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ABSTRACT

Winri Indah Sari. 2019. A Study on the First Grade Students’ Spelling Ability
English Word at SDN 02 Mandau.

Keywords: Spelling

Spelling is d'that'w Dine | al and print. Oral is
the set of worgds Nich A Mmea he ol ad orally. The
printed fo e sf e means the
forming of S ve seems to
be a common thia and that is
the fact that

The follew Hidec ; i @*Clrrent spelling

series reflect framework is
stated or implig C Jiesy activities, and
techniques arefe > Stu ‘ 2achel ﬂ 00ks? Two sub
questions includec ‘ S ‘g al frameworks
stated or impli Series _ 8 pI ” iple strategies,
techniques, andiae S 1 entiat tion® - asked, in what
ways are these i C ﬁ' alysis was used
to examine the @ olman spelling

program evaluatie : . ”

ation scale were
used. The stud - : g¥spelling was not
addressed in the h i ) 0, Si S J_l'ﬁ , and Treasures

series. These se
but based on the
Their Way progra
spelling approach

A tgiteaching spelling
ach < elling. The Words
the developmental
out their program.

The research and t acti ties and the lessons
focus primarily on s - peiiord study practice for
students at their develop g the components at the
programs, the Words Their\ asures program materials and
lessons were complex in organ gnt. Differentiated instruction was
addressed in all programs and spee geting the needs of English language

learners was a component that was included in all programs expect Sitton Spelling.
Lastly, when comparing the programs, it was found that continue to use many of the
same strategies to teach spelling that were used in the past. Houghton Mifflin,
Scholastic Spelling, and Treasures all follow a traditional 5-days format that included
weekly words list of 10-20 words. All of the spelling programs did focus on integrating
writing with spelling and included writing components in all their lessons. The Sitton
Spelling series does offer some individualized components but does not instruct students
at a developmental stage of spelling. While all the programs include some new
components for teaching spelling, such as the integrated writing component, word



sorting activities, and small group instruction lessons, only the Words Their Way

program offers a truly individualized approach to teaching spelling to students at their
stage of developmental spelling.

This is a descriptive research because it was consist one variable. Descriptive
research is done to describe the facts and the characteristics of a given population
factually and accurately. This research was conducted at the students’ first grade at

SDN 02 Mandau. The sa of this research is class consist of 22 students.
This research anal

0 have good
English esf 5 caused by
their good ‘Under; anguage, it
could also bt ﬁ
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ABSTRAK

Winri Indah Sari. 2019. Studi Kemampuan Kata Ejaan Siswa Kelas Pertama di SDN
02 Mandau.

Kata kunci: Ejaan

Ejaan dinyatg m’#'& a-kata datang.se m alam dua bentuk: lisan
dan cetak. Lisa m tka kita berbicara
atau memb .@ HQQ““ @ ap kata-kata.
Ejaan i_tu ITi De _
yang diteri L "M3 , a berbicara
tentang bel? Ellyataan yang

dihadapi

ejaan saat ini
mendasari di
kegiatan, dan
sub pertanyaa
kerangka kerj

3L
=
5
2

disi guru? Dua
t ini dan / atau

jram ini serupa
seri ejaan pada
ang dimodifikasi
gkapkan bahwa
oughton Mifflin,
mempromosikan
Sarkan pelajaran,
menggunakan ko : fogram Words Your Way
adalah satu-satun o] pendekatan ejaan
perkembangan dan | gram mereka. Dasar
penelitian dan teori diwe an terutama pada belajar

AREdAY

satu tingkat kel
dan skala eval
filosofi spesifik
Ejaan Skolastlk

manajemen. Instruksi dibedakan ditangam®dalam semua program dan secara khusus
memenuhi kebutuhan pelajar bahasa Inggris adalah komponen yang dimasukkan dalam
semua program yang diharapkan Sitton Ejaan. Terakhir, ketika membandingkan
program, ditemukan bahwa terus menggunakan banyak strategi yang sama untuk
mengajarkan ejaan yang digunakan di masa lalu. Houghton Mifflin, Ejaan Skolastik,
dan Harta semuanya mengikuti format 5-hari tradisional yang mencakup daftar kata
mingguan 10-20 kata. Semua program ejaan fokus pada mengintegrasikan penulisan
dengan ejaan dan memasukkan komponen tulisan dalam semua pelajaran mereka. Seri
Sitton Ejaan memang menawarkan beberapa komponen individual tetapi tidak

