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Abstract

This analysis of errors in writing recount text. The goal of this study is to

study was chosen

as the research design. e aut or ents from the 10th

following errors as a result of the test: errors in using the correct verb (45%),

errors in using the correct to be (35%), and errors in using the correct noun phrase
(20%). The writer concluded, based on the findings and discussion of the

research, that the most common error made by students is the use of verb.

Due to the findings and discussion of the results, The author concluded

that the kids were still having difficulty with word order. As a result of the
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findings, students should study and understand more about word order,
particularly how to use it in recount texts. They should learn more about grammar

in order to improve their knowledge and reduce their mistakes in student word

order. The teache 3 ato d ther of; 2. o accommodate the

2
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CHAPTER |

INTRODUCTION

1.1

grammatically correct in order to be comprehensible besides other

writing’s rules. Therefore, composing paragraph in writing activity takes a
lot of time and mind. To make a good paragraph there are some rules and
type. As Harmer (2004) states that, Writing is often not time-bound in the
way conversation is. When writing, students frequently have more time to

think and learn then they do in oral activities. They can go through what
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they know in their minds, even consult dictionaries, grammar books or

other reference material to help them.

Especially for second language and foreign language learners, the

foreign language not making mistakes and committing errors in their
English writing because it is the most complex skill.

The explanation above is supported by the writers’s unstructured
interview result with the English teacher of SMA Negeri 4 Pekanbaru that
the main problem faced by students in writing activity is grammatical

rules. Most of students are getting difficult to pick out the verb to write, so
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they got much mistakes and error, for instance in writing recount text the
students had difficulties in choosing the correct form verb for past events.

The writer also got such the case above when she was in her

students were not
natical rules
experience
Tors are caused
n Indonesian

often made their

Students need to learn certain kinds of texts in Secondary School.
It is based on Kurikulum 2013 School based curriculum that mentions in
SK (Standar Kompetensi) Competence Standard and KD (Kompetensi
Dasar) Basic Competence that there are five kinds of writing texts to learn
in Secondary School, specifically: narrative, recount, procedure,

descriptive, and report Text. One of the texts that are close to the student’s
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life is recount text because it is a text that retells past events which the

place and occurred events flow smoothly based on the succession of time,

it is different from narrative text which the climax and the resolution of

Writing Recount Text by Tenth Grade Students In SMA Negeri 4
Pekanbaru”. This research is conducted by using a case study in the first

grade students of SMA Negeri 4 Pekanbaru.

1.2. Identification of the Problem

In this research there are some problems that can be identified:
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1. Some of the students get difficulties in writing recount text, finding the

topic, and the students were not correct using verb past tense and also

grammatical rules.

1.3.
It necessary to ma arify the problem. The
writer focuses on analy. Wwriting recount text made by

the students in the second grade o Negeri 4 Pekanbaru. She classifies the

errors based on Betty S. Azzars classification of errors and analyzing the errors to

find out the sources of errors.

1.4. Research Question

In this research the writer has some questions based on the study:
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1. What are the most common errors which students made in their recount
text writing?

2. What are the sources of errors in their recount text writing?

1.5.
Based o this study
mainly are g
1. :, second grade
of z
2. d th nt text writing.
el
16. car
v’
i " " r improving the

2

writer’s percef

e

reading about

s
)
m
>
=3
»
=
m
o
=
)
=
)
=

Department, they

information.

1.7.  Definition of Key Terms

In order to make clear the key terms used in this study, some definitions
are put forward.

1. Errors
A systematic deviation which made by students who have not mastered the

rules of second language yet.
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2. Writing

A way of knowing, of discorving what you know is what you put it down

not only in the form of words and phrases but of scribbles and drawings,
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CHAPTER I

THEORITICAL FRAMEWORK

> of the most
e study of two
ymparative and
ilelds Contrastive
S of Contrastive
er tongue (MT) and

plain the errors

learning. Therefore, errors were regard as being the yields of the
persistence of existing mother tongue habits in the new language.
Vecide Erdogan (2005:262) states in his journal that Error
Analysis (EA) appeared in the sixties to demonstrate that learners
errors were not only because of the learners’ native language but

also they reflected some universal learning strategies. According to
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him, Error Analysis related with the learners’ performance in terms

of the cognitive process they make use of in identifying or coding

the input they receive from the target language. Therefore, a

h the opinion
identify as an
pe explained or
theory, and to

current climate

Some experts give their opinions about Error Analysis.
According to Gass and Selinker (2008:102-103), Error Analysis is
a type of linguistic analysis that focuses on the errors learners
make. Error Analysis compares between the errors a learner makes
in producing the target language and the target language form

itself. They explain that, Error Analysis provides a broader range
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of possible explanations than contrastive analysis for researchers /
teachers to use to explain the errors, as the latter only connected

errors to the Native Language.

oncerns in learners’

examining the learner’s ‘output’. James (1998:1) furthermore
argues that, Error Analysis is the way or method of determining or
establishing the incidence, nature, causes and consequences of
unsuccessful language. It seems that the use Error Analysis is such

a tool that investigates students’s learning process in acquiring

10
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second language by identifying, describing, analyzing, and
explaining the learner’s error.

It can be concluded that the presence of Error Analysis was

annot predict about

‘ua“‘ .? @0 error  as
: g theory and

to analyze the

of identifying,

language learning process.
Therefore, a systematic elaboration of the differences between
error and mistake is necessary in order to have sound explanation.
Unavoidable the learner will make mistakes and errors in
the language acquisition process. As Dulay (1982) points out that,

making error is an inevitable part of learning. People cannot learn

language without first systematically making errors. Brown (2007)

11
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also states that, Learning is basically a process that involves the
making of mistakes. Mistakes, misjudgements, miscalculation, and

erroneous assumptions form an important aspect of learning

stakes, in both
ative speakers
ch “lapses” or

piet y in competence

It means that error disclose the learner’s knowledge of the
target language, while mistake is the learner’s temporary
impediment or obstacle in process of utilizing the language.

