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ABSTRACT

Tri Aprilawati Nst. 2022. An Analysis of Students’ Anxiety In Presentation
Performance On The'kifth Semester Students English Language Education At
Universitas Islam Riau

Keywords: Anxiety, Presentation Performance

Anxiety is uneasiness feelings, apprehension or worry, frustration, self-doubt. It was
factor of obvious that affect performance and achievement of students’ and decrease their
willingness to enter learning activities. Therefore, this research is aimed to analyze what is
the dominant anxiety in presentation performance on the fifth semester students English
Language Education at Universitas Islam Riau

This research used the descriptive qualitative method. The population was the fifth-
semester students that is about 77 students in two classes. The researcher used purposive
sampling to take the samples, means the researcher took the representative sample of 15
students each class. The technique used to collect the data are questionnaire and interview
which is collecting the data through Google Form.

This study found that there are 5 kinds of students’ anxiety that found in students’
answer sheet. The anxiety ‘are;. /Generalized. Anxiety Disorder (GAD), and Obsessive
Compulsive Disorder (OCD), Panic Disorder, Social Phobia, Specific Phobia. The dominant
anxiety is social phobia with total 101 answer of agree and strongly agree from 183 answers
that researcher found. The factors that influnce students mostly feel nervous, fear and also
worries, when the Students’ asking by the teacher to talk in English in front of the
class,because they are low preparation, in consequence of lack of English grammar
comprehension and have limited vocabulary.
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CHAPTER |
INTRODUCTION

1.1 Background of the Problem

Essentially, people cannot live in isolation; in this matter language is an

plays an important
role of communication i J ra. E as se e in Indonesia and
also a comp

in this global

omfortable speaking for fear of

dents' self -confident Q ffe 5 fee
e LIS e
making mistakes in speech, the will laugh and criticiz. Therefore, one
of the problems experience by many students in presentation in class is a feeling of
anxiety.
Anxiety is a feeling of fear, worry or doubt during a presentation. And also in

the teaching and learning process, many students experience anxiety while giving
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opinions, answering questions and expressing feelings. An anxiety can be said as
apprehensions and uneasiness feeling toward uncertain outcome of a given condition,
based on Ormrod (2011). However, students ’concerns about speaking English are

very important to address. Because it can affect their speech skills. Nevertheless,

students need to 1CE akin heir pronunciation and

=
@D
o
(=2
<
©
c
=
<
<

objective

psychologi
potentially sed on the concept
of anxiety. 0st common mental

disorders e Melton (2002) in

anALNANAT

SR N
& Ns
s @
=
=
o
=
S
=
o’

Farhan (20

situations w

the manner that learners for their worries, apprehension, and even dread when faced
with a certain language”.
Anxiety can affect our feelings and behavior and can cause physical

symptoms. Mild anxiety is vague and distracting, while severe anxiety can seriously
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affect daily life. Anxious students are more likely to avoid activities that require them
to speak in a foreign language for fear of making mistakes and taking risks when
speaking a foreign language such as English. Students feel anxiety can prevent them

from speaking at pre-class presentations. Therefore, many students worry that this

in present ‘ t esp 1 ance. Therefore, the
researcher A re :: i ‘AN ANA OF STUDENTS’
ANXIETY l
SEMESTER S ' ‘ DUCATION AT

UNIVERSI

With some indicators as well: Social Phobia, Specific Phobia, Agoraphobia, Panic
Disorder, Generalized Anxiety Disorder (GAD), Obsessive-Compulsive Disorder

(OCD).
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1.3 Research Question

Related to the background of this study, the problem to be examined in the
present study was formulated as follows:

1. What are the types of students’ anxiety in presentation performance of the fifth

. Theoretically

This study is expected to give valuable information to further researchers in
improving an understanding of language problem that is anxiety of student in
speaking.

2. Practically
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. Analysis: A

Students: This study expected to students perform better in speaking English for
presentation performance by minimizing their anxiety and expect to support students’
motivation to study. Moreover, by knowing the existence of language anxiety in
presentation performa

hich is experienced b dents. It can help students to

n determining
English used to improve
English tea

Definition

trends, com - ati 1d iss at analysis is a technic

to solve a pr

. Anxiety: “Anx e psyct g (Roger, 2001. Cited

classroom situation (Jane King, 200 an be call that presentations performance

means delivery the people about information that easy to understand.
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CHAPTER 11