10



menginstruksikan siswa pada tahap perkembangan ejaan. Sementara semua program
mencakup beberapa komponen baru untuk pengajaran ejaan, seperti komponen
penulisan terintegrasi,kegiatan pengurutan kata, dan pelajaran pengajaran kelompok
kecil,hanya program Words Your Way yang menawarkan pendekatan individual untuk
pengajaran ejaan kepada siswa pada tahap perkembangannya ejaan.

Penelitian ini bersifat deskriptif karena terdiri dari satu variabel. Penelitian

terutama d

pemahaman iﬁ k| 3 ? ik wint apibahasa asing,
itu juga dapa p ta mereka yang*baik huruf demi
huruf.

SO A A M

%
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CHAPTER 1

INTRODUCTION

1.1 Background of the Problem

English ha tening, ) g. English
in IndonesiaiiSth on las I : high school.

But along dev 2ptef scie - il able a part of

English, suc
Indonesian go

students from E

As the
with those who fram \ ' pMho come different

country. In orde : phve and {s “qr d the world, they

the writer’s message. It is an integral part of the writing process and should take over, in
the publication stage of children’s reading. Beginning readers need to know when
spelling matters in the reading process. They need to know that composition, language

use and organization are more important than accurate spelling in the early stages of the

15



reading process. However, in the final draft when the reading is ready for publication,

accurate spelling will determine how the reading will be received by the audience.

Throughout the past decade there has been a growing misconception that school

no longer value not teachgspelling. There has been a publiéadissatisfied that graduating

students are unak ‘ﬂ)“ *" ““‘@n" a .‘ alue for accurate

basic spellers W@ an educational sc practi : espread use of

invented spelling*along rtunities to read @ ould facilitate

strategies. Teachers were expected tC ons about the content of the spelling
program, plan suitable activities and assess and evaluate children’s knowledge and use

of spelling. In many cases all of this was expected without enough support for the

classroom teacher.
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In the teaching and learning process there are some components to make the
instruction successful. They are teacher, students, material and another. Those
components are essential and should be inter correlated. Media as one of the

components in teaching and learning process are used by teacher as source to explain

Anothe g S S neftion the words,
however they s , teacher shows
the picture of

cannot write it

first grade.

Most of to learn spelling
English if the way picture. Based on
the background abo g a research with the
tittle: “ A STUDY ON > SPELLING ABILITY

1.2 identification of The Probiems

Many problem appear when the teaching English spelling at SDN 02 Mandau is
done, such as student cannot spell English words in spelling, the students do not

understand about spelling words.

17



Based on the experience by the researcher of the first grade students’ at SDN 02
Mandau the teacher in there faced problems in teaching the language, still have problem
in learning English words, especially in their words spelling ability. They often make

mistake in spelling the English words such as omitting one or more letters, for example

the picture of a cat but they

cannot write i at word from the
first grade. In
made mistakes

The problemniabove f we falle@boult learning English

at elementary sc : e e the est teaching English.

English words that sound the same DU¥ "differently such as byte, bite,bight, or
words that do not sound like they are spelled such as one, do, late, who, great, etc. are

not exist in students’ first language spelling.

18



1.3 Focus of the Problem
To make this research the researcher just focus on the student spelling or how to
pronounce a sentence from the picture that given by the researcher.