Corder in Larsen-Freeman and Long (1991) give more

description about Error and Mistake.

12
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Corder (1981) made a difference between a mistake and an
error, i.e.. Whereas a mistake is random act slip caused by

exhaustion, excitement, etc, and therefore can be readily self-

elopment, or
5 something to
were actively

mately in the

know and do not understand about the knowledge of the language
at all because they have not mastered it yet therefore it can’t be
self-corrected. The explanation or description above can be

summarize in the table below.

13
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Table 2.1

The Distinction between Error and Mistake

when students pay

attention.

Cannot be self-

corrected because the
students do not know
the correct of the

second language rules.

. The Sources of Error

14
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It’s necessary to know and learn the source of error in order

to recognize the troubles that faced by students in language

learning process. Taylor in Ellis (2008) points out the source or

a.

Interlingual transfer is the negative influence or impact of
first language. Before the second language is familiar for
the learner. The first language is the only previous
linguistic system which can be referred or they can mention

by the learner.

15
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b. Intralingual transfer is the negative convey within the target

language itself. In other words, it’s the incorrect conclusion

of rules within the target language.

of error as follows:
a) Mother-tongue influence: Interlingual Errors. The error
caused by the mother tongue disorder. The learners can be
influenced by the persistence of their native language in

using the target language.

16
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b) Target Language Causes: Intralingual Errors. The learners

in ignorance of a target language form on any level and on

any class can do either of two things:

from the classroom situation than from either students’
incomplete competence in English grammar (intralingual
error) or first language interference (interlingual error).
They are the yield of being misled by the ways in which the
teachers give definitions, examples, explanations, and

arrange practice opportunities. Errors also caused by

17
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material-induced error, teacher-talk induced error, exercise-

based induced error. Error induced by pedagogical

priorities, and look-up errors.

whld

ain categories

t the reference

SR AERES

—|
o0
(¢»]
(@)
QD
S
3
B 5

interest; perhaps the materials or the style of presentation do not suit him.
b. First language interference: Learning a language (mother tongue or a

foreign language) was matter of habit information. The learners’

utterances were thought to be slowly ‘shaped’ towards those of the

language he was learning.

18
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c. Translation: Probably the most students make errors in translation. This

happen because a student translates his first language sentence of

idiomatic expression in to the target language word by word .

The other type of errors is elaborated by Dulay et al (1982 : 146 — 147) who
classify errors into four descriptive classification of errors. They are linguistic
category, surface strategy taxonomy, comparative taxomomy, and communicative

taxonomy.

a. Error Types Based on Linguistic Category

19
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These linguistic category taxonomies classify errors according to either or both

the language component or the particular linguistic constituent the errors effect.

e Language compenents contain with the phonolegy (pronunciation), syntax

affected, e.g.

adjectives, and so

20
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A Sample Linguistic Category Taxonomy

Explanation

\\\\“ .0‘ ‘
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omission of
of ‘s

failure to
attach —s
regularizatio
n by adding
—ed
omission of

Comparative e She was work —ed

adjective / adverb e use of more

incorrect e She got up more +er

faster

21
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Syntax e She putitinthe e Use of
a. noun phrase her room. possessive

b. verb phrase e She is in water with the

article

subject
construction
Repetition of
the object
Formation of
no or not
without the

auxiliary do

a. Surface Strategy Taxonomy
Learner may omit necessary any morphemes of words, add unnecessary
ones, misform items, or misorder them. Therefore, Dulay et al (1982)

classifies the error based on surface strategy taxonomy into four

22
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categories. There are omission, addition, misformation, and misorder and

each of that has an explanation.

1) Omission

2)

formed utterance.
There are several types of addition errors, namely: double marking,
regularization, and simple addition.

a) Double Marking

23
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b)

Many addition errors are more accurately explained as the failure to delete

and remove certain items which are required in some linguistic

construction, but not in others.

Double ) item re. Learners who

place the

T )5

<
«Q
o
=
<
QD
@
=
o
@
g

a good item.
It means that regularization errors occurs when learners add morpheme to

the exceptional words, for example:

24



The student can remove the important morphemes, and add unneeded
ones, misfor objects, and order it incorrectly. As a result, Dulay et al

classifies the error into four types formed on the top approach taxonomy.

nery we[sy sejsIdAiu ) ueeyeisndidg
NI disay yejepe i uawnyo(g

Morpheme ‘is’)
- James is the headmaster of the new. (Omission of Content
Morpheme ‘School”)

2) Addition

25
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There is an item in an addition error that should not occur in a well-

thought-out utterance. Addition errors can be classified into 3 parts:

double marking, regularization, and basic addition.

a marker those are normally a word or phrase that has been added to a
linguistic object is mistakenly applied to unique goods from the specified
category that do not require the use of a marker and a good item.

It means that learners make regularization errors when they add
morphemes to uncommon words, such as:

Table 2.3

26
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Example of Regularization

No. | Regularization Errors Correction

Birds Bird

\ N1V
¢
b,

-
<

el
1%
s
foc
N
a
w

<
N

The camels are going to drink

it

Article a

A fish

Preposition

In this position

3) Misinformation

27
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Misinformation errors are characterized and specified by the use of the

wrong form of the morpheme or structure. In misinformation errors the

learner provides something, although it is incorrect.

Des are three

ore detailed

category of

replaced with a

For example:

4) Climb it this
5) You smart
6) This tiger
7) These birds

c) Alternating Forms

28
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An employment from archi-types frequently offers some method or
technique to the clearly free various members of a class alternate

with each other as the learner’s grammatical rules. Consider the

16) She does not call him

. Comparative Taxonomy

In a comparative taxonomy, comparisons between the structure of second
language errors and certain other types of constructs are utilized to
categorise errors. As a result of these comparisons, the two most important
error categories in this taxonomy are developmental and interlingual

faults. Two more categories emerge from the first two, which have been

29
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used in comparative analysis taxonomies: ambiguous errors, which can be

classified as other, which is neither developmental nor interlingual, and, of

course, the grab bag category, developmental or interlingual.

ambiguous errors. This is due to the fact that these errors both
characterize the student first language shape are similar to those
observed in the student studying a first language. For instance,
consider the following phrase:

19) She has no food

4) Other Errors

30



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

There isn't a random collection for things that don't fit into any of the

other categories, few taxonomies are comprehensive. In the utterance,

for example;

uncover two categories of errors in Dulay et al.

