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ABSTRACT

Pinika Damayanti, 2022. AN ANALYSIS OF STUDENT ANXIETY IN
READING DESCRIPTIVE TEXT OF THE NINTH GRADE STUDENTS AT
JUNIOR HIGH SCHOOL LPMD ROKAN HULU

Keyword.: Reading Anxiety, Grade Eight Student

Reading anxiety is_afear experienced 'by,many students, both elementary
school, junior high andhigh school students. Because according to students, anxiety
in reading foreign languages, especially English, is a difficult thing, many students do
not understand how to read English properly and-correctly. So, writer interest to
taking this title because there are still a lot of students not confident when they asked
to read something in English language. English is an International Language that is
suppose to learn for international communication. By learning English, students can
get a lot of benefits, especially in communication. The writer hope from this research
the students will be more enthusiasts in learning English and will not feel anxious
anymore.

This study employed the.descriptive. qualitative ‘research method with case
study approach. Qualitative method was chosen because this study aims at providing
an insight into the case of language anxiety at the class nine in academic year
2020/2021 at juniar high schaol Lpmd Kabun, Rokan Hulu, Riau, specifically anxiety
in learning English. The total participantswas 21 students.

According to students reading in English texts is something that makes them
feel very anxious, especially for students who are very dependent on their friends
who are smart in reading descriptive texts in English. there are even students who
state that if their classmates or friends they expect in English lessons are not present,
the students will feel very anxious, because they. are very dependent on their friends.
And According Junior High.Scheol' Lpmd Rekan Hulu, reading English texts is
confusing because students think English.is difficult, complicated, and they don't feel
concentrated when learning English, especially when asked to read descriptive texts.
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CHAPTERI I

INTRODUCTION

cited in Horwitz (2006: 125).

Reading is one of the important aspects in learning English. Each student
has different psychologycal condition, some students can reading confidently in
front of the class and there are also students who cannot reading because they are

shy or nervous. Emotion, physical stress, shy, and nervous can cause the students
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anxiety. Students may have anxiety reaction which interferes with their ability to
reading fluently in the class.

Reading anxiety is a fear experienced by many students, both elementary

The ion of anxiety i ed by Nevid, (2005:
163) "anxie tal he
arousal, unpleasar : s aling something bad will

happen™. In

vague experience accompanied by feelings of helplessness and uncertainty caused
by something that is not clear.

The writer interest in taking this title is because there are still a lot of
students that not confident when they asked to read something in English
language, especially in English, actually students can be educated. English is an

International Language that is suppose to learn for international communication.
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By learning English, students can get a lot of benefits, especially in

communication. The writer hope from this research the students will be more

enthusiasts in learning English and will not feel anxious anymore.

stability di S - '? ndertaken, be

confident, a ; ' e We etjiningsih, 2008).

they are the : J Stra igues. (Brown, 2004) In

other words, emot e-.can € : i arning. For example,

efforts.

However, in the case of foreign language learning, students' emotions tend
to be more disappointing than encouraging. One of the emotional states that make
this process difficult is anxiety. Emotional conditions such as anxiety can disturb
students in the language learning process. Feelings of tension, worry, and

nervousness will hinder students' ability to do well in foreign language classes.



According to Oxford, “Most language studies show a negative relationship
between anxiety and performance, Rebecca (2007) Anxiety harms students’
performance by way of worry, self-doubt, and reducing participation. In addition,
according to Krashen, debilitating anxiety can-raise the affective filter and form a
'mental block' that prevents a comprehensible input from being used for language
acquisition. Stephen Krashen's-TFheory-of-Second Language Acquisition, (2013),
Anxious students will have difficulties in following lessons. They may learn less
and also may not be able to demonstrate what they have learned. Even worse, they
may experience more failure, which in turn escalate their anxiety.

Meanwhile, during the writer’s teaching practice in nine grade of LPMD
Kabun Junior. Secondary School of Rokan Hulu, the writer found the signs of
reading anxiety among the students. Many of them got jittery, created avoidance
and reduced participation in-the classroom. They were afraid-and shy to practice
with the target language, in this case the target language is English, because they
were worried about making mistake. One of them thought if he made mistake, the
teacher would get angry. and his peers would ridicule him. So he preferred to be
quiet and sit passively. While some of them also believed that English was a
difficult subject. Such beliefs can affect their self-esteem and lead them to feel
worry in classroom. In the end, when they were asked to practice, they started to
stutter.