1.4 Research Question

1.5 The OB

know:

1.7 Definition of Key Terms
1. Spelling:defined as the proper way to write a word, using the correct order of letters.

a. an example of spelling is the spelling of the words “cat” as “C” “A”

C‘T,,

19



b. an example of spelling is when you actually say or write the letters of
the word “cat”
2.Word: a single distinct meaningful element of speech or writing, used with

others (or sometimes alone) to form a sentence and typically shown with

20



CHAPTER I

THEORETICAL FRAMEWORK

2.1 The Nature of Spelling

covered by general grammatical rules ave an unpredictable change of form in
certain grammatical contexts may have some idiosyncratic way of connecting with other
words in sentences; it is important to provide learners with this information at the same

time as teachers teach base form. When teaching a new verb, for example, teacher must

21



give also its past form if this irregular (think, thought). Similarly, when teaching noun,
Teachers may wish to present its plural form, if it is irregular (mouse, mice).
3. Aspect of meaning (1): denotation, connotation, appropriateness

The meaning of a word is primarily what it refers to in the real world, its

' » "
example, as underst 1ost British pe g ﬂ
and loyalty. |

A more t is whether a

e
&
tay
)
&

"N

. For example,

learners may kn

formal, tends to

-«
-
)

common

a
&
d
<
-
<

g of others can also be useful

How the meaning o . Q ‘ “‘m..

in teaching. There are various such refe ere are some of the main ones.
a. Synonyms: items that mean the same, or nearly the same; for example: bright,
clever, smart serve synonyms of intelligent.

b. Antonyms: items that mean the opposite; rich is an antonym of poor.
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o

Hyponyms; items that serve as specific examples of general concepts; dog, lion,
mouse are hyponyms of animal.
d. Co-hyponyms or co-ordinates: other items that are the ‘same kind of thing’; red,

blue, green, and brown are co-ordinates.

Firstly, he claims that the pre g with the introduction of the Roman
23-letter alphabet for the 35 phonemes of Old English (Crystal 2003:274). Today the 26
letters have to handle over 40 phonemes, which makes English a non-phonetic
language, that is, it does not fulfil the criterion of one letter-one phoneme (Crystal

2003:272).

23



Secondly, Crystal (2003:30) highlights the effects that the Norman Conquest in
1066 had on the English language. The invaders firstly introduced their language to the
church as they appointed French-speaking abbots and bishops. Secondly, French-

speaking barons were appointed and French merchants took advantage of the

words were in
trade, mediciné : : ‘ jere a Ct Wi onstructed with
French affixes, f l e-, -8 ar ' of words from
Old English th ople, wilting to
beautiful and st already existing

words but co-existe e[oped/~slightly c or connotations.

number of Old English forms were™re rench forms; h by gh in words like
might and enough, u by ou in house, ¢ by chin church, etc. (Crystal 2003:41).
Another social event that affected English spelling was the introduction of

printing. At first, it caused confusion as many printers came from the Continent and

brought their own spelling norms. In addition, words were often shortened or

24



lengthened in order to achieve line justification. The most common variation was in the
final e. However, the printing also gradually contributed to the stabilization of the
spelling system (Crystal 2003:274). William Caxton set up the first printer in England

in the late 15th century which gave people a greater access to books. This also led to a

seven long voWwg guage 18 ' ality, but the

distinction betWe and the nex alne 35). The Middle
English long e J those th: € At diphthongized.

This event was DroCess ¢ : els : work their way

Furthermore, in the 16th ce g reform occurred, where scholars
tried to indicate the origin of a word through its spelling. That way a b was added to the
word debt to make clear that it came from the Latin word debitrum. Likewise, a b was
inserted to doubt and a g to reign, to demonstrate its origins dubitare and regno. Other

attempts to reorganize the spelling were to extend some spelling forms to apply for

25



similar words, for example, the gh from night and light was extended to words like
delight and tight. This resulted in an increased number of irregular forms (Crystal
2003:274).

Finally, a new wave of loanwords arrived in English from different languages

are bizarre, at‘while these
periods [the : 1 . ' sent the peaks

of borrowing ¢ f ' j the underlying

3. draw on analogies to known words, roots, derivations, word families,

morphology and familiar spelling patterns

4. identify words which pose a particular challenge and learn them by using

mnemonics, multi-sensory reinforcement and memorizing critical features

26



5. use the quartiles of a dictionary and find words beyond the initial letter

6. make effective use of a spellchecker, recognizing where it might not be

sufficient or appropriate.

2.14

morphemic a
Students who g S| : ith a program
that recognizesithe ent developmenta Jegstanding of word

patterns based

— the class program and studen

* explicitly teach spelling patterns
» teach in small chunks
* provide opportunity for sufficient practice and feedback

* ensure maintenance of previously learned words

27



» provide for generalization of newly acquired spelling skills
» emphasis the importance of correct spelling
* include dictionary skills

* be integrated across all Key Learning Areas.