Global Error
Communication is substantially hampered by errors that affect overall
sentence order.
It signifies that global errors occur in a sentence with a high percentage

of violations, making it difficult to interpret.

31
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The following are the most common global error:

Wrong order of major constituents

Spanish food is spicy of some people

obstruct connection ably. Errors with noun and verb

inflections, articles, auxiliaries, and quantifier formation are among
them.

It signifies that a local error is one that the listener or reader can
understand by inferring the intended meaning from a minor
inconsistency in a sentence.

Example:

32
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» When meet they everyday ?

and

» When they meet everyday?

they are u ly, if you pay

attention to ly covert at all
(prior to or ally at the level

of the sente

It should be ert efr Ora atica “r e sentence end;
yet, it is imprope to co ere is she? She is

okay.”

Conversely, Betty Schra de ors into fourteen categories.

0 \

L LRR

The following is a more detailed'e
a. Singular-Plural

The number indicates whether a term is singlar or plral. If the noun

describes only a thing, it is called a singular number. There is only one pen

in my possession. A plural number is a noun that refers to multiple objects,

such as she has four cakes with her. Furthermore, by putting an or a before

the noun, singular nouns can be recognized, e.g. Plural nouns are formed

33
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by appending —s (as in friends) or —es (as in classes) to a noun.

Furthermore, plural has numerous varieties in irregular noun form.

. Word Form

vord that can be used

\ =)

+ SR AENARD

%
@
=
@
Q
<
=
<
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S
o

=
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=
o
—
Q
o
3
—
o
—
3
D
<

The term "word choice" refers to the use of words that are appropriate for
the setting in which a statement is made; a grammatical error, for example,

in the statement; She is starring at him.

. Verb tense

Tense denotes the passage of time. In the mind of the speaker, reader, or

listener, time in relation to action is a concept, according to George and

34
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Julia (1980). Only grammatical forms are regularly referred to as tense in

practical usage. Tense and time are frequently out of sync. The verb tenses

can whether or not an activity has been completed is indicated, prolonged

is an error, however Betty S. Azzar (1989) categorizes a desire to travel to
the museum as an error. Add a word since the preposition to must be
present in the phrase.

Omit a word

In the theory of Dulay et al (1992), omitting a word is the same as adding

it. Betty S. Azzar illustrates a fallacy from omitting an utterance, for

35
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example. He enrolled in university. The preposition to isn't a needed
morpheme in this phrase, it have to removed, resulting in an Error of Omit

a Word. Based on Dulay et al., the statement He washed his hands is

classified

o 11

ARALY

o
=
@
D
3,
[%2]
—+
)
=
@

2T RAEN
D
2
=3
QD
:
o

2 =

examples:

1) In a compound composition, a term that acts similarly to a preceding
word but varies grammatically must not be missed. For example: The
drivers were given the payment, and the foods (?) aligned.

2) When a comparison can be made incorrectly or entirely, an incomplete

sentence results. For example: Your bycicle is faster(?)

36
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Spelling

Only a tiny number of words are covered by spelling standards, and

like noteworthy, readable, valorous, and outraageous.

2) Doubling Final Consonant

When a suffix beginning with a vowel is added to a word that ends in a

consonant, add a vowels (Read, Reader), pay attention to where the last

37
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syllable of the word is stressed, and double the final consonant if it's a
monosyllable.

Climbe + ed = Climbed Worked + ed =

good. Many terms that should follow the rules have different spellings,
such as adored and worshipped, traveling and traveling, and traveler
and traveler.

3) Words Ending in -y

If a consonant comes before the —y, modify it except —ing, to | before

any suffix.

38
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Hobby + es = Hobbies

Stay + ed = Stayed

Busy + ness = Business

P TS

)

Capitalization rules

, the question
icolon (;), the

ets ([]), the ellipsis

No. Rule Example
1. | The first word in a sentences The cat is cute.
2. | The word | She and | likes ice cream.
3. | The first letters of words are used to | WTO, UNDP, UNEP.

create abbreviations and acronyms.

39




4. | All the actual noun. Allah SWT, Muhammad

SAW, Arabian.

An and an

ambiguous: the

AW

’ t sound at the

with a vowel

A\ %)
55\ L Y

as meaning not
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q S tc ate the gap between the
St

concepts. Fused sentenc ns that have been combined, and

nery wWe[sy sejisIdAm ueeyesndiog

linked to one another, as if they were all thinking the same thing.
Table 2.6

The types of Error according to Betty Schampfer Azar

No. Types of Error Example

1 | Singular-plural = Incorrect: We has been there for

40
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eight months

Correct: We have been there for

eight months.

=4
- 3
&

o

&
o
= —
‘- n walting Tor
g
o

ﬂ een waiting for

e have do the

orrect : She has to do the

homework .
-Omit a word = Incorrect: He is always do pray.
= Correct: He always pray.
Word order = Incorrect: She watched two times

this movie.

Correct: She watched this movie

41
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two times.

Incomplete sentence

Incorrect: She red the book.

Because she is diligent.

Correct: His brother was climbed

the tree he did not want to disturb

him.
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According to some experts, there are numerous types of errors, as described
above. The writer decides to utilize Betty S. Azar’s taxonomy to calculate the

number of errors grammatical errors in pupils' work.

