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ABSTRACT
Ridha Mulyati, 2022. An Analysis on Students' Listening Comprehension
Problems at The Year Eleventh of SMAN 1 Tualang
Listening comprehension is the learning process will really help students to
understand the topic or lesson being studied. The purpose of this research to find out

what the researcher

1 Tualang. ) ’ e adap ‘gj' Hamouda (2013 )

in the clas

at the ye problems in listening
comprehens 2d, the speed of the
sounds, and
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CHAPTER |

INTRODUCTION

1.1. Background of the Problem

use verbal and listening

activities, a ommunication
begins with astered before
mastering t
gally help students

to understand the o ng the four skills, the

The students really need to pay attention to listening comprehension, especially in
the school, because there is a listening section in their final examination school.
Having good listening skills could help the student do their examination.
However, the listening section is still a difficult task for the majority of the
students. They also have difficulty with listening comprehension, as a result of

which they are unable to do well in the listening section.



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

According to the resulting study by Hamouda (2013), major listening

comprehension problems are pronunciation, accent, speed of speech, insufficient

vocabulary, different accents of speakers, lack of concentration, anxiety, and bad

quality of the re hermore, An 9) also stated in their

study : ‘ ‘h \“‘ .@a ‘
classroo ' > '-" imitec g

Based on the previous explanation, the researcher is interested in finding
students’ problems in the listening section on the classroom. Therefore, the
researcher is curious and try to analyse with a research entitled “An Analysis on
Students’ Listening Comprehension Problems at The Year Eleventh of SMA

N 1 Tualang”.
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1.2 Setting of the Problem

Based on the background of the problem described above, the researcher

wants to know students’ problems in listening comprehension. The students’ have

the resea

comprehens

, this research

based on seven

research can be described as the following
1. What are the students’ problems faced on listening comprehension?

1.5 Objective of the Research
The research objective is to find out the answer to the problem above. The

purposes of conducting this research :



N ueeyeisndidg
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1. To find out the kinds of listening comprehension problems faced by

students’ of the year eleventh of SMA N 1 Tualang

1.6 Significant of the Research

C.

The researcher hopes this study can inspire other researchers to
conduct further research on student problem on listening comprehension.

1.7 Definition of the Key Terms

1. Analysis
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Analysis is a detailed examination of anything complex to understand its

nature or determine its essential features: a thorough study.

(http://www.merriam-webster.com/dictionary/analysis)

unication

and in the ed : i i is an ability
that enables‘people to understz : anguage by constructing
it from the
3. Listening
Listeni
spoken mes
listener gives feedba S e S .ﬂ’ 2019)

4. Listenin

listening problems related to tasks and activities, listeners problems related to the

listeners, and lectures methodology.


http://www.merriam-webster.com/dictionary/analysis
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CHAPTER II

REVIEW OF RELATED LITERATURE

2.1 Relevance Theori

ical units, and
interpret the n - civin at the spe: 3yS, M g and showing
meaning, ne er, and creating
meaning via in the listening

process.

communication. Listening as Howa akin in Hien (2015) defined the ability
to identify and understand what others are saying. Purdy (1997) defines listening
as the act of receiving, understanding, and responding to spoken and/or nonverbal
messages. In conclusion, Listening is a ability to recognize and understand what

other people are talking about.
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2.1.2 Definition of Listening Comprehension
According to Buck (1978) Listening comprehension is a process, a very

complex process, and if they want to measure it, we must first understand how

that process wor to understand what
people e skill in the
oral mode (Ism , the aim of
listening ¢ ' ension | ive conve at the normal

rate in a s he meaning of a

speaker's a abulary.

Ac . : Stening ehe regarded as a
complex, i in a dynamic
construction @ of vocabulary,
grammatical

and even nonling i elp listeners interpret

2.1.3 Types of Listening

According to Kline (1996), there are five types of listening: Informative
listening, relationship listening, appreciative listening, critical listening, and
discriminative listening.

1. Informative listening
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Informative listening refers to a situation in which the primary goal of the
listener is to comprehend the message. Listeners succeed when the meaning they

attribute to messages is as close to the sender's intent as possible. Listening to

comprehe

determines
reports, and
need.

2. Relatio

friends or colleagues and allowing them to "get things off their chest". Although
interpersonal listening involves information gathering, the focus is on
comprehending the other person. Attending, supporting, and empathizing are three
activities that are essential for effective relationship listening.