REVIEW OF RELATED LITERATURE

2.1 Relevance Theories

anxiety. According
podily reactions such
eating, anxiety is

one. In the case of

Zhiping and Shamala Paramasivan (2013) mention that anxiety as an obvious factor
that can hinder students’ performance and achievement and decrease their willingness
to participate in learning activities. Meaning that the more students felling anxiety the

more less their contribution in learning especially in speaking.
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Among the main obstacles that students have to go through to learn to speak
is anxiety. Anxiety is a feeling of worry, frustration, doubt, fear or worry. Although
extensive research has focused on the concept of anxiety, it cannot be defined by

purely objective or concrete means (Rachman, 2004, in Larson, 2007). This means

2001) say
second/fore
and even

physiologi

rapid brea

confusion a

general, anxiety arises from the human body in response to a particular situation.
Anxiety can usually be identified as feeling threatened, fearful, tense or anxious.

There are several definitions of anxiety that researchers have found.
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According to Carlson cite in Isnaini (2018), anxiety is “a sense of
apprehension or doom that is accompanied by certain physiological reactions, such as
accelerated heart rate, sweaty palms, and tightness in the stomach”.

Furthermore, anxiety arises as a response particular situation. Paser (2009)

While ar g ally different. Halgin
(2009) de S fere '}. e : nxiety is more future
oriented, a appre : : ':—‘ Sibility of something

terrible might he e fear is ¢ al alarn gerous situation.

that may happen in the future.

2.1.3 Types of Anxiety Disorder

Several types of anxiety disorder have been described below, adapted from

Weems and Silverman (2013), they are:
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a) Social Phobia

Social phobia or “social anxiety disorder” includes fear of social situations,
including situations that involve exploration or interacting with strangers. In social

crisis situations, general phobias represent specific trends, in terms of education,

anxiety preve

distractions

Specific Ph

is often accompanied by anxiety or other emotional disturbances. Disorders related to
personal phobia often occur with limited social or occupational activities.

¢) Panic Disorder and Agoraphobia

Recurrent "panic attacks" represent the most common form of disaster.
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d)

Typically, seizures are manifested with an early onset - within minutes - and a short
duration - usually as early as 10 to 15 minutes. The presence of life -threatening
symptoms in some patients with BPI (Bipolar type 1) disease is associated with

higher levels of anxiety, greater control over control, and symptomatic (6 -month)

sudden attacks S ‘ our independent or
psychiatric S : artbeat, sweating,
tremors or

nausea, nause abdc Al pair 7Zi . hea headache, or

Generalized anxiety disorder (GAD) is a syndrome of persistent anxiety and
worry about many events or thoughts that patients generally acknowledge as
excessive and inappropriate. Most people with GAD also have mood disorders and

other anxiety. About 1% -5% of the general population reports having GAD. Many of

10
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them also have other disorders, and those with GAD report relatively high levels of
disability. Long -term follow -up studies suggest that GAD is a condition that
worsens the prognosis for any other condition, and people who only have GAD are

more likely to experience further conditions. People with symptoms of generalized

stress can have a negative impact on language learning, it is also believed that stress

can stimulate language learning. Harmfuland help concerns such as irritability and
depression. Mild anxiety is seen as an incentive to improve performance. Depression,

on the other hand, hinders student achievement. It means that, it is important to know

11
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is how to control the anxiety of ourselves.
2.1.4 Anxiety as a Normal Emotion

Anxiety is a common feeling that everyone experiences at certain times.

Everyone feels nervous from time to time. It is a normal feeling. Many people feel

of danger. ding nibley, e ﬂf reaction, anxiety
fluctuates
decreasing whe ' L i anxiety reactions is to

prepare the

influences themselves. Anxiety disorder is a natural human response that involves
the mind and body. Performs important basic survival functions: Anxiety is an alarm
system that is activated when a person becomes aware of a danger or threat.

Everyone experiences anxiety from time to time. Anxiety can be described as a

12
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feeling of worry, nervousness, worry, fear or apprehension about what will or may
not happen. While fear is an emotion we feel in the presence of a threat, anxiety is a

feeling of danger, problem, or anticipated threat.

Anxiety because of the feeling of making a mistake in doing something that is

which language learners may learn more efficiently. The role of teachers in the
language classroom, suggested by one of the freshmen, ought to be one who all
aviates students’ anxiety and provides them with supportive and non-threatening

teaching methods. Language must be acquired naturally just as a child who picks up

13
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her/his first language. The Affective Filter Hypothesis to stress the importance of
building a classroom environment that is less threatening to anxious students. It is
particularly important to reduce anxiety for learners with low proficiency and

confidence. Encouragement and non-threatening instruction are good ways to ease

motivation

they feel a and stre : at follows a faulty
learning s
machines u el re d stressed : osure and thinking
of certain c

xious students show

e. Fidgeting.

f. Headache.
g. Experiencing tight muscle.

h. Feeling unexplained pain or tension in any part of the body.