<z
\\“"

ves the teacher delivering feedback

why the pup q Q ‘
d. Errors are assessed.
on the pupils' work, which is based on the assignment that the teacher
will give them.
e. Error prevention and correction. The final phase is error correction;
The teacher double-checks for errors before providing the correct
answer. It is done to make students aware of their errors so that they

can avoid them in the future from repeating them in the future.
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Carl James states that there are five processes for identifying faults "Error

in Language Learning and Use: Exploring Error Analysis,” according to

his book.

them must be

detail with the

According to Gass and Seli 008:103), a large portion of the work on
mistake analysis was done in the classroom. As a result, there are several

phases involved in conducting error analysis.

a. Gather information. While textual data is the most typical method, data

that has been uttered can also be used as a starting point.
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b. Errors should be recognized and corrected. What is the error (for

example, incorrect tenses, the wrong verb tense, singular verb form

with plural subject)?

different gro eement blunder? Is it
<> Vhppnuatt .Og )
i %‘ﬂ ent errors?

. Recognizing and correc ors. Errors are identified by comparing

in comparison to what a native speaker comparable would create in the

same situation. Here's everything you'll need to get started:

1. Recreate the sample in the manner in which it would have been
created by a native speaker equivalent of the learner.

2. Assume that the learner's every utterance / sentence is inaccurate,

or progressively delete these are well-formed when compared to a
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native speaker sample. The remaining word accommodate
mistakes.

3. Figure out which parts of each learner's utterance/sentence deviate

\\‘-"

Based on the forego description of the error analysis
technique, it can be stated that the procedure for error analysis follows the
same stages: first, collect data, then identify data to find student errors,
third, the writer first defines the error using the error classification system,
then discusses the reasons of the students' errors, and lastly counts the

errors to get the total number of errors. The writer chooses to conduct her
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research using Corder's error analysis method, which is cited by Ellis and

Barkhuizen (2008:56).

7. The Goal of Error Analysis

* s well as the tactics and

learners lea Q Q ‘ “‘1

procedures they emp
3) The student. Making mistakes can be used as a learning tool by the

learner.

He goes on to say that mistake analysis, as a discipline of applied linguistics,

serves two purposes: theoretical and practical.
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a. Error analysis has a theoretical component that is the method from the
approach for analyzing the process of learning a language.

b. The role of error analysis in guiding the corrective action that must be

ner's or_.ins ation is a practical

S VYanaetty,
) &%%Fl 8 I‘S at . aI sense, the

objective of m 5 Ves anguage g process and to
isition process

in the prac Ca credibly b the instructor,

significant in our live as communication act that transmit
information and link people together. The opinion is related with
Raymond’s (1980:2) statement that, writing is more than just a
medium of communication. It is a way of remembering something and
also a way of thinking as well. Writing makes words permanent, and

thus develops the collective memory of human being from the

relatively small store that we can remember and pass on orally to the
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limitless capacities of a modern library. It can be concluded that

writing develops human’s lives by informing the knowledge and the

idea. People can forget spoken information in second but writing

Celce-Murcia in Olstain (2000:142) give their idea about writing:

Writing is the construction of the written word that produce in a
text but the text must be read and comprehended so that
communication can take place. The writer, in order words, talking

about his / her ideas in the form of a written text from which known or
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unknown reader will eventually trying to get the meaning of the ideas

and their meanings.

It means that writing is a hard skill for foreign learners because the

While, writing in the sense of learning English is a challenging and
also quite difficult activity for foreign language learners because the
foreign language learners not only have to interpret or explain the idea
into comprehended text but also they must pay attention to the

writing’s rules. However, writing describes the foreign language
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learners competency because it can be such a tool that gives feedback

in the learning process.

. The Purpose of Writing

\ T
wn
wn
QD
«Q
@D
:
o
:
=
@D

# writing is to
ience
o
Irpe

ose of writing is a

ﬂl
z
e
[
xpres
e

a. Writing to understand experience
Writing to understand and know about the experience thus
achieves at least two goals: Writers come to a better
understanding and more developing of themselves, and readers

come to understand experience different from their own.

Writing to understand and also recognize experience relies on
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thought and reflection more than on emotion and confession.

Writing to understand experience means finding a truth that is

appropriately stored somewhere in your head, some secret

means determining Importance, interest, benefit, or worth.
When writing an evaluation, the writer also needs to assure that
she/ he has credentials to make judgments about the subject he
/ she is addressing.

e. Writing to analyze images
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Like writing to evaluate, writing to analyze images requires the
ability to discern the difference between the effective and the

ineffective and to explain why the writer has made the

different from

alyze the texts is

spirit by reminding people of what is most important in life and
what it is possible to achieve.

Writing to amuse others

Writing to amuse can give you an opportunity to bring pleasure
or joy to others. Seize the chance, and make the most of it.

Writing to experiment with form
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Writing to experiment and express with form is different from

the previous purpose. It is about inventing something. And

then, the invention is documented through writing.

nds of writing
ive and report

) text easily, the

The Type Explanation

Narrative 1) Orie Narrative text is a
Once upon a time there text type that tells a
was a beautiful girl called | story.

Cinderella. She lived with | Its purpos is to

her stepsister and present a view of

stepmother. They were the world that
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As

very bossy. She had to do
all the housework.

2) Complication

7
G

-

4) Coda
They lived happily ever

after.

entertains or

informs the reader

or listener.
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Recount

)
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D
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x )

Earthquake
1) Orientation

I was driving along the

Recount text is a
piece of text that

retells past events,

Procedure

How to Make Jelly

1) Goal
Jelly can be very simply by
following these directions.

2) Materials

Procedure text is a
piece of text that
gives instruction
for doing

something.
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You will need one packet
of jelly crystals, a 500ml

jug, 250ml boiling water,

'’
.

il firm.

Descriptive

The purpose is to
explain how

something can be

y Pet

1) Identification
I have a pet. It is a dog and
I call it Brownie.

2) Description

Brownie is a chinese breed.

Descriptive text is a
piece of text that
describes living
things or non-living
things.

Its purpose is to
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It is small, fluffy and cute.
It has got thick brown fur.