3. Appreciative listening
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Listening to music for pleasure, speakers because like their style, and
selections in theater, television, radio, or film are all examples of appreciative

listening. Appreciative listening is defined by the listener's response rather than

omeone else. Hard

Appreciative
listening's' effectiveness i : ee Ors: presentation,

perception

4. Critica

years ago. They are: ethos (speaker credibility), logos (logical reasoning), and
pathos (psychological appeals).
5. Discriminative listening

Discriminative listening is the final type of listening. The informed listener
can identify even minor differences in meaning by being sensitive to variations in

the speaker's rate, volume, force, pitch, and emphasis. Relationship listening can
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be improved by recognizing the impact of specific responses, such as " uh huh," or
" | see " Appreciative listening is enhanced by detecting variations between

sounds created by different orchestral instruments or parts sung by an a cappella

and non

hearing, un

1. Hearin

This stage will help us comprehend the image from what we have seen
and heard. We must examine the significance of the stimuli that have been
perceived. Symbolic stimuli include not only words but also sound, such as
applause, and sight. The listener must comprehend the desired meaning and set
expected by the speakers in order for interpersonal communication to be

successful.

10
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3. Remembering

Because someone has not only received and comprehended a message,

but also conveyed and saved it in their mind-brain store, remembering is an

were accompanied by the four factors mentioned following.: the messages, the
speaker, the listener and the physical setting.
1. The messages

Listening comprehension problems may be caused by the message or
listening material. Unfamiliar vocabulary, a complex grammatical structure, and

the length of the spoken text all contribute to this. moreover, street gossip,

11
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proverbs, and any unexpected situations for the student may be included in the
listening material.

2. The speaker

e normal British or

dialogues, on a sitations, and
inconsistencie Stu 1 es of listening
material ma

3. Thelis

college receive nom Qq

4. The physical settings .
Noise can distract the listener from the content of the listening sequence,

including both background noises on the recording and surrounding noises. The

visual and aural surroundings clues are missing when listening to stuff on tape or

radio. The listener's ability to interpret the speaker's meaning is hampered by his

or her inability to observe the speaker's body language and facial expressions.

12
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Poor-quality equipment might cause unclear sounds, which can make it difficult
for the listener to understand.

According to Hamouda (2013), problems related to the listening text,

oblems related to the

1) The use colloquial language and slang

2) The use of reduced forms
3) The “prosodic feature” of English language
4) To strange accents

3. The Failure To Concentrate

13
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Students must be attentive during listening sessions because they must
process and understand a lot of newly introduced information in a short time.

Students who are unable to concentrate will miss some of the session material,

4.
listening

comprehension proce ple )gical process. In
psycholog at wher 1 pus he or she may
not be con ity to listen is
greatly red

Another barrie . ‘__'_ 5 b N dissatisfaction.
Boredom satisfactio : on is given to
listening. Th f interest in the
topic, a lack rovide significant
material in a sti thatdnduces drowsiness.

with clichés and collocations to anticipate a missing word or phrase. Foreign
language students frequently spend more time reading than listening, thus they are
not exposed to a variety of listening materials.

6. The Speaker

14
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Problems of listening comprehension related to speaking can be seen in

Natural speech, pronunciation, a variety of accents, and a voice heard just on an

audio-tape cassette recorder without seeing the speaker.

e speaker,

oomfield et

7/
4fg({t on ﬂ jer’s ability to

the research is “a study on listening comprehension problems faced by second
year students of english study program fkip — ur”. The study aims to identifying
the students’ response to the importance of studying listening comprehension, and
finding out problems faced by second year students of English Study Program -
FKIP UR in listening comprehension. This study was a descriptive research. The

instrument of this research was a set of questionnaire. The result of the study

15



revealed that there are some indicator student problems in listening
comprehension they are: low equipment quality, lack of attention, unclear
pronounciation, speed rate, new words and topics, and psychological issues.