David Crystal 320 antangle : ; the proportion
of irregularity dépe ‘ 0LBig grds and lengthy
technical terms : He also cla ifies g appears to be
more irregular ftha is beca | ny sed words are
among the app

Besides, Wit jigfessenti : egulafity. According to

spelled according to regular patterns: al (2003:272) reaches the conclusion
that one should not exaggerate the size of the problem, nor minimize it either, as a great

deal of confusion is caused by the irregular spelling.

28



Recent research has provided a clearer understanding of the process of learning
to spell and how to facilitate progression through this process. It is understood that
spelling development is facilitated by:

* involvement in meaningful language experiences in a print-rich environment

2.1.5 The Eng

English
natives) and it ofore o Ste ) §Wregular spelling
system. Meanwhille4the cle 3re | dictable spelling

system in the Eng

more irregular than it really is becad e most frequently used words are
among the approximate
500 words whose spelling is completely irregular.

Besides, it is essential to problematize the notion of regularity. According to

Crystal “Regularity implies the existence of a rule which can generate large numbers of

29



words correctly” (2003:272). That way, a rule that works for 500 words is considered to
be plainly regular, while as one that simply applies for ten words is doubtfully a rule at
all. Based on this concept of regularity, 80 per cent of everyday English words are

spelled according to regular patterns. Finally, Crystal (2003:272) reaches the conclusion

2.1.6 Previo

Doval 58 : - poOrtant name on

capable of producing the correct spe ar words, while the visual process is
more appropriate for irregular words.
Other important names in this area are Bryant and Bradley (1985) who agree

with Frith on the idea of spelling as different processes, although they argue that the

30



“phonological awareness is the casual factor in the development of reading and spelling,
and that it appears in spelling before it appears in reading” (Doval-Suarez 2004:65).
One investigation that has contributed to the awareness of the importance of

metacognition, learning strategies and learning styles was undertaken by Carrell, Pharis

and Liberto (1998 oups; the first two
groups u ird group
received no'trainil tiple choice
comprehensi ' . 'es ' r ‘ rning style in

the test. The rgs r : : ond-language
reading. It als ere is JAPT: arhing styles and

strategy traini

2.1.7 Spelling

Spelling | s importanice fias not diminished

students. The benefits go well beyond

For young children, research clearly indicates that spelling supports learning to
read, and for older children, it’s likely that learning about the meaningful relationships
between words will contribute to vocabulary growth and reading comprehension. The

complexity of English gives us seemingly infinite choices among words when we’re

31



searching for the right way to express ourselves, and the language’s regularity makes

reading, speaking, and writing those words an achievable goal.

Young childrén de : fword”. They

generally do cave sp : e eSel S by using the
beginning or c e endCommunication,
young childre ' ters : 3 they begin to
develop the congep Da 2 and words. Young
children need {0 learh the al langus Ssafily have pauses

between words; Writte gren have to know

e the teacher spelling out foud periodically as experience charts, and stories are

written
e center activities focusing on word games

e producing tactile words using materials such as plasticine

32



e using sentence strips from a favorite book or from children’s written work. The
child is read the complete sentence. Then it is cut into separate words which are
mixed up. The child’s task is to take each word and rebuild the sentence.

e purposesful dictation. The teacher dictates a list, riddle or message for the

33



CHAPTER Il

RESEARCH METHODOLOGY

3.1 The Research Design

Descriptive
population : ace ke iﬂ) states that
descriptive reSga
subject of the ¢
descriptive stu
Gay (2000:27

some questioni

3.3 The Population and Sample
a. Population

Fraenkel and Wallen (1993: 78) state that a population is the group to which the
results of the study are intended to apply. Furthermore, Gay (2000: 122) states that a

population is the group of interest to the researcher, the group to which she or he would
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like the result of the study to be generalizable. In this study, the population of this study
is all of the first year students of SDN 02 Mandau. There are one classes, each class has

22 students. The total number of the population is 22.