14
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Moreover, according to Ansari (2015), the characteristic factor of anxious
students are:

a. Nervous.

b. Worried.

the students do, the

= 4
=
H
y &
s
gr.

¢

b. Relaxation
Second strategy is relaxation, the aim of this strategy for reducing somatic anxiety
symptoms. Making relax the body by doing something. For example, take a deep
breath and try to calm down. Therefore, to reduce anxiety when performing in front

of the class students should be more relaxed. According to Tseng (2012), there are

15
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several ways to feel relaxed can be done as follows: First, sit comfortably and straight
in the classroom seat. Second, before or during class take long and slow breaths, hold
it for four or five seconds and release it slowly. Third, exercise can make relaxation

and turns nervous energy into positive energy through a calming release of breath.

Moreover, doing.t 0 reduce their anxiety

when spe “‘\‘\“ ...‘
C. F.’OSiti s 5 2 - ‘

anxiety, that everythi e fine. an rself gives a great

performance

finding friends who seem to have same difficulty when performing in front of the
class. And hope to help each other to reduce anxiety.
e. Resignation

The last strategy is resignation. This strategy is a strategy used by students to reduce

16
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anxiety by doing nothing, Students who use this strategy tend to run away from
problems. This is in line with his opinion By Kondo and Ying-Ling (2004) that the
strategy of resignation seems to aim at minimizing the impact of anxiety by refusing

to face problems. For example, students give up more easily or even choose to sleep

in class.

Identify w an be anticipated

before stu ich stage, where
students fee
b. Point the

People have i ey fe B elivering a presentation.

By knowing the ne celing a in.deli y esentation, students

and other relaxation techniqu can udents control fear when in public
speaking.

In brief, there are several strategies that students can use to reduce anxiety
when making a presentation in front of the class especially when giving a

presentation in English.. First, maximum preparation will certainly produce good

17
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performance too. Second, with relax strategy students usually make habits that make
the body feel relaxed. Third strategy positive thinking, with this strategy students
think positive that they can speak English. The fourth strategy is to find peers, with

this strategy students can think that they are not the only ones who have difficulty in

learning a foreign U3 on, students prefer to be

‘ &%“‘ .9 a ding to Stewart

achieveme ent ¢ g If s *language §'higher, they may not
perform wel 2 class speaking in English
or making a ‘ N - are ahea ey tend to forget what

is already on ars a put speaking and making

Brown (2007) states that there are three components of language anxiety that have
been identified in order to break down the construct into researchable issues:
1. Communication apprehension, arising from learners’ inability to adequately

express mature thoughts and ideas. It refers to the individual’s discomfort in talking

18
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in front of others. It can be manifested in terms of difficulty in speaking in groups
(oral communication anxiety) or in public which is in ability to express oneself fully
or to understand what another person says that can lead to frustration and

apprehension, or in listening comprehension and word production.

€xams, qu1
Students

considerable d

MOst prepare

both test and

Ma’mun (2018) argue, presentation is giving information about something, ideas,
products, works explained to the audience. Which formally conveys the knowledge
of speaking from one person to another person or group. The presentation also has

several key segments and features. The main feature of presentation performance is:

19
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a) A focus on both message and audience
b) Predictable organization and sequencing

c¢) Importance of both form and accuracy

d) Language is more like written language

Persuasive presentation intends to influence the attitudes, beliefs, values, or acts of
others. For example, a speaker might attempt to convince listeners that state
universities should not charge tuition or argue that employment is multiplied to

overcome poverty and economic problems.

20
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2.1.9 Elements o

c. Special occasion presentation
This type of presentation can be either informative or persuasive and is often a mix of
both. However, depending on the occasion, its underlying purpose is to entertain,

celebrate, commemorate, inspire, or set a social agenda. This presentation also has a

Third, it is a con ‘ : s asentation aims to say

specificall

Accor [ H ere are th ",-' e to each other, to help

the success

b. Media
Media is supporting tools that used by speaker to deliver presentations. This tool used
to make presentation more practical and also saves time. For example, media that is
often used when presentations is laptop, smartphone, infocus and many else.

c¢. Audience

21
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Audience is people who are present during the delivery of the presentation.

2.1.10 The Indicators of Anxiety

Anxiety is one of the most well -documented psychological phenomena. In

general, anxiety arises from the human body in response to a particular situation.