In addition, some of them were unable to produce a sound or intonation
even after reading several repetitions because they were not sure if they could

practice English. It is quite difficult for writers to do proper learning activities
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with them. In other words, anxiety can prevent students from achieving their
English learning goals. Especially for foreign is a difficult thing many students

did not like it and felt anxious when they had to be asked to read by the teacher

9.‘

Students with an

foreign language for fear of making mistakes and at the risk of reading in a
foreign language, it is important to know the because students' anxiety factors

make students overcoming their anxiety in reading especially foreign language.
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1.4 Research Questions
What the factors are causes students anxiety in reading descriptive text of the

ninth grade students at SMP LPMD Rokan Hulu?

especially on're g descriptive th grade SMP LPMD

Rokan Hul

and knowledge

gained durin : eal w ice fally in learning with

foreign language especially English Language. So for the next time they can

reading, speak in English so well.

3. For The Researcher
To help the research more understand about anxiety reading english language.

There for, another research help if the won to do further in same subject depply.
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1.7 Defenition of the Key Terms
Certain terms have animportantkey during this research. With the aim to offer

a transparent explanation to the key term, the researcher will give the definition of

performance : 3) % e speaking  anxiety
negative l .

1.7.1.2 De G i ext According to
person, place,

y about a person,
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CHAPTER I

REVIEW OF RELATED LITERATURE

experts D : ation is here as

follows :

2.1.1 Read

the theory used by Chen is in accordance with the indicators in the study.
The reading anxiety is found to be maximum and increasing in foreign language
contexts.

The readers must possess specific cognitive skills like attention, perception,
memory and comprehension (Sellers, 2000). Among the people who belong to the

reading strata of the society, it is believed that a person who reads is supposed to



be devoid and safe from experiencing shame and depression owing to the
incompetency in reading being exposed to others.

The studies mentioned above have helped in identifying that, not only does
reading anxiety .exists among.the readers.but it also has an important and
considerable impact on the learner. The feeling of apprehension and concern that
arises within a learner who has-te:interpret-a’ second language (L2) is referred to as
foreign language reading anxiety. According to Horwitz et al. (2006: 215)

"Reading anxiety is a specific type of anxiety from the more general types
of foreign language anxiety that have been linked to oral performance.” As a
result, it could hold back and minimize the comprehension skills and acquisition
of the second language. Macintyrn (2005: 92) emphasizes that *when learner feel
anxious during reading task completion, cognitive performance is diminished,
performance suffers, leading. to negative self-evaluations and more self-
deprecating cognition which further impairs performance and so on.".

Reading anxiety is a distinct phenomenon from foreign language anxiety
in general Muhlis® (2014). In other word, reading also belongs to as oral
performance because the learners show their individual act to interact with a
text. So, we have argued that the anxieties, fears, and phobias precipiated by
reading task are a major challenging to reading progress (Jalongo & Hirsh, 2010).

Like reading, student will feel anxious when they interact with others.
But, in reading process, the phenomenon of anxiety exist among the learner, so
most the learners do not realize that during the progress of reading, anxiety

has been stated as one of factors which can impede the reading process.
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And this anxiety happens when the learners try to reading descriptive text

(Saito et al, 2009)

on bodily sensations, very alert to bodily sensations, feeling threatened by
people or events that normally receive little or no attention, fear of losing
control, fear of inability to solve problems, thinking that the world is
collapsing, thinking that everything is out of control, thinking that
everything is so confusing without can be overcome, worry about trivial

things, think about the same annoying things over and over again, think that

10
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you have to get away from the crowd; or else fainting, the mind will feel

confused or confused, unable to get rid of disturbed thoughts, thinking will

soon die; even if the doctor found nothing medically wrong, worried that he

discussed the reading anxiety of grade eight students in Taman Dewasa Jetis
Junior High School. This study was conducted based on an idea about whether
the grade eight students in Taman Dewasa Jetis Junior High School were able
to deal with foreign language anxiety. This study was addressed to answer two
research questions, namely 1)What are the levels of reading anxiety

experienced by grade eight students in Taman Dewasa Jetis Junior High

11
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School? 2) What is the correlation between students™ reading anxiety and
students* English competence?

The research findings revealed that all grade eight students in Taman

English ¢ ' se ,: .;_-_ ﬂr ences students®

English comf “the significance was onsidering the
existence he anxie : an awasa Jetis Junior

High Sche ish tes , 9 s'such relevant and

interesting E s, 1 is activity could

students® reading anxiety.