When | cuddle it, the fur

is really sweet and friendly

animal.

describe to

audience the

characteristics of

Report

1)

General Classification
For many years people
believed that the cleverest

animals after man were the

An information
report text is a
piece of text that

presents

58




nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

D
r
&
’
o
&
4
o
’

“\\\ “

’
%

chimpanzees. Now,
however there is proof that

dolphins may be even

man can make. If man

wants to talk to dolphins,
therefore, he will have to
make a third language with

both he and the dolphins

information about a
subject, a

description and
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can understand.

Dolphins are also very

friendly toward man. They

Meanwhile, Hedc eater t: ny types of writing

activity. He

your English skills e es, as we've seen. Personal writing
appears to be personalized writing that is used to record crucial
events in a person’s life.

b. Study writing is for one's own use only and should never be shared

with others. Students take notes as they read, take notes during

teachers, as well as composing summaries for exam revision. These

situations necessitate abilities that can be taught to individuals
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studying English as a second language for academic purposes. It

denotes that study writing is employed to keep track of things of

pupils' progress in their studies.

ith specific
5 of inquiry,

cations are all

esteem, as well as the ability to write narratives. Some teachers
report having a lot of success with creative writing in adult
general-purpose English classes, but it's important to think about
whether it's appropriate and likely to work with certain adult

groups. To recap, creative writing is a stage in the writing process
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where the text's content takes center stage is primarily concerned
with literacy.

e. Social writing is a broad term that encompasses all writing that

5, such as legal

exist for each

ing. It is considered formal
writing, and the author must adhere to the writing rules. The
following table lists the various forms of writing:
Table 2.8

The Types of Writing
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Personal Writing

e Diary.

e Shopping list.

TASRALATNE

3) Of

congratula
tions.
e Cablegrams.

e Telephone

‘\“g
A

Public Writing
Letter in:

1) Enquiry.

Reviews.
Reports of:

1) Experiments

2) Workshops.

Creative Writing
e Story.
e Poem.

Rhyme.

emo.
Report
Reviews.
Contracts.
Business
Letter.

e Public Notic.
e Advertisement

t.
e Poster.

e Instruction.

63




nery wejsy sejisIdAm) ueeyeisndiog
N dis1y yejepE ul udmnjoq

Messages.

e Instruction to:

1)

Friend

3) Visits.
Essays.

Bibliographies.

Speech.
Applications.

Curriculum

vitae.

for generating information. You must choose a topic and acquire

information to describe it in this step and describe it.

There are a few techniques you can use to come up with good ideas.

The strategy and procedure known as listing will be practiced in this

chapter. A method of prewriting in which you write the topic at the top

of a piece of paper and then make a list of the first words or phrases
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that come to mind is known as listing. Do not pause to consider
whether or not a concept is good. Make a note of it! Continue writing

until you are confident that your statement or content is engaging to

organize your
zed into a brief

expand into a

natural and acceptable—after all, it's only a first draft. You will fix the
problem later. It's worth noting that the writer included some excellent
and innovative concepts that he didn't include in his plan. It's also
worth noting that at the end of the paragraph, he added a final
sentence. The learner can comfortably begin writing after gaining a

specific notion. Because the student is likely to make numerous errors

65



N ueeyeisndidg

iy disay yejepe il udwnyo(]

ISJIAIU

nenyj wejsy se)

during the writing process, this part of the writing process is referred to

as a rough draft.

1.

Strategies for Prewriting

Putting ideas down in whichever shape or form is most
convenient for you - fragments, lists, sentences, or clusters - is the
first stage of sentence writing. Prewriting's purpose is to record and

describe your ideas. There is no need to worry about order or
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correctness during the prewriting stage; the purpose is to produce

as many thoughts as possible.

The prewriting step are where you obtain a lot of ideas. For the

fragments of texts or phrases. The basic goal of freewriting is to
keep your pencil moving across the paper while you think
freely.

b. Brainstorming
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. Questioning

You can use brainstorming to come up with a paper topic,
focus down a topic, and come up with supporting details. The

key to brainstorming success are to learn quickly or critically.

You can make an engaging essay out of your notes on a
major occasion or event by questioning and thinking critically.
Keeping a Journal

Many students are required by some lecturers to keep

journals in which they can record their writing ideas. A journal
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is extremely useful for keeping track of observations,
impressions, and reactions to a piece of literature, or

experiences when conducting firsthand study. A journal is

This step entails developing and describing the concept in
freewriting in order to create an excellent and fascinating
paragraph. It must concentrate on a single core theme and elucidate
the details of that information.

3. Revision
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Revision's purpose is to rethink and reorganize your work
so that it successfully reaches your audience and accomplishes

your goal. The structure and presentation of the idea, which is a

en e pape 3 ed in revision. Editing
TS L )Y
g yord choice,

addresses

The editing and proofreading step is a severe stage in which
all aspects are corrected, beginning with grammatical rules, word
choice, punctuation, and so on.

Essentially, the two points in the writing process are the
same in both viewpoints. It began by generating any interesting

ideas using a method known as prewriting, and then elaborating the
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concept using Oshima and Hogue's organizing and writing phase,
and Dietsch's drafting stage. Following the development of a

concept, the writer or student sketches it down as a rough sketch on

1
i

LB |

Li=1 g
LA

-‘Q
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@
QD
S
>
@
o)
o
2
2.
2

for your beginning. Can you think of a unique method to
approach the subject? What do you think readers would like to
know? Remember that readers prefer to be entertained when
writing an essay; include anecdotes and unusual instances. Use
action verbs and concrete words to help the reader visualize

what you're talking about.
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It implies that the writer must select an appropriate reading

topic. The reader may be enticed to read all of the paragraphs if

the title or topic is intriguing. Create a compelling topic

giving the paragraph cohesion.

. Completeness

To be complete, a paragraph must have sufficient and
suitable information.
Some paragraph have to contain all of the necessary

information. Insufficient data can result in illogical analysis or
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gambling data. The viewers will become bored and

uninterested in reading the paragraph.

d. Coherence

e in which all of the

picking relevant language, being complete, and connecting
details to a key point all contribute to clarity.

