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ABSTRAK 

OLIVIA PUTRI 2020. ANALISIS KONTEN BUDAYA DARI BUKU TEKS 

BAHASA INGGRIS UNTUK “BAHASA INGGRIS (KEMENDIKBUD) 

UNTUK SENIOR HIGH SCOOL GRADE XII 2018 DIREVISI” 

 

 Budaya dan bahasa memiliki hubungan yang saling berhubungan satu 

sama lain. Menjadi bahan yang efektif dalam mengajar siswa untuk mengenal 

budaya lebih dalam. Penelitian ini mengeksplorasi konten budaya dari Buku Teks 

Bahasa Inggris Kelas XII berjudul "Analisis Konten Budaya dari Buku Teks 

Bahasa Inggris untuk" Bahasa Inggris (Kemendikbud) untuk SMA XII 2018 Revisi 

Kelas ". 

 Data penelitian dikumpulkan dari menganalisis dan membaca bagian-

bagian dalam buku teks seperti dialog, percakapan, gambar, ulasan tata bahasa, 

kosakata dan lain-lain. Penelitian ini bertujuan untuk menyelidiki budaya apa 

yang diwakili dan bagaimana budaya diwakili dalam buku teks. Penelitian ini 

menggunakan metode deskriptif kualitatif dalam menganalisis buku teks. 

Penelitian ini menggunakan dua kerangka kerja dari (Cortazzi dan Jin, 1999) 

tentang budaya dan kerangka kerja dari (Adaskou, Britten dan Fahsi, 1990) 

tentang makna budaya. 

 Analisis buku teks ini menemukan beberapa temuan. Pertama, buku teks 

ini disajikan secara dominan melalui Budaya Target dibandingkan dengan 

Budaya Sumber dan Budaya Internasional. Penyelidikan menemukan bahwa 

(63,55%) konten budaya mengacu pada Budaya Target, (33,64%) mengacu pada 

Budaya Sumber, dan yang paling rendah adalah (2,80%) mengacu pada Budaya 

Internasional. Kedua, Mengenai bagaimana budaya diwakili dalam buku 

pelajaran ini, budaya lebih dominan diwakili oleh Pragmatis Sense (47,66%), 

dibandingkan dengan Sense Estetika (20,56%), Sosiologis Sense (24,29%) dan 

Sense Semantik (7,47%). Berdasarkan temuan ini, direkomendasikan untuk 

memasukkan lebih banyak budaya sumber dan juga lebih luas tentang budaya 

internasional. 

 

Kata kunci: Budaya, Bahasa, Budaya Sumber, Budaya Target, Budaya 

Internasional, Buku Pelajaran, Budaya Four Senses: Sense Pragmatis, Sosiologis, 

Sense Estetika dan Sensei Semantik 
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ABSTRACT 

OLIVIA PUTRI 2020. CULTURAL CONTENT ANALYSIS OF AN 

ENGLISH TEXTBOOK FOR “BAHASA INGGRIS (KEMENDIKBUD) 

FOR SENIOR HIGH SCOOL GRADE XII 2018 REVISED” 

 

Culture and language have interconnected relationships with each 
other. Being an effective material in teaching students to get to know the 

culture deeper. This study explores cultural content from Class XII's English 

Textbook entitled "Cultural Content Analysis of an English Textbook for" 

English (Kemendikbud) for Senior High School Grade XII 2018 Revised ".  

Research data is collected from analyzing and reading sections in 

textbooks such as dialogues, conversations, pictures, grammar reviews, 

vocabulary and others. This study aims to investigate what culture is 

represented and how culture is represented in textbooks. This research uses 

descriptive qualitative method in analyzing textbooks. This study uses two 

frameworks from (Cortazzi and Jin, 1999) about culture and a framework 

from (Adaskou, Britten and Fahsi, 1990) about the meaning of culture.  

This textbook analysis found several findings. First, this textbook is 

predominantly presented through Target Culture compared to Source Culture 

and International Culture. The investigation found that (63.55%) cultural 

content refers to the Target Culture, (33.64%) refers to Source Culture, and 

the least is (2.80%) refers to International Culture. Second, Regarding how 

culture is represented in this textbook, culture is more dominantly represented 

by Pragmatic Sense (47.66%), compared to Aesthetic Sense (20.56%), 

Sociological Sense (24.29%) and Semantic Sense (7.47%). Based on these 

findings it is recommended to include more source culture and also more 

broadly about international culture. 