. Ravica Rayani, Ummi Rasyidah, Evi Kasyulita (2016). Student Anxiety in

English Learning (A Study at the Eight Grade Of SMP N 1 Tambusai). This

study was conducted to investigate how are students’ strategies in reducing
their anxiety in speaking English and what are the factors affcting students’

anxiety in speaking English, as well the students’. This study employed

12
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qualitative. The participants of this study were 30 students class in one junior
high schools in Dalu-Dalu. The data were obtained from questionnaire and

interview. The findings showed how are students’ strategies in reducing their

S research. The

results of the dat concluded to ans\ : ch questions. This

The second theory is the theory of reading purposes from Wallace (1999).
This theory describes three purposes of reading. According to the theory from
Wallace (1999) about the purposes of reading, grade eight students in Lpmd
Kabun Junior High School read for general purposes. The students need and want
to be general readers. These theories are used in order to support the study, since

the researcher conducts the study about reading.

13
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The third theory is about the nature of foreign language reading anxiety
from Horwitz, Saito & Garza (1999). In this theory, it is stated that the anxiety

aroused during the process of reading texts is known as reading anxiety. The next

g-anxiety, reading
anxiety begin fi e 1 e foreig ' caders™ lack of
herefore, it is
expected t ed among the

grade eight s

stated descriptive text to tell about subject by describing its feature without
including personal opinions.

Inaddition, according to Pardiyono (2007:33), descriptive text gives
descriptions from the living or non-living things to the reader. In other words, the

text can tell an object that is still a live and not. Moreover, Barbara (2004:142)

14
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added that description gives a significant point of view because it transforms our

feeling and extends our experiences.
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CHAPTER Il

RESEARCH METHODOLOGY

3.1 Research Design

academic yea un, Rokan Hulu, Riau,
specificall arnin S - and Wallen, case

study is a ¢ e S - at st ] ual, group, or

Hulu, Riau. It is a junior secondary school which in street Depan Koramil, Rokan

Hulu, Riau. It consisted of interviews and multiple classroom observations in

March 2021. The first three weeks were used for interviews and the rest of the

weeks used for classroom observations.

16



3.3 Population And Sample of The Research
Population and sample at the class nine in academic year 2020/2021 at junior

high school Lpmd Kabun, Rokan Hulu, Riau.

iy disay yejepe il udwnyo(]

Are you feel coc
read description

nery wWe[sy sejisIdAm ueeyesndiog

4 Are you feel tembling voice whe
description English language?

your teacher choose you to read

5 Are you feel nervousness when your teacher choose you to read
description English language?

6 Are you feel dry mount and throat when your teacher choose you to read
description English language?

7 Are you feel dizziness or fainting when your teacher choose you to read
description English language?

8 Are you even avoidance when you get task to read English language?

17




Are you agree avoidance behavour from task English reading description
IS right way?

10 | Are feel better when avoidance from English reading study especially
reading text English?

11 | Are you dependentto another friend if yourget task.to reading description
text English language?

12 | Are you dependent to another aplication if you get task to reading
description text English language?

13 | Are you feel shaken when get reading description English language
lesson?

14 | Are you feel shaken when your teacher ask you to read description
English language?

15 | Are you feel worrying about something when your teacher to reading
description English language?

16 | Are you feel very alert to bodily sensations when your teacher to reading
description English language?

17 | Are you feel of losing control when your teacher to reading description
English language?

18 | Are you feel thinkingthat the warldis cotfapsing when your teacher to
reading description English language?

19 | Are you feel worry about trivial things when your teacher to reading
description English language?

20 | Are you feel worried that the' would be left alone when your teacher to
reading description English language?

21 | Are you feel difficulty concentrating or focusing his mind when your

teacher to reading description English language?

3.4 The Instrument of The Research

The instrument was used to collect data from research respondents. In this

study, to collect data, data will be obtained from the results of the distribution of

questionnaires both in tabular form and linked to theories relevant to this research.

18
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Furthermore, the author will draw conclusions to analyze the data qualitatively,

then the author will use statistical data analysis techniques using Program For

excel.

The questio € CONsists O Juestic dents, such as asking
how ya h class? are
you afraid to re English is a
difficult t ' , for better or

for worse, about ou re : g-to read English a
fun thing? Ca 0 r yli nie . tudents reduce
stress? If learning [ g *:' \ i an discuss together without
having to cal :  don' 2 then you oe-more confident in

learning to re

1. Interviews are conducting direct interviews with class nine students regarding
anxiety in reading, especially in reading English texts
2. Questionnaire, which provides a list of statements on problems related to

research problems to respondents.

19
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3.6 Data Analysis Technique
Give questionnaires to students, then process the results of answers from

students and get the p fdata analysis fell into three

|

"Strongly
choice has

questionnai

A hnnangg gt

ha.