The indica € ilverman (2013),
they are:
1. Social
A person
being embarrass e S C ieractions humiliated,

People with this i 0 3 e sttuation dure it with great anxiety.

2. Specific Phobia

A specific phobia is excessive and persistent fear of a specific object that is generally
not harmful situation or activity. Cognitive Response: Learning still occurs but not

optimal, Physical Response: Sweating, Trembling, Blushing and Behavior Response:

22



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

Avoiding eye contact, Nervous. Feeling uncomfortable.
3. Panic Disorder

The core symptom of panic disorder is recurrent panic attacks, combination of

physical and psychological distress and an overwhelming. Panic attacks can occur

4. Agorap

Agoraphobia is ear of be 1 3 oe help might not be
available in the e - i .*_ nba . The fear is out of

r more and causes

tension. Cognitive Response: Cannot think anymore, Physical Response: Sweating,
Trembling, Nervous and Behavior Response: Screaming, Hallucination.
6. Obsessive-Compulsive Disorder (OCD)

Obsessive-Compulsive Disorder, OCD, is an anxiety disorder and is characterized by
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2.2

recurrent, and/or repetitive behaviors (compulsions) unwanted thoughts (obsessions).
Cognitive Response: Cannot concentrate on the problem, Could still solve the

Problem, Physical Response: Discomfort Muscle Tension and Behavior Response:

Feeling uncomfortable, Nervous.

ers related with
analysis e Jﬁ ng ability. The

first was 3 y Ol

&
Yogyakarta. ;Fhe S Ana : aking Anxiety in
SMPN 11 Yo 2 Academic a was qualitative in
nature. Da ollecti ..ol A interview, and
documentation earch subject wa _.‘:_'_ : e-that had 34 students.

urposive sampling

ts from 34 students of 8"

evaluation.

The second was a case study by Cucu Sutarsyah (2017) from University of
Lampung. He had done research about An Analysis of Student’s Speaking Anxiety

and its Effect on Speaking Performance. The participants of this research were the
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first year students of SMPN 2 Bandar Lampung. There were 27 students in that class.
The research design was ex post factor to seek the correlation between the variables.
Questionnaire and speaking test were used as data collection and then they were

analyzed by using Independent T-Test and Linear Regression to test the hypotheses.

Students’ Speak \J v at Eng hnology Department
of Agricultura ' i ( , \groecotechnology

Classroom, a). is study, m I of the resea riptive qualitative.

Anxiety Sca : ig Dy e : uctured interview. The

researchers chose te ' ject of this research.

Faculty to apply certain strategy in solving the students’ speaking anxiety problem in
joining English class.
In this study, the research is focused on identifying the type and factors of

students’ anxiety in presentation performance. This research is qualitative descriptive
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design. The study uses the adaptation of a questionnaire by Cope, J. et al (cited in
Mariam 2019) to obtain the data. The data is analyzed by making it into the graphic.

Finally, the factors of students’ anxiety will be found.
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2.3 Assumption

The researcher would like to state the basic assumption of this study as
follows; the types of students’ anxiety on presentation performance in speaking

process mostly are Panic Disorder.
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CHAPTER 11

RESEARCH METHODOLOGY

3.1 Research Design

3.2

itative research method.

This research

5_used the descriptive e

descriptive

the study. S at qualitat : )e-current state of a
phenomenon
“descriptif
fenomena
menggamba
menon of student

anxiety during pres : : the fifth semester

This study was took place a glish Language Education on the fourth
semester academic year 2018/2019 of FKIP UIR where located on Kaharuddin
Nasution Street No 113 Perhentian Marpoyan Pekanbaru, and it was investigate
and analyze as well the anxiety of presentation performance on fifth semester. The

study was conducted on January-July 2021.
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3.3 Population and Sample of the research

3.3.1 Population of the Research
Population is the group of interest to the researcher, the group to which

she or he would like the result of the study to be generalizable (Gay, 2012). The

going ob > S he all fifth semester
students of Eni ment 3 which consist of
four classes / e spe : 2vealed on the

following ta

Riau consisted of 2 (two) classes a al population of this research are 77
students. The total number of the fifth semester students of English Department at
Islamic University of Riau was large enough to be all taken as the sample of the
research.

3.3.2 Sample of the Research

Sampling is the process of selecting several individuals to represent a large

selected group. Creswell (2012) stated, in purposeful sampling, individuals and
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3.4

site to learn or understand the central phenomenon researcher intentionally
selected. The purpose of sampling is to gain information about population that
include the total of interest of the subject.

The sample technique of this research is purposive sampling. According to

specific : 3 er of A and B

classin E | Lang Edu | is ak ‘ students.