 

Keywords: Culture, Language, Source Culture, Target Culture, International 

Culture, Textbooks, Four Senses Culture: Pragmatic Sense, Sociological 

Sense, Aesthetic Sense and Semantic Sense 
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CHAPTER I 

INTRODUCTION 

1.1.Background of the Problem 

Language and culture cannot be separated, because language is a 

communication tool between humans. While culture is a characteristic of an area. 

According to Gao (2006) language and culture learning have mutual ties and 

dependence. Language influences culture because what is expressed by the language 

user is a reflection of the habits of the speaker. Language and culture also have a 

coordinative relationship that is an equal or very high relationship, because language 

is a communication tool. Therefore culture and language have a very high 

relationship because language is a product of a nation. Language is a reflection of a 

nation, it can be seen from the vocabulary, rhetoric and discourse that exists on the 

nation itself. 

In addition, English is one of the languages used by people in the world to 

communicate, because English is an international language. English is a special 

language, this is because English is used as a language that is taught throughout the 

world. This means that English is used by people from different cultural backgrounds. 

The status of English as a means of communication with others in international 
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situations requires language students to be aware of cultural issues to use English in a 

way that is appropriate in socializing. 

Moreover, in learning a language, a person who studies languages must also 

master the context of the culture in which he learns the foreign language. Language 

learners must also know and adjust how to express gratitude, apologize, greet 

someone, make requests and express agreement or disagree with someone's opinion. 

They also need to know how the intonation and behavior of the habits of people from 

an area. They are required to be more understanding and comprehensible so that 

communication runs smoothly and can be said to be successful by adjusting the 

language and culture involved. 

Thus, language and culture are interrelated, so the merging of culture and 

language into textbooks used to teach English as a second language or foreign 

language is very necessary. English is one of the mandatory subjects chosen in 

Indonesia. The researchers also discussed the importance of incorporating cultural 

components into the teaching curriculum in a textbook. This is because it is very 

important for students to develop and anticipate in the cultural community. Because 

culture and language are interrelated, the selection of appropriate textbooks through 

the chosen cultural content is very much needed. 

According to Cortazzi and Jin (1999) there are several frameworks 

categorized in textbooks namely source culture, target culture and international 
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culture. By dividing the framework, analyzing textbooks can reveal the culture that 

represents in the textbook. For this reason, in teaching languages, textbooks play an 

important role in the material or teaching materials of a language that is included in 

several elements in the culture to facilitate students' development of interest, 

motivating students to improve their language skills. 

Furthermore, in this research, the English textbook to be analyzed is “Bahasa 

Inggris (Kemendikbud) for Senior High School Grade XII”. The researcher tries to 

analyze what aspects of the culture are in the textbook. In addition, there are several 

reasons why researchers chose this book; first, this textbook is in accordance with the 

current teaching curriculum. Second, because this book has been approved by the 

Ministry of Education and Culture of the Republic of Indonesia. Third, the cultural 

content itself can be assessed through source culture, target culture and international 

culture in the textbook. 

 

1.2 Identification of the Problem 

1.  Culture in the textbook “Bahasa Inggris (Kemendikbud) for Senior High 

School Grade XII” 

2. Integration of culture in English material textbook “Bahasa Inggris 

(Kemendikbud) for Senior High School Grade XII” 
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1.3 Limitation of the Problem 

This research focuses on how culture influences textbooks and what culture 

should appear in English textbooks. That will include analysis of cultural 

categories through text, stories, conversations or pictures in the book. 