The second previous study was done-by Darti & Asmawati, 2017 from
Universitas Islam Negeri Alauddin Makassar. The title of the research is
“analyzing students’ difficulties: toward ‘listening comprehension”. This study
aims to find out the problems encountered the students from three factors;
Listening material, listeners™ factor, and physical setting. The descriptive method
was used to analyze and find the solutions to the problems. The research was
conducted in State Islamic University of Alauddin Makassar. The population of
this study was second semester students of English- Education Department of
Tarbiyah and Teaching Faculty Academic year 2016/2017. Data were gathered by
questionnaire and interview, while observation iduring listening was used to
confirm students’® answer. The result of the study showed that the major of
problems encountered by students english education are accent, pronounciation,
speed of speech, insufficient vocabulary, different accent of the peakers, lack of
concertration, and bad quality of recording.

The third previous study was done by Maresta, 2018 from English
Education Study Program Language and Arts Education Department. The tittle of
the research is “an investigation of listening comprehension problems encountered
by the 4 the semester of English students at sriwijaya university”. This study aims
to find out the perception of the 4™ semester of English student at Sriwijaya

University on listening skill, and kinds of listening comprehension problems

16



encountered by the 4™ semester of English students at Sriwijaya University. The
samples of this study were from English student at Sriwijaya University who were

in academic year 2016. To collect the data descriptive research design was used.

The data collectec guestionnaire..an ew. The result of the

“'“\“‘ ..w‘ it listening
“%mmm%g .

“ , inability to
' h to fast to

&
nu
o
&
I
g

‘? gh school at the

iy disay yejepe il udwnyo(]
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failure to concentrate, psychological characteristics, the listener, the speaker,
physical settings. The researcher analysis students’ listening comprehension

problems at the year eleventh of SMAN 1 Tualang used questionnaire.

17
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The Listening Material

Listening

Linguistic features

18



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

CHAPTER 111

RESEARCH METHODOLOGY

3.1 Research Design

topic or i » vith listening
comprehen s at SMA ‘9 1 Tualang, the
researcher ' pmprehension. The
researcher
(2012), A

statistical analy i data through a

3.2 Location and Time of the Research

The researcher take place in SMA N 1 Tualang, which is located on Jalan
Sultan Allamuddinsyah Km.7 in Perawang Barat. The research began in May

2022 until July 2022.

19
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3.3 Population and sample of the research

3.3.1 The Population

Population is a group of persons with the same characteristics (Creswell

e target population

more. In this research, the rese use a simple random sampling
technique. A simple random sample is one in which each case population has a
similar chance of being included in the sample. In this study, the researcher chose

30 students at random as a sample.

20
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3.4 Instrument of the Research
In this research, the researcher used questionnaire to collect the data. The

questionnaire was adapted from Hamouda (2013) about students’ listening

tool for

questionna

AR

WNEND

exercise. T

purposes to

No ’
A
W 7
o
, )
features
Students’
3 ) 3
concentration
A Students’  problems )
psychological characteristics ’
Students’ problems based on the
5 : 15, 16, 17, 18 4
listener
Students’ problems based on the
6 19, 20, 21, 22 4
speaker
Students’ problems based on physical
7 _ 23,24,25 3
settings
Total 25

21
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To classify the students’ problems on listening comprehension was use

questionnaire. The researcher divided it into 7 Indicators.

Table 3. 3 Students’ Respond

e: Likert Scale)
of continuum:

Always, O

problems o ¢ : e Scale of student’
responds.
3.5 Data Colle

The resea tudents' response to
students’ problems te , i he researcher used a
questionnaire adapted from st, The researcher will ask for the

agreement of the students’. Second, the researcher explains what they have to do
on their questionnaire that the researcher gave to the students. Third, the
researcher made a schedule with the students to conduct the questionnaire. In this
research, the research will provide a questionnaire in the classroom. Fourth, after

collecting the data, the researcher analyzed it.

22
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3.6 Data Analysis Technique
There are several steps that the researcher conducted in this research. First,

the researcher addresses the problems the students faced in listening

comprehension. “‘ data
um‘ ‘m
<>

to categorize the

1d out each

F = Freque

N = Total n

No.

SR

Always

(source: Sugioyono, 2012)

23
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CHAPTER IV
RESEARCH FINDINGS
4.1 Data Presentation

In this chapter, the researcher presents the result of the questionnaire. The

assroom.
er completed the
the Students'

A N 1 Tualang

Last, the researcher calcu statement's data into percentages and
then got the overall percentage of the students’ responses to the students' listening
comprehension problems at the year eleventh of SMA N 1 Tualang. The following
is the formula of the Likert scale:

T XxPn

Information:

T: The total number of respondents who voted

24



Pn: Likert scale score numbers selection

Total score = the sum of the result of each TxPn

Maximum score = number of respondents x highest Likert scale

Minimum.score = number.of respondents X lowest Likert scale

Indeks (%) = —atakscore 100

Maximum Score

4.2 Data Analysis

The researcher calculated the data results'. In this research, the researcher

calculated students' problems in listening comprehension using quantitative data.