Creswell (2012) an open-ended 0 a question allows the participant to
create the options for responding.
3.4.1 Questionaire

Questionnaires are answers or statements about factual data or information
relating to the respondent's self, which considers the facts and needs answered by

the respondent (Suroyo Anwar 2009). To measure the type of anxiety in students,

a questionnaire is a research tool consisting of a series of questions and other
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stimuli to collect information from respondents. Although they are often designed

for statistical analysis of responses, this is not always the case.

The questionnaire is support the researcher in collecting data to find out

the outcome, some types appear in students’ presentation performance, and the

Specific
Phobia

Q1. Iam afraid that my
language teacher is ready to
correct every mistake | make.

Q4. 1 can feel my heart
pounding when I'm goingto be | 1,4, 8,9, 25 5
called on in language class.

Q8. Language class moves so
quickly I worry about getting
left behind.

31



Q9. | feel more tense and
nervous in my language class
than in my other classes.

Q25. It wouldn't bother me at
all to take more foreign
language classes.

emble when | knov

‘o

wae
il

'3 NN

JA‘
188
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Generalized | Q14. | keep thi
Anxiety other students are better at 2,11, 14,
Disorder languages than I am. 16, 22
(GAD)

Q16. I worry about the
consequences of failing my
foreign language class.

Q22. | feel overwhelmed by
the number of rules you have
to learn to speak a foreign
language.
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Q3. | often feel like not going
to my language class.

Q5. The more | study for a
language test, the more
confused I get.

Q6. I don't feel pressure to
e.very well for lang

Obsessive
Compulsi

interviewee, with or without the interview guide (Bungin, 2007). In
contrast, interviewing is a technique of collecting data by interviewing selected
people as respondents. Furthermore, it is a direct face -to -face attempt to obtain

reliable and valid measurements in the form of verbal responses from one or more

respondents.
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Table 3.4 Specification of Interview of the Students

NO QUESTIONS

1 | How do you feel when studying English in the classroom?

What the thing that bothers you when studying English in the
classroom?

2. Determine the type of questionnaire.
3. The researcher share the link of questionnaire to the students using Google form.
4. The researcher explained how to fill out the questionnaire.

5. The researcher collect and analyze the data.
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b. Collecting Interview Data
1. Ask permission to the chairman.
2. Find a quiet and suitable place to conduct the interview.

3. Identify the interviewers.

most domi es and factors they rec ents. According to

Creswell (2012) ana tative data requi ading how to make

2. Transcribe Data

The researcher will collect text or words through interview and
questionnaire from participants and converting into the text data.
3. Analysis

Means that researchers read the data, mark it by hand, divide it into

parts clearly, and give the description in detail, then presented in chapter IV.
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4. Conclusion
The researcher concludes the result analysis and interpretation data. In

questionnaires, the researcher used Likert scale. The table can be presented below

Table 3.5 Likert Scale

N = the number of respondent
Based on this, the calculation result in the form of a percentages are

converted into a predicate, it can be seen in the following tables:
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Table 3.6 Perception Score Interpretation Guideline

Category

Mean Score

No

vaanu®”’

- wy =

L [

o |

AL-—'

CTECLLOLENIRS

Dokumen ini adalah Arsip Milik :
Perpustakaan Universitas Islam Riau

37



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

CHAPTER IV

RESEARCH FINDINGS

researcher er, social phobia,

generalized researcher was

found the stude ie Y de sstionnaire based on

indicator.

semester at English Language Education of Universitas Islam Riau. The
researcher codes the samples of the questionnaire as S1 until S30. The
respondents ask to rate each items on a 5-point Likert scales ranging from
strongly agree, agree, neutral, disagree and strongly disagree.

Once all study steps were completed, the researchers obtained data from

the answers to the questions. The result presents as follow:
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4.1.1 Social Phobia
Social phobia or “social anxiety disorder” involves fear of social

situations, including situations involving examination or contact with strangers.

parrassment in social

situation h as
<

Individuals wit

B

activity or

follow:

60%
50%

40%

: "’ﬂ“\“‘“\“

30%

20%

10%

I 40,50%
I 13,50%

N 5,40%
I 13,70%
s 21,60%

0%
I 13,50%

0%

Q1 Q25

ESD WD N WA ESA

According to the data above the result of students answer frequencies are
183, from 5 questions. The graphic chart showed that the first question, Q7 said
“strongly agree” with 29.7% rate. And following with “agree” and “neutral”

options with 29.7% rate. Next, the option “disagree” with 13.5%, and last
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“strongly disagree” with 0%. It can be concluded that some students are agree
with the social phobia in this question.
In the second question, Q10 the students who choose “strongly agree”

with 18.9% rate, and the highest one is “agree” option with 40.5%, then the

agree” opt
one is “ne

“strongly di

LAaNY

was more fe

13

ate in “strongly

Aaan

agree” option with 13.5%, then the “agree” option was the highest one with
40.5% rate. After that, the “neutral” option was 21.6%, and “disagree” option
18.7%, the last “strongly disagree” option with 5.4% rate. To sum up, it can be

conclude that most answered in this question the strongly agree and agree option.
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Table 4.1 Social Phobia Frequencies

SOCIAL PHOBIA FREQUENCIES

NO ITEM | Q7 [Q10|Q15/Q19|Q23 TOTAL |PRECENTAGE | LEVEL

Very Low

d
S

Moderate

High

EA AV

al phobia, in the

he total answer

Education Department at FKIP U
4.1.2 Specific Phobia

There are four main subtypes of specific phobias (animal type, habitat
type, bleeding injury type and situation type) along with the remaining phobia
categories that are clearly not included in any of these four categories. Specific
phobias often involve fear of various items, especially items grouped into specific

subcategories. The result analyze shows bellow:
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Figure 4.2 Percentages of Specific Phobia

SPECIFIC PHOBIA

X
o
3
[N
©

186, from 5 Jestion, Q1 said
“strongly ag e’ 18.9%, and
“neutral” opt h 27%, and last
Pard
“strongly dis ne students are strongly
<

ndents who choose “strongly agree”
with 18.9% rate, and the highest one is “agree” option with 40.5%, then the
answered “neutral” 27%, after that, the “disagree” option with 10.8% then the
“strongly disagree” 0 % rate. It can be conclude that, most the students was
answered agree and strongly agree in this question.

In the third question, related to the chart, Q9 showed that “strongly

agree” option with, 24.3%, “agree” option with 37.8%, and following the highest
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one is “neutral” with 37.8%, and “disagree” options with 2.7% rate, the last is
“strongly disagree” with 2.7% rate. Ultimately, it can be said that, the students
agree and also strongly agree based on the data.

In the fourth question, the Q8 option had 24.3% rate in “strongly agree”,

following with “ag ‘ ‘ eutral” option most

the pop “!‘““ .96‘ efore, then

“disagree [ ’ can be state
n &

the “strongly
agree” opti 0, then the “agre ate. After that, the
“neutral” of ¢ highest one -H . an agree” option 2.7%,
an be conclude

the last “st

that most a ing by disagree

option.
NO
em | LEVEL
sD |5 8.89% Very
Low
D |10 4 |1 |11/ 2 28 31.11% Low
N |14 |10 |14 |17 | 23 78 86.67% very
High
A |7 115147 11 54 60.00% High
SA |17 18 2] o0 18 20.00% Low
TOTAL OVERALL 186 62.00% High
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To sum up, this part some of the students anxiety, in the class or in
presentation performance. But, based on the table above it can be seen that, the

total answer 186 with average 62.00%. Furthermore, the highest one with 78

a sudden episoc ear @ : ] mic or cognitive
symptoms s
trembling, ¢
discomfort, < , ) ess or fainting,

consciousness 0 ing ’ losing control or
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Figure 4.3 Percentages of Panic Disorder

PANIC DISORDER

60,00%

I 4.8,60%

I 13,50%

disagree” with ( c 5 are agree with this
question.
with 2.7% rate, and the highest one ce” option with 43.2%, then the option
“neutral” 35.1%, after that, the “disagree” option with 16.2% then the “strongly
disagree” 2.7% rate. It can be said that, some the students attack panic disorder
and some students’ state neutral.

In the third question, related to the chart, Q18 showed that “strongly
agree” option with, 21.6%, following the highest one “agree” option with 43.2%,

and the option “neutral” with 27.0 %, and “disagree” options with 5.40% rate, the
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last is “strongly disagree” with 5.4% rate. It can be state that, the students more
agree and also strongly agree in this question based on the chart.
In the fourth question, the Q20 option had 2.7% rate in “strongly agree”,

following with the highest option, “agree” option had 43.2% rate. The “neutral”

agree” option"V ; : est one with
48.6% rate. Aft al ( 50 ] “disagree” option
18.7%, the

conclude the

71.11%
A 16 | 16 91.11% Very High
SA 2 17815 17 18.89% Very Low
TOTAL OVERALL 188 62.67% High

The conclusion of this part, most of the students experiences panic
disorder, based on the table above it can be seen that, the total answer 188 with

average 62.67%. Furthermore, the agree option showed 82 answered with 91.11%
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in very high level, and in strongly agree option 17 answered with 18.89%, it can be
said that most of students still panic in the class in presentation performance,

especially at the fifth semester in English Education Department at FKIP UIR.