 

1.4 Formulation of the Problem 

Based on the description of the problem formulation above, the researcher 

asked a question 

1. What dimensions of culture are found in the textbook? 

2. How are cultural dimensions presented in textbook? 

 

1.5 Objective of the Problem 

The objectives of the study are: 

1. To explain what culture is found in the textbook “Bahasa Inggris 

(Kemendikbud) for Senior High School Grade XII” 

2. To explain how culture is presented in the textbook “Bahasa Inggris 

(Kemendikbud) for Senior High School Grade XII” 

 

1.6 Assumption   

The researcher assumes that by knowing the mistakes or deficiencies of the 

culture that exists in the textbooks as well as being a benchmark and can help 
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English teachers, textbook authors, and future studies as evaluations in choosing 

textbooks according to appropriate culture 

 

1.7  Significance of the Research 

This research aims as an evaluation and benchmark for several parties such as 

high school English teachers, English education in the future and textbook authors. 

1. High School English Teacher 

This research helps high school English teachers to choose the right 

textbooks as teaching materials related to culture 

2. English education in the future 

This research is expected to be able to motivate and inspire both 

students and teachers of English language education, and be able to evaluate 

what needs to be improved in future English language education. 

3. Author of English Books 

Hopefully this research can inspire writers to be able to consider the 

feasibility of cultural content in textbooks, and to motivate writers to add 

some cultural content that still needs to be added or removed if it is deemed 

unfeasible to be published in textbook. 
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1.8 Definition of Key Term 

1. Cultural content in teaching English  materials has been subject to discussion 

for many years. Language is an expression or symbol of a culture. Language 

and culture learning have mutual ties and dependence (Gao, 2006) 

2. Textbooks are ideas in providing a worldview about cultural systems and 

social relations for students or teachers that can influence views about culture 

(Aliakbari, 2004) 

 

1.9 Grand Theories 

In this study, researchers used theories from several experts. They are such as 

Gao (2006) explained about relationship between language and culture. Cortazzi and 

Jin (1999) Explained about the textbook. Therefore, this research is an analysis of 

cultural content in a textbook in senior high school. 

 

1.10  Research Method  

1.10.1 Research Design 

This study uses descriptive qualitative research in textbook analysis. The 

purpose of descriptive qualitative is to describe a phenomenon and charasteristic. 

According to Wallima (2001, p.259) descriptive is a feature or part in qualitative 

because the data taken in the form of documents, audio recordings, videos, pictures, 

transcripts, and words. Content analysis is also a method used in analyzing qualitative 
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data. According to Cohen, Manion & Morrison (2000; Neuman, 1997) The content 

can be in the form of words, pictures, ideas, themes and all messages that function as 

communication media, such as books, pictures, films and documents. Therefore, 

based on the description above, research in the textbook “Bahasa Inggris 

(Kemendikbud) for Senior High School Grade XII”  uses descriptive qualitative 

analysis design. 

1.10.2 Source of Data 

This data is taken from the eleventh grade English textbook in the form of text 

and picture illustrations. This book is published directly by the Ministry of Education 

and Culture and is given directly by the school to students. Each chapter is presented 

in a different theme. The chapter can be seen below : 

Chapter 1 : May I Help You? 

Chapter 2 : Why Don’t You Visit Seattle? 

Chapter 3 : Creating Captions  

Chapter 4 : Do You Know How to Apply for a Job? 

Chapter 5 : Who Was Involved? 

Chapter 6 : Online School Registration 

Chapter 7 : It’s Garbage In, Art Works Out 
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Chapter 8 : How to Make 

Chapter 9 : Do it Carefully! 

Chapter 10 : How to Use Photoshop? 

Chapter 11 : Let’s Make a Better World for All 

 

1.10.3 Instrument of the Research 

The research instrument used documentation. Documentation is an instrument 

of research conducted systematically with reference to the document in form of 

written objects, such as book, magazine, document, file and picture. This would be 

use documentation that taken from textbook “Bahasa Inggris (Kemendikbud) for 

Senior High School Grade XII”. 

1.10.4 Data Collection Technique 

In this research, researchers used qualitative methods. Data collection from 

qualitative descriptive methods focuses on the particular findings being analyzed. 

Data collection can be done by observation, checking reports, photos and documents 

as well as the results of the analysis. Observation is a technique in collecting data by 

observing. The data of this study were obtained by observing the research object, the 

textbook "Bahasa Inggris (Kemendikbud) for Senior High School for Grade XII 2018 
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Revised. Data is collected by selecting the reading, drawing, dialogue, and activity 

sections that are presented in each chapter of the textbook.  