No
1
b. Sampling

Gay (2 g a number of
individuals for V i S vay th v rep r_gkoup from which
they were selectédl. | 3 an ﬂ in this research.
Based on Fraenkelg@ _ - _ ampling is more
effective with la FOratips, or clusters of

subjects rather tha

“sample” while on the other is not. er asked to the chairman of each class
to take the folded paper from the box, the chairman who taken the paper with “sampie”

sign in it selected as the sample of the research.
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3.4 Research Instrument
In the research, the researcher used instrument. The students should complete the

words that given by the teacher and the researcher checked students’ task.

The word that give to sample, as follows:

The steps in collecting the data as TOHEws:
1. The teacher gave instruction to the students (give words) by the test

2. The teacher asked the students to arrange the word

3. The teacher gave several minutes for each students to completed the words

4. The researchers analysed students spelling word by test that given by the teacher

36



5. The researcher asked the English teacher of SDN 02 Mandau to correct students’

spelling.

3.6 Technique of Analyzing Data

2. To find out the ability level of students’ spelling, the formula were taken from

wayan and P:P NArietina in kurniasih (2008:28).
X==x 100
n

X=individual scores

37



R= number of frequency
N= number of students
According Deap of in Desvita, ( 2006:24 ) the classify the students’ level of

the ablity in spelling of English word: the researcher used the criteria.

=S ety

— b,
ﬁ @WQIWLWMQ :

- L
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CHAPTER IV

DATA PRESENTATION AND ANALYSIS

4.1 Data Percentage

The w 12 items to be

discussed. The abet A until Z.

The letter of sp 5, LU, vV, W, X, Y,
and z.

4.1.1.1Sp
1. Door (d, 0,0, 1)
From this word there were 22 students were (21) false
spelling and the rest of students we 0 correctly spelling. The second letter

O : 2 from 22 students were (19 and 21) false spelling and the rest of students were
classified into correctly spelling. The third letter O : 1 from 22 students were (12) false

spelling and the rest of the students were classified into correctly spelling. And the

39



fourth letters R : 3 from 22 students were (12, 19, and 21) false and the rest of students

were classified into correctly spelling.

2. Fish (f, i, s, h)

From this word there w i dents were (5, 9, 21,

spelling and the ere 0 g i€ third letter S
: 9 from 22 st g and the rest
of students wele 2d int ectly s : : 13 from 22
students were ( ng and the rest

of students we

correctly spelling. The fourth letter E : 4 22 students were (1, 2, 7, and 20) false
spelling and the rest of students were classified into correctly spelling. The fifth letter R
: 4 from 22 students were (1, 2, 7, and 20) false spelling and the rest of students were

classified into correctly spelling.
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4. Shoe (s, h, 0,e)

From this word there were 4 letters, the first letter S: all students were could spelled the
letter “S” correctly. The second letters H : 16 from 22 students were (1, 2, 3, 4, 6, 7, 8,

10, 11, 12, 13, 15, 16, 19m20, and 21) false spelling 2 he rest of students were

classified into cg were (2, 3, 4,6
7,8,9 10 of students
were classif :- ents were (2,

3,4,6,7,8, ¢ 3, 1 20 : i affest of students

were classifie

The second letters O : 5 from 22 students were (5, 7, 17, 18, and 20 ) false spelling and
the rest of students were classified into correctly spelling. The third letter U : 5 from 22
students were (5, 7, 17, 20, and 21) false spelling and the rest of students were classified
into correctly spelling. The fourth letter S : 4 from 22 students were (5, 7, 20, and 21)

false spelling and the rest of students were classified into correctly spelling. The fifth

41



letter E : 4 from 22 students were (5, 7, 17, and 20 ) false spelling and the rest of

students were classified into correctly spelling.