Clarity eliminates the need for the listener to read the
paragraph several times to fully comprehend the aim or

intended substance. The readers will be perplexed by an
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unclear paragraph. As a result, it's critical to communicate
information clearly in a paragraph.

3.1.Recount Text

either to inform or to entertain the audience. Recount is very similar

with narrative, so the thing that differentiates both of them is the
schematic structure of the body paragraph. There is no difficulty with
the participants in recount text instead in recount text explores the
series of events which happened to the participants. However, it just

focuses on the events in the text. The events will be told
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chronologically and appropriately based on the time and place. While
in narrative the body paragraph is complication because the story has

the climax of problem and the story ended by solving the problem. It

ext that retells about

science, news recording and police report. The emphasis is on using
language that is precise, factual, and detailed, so that the reader gains a
complete picture of an event, experience or achievement.

3. Imaginative or literary recounts entertain the reader by recreating

the events of an imaginary world as though they are real such as

fiction.
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4. A procedural recount records the steps taken in completing a task
or procedures. Example: along with a flow chart of the actions

required for making bread and the steps and also the explanation to

pe of recount text.
lanation. They
recount as in
recount which

ew, such as report

Table 2.9

The Schematic Features of Recount Text

The Stage Function

Orientation Introductory paragraph that tells who,
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what, where and when.

Events

e Step 3 : Reorientation

A sequence of events in the order in which

they occured.

It consists of optional closure of events or it can be stating personal

comment of the writer to the story.

Example of a recount text

A postcard

Dear George,
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We are having a great holiday here on the Gold Coast. Yesterday we went to

Movie World.

When we got up in the morning it looked like rain. After a while the clouds

About one ¢ oot 3 howe after. We then
went on all

when we get b

Your brothe

Jack

=

Proper nouns to identify those involved in the text.

N

. Descriptive words to give details about who, what, when, where, and how.
3. The use of the past tense to retell the events.

4. Words that show the order of events (for example, first, next, then).

The points above can be summed up in the table below:

Table 2.10
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The Language Feature of Recount Text

No.

systematic to read.

Language Features of

Recount Text

4. The Previous Study

The writer takes three previous studies related her research which the title

is an analysis of students’ error in writing recount text. The detail

explanation is below.
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The first study was previously written by Nur Elah Amaliah entitled An

Error Analysis on Students’ writing Recount Text a Case Study at Second

Grade of SMP Al-Kholidin Kebayoran Baru, Jakarta Selatan. The purpose of

showed that the common kind of errors that the students made was error in
verb tense which received 93 errors from 301 errors or 30.89%. the other
students’ error was in add a word which the result was 59 errors or 19.60%,
and 33 or 10.96% errors in spelling. Those were the most errors made by
students. Most of the errors were detected caused by interlingual transfer

which the total was 180 causes or 67.66%.
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The third previous study was An Analysis of The Second Grade Students’
Grammatical Errors in Writing written by Roghibah at SMP YMJ Tangerang

Selatan. Her study was to analyze and to classify the types of students’

the result ! as th ¢ error of students’

writing.
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CHAPTER Il

RESEARCH METHODOLOGY

3.1 Research Design

arch consists of one

researcher also ask the teacher to know about the comprehension of the
students about recount text.

3.3 Data Collection Technique
There are many types of writing test which can be used to measure the

students’ in writing recount text. In this research, the data was

82



collected by giving test to the students. In order to collect the data, the
writer used instruments about writing an experiences or recount text.
As stated before, writing experiences is not really difficult for the
students because they have their.own experiences. The writer gave a
writing test for a recount text telling their unforgettable moment. Then
the writer distributed the test papers to all students. When tthe students
finished their writing, the papers were collected and  then the writer
circled in the incorrect words. Then, the writer asked them to correct
and revise the circling words and collecting the papers again. After all
the data have been collected, the writer analyzed them.
3.4 Data Analysis Technique

The writer used qualitative research in her study which the method
is conveyed in descriptive analysis way, to describeand to interpret the
result of qualitative data. To get the qualitative result, the data will be

calculated and drew up in the table of percentage which the formula as

Pp=F« 100%
N

F = Frequency of error occurred

follows:

P = Percentage

N = Number of cases (total frequent / total individual)
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CHAPTER 4

THE RESEARCH FINDING

Analysis of Data

4.1. The Description

Total
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Student 3 2 0 4 9 5 3 2 3 8 7 9 2 0 1 46
Student4 | 0 4 1 2 8 4 3 4 5 8 9 1 3 8 60
Student 5 0 7 59
Student 6 3 4 55
Student 7 4 3 62
Student 8 5 0 49
<
=
ngtudent 9 2 5 53
-
=]
§tudent 10| O 1 62
%tudent 1] 1 1 66
-
Student 12| 1 6 67
~
.=
Student13 | 0 7 59
;
‘Student 14 | 2 2 57
Student15 | 1 9 77
Total 25 | 56 | 49 | 10 | 47 | 72 | 67 | 38 | 74 | 68 | 10 | 46 | 52 | 58 852
2 8
Percentag | 16 | 3,7 |32 (68|31 |48 |44 |25|49 4572|3034/ 38 |56,8%
0,
e of Error 6% 3% | 6% | % [3% | % | 6% |3% | 3% |[3% | % | 6% | 6% | 6%
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THE TYPES OF ERROR

m Singular-Plural
H Word Form

m Word Choice
® Verb Tense

B Add a Word

B Omit a Word
B Word Order

M Incomplete Sentence

M Spelling

M Punctuation

1) Capitalization

Most of the students made error in capitalization which the error is 108 or 7,2%.
An example sentence of it is “l went to lubuk jambi.” It should be “I went to
Lubuk Jambi.” The other example of it is “I visited my grandma in kuansing
city.” it should be “I'visited my grandma in Kuansing City.” The author believes
that the communication approach.is to blame for the error. Writing is not the same
as speaking. Students do not pay attention to capital letters when speaking, but
they must pay attention to capital letters when writing. As a result of the srudents'

failure to capitalize the letter properly, a capitalization error occurred.