1.10.5 Data Analysis Technique 

Data analysis conducted in this research was carried out in two stages. 

According to (Cortazzi and Jin, 1999), the first stage is to reveal what culture is 

presented in the reading textbook, both in dialogue, pictures and activities presented 

in the form of chapters and grouped into source culture, target culture, and 

international culture. The culture contained in the book can be categorized based on 

four senses in the cultural framework proposed by Adaskou, Britten & Fahsi (1990), 

the framework covered is the aesthetic, sociological, semantic and pragmatic senses. 

After that, the categorized of data that has been grouped is changed as a 

percentage. Then the percentage results data are compared and analyzed to find out 

what culture most often appears in the textbook. The results of the data analysis are 

performed in the form of tables and graphs. Then the results of the study are 

discussed qualitatively. The steps are :  

1) Make a check list to Identifying Types of Cultural Contents 

Researchers use a framework of several experts who can assist in coding 

existing cultural content. The instruments used are: 

a. Framework based on Cortazzi and Jin (1999) 
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The instrument used in the checklist by researchers in analyzing the type of 

culture contained in the English textbook entitled “Bahasa Inggris Kemendikbud 

Kelas XI” 

Table 1.1 Instrument Checklist based on Cortazzi and Jin Framework (1999) 

Items Chapter 

 1 2 3 4 5 6 7 8 9 10 11 

Source Culture            

Target Culture            

International Culture            

 

b. Framework based on Adaskou, Britten & Fahsi (1990) 

Items Chapter 

 1 2 3 4 5 6 7 8 9 10 11 

The Aesthetic Sense            

The Sociological Sense            

The Semantic Sense            

The Pragmatic Sense            

 

After the writer arranged the culture category, the researcher continued calculate 

cultural categories based on chapters in textbooks based on Cortazzi and Jin's 
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framework (1999) and write the total amount to a percentage (%). For Calculate the 

total amount of cultural content in a textbook into this percentage. Research uses the 

following formula: 

 

 

2) Analyzing textbook 

 The researchers read carefully and carefully page by page, each reading 

section, dialogues, pictures, looking at line by line, title, character names and 

activities contained in textbooks that contain cultural elements. 

3) Coding  

Researchers provide markers or codes for each cultural element based on a 

framework to facilitate grouping. This research uses analysis code. According to 

Miles, Huberman, & Saldaña 2014, Codes are labels in the form of symbolic 

meanings that describe the information collected and grouped during the study. 

4) Analyzing  

The data obtained by researchers from each chapter of the book are analyzed 

based on the framework of Cortazzi and Jin (1999) and Adaskou, Britten and Fahsi 

(1990) 

Type of Culture = Total Category of culture  x 100% 

                 Total Culture 
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5) Reporting 

The results of this analysis are reported in the form of results and chapter 

discussions. 
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CHAPTER II 

LITERATURE REVIEW 

2.1. Defining Culture 

Culture is a characteristic of a nation. Culture is a highly complex and a 

broad concept to define. Based on Choudhury (2014) culture is a characteristic of a 

particular person or group based on language, religion, cuisine, social habits, music 

and art. This means that culture is everything about human life which includes what 

they do, what they produce and what they think in a social context. Language is part 

of culture and is used as a communication tool to reflect one's culture. 

In addition, according to Wei (2005: 56) argues that language has two 

characters, namely as a means of communication and a carrier of culture. Namely, by 

studying language, students can gain knowledge and understanding of the culture in 

which language is embedded. Language as a means of communication and interaction 

with others also functions as the development of culture and broadens knowledge 

about one's culture where they learn languages. 

Furthermore the culture is a picture of habits or customs in a particular 

environment, so that knowledge is needed about the target language used. There is no 

human nature that is independent of the culture that exists in the environment, even 

those that have been applied since birth. Studying a culture, we will certainly explore 

the language that exists in that culture, and vice versa. According to McDevitt (2004) 
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humans in learning foreign languages, will certainly try to find out how the nature, 

habits and culture that is in it. 

Based on the explanation of several theories above, culture is a picture of the 

habits of a group of people, and language influences one's culture because language is 

part of culture and vice versa. Someone who learns a language will definitely learn 

about the culture of the language they learn to know habits, traits and how and 

communicate well to reflect their cultures. This means that there is diversity in 

language learning, which depends on the culture that is in it. Likewise with culture, 

each environment or each country has features and differences that are not found in 

other cultures. 