7.Ruler (r,u, l,e,r)

From this word there : i ; 2,students were ( 2, 5, 6,

spelling and f ' ere ) i€ third letter L
: 8 from 22 st
students were
were (7, 14,
correctly spelli

spelling and the

8.Egg (E, 0,0)

LA AEN

n
—
o
3
—
=.
w
=
o
=
o
—
>
@D
>
—
w
=
@D
=
@D
—~
~
S
o

correctly spelling. The third letter G : 2 from 22 students were (7 and 20) false spelling

and the rest of students were classified into correctly spelling.
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9. Queen (g, u, e, e, n)

From this word there were 5 letters, the first letter Q : 4 from 22 students were ( 3, 10,
11, and 21) false spelling and the rest of the students were classified into correctly

spelling. The second letie 4 from 22 students wefen(3, 10, 11, and 21) false

spelling and the ‘%‘w : : ‘mm a. he third letter E
8 from 22 ) ‘ ‘ ““ ’ the rest of
students we 22 students
were (3, 10, lassified into
correctly spell 0,11, 12, and
21) false spelli
10. Jeep (j, &,
From this word ts were ( 7, 13
15, and 20) fal Q ed into correctly
spelling. The sect er “E” correctly.
The third letter E : , 20, and 21) false
spelling and the rest o elling. The fourth letter
P : 9 from 22 students wer m’ﬁ" d 21) false spelling and the

rest of students were classified into cG

11. Zebra(z, e, b, r, a)

From this word there were 5 letters, the first letter Z : 2 from 22 students were ( 10 and
21) false spelling and the rest of the students were classified into correctly spelling. The

second letters E : 4 from 22 students were (7, 10, 20, and 21) false spelling and the rest
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of students were classified into correctly spelling. The third letter B : 5 from 22 students
were (3, 7, 10, 20, and 21) false spelling and the rest of students were classified into
correctly spelling. The fourth letter R : 5 from 22 students were (3, 7, 10, 20, and 21)

false spelling and the rest of students were classified into correctly spelling. The fifth

From this wo ¢ ere 3 letters, tr sivere ( 6, 7, 15,
and 20 ) false speMir I the rest of | 2 @eeOrrectly spelling.
The second le : Vere ghand the rest of
students were Cla8 into . Th Adrom 22 students
were ( 6, 7, 1&

correctly spelli

jeep. She can’t arrange the word correctly

c). Alfi has 3 problems in this test. They were key, queen, and zebra. He can’t arrange

the word correctly
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d). Aliya has 3 problems in this test. They were fish, shoe, and egg. She can’t arrange

the word correctly

e). Alzam has 3 problems in this test. They were fish, house, and ruler. He can’t arrange

the word correctly

g). Cahaya ha g ﬁ' & il olise, ruler, egg,

queen, jeep, zebK

h). Debora has ; gan’t arrange the

word correctly

i). Farzahria ha S in. [hey ' 1 t arrange the

word correctly

I). Kenzi has 6 problems in this test. They were door, fish, shoe, ruler, egg, queen, and

jeep. He can’t arrange the word correctly

m). Kevin has 3 problems in this test. They were fish, shoe, and jeep. He can’t arrange

the word correctly
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n). Lucky has 2 problems in this test. They were fish, and shoe. He can’t arrange the

word correctly

0). Maura has 6 problems in this test. They were fish, shoe, ruler, egg, jeep, and cow.

She can’t arrange the word

p). Meysha g

word correc

q). Nataka ha

word correctl

r). Raykal has ) . : gan’t arrange the

word correctly

S). Ruben has 2

word correctly

t). Sari has 9 proble EY  WE § e, ruler, egg, jeep,

V). Zeskya has 2 problems in this test. They were fish, and shoe. She can’t arrange the

word correctly
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4.1.1.3 Score Spelling Done by Student

NO TEST SCORE SCORE TOTAL | CATEGORY
1
-
2 isya P1
-
3 !;
4 iVaZiy
7]
5 ’
6 irg ‘1} :
F |
7 o
8 Cindy:
a
9 ' "
|
10 i W,
11 Friyanka
12 Kenzi fair
13 Kevin good
14 Lucky 10 83,3 good
15 Maura 6 50 fair
16 Meysha 10 83,3 good
17 Nataka 10 83,3 good
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18 Raykal 10 2 83,3 good
19 Ruben 10 2 83,3 good
20 Sari Lastio 3 9 25 bad
21 Yumoza 1 11 8.3 bad

22

The descriptive

no | words

1 Door

2 Fish
i 15 68% Good
S 13 59% Fair
H 9 40% Fair

3 Tiger T 21 95% Good
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19 86% Good
17 7% Good
18 81% Good

~
[
v
A
A
1=
4
&
&
v

: -i‘1‘_‘l

81% Good
R 18 81% Good
Egg E 11 50% Fair
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Fair

Good

Good

59%

90%

81%

13

20

18

Queen

9
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Table 5

The category of words level

category

It can ers that got the

Rhaaan

category of go 21, 22, 23, 24,

25, 26, 27, 29, 50), and 9 of the

b & ¢

38, 41, and 42),

and the last 3 of t (te ot.cate , 16, and 17).