The researcher used a questionnaire adapted by Hamouda (2013) to collect the

data on the students' problems. This questionnaire received responses from 30

students'. The result of the research can be described as follows:

Table 4. 1 Frequency Students' problems in listening comprehension

No Statements Never | Rarely | Sometimes | Often | Always
1 |1 find difficult to understand 0% 3,33% 50% 33,33% | 13,33%
listening text in which there are too 0) (1) (15) (10) 4)
many unfamiliar words including

jargon and idioms.

2 || find it difficult to Interpret the 0% 20% 46,67% | 26,67% | 6,67%
meaning of a long spoken text. 0) (6) (14) (8) @)

3 |1 find difficult to understand| 3,33% | 13,33% 40% 33,33% | 6,67%
reduced forms. 1) 4) (12) (10) | ()

4 | | find the pronunciation familiar but | 6,67% | 20% 23,33% | 46,67% | 3,33%
cannot recognize the words. (2) (6) (7) (14) | (D)

5 |1 do not often pay attention to | 16,67% | 40% 20% 20% 3,33%
intonation of the speaker. ) (12) (6) ©® [ @

6 |1 find it difficult to recognize the | 10% |23,33% | 23,33% | 36,67% | 6,67%
signals which indicate that the | (3) (7) (7) 11) (@)
speaker is moving from one point
to another.

7 | When encountering an unknown | 13,33% | 10% 13,33% 50% | 13,33%

25




word, | stop listening and think 4) 3) 4) (15 | 4)
about the meaning of the word.

8 |1 find it difficult to infer the | 3,33% | 23,33% 6,67% 60% 6,67%
meaning of unknown word while | (1) (7 (2) (18) | (2
listening.

9 | I find it difficult torfollow the | 3,33% |{23,33% 43,3% 23,33% | 6,67%
sequence of the spoken text when | (1) (7) (13) " 1@
the sentences are too long and
complex.

10 | I lose focus of the talk'when' | ‘have™| ~10%;z | 33,33% | .16,67% | 36,67% | 3,33%
got ‘an- expected ‘answer in my| (3) (10) (5) (11) 1)
mind.

11 | I lose .my concentration when || 10% | 13,33% |..-33,33% | 43,33% 0%
think about meaning of new words. 3) 4) (10) (13) ©)

12 |1 lose my concentration of the | 13,33% | 10% 36,67% | 33,33% | 6,67%
recording is in a poor quality. 4) 3) (11) (10) (2)

13 | I find it difficult to understand the | 10% |36,67% | 13,33% | 33,33% | 6,67%
spoken text which is not of interest | (3) (11) 4 (10) (2)
to me.

14 |If | dont arrive at a total | 10% 20% 16,67% | 23,33% | 30%
comprehension of an oral text, 1| (3) (6) ®) (7) ©)
feel disappointed.

15 | | find it difficult to get a general| 6,67% | 13,33% | 36,67% | 36,67% | 6,67%
understanding of the spoken text | (2) (4) (11) (11) (2)
from the first listening.

16 | At the time of listening | found it | 3,33% 20% 50% 23,33% | 3,33%
difficult to predict what would | (%) (6) (15) (7) 1)
come next.

17 |1 find it difficult to quickly| 6,67% |23,33% | 26,67% | 36,67% | 6,67%
remember words | know because of | (2) (7) (8) (11) (2)
the way they are pronounced.

18 || find difficult when listening to | 3,33% | 13,33% 20% 56,67% | 6,67%
English without transcripts. 1) 4) (6) (17) (2)

19 | I find it difficult to understand the | 6,67% | 16,67% 20% 46,67% | 10%
natural speech which is full of | (2) ®) (6) (14) ©)
hesitation and pauses.

20 | I find it difficult to understand the 0% 6,67% 6,67% 76,67% | 10%
meaning of the words which are not | (0) (2) (2) (23) 3)

pronounced clearly
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21 | | find it difficult to understand well | 3,33% | 13,33% 10% 53,33% 10%
when speakers speak with a variety | (3) 4) 3) (16) 3)
accents.