 

2.2. Culture and English Language Teaching 

Humans are social creatures. That means humans cannot live alone and in 

meeting their needs humans need help from other creatures because humans have a 

variety of needs. Therefore the need for good communication and language is a tool 

for every human being to communicate. According to Khativ, Tabari, and 

Mohammadi (2016), language and culture in general are closely related. That's 

because language is seen as a verbal expression of culture. It is used as a means of 

communicating and expressing thoughts and assumes thoughts that are influenced by 

the language that we use. 
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Language and culture have a coordinative relationship which means they 

have a very high relationship. According to Fuller and Wardhaugh (2014), there are 

several relationships between language and culture. One of them is that language and 

culture can influence or determine the structure or behavior of linguistics. The second 

possibility is that linguistic structure or behavior can influence or determine social 

structure or worldview. This means language and culture can influence social 

behavior and increase students' knowledge of new cultures. 

Cultural learning is very much needed in language learning classes. Because 

in learning a language, students must also know the culture of the language learned. 

Without cultural studies, foreign language learning will not run properly, is inaccurate 

and incomplete. For students, learning foreign languages makes no sense if they do 

not know about the culture contained in the language they are learning. For students 

who do not learn the culture of the foreign language they are learning will experience 

significant difficulties and obstacles in communicating with the native speaker or in 

speaking skills, Bada (2000: 101) 

According to McDevitt (2004) learning a second language is the same as 

finding out the nature of other people. This means humans are inseparable from 

the culture in which they live, or the culture of their environment. Therefore the 

important role of language in teaching foreign languages is English. According to 

Kitao (2000), culture classes can be highly motivating for students because they 

have a large role. Students like cultural-based activities such as singing, dancing, 
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role playing, conducting research or interviews in the country or community 

environment, etc. Cultural studies also increase curiosity about a country that they 

are targeting. However, educators must not forget or even eliminate the traditional 

culture of the country. 

As explained above, it can be concluded that cultural classes have an effect 

on motivating students in the learning process. They can also observe similarities 

and differences between various cultural groups. Meanwhile (Alptekin, 2002; 

Smith, 1976) again reminded that English is the language most widely studied 

throughout the world and has obtained the lingua franca. Learning a foreign 

language is the same as learning about cultures in other countries, and increasing 

knowledge and insight for students in communicating and adapting to the 

environment. 

 

2.3. The Role of Textbooks in English Language Teaching 

In learning English, textbooks have a very important role as one of the main 

sources expected as a medium in cultural exposure. English as an international 

language becomes the main problem that discusses what culture should be 

integrated in textbooks. In learning a foreign language it is necessary to 

understand material that focuses on the native language or origin of the language. 

According to McKay (2012) cultural content in English material should not only 
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be focused on English-speaking countries, but also need cultural resources from 

other countries to expand student knowledge. 

Textbooks and teaching materials are often used by language instructors or 

by educators because they are considered a very important element in EFL 

classes. According to Nordlund (2016), textbooks help students master new 

languages. Because textbooks as a tool or media are used to achieve learning 

objectives, helping students obtain new vocabulary because in textbooks 

generally contain many types of texts, class activities and various types of tests 

and additional materials to deepen student understanding. In addition to providing 

benefits for students, textbooks also help teachers summarize what is needed in 

accordance with the syllabus. 

Nowadays, there is still a lack of cultural content contained in textbooks. 

They only focus on cultural content where the publishers or authors come from. 

Thus, students will only know the understanding of the culture of textbook writers 

without knowing other cultural content that they should know about. In 

deciphering textbooks into cultural elements, there are several efforts described 

by Cortazzi and Jin 1999 in (Aliakbari, 2004: 3) that textbooks perform different 

functions namely: As teachers, Maps, Resources, trainers, authorities, and 

ideologies. In addition Cortazzi and Jin (1999) also distinguish between three 

types of ways how culture is presented in textbooks and language teaching 

materials, namely: 
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a. Source Culture : Textbooks containing elements of source culture aim to 

enable learners to talk about their culture to foreign visitors and they also 

prepare to face other cultures. 

b. Target Culture: Presents a culture in which English is their native 

language. Like the culture of England, the United States, Australia, 

Canada, and others. 

c. International Culture: Involving textbooks includes cultures in countries in 

the world where English is not the first language but as an international 

language, such as Indonesia, Malaysia, and others. 