2) Word Choice

The students made 49 word choice errors or 3,26%. An example sentence of it is

“We use car to West Sumatera” It should be “We went to West Sumatera by car”
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Other example of error in word choice is “We looked durian and then stopped.”

It should be “We saw a people sold some durian and then we bought it.”

Interlingual transfer, according to the author, is to blame for the inaccuracies. It

3) Verb Te

Verb tense ng around the

mall”. The > other example

is “We lear entence is “We

Indonesian language, the past verb Is separated into regular and irregular
verbs, is particularly perplexing for pupils. This type of error occurs when
students learn a grammatical rule and apply it to all other rules; this type of error

is known as intralingual transfer.

4) Add a Word
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The students made 47 add a word error or 3,13%. the example of the error is “the
satay so delicious the price so expensive”. which it should be “the satay is so

delicious but the price so expensive”. The other example of error is “We walked

Spelling h : ) ; S ened on music”
which the correet i E N 0 of learning and

communication @ ' s acy. When students

not properly examine the Engli ey learned, resulting in improper

spelling.
6) Run - On Sentence

Run - On sentence has 58 or 3,86% errors. The example of this error is “After that
we continue our journey home after arriving home | continued to change

clothes”. which the correct sentence is “After that we continued our journey

88



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

back home and when i got home i changed my clothes”. The author believes that
the context of learning is the primary cause of this inaccuracy. The kids were

unconcerned about the coherence of the sentences they composed. As a result,

inaccuracy.
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wash

afternoon t
the afternoc

pupils empl

£33 )8

which is in

The students made 68 . E ‘ on “error. The author believes that
o . L\ .
communication strategy is to ble s blunder. Most of them didn't pay
attention to using proper punctuation since they didn't grasp the importance of
punctuation in writing at the time. As a result, they occasionally misapplied and
misused punctuation, as well as failing to utilize it altogether. The example is “On

my holiday. My family. Go to kuansing city” “On my holiday, my family go to

Kuansing city.”
9) Omit a Word
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Omit a word has 72 or 4,8% errors. The example of this error is “Then we stopped
in a big mosque”. That it should be “Then we stopped in the big mosque”. The

source of the omit a word error, according to the author, is intralingual

10) Word

There is 5 at intralingual

ALY

transfer is orrect to apply

to other wo ot fully grasped

the regulati 2 exercise, and

g % e

s
.“ ‘

tomorrow we
11) Article

Article has 46 o C NQ tralingual transfer can both

T

v,

generate this type of ina Ing article is not present in

i -

RLTRR
Indonesian language, an inter source of error occurred when a
student did not use article in a word that should have used article. When the pupils
used an article that was not available, intralingual transfer occurred. Intralingual
transfer occurred when pupils utilized the article for all words that did not need
the use of the article. The example of this error is “Also my family went to the

bangkinang city” which it should be “my family went to Bangkinang”.
12) Singular-Plural
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The students made 25 or 1,66% singular-plural errors. It is caused through
interlingual transfer, as there is no such thing as a singular-plural noun in

Indonesian. It differs from English in that it divides singular and plural nouns into

13) Meani

In this typ
the author, we ate g{:r inte | municate their
feelings, the age is muddled.
The example is ' : banana boats”.

That probably tk e i , wanted to ride

The lowest rank error .~ ﬁ ‘ nts i omplete sentence. It has 38
\\ N\ _

or 2,53% errors. The communica is to blame for this blunder. The

kids didn't know how to write or produce the right words to express their

objective, so they tried to write everything on their minds based on their version,

which was an error. For example is, “On the night we didn’t eat dinner because

we were tired”. That could be “At night we didn’t eat dinner because we were

tired”.
2. The Description and Analysis of Sources of Errors
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The writer would like to examine the data by providing the sources of students'

errors, based on the data description above. According to Brown et al's thesis, the

writer examines the pupils' sources of inaccuracy. Brown categorizes mistake

sources into fo ual | transfer, learning
enviro ulated the
data aft @N gmsp'wﬁ!?@ nto a table. The
writer th s\\p i nd plots the
percentage art. rces of errors
among stud
The ‘bs €I"
Students nicj‘ation fol
feor ategies
‘
Student 1 2 18 45
Student 2 7 11 23
Student 3 30 3 3 12 48
Student 4 24 7 4 20 55
Student 5 12 8 0 14 34
Student 6 18 5 1 11 35
Student 7 4 7 1 18 30
Student 8 15 5 2 19 41
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Student 9 10 4 15 32
Student 10 19 10 17 46
Student 11 3 2 20 26

Student 12

26

22

21

B Communication Strategy
M Interlingual Transfer
I Intralingual Transfer

M Context of Learning
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The writer would like to explain the pie chart showing the students'

sources of errors above, starting with the highest and working down to the lowest

rank, as follows.

1) Communication Strategy

Communication strategy is the most common source of student error, with

a total score of 206 (aef13.73%).-Cammunication method based on the

learning styles ‘of ‘the pupils. The pupils devised an approach for quickly

grasping the subject. They strive to come up with a technique to write

down their intended message based on their version. Unfortunately, their

strategy.causes them to make a mistake. Here are some communication

strategy examples:

a)

b)

“First day we visiting the beach. Very beatiful beach”. It should be
“First day we visited a beach on the Mandeh Island. It’s a beautiful
beach”. The student make a error in verb. Because the event in the
past she has to use to be past. And she also make an error in word
choice. Which ‘the intended meaning must be comprehended hard.
This is the student strategy to express the idea in his / her mind in
writing based on his or her version.

“The food I eat chicken curry and rice the drink is lemon tea”. The
student having some incorrect add a word and omit a word. The
sentence should'be “I'ate chicken curry with rice and I also drank
lemon tea”.

“Last holiday, me and my family go to west sumatera”. It should
be “Last holiday, my family and | went to West Sumatera”. The

student make some error in verb, word choice and capitalization.