1. Appraisers provide informatio stldents that researcher need data from
students in the form of question sheet
2. The researcher gets data from students in the form of sheets in composing words

3. Appraisers check student data especially how many words students can arrange
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4.2 Data Interpretation

By the data on the transcription, we would say that the spelling by first year at

SDN 02 Mandau, whg en to be sample of th got good achievement

“‘ % %“".z““ '@‘ problem with

in English sp il |

h was able to
have good E words. Their
good achieve and interesting to
learn the foreig ﬂ’ ood spelling of
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CHAPTER YV

CONCLUSION AND SUGGESTION

5.1 Conclusion

munication in
art of speaking

because spellin B ' / 0 Misunderstanding

following:

1. For words door, there were 4 lette all of the letter got good level
2. For words fish, there were 4 letters and 2 letter got good level (f and i) and for
the rest letter got fairy level (s and h)

3. For words tiger, there were 5 letters and all of the letter got good level
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4. For words shoe, there were 4 letters and ( s) got good level, and (h, o, and e) got

bad level

5. For words key, there were 3 letters and all of the letter got good level

6. For words house, there were 5 letters and all of the letter got good level

.;
fgo
»
i
g0
o
v

N
o>

programs that may take students to participate activity in the process of learning English

elementary school.

Looking at result of the research, the writer would like to offer some suggestion

as follows:
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5.2.1 Suggestion for the students
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APPENDIX

10. FEBRYANI

11. FRIYANKA

12. KENZI

13. KEVIN

14. LUCKY LAVIONE

15. MAURA
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16. MEYSHA

17. NATAKA

18. RAYKAL

19. RUBEN
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APPENDIX

29. RULER
30. EGG
31. QUEEN
32. JEEP
33. ZEBRA

34. COW
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APPENDIX

Result of : A

Shoe

No.

4

59



5 Key

6 House

10 | Jeep

11 | Zebra
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12 | Cow

Result of : AISYA PUTR

2. | Fish

4 Shoe

5 | Key
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6 House

_ AN
-)

LA TS

7 Ruler

11 | Zebra

12 | Cow
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Result of : ALFI

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
™ -
e
" W . Jt
-r..
@ P B
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : ALIYA ZIVA

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow

66



Result of : ALZAM AFRI ZAPUTRA

%
%

7 !r

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

_..-
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : AZIRA RAMADANI

%
%

7

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : CAHAYA INTAN

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : DEBORA CINDYA

%
%

7

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : FARZAHRIA AYU NINDYA

%
%

7 !r

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : FEBRYANI

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
™ -
e
" W . Jt
-r..
@ P B
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : FRIYANKA

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
™ -
e
" W . Jt
-r..
@ P B
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : KENZI

5 | Key

6 House

81



¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : KEVIN

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : LUCKY LAVIONE

%
%

7

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : MAURA

5 | Key

6 House

87



7 Ruler

10 | Jeep

11 | Zebra

12 | Cow
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Result of : MEYSHA

5 | Key

6 House

89



¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : NATAKA

5 | Key

6 House

91



¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : RAYKAL

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

_..-
e -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : RUBEN

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : SARI LASTIO

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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Result of : YUMOZA

5 | Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
™ -
e
" W . Jt
-r..
@ P B
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow

100



Result of :ZESKYA RINDRI

%
%

7 ...?

.. "’_”"r’l

5 Key

6 House
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¢

7 Ruler

¢ QRN

(5]

L
- -
e
" W . Jt
-r..
O .
& — k
- -

W i
r"_'.

10 | Jeep

11 | Zebra

12 | Cow
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