 

2.4. Cultural Content in the Textbook 

The need for foreign languages influences students in developing 

intercultural awareness and adapting to a globalized world where people of 

cultural background can assist international relations. According to Sorohiti 

(2005) textbooks are the most widely used tools or media in the learning process. 

There are two reasons why textbooks are widely used in the teaching process, the 

first of which is helping teachers develop their own material and consider 

developing learning. The second reason is to help teachers manage time in 

developing teaching materials (Sheldon, 1988 in Sorohiti, 2005). 

Based on Cortazzi and Jin (1999) there are several aspects of cultural aspects 

as teaching material in textbooks, namely source culture, target culture and 
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international culture. Source cultural material refers to material that presents the 

culture of language learners themselves. The purpose of this material is to 

accommodate students about their culture to the visitors and help students to be 

more aware of their own cultural identity. Cultural aspects presented can be in the 

form of Indonesian legends, pictures of Indonesians, and other aspects. For 

example, just a puppet show. This reflects the local culture, namely Java. 

Target cultural material refers to material that presents the culture of native 

English speaking countries such as the United States and the United Kingdom. 

The purpose of this target culture material is to expose users to the cultural 

context of the target language they are learning, so as to better understand how the 

culture of the target language itself. Thus, students feel familiar if they later learn 

the foreign language because it is first introduced to its culture. 

International cultural material refers to material that presents various cultures 

of countries in the world where English is not used as the first or second language 

but as an international language such as in Korea, China, and Indonesia which 

makes English as an international language. The aim of international cultural 

material is to increase awareness among users of cultures and to make users 

accustomed to various socio-cultural contexts and to broaden students' insights 

into the diversity of each country. 
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In addition, based on Adaskou, Britten & Fahsi (1990) the culture in the 

textbook is categorized into four sensory categories, namely: aesthetic senses, 

sociological senses, semantic senses, and pragmatic senses. By using these four 

sensory frameworks, it can reveal how culture is represented in textbooks. 

a. Aesthetic Sense 

The meaning of aesthetic sense refers to the media, music, cinema, and 

especially about research which is the main reason in teaching language 

classes. In this textbook it is usually found in terms of songs, concerts, 

theater, music, films, and content in the form of art. Examples of 

aesthetic sense can be seen in the picture below. This is a Michael 

Jackson song. The example below is an example that represents aesthetic 

sense. (Bahasa Inggris (Kemendikbud) for Senior High School Grade 

XII 2018 Revised Edition. P. 151-152) 
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Picture 2.1. Heal The World song by Michael Jackson  representing Aesthetic Sense 

The example song above refers to aesthetic sense because one of 

them refers to music. Researchers take the example above because it is 

an example of aesthetic sense proven from the lyrics of Michael 

Jackson's song. 

b. Sosiological Sense  

The meaning of sociological sense refers to the organization and 

nature of the family, social relations, domestic life, interpersonal 

relationships, material conditions, work, entertainment, holidays, habits 

and intuition. For example, regulating the relationship of students in their 

environment to get along in daily life or the relationship between doctors 

and patients as in dialogue (Bahasa Inggris (Kemendikbud) for Senior 

High School Grade XII 2018 Revised Edition. P. 4) 
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Picture 2.2. relationship between doctor and patient representing Sociological Sense 

The example image above refers to sociological sense because one of 

them refers to social relations and work. Researchers take the example 

of the picture because it regulates social relations and involves work that 

is the relationship between doctors and patients that leads to sociological 

sense. 

c. Semantic Sense  

The meaning of semantic senses refers to the conceptual contained 

in language and leads to the process of thinking. Semantic areas such as 

food, clothing, institutions and others, but are culturally different 

because they are related to certain ways of life. So this cultural feature 

might be different for English from one English-speaking country to 

another. An example can be seen in the image below: 
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Picture 2.3. The uniform of Indonesian student representing 

Semantic Sense 

 

In the picture, what is focused is the school uniform used by high 

school. That in Indonesia itself, students have special uniforms that are 

different from other countries. This happens because of differences in 

philosophy, perceptions of interests and other aspects between countries. 