4.1.4 Generalized Anxiety Disorder

70,00%

60,00%

50,00%

I 59,90%

40,00% ES =
=3 oy
™~ ~

30,00% o

20,00% X @ & X -

=] o o =1 N

X - — L =

o 9 .

10,00% ~ n
~ N

= - i

0,00%

jo
N

Q11 Q14 Q16 Q22

ESD ED N WA mSA

According to the data above the result of students answer frequencies are

187, from 5 questions. The graphic chart showed that the first question, Q2 said
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that “strongly agree” with 10.8% rate. And following with “agree” option 51.40%,
and “neutral” options was 27% rate. Next, the option “disagree” with 8.1%, and
last “strongly disagree” with 2.7%. It can be state that most students are agree in

this question that can be seen above.

%, then the

“strongly disagree : : e st rate in this

that “strongly
” opti / ¥ . ne “agree” option with
48.6%, the ion with 35.1%, and “disagree” options with 2.7% rate,

the last is “s S e , > an be said that the

the highest option.

In the fifth question, based on the graphic, Q22 showed the “strongly
agree” option with 5.4%, then the “agree” option with 29.7% rate. After that, the
highest one “neutral” option 59.9%, and “disagree” option 8.1%, the last
“strongly disagree” option with 0% rate. To sum up, it can be conclude that most

answered in this question the neutral question and following with agree option.
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Table 4.4 Generalized Anxiety Disorder (GAD) Frequencies

Generalized Anxiety Disorder (GAD) Frequencies

NO
ITEM

Q2

Q11

Q14

Q16

Q22

TOTAL

PRECENTAGE

LEVEL

4.1.5 Obsessive Compulsive Disorder

semester in English Education Department at FKIP UIR.

Very
Low

Low

High

Very
High

Very
Low

High

Obsessive-compulsive disorder can occur at any age, but is often first

seen in adolescence. Prolonged delay in diagnosis, counting, poor concentration,

more frequent touching. The researcher found the result as follow:
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Figure 4.5 Percentages of Obsessive-Compulsive Disorder

OBSESSIVE COMPULSIVE DISORDER

60,00% A §r
—
{Tp)

80%
56,80%

40,00% ¢

N
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o
=)
-

N

<)

~

o~

In the second question, Q dents who choose “strongly agree”
with 5.4% rate, and following with “agree” option 24.3%, then the “neutral”
option and “disagree” in same rate that was 29.7%. After that “strongly disagree”
option with 10.8 % rate. It can be conclude that, some the students in neutral
position and some students disagree with the obsessive compulsive disorder.

In the third question, related to the chart, Q6 showed that “strongly

agree” option with, 5.4%, “agree” option with 16.2%, and following the highest
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one is “neutral” with 43.2%, and “disagree” options with 32.4% rate, the last is
“strongly disagree” with 5.4% rate. Ultimately, it can be conclude that the
students in neutral option then disagree in this question.

In the fourth question, the Q17 option had 5.4% rate in “strongly agree”,

10.8% and

s neutral the

RN

A AN %)
83
=
o
=
>
|

o

Q
<)
¢
@]

o
-t

56.8% rate.
the last “di

answered in

NO ITEM
SD Very Low
D 21 54.44% Moderate
N 10| 11|16 74.44% High
A 619 |6 21 51 56.67% Moderate
SA 022 4 10 11.11% Very Low
TOTAL OVERALL 188 62.67% High

To sum up, this part some of the students was anxiety, in the class or in

presentation performance. But, based on the table above the total answer 188 with
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average 62.67%. Furthermore, it can be seen that, the neutral option showed 67
answered with 74.44% in high level, then following with the agree option the
second highest after neutral with 51 total answer and 56.67% in moderate level. It

can be said that, some students still anxious exactly in obsessive compulsive

disorder.

: e L4
nervous, and it % : rvous and confused
when | am speaking inmy Iz “r’m? eed that they were unsure
about attending English cla - e researcher also identified that

respondents of P3 that said:

P3: “Of course | feel happy when | study I convince myself that I love that lesson
I can and understand that lesson, but sometimes we get tired, worried, and feeling
bored, normally it's human then but happy, sure | feel happy and like when |
learn English”.