2) Interlingual Transfer

Interlingual transfer is the second most common source of student error,

with a total error rate of 188 or (12.53%). Interlingual transfer occurs

when students’ first language influences their use of the target language.
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When foreign learners acquire a second or foreign language, the
interference of their first language can cause problems in the language
acquisition process. These are some examples of interlingual transfer
errors:

a) “Insecond day,; we went to garden tea”. It should be “In the second
day, we went to the tea garden”. Interlingual transfer is to blame
for the student's blunder, as the Indonesian language has a different
noun constructian-than English: It'can be noticed in-his or her word
order, which follows the Indonesian language's word order rules.

b) “Me and friends went ito the mall ska” the correct sentence is “My
friends and I went to Mall SKA”. Because the possessive of a word
in Indonesian differs from that in English, the learner was
influenced by the interlingual transfer and the student does not
understand grammatical rules.

c) “It a precious moement and memorable”. It should be “It was a
precious and memorable moment”. The student was not used to
writing a professional article and had the wrong word order.
Because the rules for utilizing article and to be in Indonesian are
not available, the student misused the article and did not use to be
in the sentence. Furthermore, he or she had the wrong word order,
with the adjective term coming after.the noun in Indonesian but
coming before.the noun in _English. 1t shows that the learner was
still influenced by“his or her mother tongue language, which is

referred to as interlingual transfer.

3) Intralingual Transfer
Intralingual transfer has an error rate of 86 or (5.73 %). Intralingual
transfer occurs when students learn a rule in a target language that they

have not yet mastered and apply it to a new rule. As a result of
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4)

generalizing one rule to others, the students exhibited erroneous sentence

construction. Intralingual transfer can be shown in the following examples:

a) “And our excited”. That the correct word is “And we were excited”.
Because the_student mispronounced the object pronoun "our,” he or
she used it as a subject pronoun: In addition, the pupil was not
previously mentioned in the sentence.

h) “She was wash the dishes” That the correct word is ““ She washed the
dishes”. The student” used the™past’ tense verb “was” incorrectly.
Because the student generalized that the word “‘she” must be followed
by “was”, it was generated by intralingual transfer.

c) “Atthe day, I and my family went to the Bandung”. That the correct
word is “At the day, | and my family went to Bandung”. Because the
student overgeneralized the use of the article the, he or she extended it
to proper nouns that do not require the use of the word the.

Context.of Learning

The context of learning is the cause of the least inaccuracy, with a 25 or

1,66% error rate. The-teacher, textbook material, or the'student themselves

can all'influence the learning'context. \When a teacher explains a pattern in

the classroom, he or she may give an incorrectly contextualized
explanation based on the textbook, or the textbook itself may give a hardly

comprehensible explanation for the students, and the students may have a

misperception of the teacher's explanation based on the materials provided,

leading them to make an error. These are some instances of learning
context:

a) “In the next week, we went to my uncle house is a big house”. That the
correct word is “Next week, we went to my uncle house and that is a
big house”. The student did not use the relative clause to connect the
words in the phrase, which could be due to the teacher's explanation
not being thorough enough, causing the student to write an unsuitable
statement. The student also used the wrong word "in the next week,"

which could be due to the student's perception of the word “in the”.
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b) “We went to dufan, ancol, taman mini, and many place anymore”.
That the correct word is “We went to Dufan, Ancol, Taman Mini, and
so many places”. The student did not utilize the plural noun, which

could be because the student was only familiar with the singular noun

earning process dent did not use the
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does not fit the context of the statement. Last but not least, there are 74, or
4,93%, errors in spelling. Interlingual transfer is the most common cause of
verb tense errors. In Indonesian, there is no way to change a verb's tense from
present to past or future. It's significantly different from English, where each
verb has a unique pattern that describes the tense. Furthermore, the past tense
verb is separated into regular and irregular forms, which might be perplexing

for newcomers.
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Furthermore, the three lowest students' grammatical faults in recount text
writing include singular-plural errors (25 or 1,66%), unfinished sentences (38

or 2,53%), and article errors (46 or 3,06%). Singular-plural error is the error

with the lowest frequency. It happened because the pupils' native language

eped when pupils

or verbs. The

that was unable to be unde e reader due to faulty patterns or
inappropriate terms in the sentence, resulting in the sentence having no sense.
This type of error is interlingual transfer, which occurs when students attempt
to convert their first language into the target language word for word, or
communication strategy, which occurs when students attempt to write their
idea based on their version but make an error.
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CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion

The rescarcher has conducted the research entitled “AN ANALYSIS OF
ERROR .IN" WRITING RECOUNT TEXT BY TENTH GRADE
STUDENTS IN SMA NEGERI 4 PEKANBARU”. The writer chose ten
grade-students as the:subject of the-research, there were.15 students. So
many students still made mistake and error in Writing recount text even if
they have learnt the material. The most common types of errors made by
students are capitalization with the number of errors is 108 or 7,2%, verb
tense with the number of errors is 102 or 6,8%, and spelling with the
number of errors is 74 or 4,93%.

The sources of errors identified in this study are communication of study
with the.number is 206.0r.13,73%.source of error, interlingual transfer
with the number is 188 or 12,53% source of error, intralingual transfer

with the number is 86.0r 5,73% source of error.

B. Suggestion
Following the completion of the investigation, the writer would like to
provide some recommendations based on the findings. Hopefully, it would
be simple to implement in teaching learning activities and reduce errors.

1. In order to make the students happy and relaxed, the teacher should have
brainstorming as a warm-up before she begins teaching learning in the
classroom. It can also assist students in shifting their attention from the
previous class-subject to the material at hand.

2. The teacher should devise an enticing teaching writing strategy that will
draw the students' attention to the English writing assignment.

3. There are several guidelines and text kinds to follow when writing. As a
result, the teacher should simplify the explanation without sacrificing the

content of the topic.
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4. The teacher should provide feedback on the students' writing and keep
track of their progress.

5. Writing is a skill that requires practice and a method. As a result, students

should begin practicing writing with the simplest tasks, such as writing a

es in the form of a
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