3.6.1 Data Reduction

Data Reduction First, the mass of the data has to be organized and
somehow meaningfully reduced or reconfigured. According to Miles and
Huberman, data reduction refers to the process of selecting, focusing, simplifying,
abstracting, and transforming the data. In reducing the data, the writer chose

which aspects of the data that appeared in the interview transcriptions and field

20
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notes, should be emphasized, minimized, or set aside completely for the purposes

of the research.

21
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CHAPTER IV

RESEARCH FINDINGS

This chapter presented the result of the findin was intended to answer

bout data analysis

apter is also to

description English langua

. Are you feel tembling voice when your teacher choose you to read

description English language?

. Are you feel nervousness when your teacher choose you to read

description English language?

. Are you feel dry mount and throat when your teacher choose you to read

description English language?

22
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7. Are you feel dizziness or fainting when your teacher choose you to read
description English language?

8. Are you even avoidance when you get task to read English language?

[

d
g
lish
el

. Are you feel very alert to bodily sensations when your teacher to reading
description English language?
17. Are you feel of losing control when your teacher to reading description
English language?
18. Are you feel thinking that the world is collapsing when your teacher to

reading description English language?

23
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19. Are you feel worry about trivial things when your teacher to reading
description English language?

20. Are you feel worried that the would be left alone when your teacher to

The researcher adapted anxiety questionnaire that was designed by Saito,
Horwitz, and Garza (1999). The Foreign Language Reading Anxiety Scale
(FLRAS) contained 21 items. The questionnaire was in the form of a five point
Likert scale, ranging from one “strongly disagree” to five “strongly agree”. Each
participant™s total score revealed their level of foreign language reading

anxiety. The descriptive statistics for the FLRAS for 21 participants were given in

Table 4.1

24
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Table 4.1 Descriptive statistics of the FLRAS Scores

Measure Total N“”.‘ber Minimum Maximum Average
Of Question

Reading Anxiety 0 87,83

little more the e highe i (1 0), Which indicated
a moderate
analyzed by ¢o ing erall mean res . pants. The next
table illustrate e  statistics - sponses  of the

participants

Table 4. ly, moderately
Anxiety Average
Level
Moderately 0
Anxious
(N=21) 87,83
Highly | Total Score 0
Anxious
(N=7) Average Response 73,5 81 "

Medium Score Nervous for total reading anxiety is 87.83 and Very Nervous
the average response was 77, both in the moderate range anxious participants. As
can be seen in Table 4.3, all participants (21 students) were included in the
moderate level of anxiety, which also indicated that the overall foreign language

reading anxiety level was moderate. Even though all participants fell to a

25



nery we[sy sejsIdAiu ) ueeyeisndidg

DI disay yepepe fur udwnyo(

moderate level of anxiety, average response participants fell to a very anxious
level. Therefore, it can be concluded that the level of anxiety reading a foreign

language is moderate in this EFL context. From the students opinions, which can

e_(uite anxious when

d [ n.De eC ﬂ
faced wi ““-“ .e

d of English

It can be see . ¢ ation of the results

obtained fro ica SWAE and af al is the same as for

26
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CHAPTER V

CONCLUSION AND SUGGESTION

study. Resear ribed the o-two parts. They

would be de

<o
According to students re - hing that makes them feel

h
l ‘ “\t
physically anxious, such as swea sked to read a descriptive text, heart
rate getting faster, or even hands feeling cold when the teacher asks to come to the
front of the class.
Indicator behaviorial anxiety Indicators in anxiety behavior in English are

student answers with an average of strongly agree, where strongly agree is the

highest value of the distributed questionnaire.

27
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According to students reading in English texts is something that makes them feel
very anxious, especially for students who are very dependent on their friends who

are smart in reading descriptive texts in English. there are even students who state

Rokan Hulu, reading English texts i | in hink English is
difficult, complicated, a cel c ncentrated when- learning English,

especially

teaching and learning. Based on the result of this study, there are a number of
suggestion can be made to reduce anxiety in English class. First, the teacher
should be aware of foreign language anxiety. This study indicated that teachers’
awareness of students’ anxiety is insufficient. Therefore, it is necessary to raise
teachers’ awareness since anxiety is an important factor which affects students’

learning. Good acknowledgement of the existence of student’s anxiety in learning
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English will absolutely influence the teacher in treating the students properly. As
for the students, they need to get involved to reduce anxiety in classroom.

English teachers must be able to understand the nature of their students

g.students in junior
high schoo an hulu mode h it becomes a

sensitive isSUE angus arning, because I€ students English

indicated that classroom activities or methods are also important component in
making students feel anxious or not. This issue, however, is not specifically
addressed in this present study. Therefore, further investigations about certain
approaches or methods that can help reduce anxiety in learning English are

needed.
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