The statement above supported the result of interview before. The P3
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feel happy but still worried about English class. It can be conclude that, the
students in presentation performance still experienced the worried. Therefore, the
outcome of this study indicates that the students’ perception of the fifth semester of

English Language Education still face out the anxiety.

in the classroom?

A

= = 2
:

laugh at me whe 2ak t ) S as annoyed by

other people

From the above answers, he supports the results of previous interviews.
P4 felt scared when the teacher asked the question. It can be concluded that the
students in the performance were still experiencing fear. However, the outcome of
this study indicates that the students’ perception of the fifth semester of English

Language Education still scared to the teacher and faced anxiety.
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3. Do you have any idea why you feel so anxious in your English class?

P1: “Yes, I know, some things cause anxiety in English class. First, fear is in
pronunciation. Second, by committing errors in both writing and speaking, fear

being ridiculed by classmates. Last, the envy of friends who have a good English

acked self-
elates to the
questionnaire ak the foreign
language be anxious in English

class. The ng mistake in

The students’ answers above supported by their responses to the
questionnaire number Q24 (I get nervous when the language teacher asks
questions which I haven't prepared in advance) and also Q2 (I get nervous and
confused when | am speaking in my language class). The result found that

nervousness occurs when the students do not have preparation well.
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4. How do you think your classmates will react if you make a mistake in English

class?
P1: “At first | was scared when | tried to speak English or write a sentence in

English in front of my friends. I'm afraid they'll laugh at me. But when | make a

anxiety is feg e ev dents were afraid
of being | € q naking mistakes in
speaking E -

ald that the other

students wil - : 0 also increased

even just learning about tenses in college. But | remain enthusiastic because my
friends always encourage me and they also help me understand the material .
P5: “Maybe yes, because | have been learn English for almost fifteen years and
I'm not still that good even though I'm try to be good”.

The students’ answers above supported by their responses to the

questionnaire number Q22 (I feel overwhelmed by the number of rules I have to
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learn to speak English). In which they were agree with this question. Some

students got different material that they never learned before.

. Do teacher influence your mood in learning English?

P3: “Of course not because the teacher didn't affect my mood”.

students’ a

and also int

o
A
i
i

’
V,
s,

opinion, nervousness was gone”.
From the answers above, it can be said that the P1 still felt nervous. It
can define that the factors faced by them are nervous that relate to question Q10 (I

get nervous and confused when | am speaking in my language class).
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The question number 7 had a purpose to find out the strategies used by
anxious students to solve an anxiety the result was the sample still cannot

explained that.

. What is your strategy to reduce your speaking anxiety?

F S above, the 2 ourpose to find
out the strategies B us students to : AN, g he result is the
sample sugges ink positiv el "_" p3 a'conclude that, the

strategy to

Relate to theory of Ansari (2015), the characteristic factor of anxious students are:
Nervous, Worried, Fearful, hearth beats quickly. The most of the fifth semester
students in English Language Education, they are mostly anxious because of

worry, fear, unconfident and nervous.
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CHAPTER V
CONCLUSION AND SUGGESTION
5.1 Conclusion

After conducting a research, this study aims to determine the students'

among the five ators a 3, Spesific phobia,
panic disor : Xie \ ] ] ';_ €SS Isive disorder.

The descrip

disorder there are 187 answered with 96 result answer. Meanwhile, in obsessive-
compulsive disorder there was 188 result answer following with the highest was
neutral with 67 result answer.

Therefore, the interview result showed that the students feel more anxiety
they are feel nervous, fear and also worries, Relate to theory of Ansari (2015), the

characteristic factor of anxious students are: Nervous, Worried, Fearful, hearth
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beats quickly. They are also feeling more anxious when the lecturer is very
conscientious and does not tolerate a mistake. If the lecturer corrected the students
directly in front of the classmate, it could reduce their self-confidence, also when

they are asking by the teacher to speak English in front of the class, low

mprehension and have

buld like to give

problems. It is highly recommended that the lecturer strive to create a low stress,
friendly and supportive learning environment.
2. The Students
Based on the research finding, every student is certainly having anxiety at
a different level. For the student who experienced high anxiety levels, they

should resolve the anxiety by doing some strategies.
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The first strategy is preparation; it is about improving students’ learning
strategy during the class or outside the classroom individually or in a group.

Relating to the speaking activity, the students could practice and discuss the last

topic with the classmate. Moreover, set the planning before following the next

The researcher hopes that future researcher conduct better study about
speaking anxiety in the English Classroom, and develops the research with other
skills such as reading, writing, and listening. As well as conducting better
research, it necessary to add the solution to problems in anxiety that can make the

students gains success in learning English
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