22 | | find it difficult to understand well | 6,67% | 6,67% 13,33% 40% 33,33%

2) 2 4) (12) (10)

23 09 10% 36,67% | 33,33%

(12) (10)
24 46,67% | 26,67%
(14) (8)
25 63,33% | 20%
(19) (6)
know whether

unfamiliar the students'

listening ¢ responded that

unfamiliar S, 33,33% often,

® Always

Often
= Sometimes

Often ™ Rarely

34% = Never

Figure 2 Statement 1
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Statement number two was asked about problems with the length of a
spoken text. One of the leading causes of students' difficulty understanding most

of the talk was the length of the listening text. Figure 3 reveals that the majority of

rarely, 40% sometimes, 33,33% often, 6,67% always) interfered with their

listening comprehension while 3,33% never it that situation.
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Never  Always
Rarely 3% %

14%

® Always

e pronunciation
but cannot gnize the . Figure 5 reveals : dents responded that

(20% rarely, 23,33% 67% ays) interfered with

35% ® Sometimes
= Rarely

= Never

Sometimes
41%

Figure 5 Statement 4
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Statement number five was asked about problems with the intonation of

the speaker. Figure 6 reveals that most students responded that intonation of the

speaker (40% rarely, 20% sometimes, 20% often, 3,33% always) interfered with

30



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

Never Always
10% 7%

® Always

Stateme ber se vas as h using unknown
words. Fig n words (10%
rarely, 13, ered with their

listening co

\ L B
g

= Sometimes
= Rarely

= Never

Often
50%

Figure 8 Statement 7

Statement number eight was asked about problems of an inferential

process. Figure 9 reveals that most students responded that inferring the meaning

31



nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

of an unknown word (23,33% rarely, 6,67% sometimes, 60% often, 6,67%

always) interfered with their listening comprehension 3,33% never in that

situation.

%,

W,

r

&

v
o
&
“

situation.
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Never  Always
3% 7%

>

<
r
&
' 3

AERAN

looking fo
responded (

stated that o

AtY:e

focus of the ta

® Always

" Often

= Sometimes
= Rarely

= Never

Sometimes
17%

Figure 11 Statement 10
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Statement number eleven was asked about problems with hearing new
words. Figure 12 reveals that the majority of the students (13,33% rarely, 33,33%

sometimes, 43,33% often) lose their concentration when they hear new words, and

responded (10% rarely, 36,67% SO 33,33% often, 6,67% always) while

13,33% never in that situation.
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Sometimes
13%

Figure 14 Statement 13

= Sometimes
= Rarely

= Never
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Statement fourteen was asked about the students' inability to understand a
listening text. Figure 15 reveals that the majority of the students responded (20%

rarely, 16,67% sometimes, 23,33% often, and 30% always) and stated that they

d, while 10% never in

e Wty

the students responded (16,66% rarely, 43,33% sometimes, 30% often, 5%
always) stated that they found it difficult to predict what would come next and to
get a general idea from the first listening, respectively meanwhile 5% never in that

situation.
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Never  Always
5% 5%

Rarely
17%

Often ™ Always

Y,

inability to | e the : Were pronounced.
Figure 17 reve Nts 3,33% rarely, 26,67%

sometimes, ten, '6,67% a s) and ‘state was difficult to

® Always
» Often
Often 2
369 = Sometimes
= Rarely

= Never

Sometimes
27%

Figure 17 Statement 17
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Statement number eighteen was asked about problems with the lack of a
transcript. Figure 18 reveals that most students responded (13,33% rarely, 20%

sometimes, 56,67% often, 6,67% always) that it is challenging to listen to English

meanwhile 6,67% never in that situation.
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with unclear

pronunciati ents responded

(6,67% rare and stated that

unclear pron

listening secti

® Always

" Often

= Sometimes
= Rarely

= Never

Often
76%

Figure 20 Statement 20
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Statement number twenty-one was asked about problems with a variety of
accents. Figure 21 reveals that the majority of the students responded (13,33%

rarely, 10% sometimes, 53,33% often, 3,33% always) and stated that it was

difficult when the speaker speaks at a rapid speed 6,67 never in that situation.
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Statement numbers twenty-four and twenty-five were asked about

problems concerning poor quality tapes or disks. Figure 23 reveals that the

majority of students responded (11,67% rarely, 5% sometimes, 55% often,

listening comprehension data using the Likert scale. The result of the research can

be described as follow :

