 35,71% students “often” used memory strategies, 37,86%

“sometimes”

used memory strategies, 10,71% students “rarely” used memory strategies and 5%

“never” used memory strategies. From the result it can be seen that most of students

or 37,86% student ‘sometimes” used the memory strategy in learning English.

synthesizing, o

practicing in nat

see the students’

NO
5) I say or w
several ti
speaking s
6 I try to talk
speakers to 2 1
7 1 1
8 2 1
9 | watch English language TV ‘E ows | e
spoken in English or go to ma 11 5 2 2
spoken in English to improve my
speaking skill
10 | I try not to translate word-for-word 6 12 11 4 1
while speaking
Total 56 46 14 7
Percetage (%) 26,67 - 21,90 | 6,67 | 3,33

From 6 statements of Using mental processes (cognitive strategies) it

showed that 26,67% students “always” used cognitive strategies, 40,95% students

25
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“often” used cognitive strategies, 21,20% “sometimes” used cognitive strategies,

6,67% students “rarely” used cognitive strategies

and 3,33% “never” used

cognitive strategies. From the result it can be seen that most of students or 40,95%

student “often” used the cognitive strategies in learning English.

4.1.3 Compensating f edge tegies)
Comp ti ing and
reading; using syn -around” i aking
WER 2
and writing; an r\é gﬂ elp the
learner make u € in this
indicator, it can e I
Ta ' n eééoﬁ f Col ies
NO nt
-l N
11 | When I can't w
during a conve in 1
English, |
12 | I make up B
know the ri I\L - 2 -
while speaki
13 | I'try to guess 9 3 0
person will say B
14 If I can' t think of li
word, | use a word or 6 1 0
that means the same thin
while speaking
Total 45 53 32 8 2
Percetage (%) 32,14 22,86 | 5,71 | 1,43

Based on the table it can be seen that from 4 statement of Compensation

Strategies, 32,14% students “always”

students “often” used Compensation Strategies, 22,86%

used Compensation Strategies, 37,86%

“sometimes” used

Compensation Strategies, 5,71% students “rarely” used Compensation Strategies
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and 1,43% “never” used Compensation Strategies. From the result it can be seen

that most of students or 37,86% student ‘often” used the Compensation Strategies

in learning English.

4.1.4 Organizing and evaluating learning (Metacognitive Strategies)

Metacognitive s identi learning style
preferences a , izing
material, arra msw , and

NER Rl
evaluating task $\>a rategy)
are employed f he lea T tudents’
responds in this indi Ce
Ta n éé’f)o- f Me't ti ies
NO n z o F
. - N
15 I try to fin ys 4
can usem or sp

16 | I noticem istake ]

use that inf ANS R‘) 2

do better in -

17 | | pay attentio 2 2
speaking Engl

18 | I'try to find out 3 2
better in speaking h

19 I look for people I ca n 11 4 5

English.

20 | I have clear goals for improvin 13 11 3 0
my English speaking skills.

Total 51 70 62 12 15

Percetage (%) 24,29 29,52 | 571 | 7,14

From 6 statements of metacognitive strategies it showed that 24,29%

students “always” used metacognitive strategies, 33,33% students “often” used

metacognitive strategies, 29,52%

“sometimes” used metacognitive strategies,
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5,71% students “rarely” used metacognitive strategies and 7,14% “never” used

metacognitive strategies. From the result it can be seen that most of students or

33,33% student “often” used the metacognitive strategies in learning English.

4.1.5 Managing emotions (A

fective Strategies)

-
-
%\'ﬁ- :

l\\\igi

NO

21 I try to rela
to speak

22 | encourage
English eve 0 2
making a mi

23 I give myself 2 2
when | do well i

24 | I notice if | am tens 3 2
when | am speaking

25 I talk to someone else about 10 4 5
feel when | am speaking
Total 44 57 50 9 14
Percetage (%) 25,14 28,57 | 514 | 8,00

Based on the table it can be seen that from 5 statement of affective strategies,

25,14% students “always” used affective strategies, 32,57% students “often” used

affective strategies, 28,57% “sometimes” used affective strategies, 5,14% students

“rarely” used affective strategies and 8 % “never” used affective strategies. From
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the result it can be seen that most of students or 32,57 % student ‘often” used the
affective strategies in learning English.

4.1.6 Learning with others (Social Strategies).

Social strategies such as asking questions to get verification, asking for

as the language. Tos : indi it Ce seen in the

following table:

NO
26
person to ¢
again. |
27 | lask English speake . 2
28
0
29 I try to learn aba
English speakers te 2 3
English speaking
Total 11 7
Percetage (%) 7,86 | 5,00

From 4 statements of social strategies it showed that 32,14 % students
“always” wused social strategies, 30,71% students “often” used social strategies,
24,29% “sometimes” used social strategies, 7,86% students “rarely” used social

strategies and 5 % “never” used social strategies. From the result it can be seen that
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most of students or 32,14% student “often” used the social strategies in learning

English.

4.3 Discussion

is ilustrated that the mo

From the research rese ping stratagies used

categories of language learni gies a r e precisely, the

in learning

strategies (3.3365), Affective strategies (3.3152), Compensation strategies

(3.2878), and Memory strategies (3.1635).

This finding stands in contrast with the finding of Ibrahim (2018), The
researchers usedqualitative design in this research. The result of this research
showed that students of the fourth semester of English department frequently used

memory strategies in learning speaking. The second was metacognitive strategies
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followed by social strategy in the third rank. The fourth was affective strategies and
compensation strategies in the fifth rank and followed by cognitive strategy in the

sixth rank
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CHAPTER V
CONCLUSION AND SUGGESTION

5.1 Conclusions

This study aimec now the learning ed by the Fourth

strategies (40,95%
(37,85%) and foll
(32,14%).
5.2 Suggestions
a. For teacher/lecturer
It is important to create a workshop on learningtsrat in laegies in language learning
to enrich the students’ as future pre-service teachers- knowledge in language learning
b. for students
The results of the study showed that studuents were studying English in quite

different strategies It can be im-plemented to help the students in develop ing their

learning strategies in speaking performance.
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c. Next Reseacher
Looking ahead, more research is needed to investigate why certain strategies are
used or not used often than other strategies in language learning. Perhaps future

research could examine more deeply the interaction between speaking strategies

and learning on the stude

%

‘\\\\\\\\\\\‘.

%
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