Table 4. 2 The Score of The Statements

No Items Likert Scale Sample Total | Score Max
1. Always 5 30 150

2. Often 4 30 120

3. Sometimes 3 30 90 150

4. Rarely 2 30 60
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| 5. | Never | 1 | 30 | 30 |

Based on the table presenting students' problems in answering the
questionnaire, it can be seen that students' problems in listening comprehension at

year eleventh of SM£ Tualang have the highest'score of 150, and the lowest

meaning of a long spoken.

2. Students' problems based on linguistic features

Table 4. 4 Percentage Students' problems based on linguistic features

No. Items Total Score Percentage Categorized
3 95 63,33% Often
4 96 64% Often
5 76 50,67% Sometimes
6 92 61,33% Often
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7 102 68% Often

8 103 68,67% Often

9 92 61,33% Often

Often

68,67% w

word.

3. Students'

rating interval, 60,67% is often. In conclusion, the researcher asked the students’
problem term in lack concentration with 3 statements from 30 students with index
60,67% means often. the students’ pertaining to lose focus when expected the
answer in their mind with percentage 58%, and lose the concentration when they
think about the new meaning of the word also the recording in poor quality with

percentage 62%.
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4. Students' problems based on psychological characteristics

Table 4. 6 Percentage Students’ problems based on psychological
characteristics

No. Items

to rating i
students’ prob on psychol sharac tatements from 30
students’ w
68,67% the vill feel.disappointed.if.they are not really get into the oral

text.

e listener

No. Items Categorized
15 Often
16 Often
17 94 62,67% Often
18 105 70% Often
Overall Percentage 64,51% Often

From the table shows that the percentage of index is 64,51%. According to
the rating interval, 64,51% is often. in conclusion, the researcher asked the

students’ problems term on the listener with 4 statements from 30 students’ with
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index 64,51% means often. from the table, in shows that the highest percentage is

70% with statements that students find difficult when do the listening section

without transcripts.

understand when the speaker speak too fast.
7. Students' Problems based on Physical Settings

Table 4. 9 Percentage Students' Problems based on Physical Settings

No. Items Total Score Percentage Categorized
23 112 74,67% Often
24 111 74% Often
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25

117

78%

Often

Overall Percentage

75,57%

Often

The noises in the classroom, the students claim that they cannot be

listening material. The graphic above shows that the percentage of the index is

67,65%. According to the rating interval, 67,65% is often. Fourth, most students'

problems in listening comprehension are based on the listener. The graphic above

shows that the percentage of the index is 64,51%. According to the rating interval,

64,51% is often. Fifth, most students' problems in listening comprehension are

based on psychological characteristics. The graphic above shows that the
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percentage is 63,35%. According to the rating interval, 63,35% is often. Sixth,
most of the students' problems in listening comprehension are linguistic features.

The graphic above shows that the percentage is 62,47%. According to the rating

interval, 62,47% )roblems in listening

“!!““ .@a‘ vs that the

% - ot

—
st

o
&
n .-_)2;
& "y
S
e(\
\_'\‘}.
Figure 25 Perc g Comprehension

48



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

CHAPTER V
CONCLUSION AND SUGESTION
5.1 Conclusion

This research focused on student’s problems in listening comprehension,

Tualang . fionna 1 Ha (2013) to

analysis the s , ems I h 7 indicators.

Based on ‘the researc e Write students’ problem in
listening compre related to two
indicators with era & : : vere related to the
speaker (7 1 phys _ ings -H : '__ , ms in listening
comprehensior e e speak ! d-unclearly and the

speakers speak to fast. ) i sical settings were

Teachers must be aware of problems in listening comprehension faced by
students. So the teacher knows how to solve the problem. For example, by
teaching them appropriate strategies for listening comprehension. Then, teachers
may be able to provide a different atmosphere to students when teaching them

listening that will make them excited to listen.
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5.2.2 Suggestion for The Students
Knowing the problem The researcher hopes the students can improve their

listening comprehension. It will be easier if students know how to deal with the

analyze in sample fol st g ews with multiple

questions.
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