It is from this picture that distinguishes Indonesian students from other 

country students. Based on the explanation above, student clothes 

represent the semantic meaning. 

d. Pragmatic Sense  

The last, the intent of senses refers to science, social skills and 

mastery of language codes that enable successful communication 

processes. Pragmatic ability itself refers to the ability to intonate, adjust 

to the norms and politeness of each different culture, regulate 
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interpersonal relationships, questions about status, obligations, different 

licenses of learner cultures, and regulate relationships of familiarity in 

different writing genres, for example, various types of letters and 

messages, managing intonation and pronunciation as well as filling 

forms and advertisements. To provide clear and detailed explanations, 

researchers provide sample samples from the analyzed textbook (Bahasa 

Inggris (Kemendikbud) for Senior High School Grade XII 2018 Revised 

Edition. P. 4) as follows: 

 

Picture 2.4. The dialogue between doctor and patient representing Pragmatic 

Sense 
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Brisard (2009) also states that making pragmatics an analysis of ways 

that aim as communication, use in every conversation and overall 

linguistic knowledge in an interrelated way. According to (Byram, 1989; 

Kramsch, 1993; Hinkel, 1999; Cortazzi & Jin, 1999) learning of target 

culture must also be taught in harmony with the teaching of the target 

language. English as an international language allows foreign speakers 

to describe their own cultural norms using international languages 

(Hardy, 2004; McKay, 2003). (Xiao, 2010; Kachru and Smith, 2008) 

also said that English speakers not only face American or English 

culture, but also face the culture of native speakers and introduce their 

own culture. 

Therefore people all over the world can introduce each of their 

cultures to the whole world by using English as an international 

language to communicate. For example, the state of China, they can 

introduce how the culture to the whole world about culture, customs, 

habits, food and norms that apply there by using English as the language 

of instruction. Therefore, in learning English, not only learning the 

language but there are also variations in cultural learning that represent. 
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2.5. Relevance Studies 

Research on cultural content analysis of textbooks can be found in many 

journals, articles and books, but the author focuses on several researchers who 

have investigated textbooks and other materials in teaching English. Analysis of 

cultural content in learning is an interesting thing to be analyzed. Therefore, there 

are many researchers found throughout the world who discuss the analysis of 

cultural content including Indonesia. Researchers prefer cultural studies in the 

Asia, Europe or even countries that accept cultural relations that are more relevant 

to English that are studied and studied as Foreign Languages in this study. 

Aliakbari (2004) investigated the cultural ways discussed in ELT in Iran in 

general and cultural places in ELT at secondary school level. This study makes it 

clear that the current material or textbooks are highly ranked in connection with 

the treatment of culture. In this study, it is not sufficient for the task of teaching 

culture specifically in a more detailed sense (values, norms, beliefs, etc.) or 

general cultural skills such as intercultural communication and understanding. 

Syahri and Susanti (2016) conducted a study aimed at finding out the 

percentage of integration of local culture and integration of target culture in 

English textbooks for secondary schools in Palembang. The data research 

procedure starts with grouping data into the target culture or local culture 

divisions which are then analyzed based on a list of cultural content. The results 
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showed that of the nine series of books with different publishers analyzed in this 

study, five books had a higher percentage of the Local Culture presented in the 

form of reading. While from image analysis, six of them are more prominent in 

promoting in the Target Culture. 

Sugirin and Siti Sudartini (2011) investigated seven textbooks used for junior 

high schools in Yogyakarta. This study aims to illustrate the teacher's awareness 

to include culture in the learning process and what aspects of culture are included 

in English textbooks used in a number of schools in the province of Yogyakarta 

and how cultural elements are included in the book. The results of the analysis 

show (1) the teacher has included cultural elements in the teaching and learning 

process according to the explicit and implicit insertion methods used in the 

textbook. (2) the cultural elements in the book consist of knowledge, behavior and 

artifacts. (3) there are elements of western culture and Indonesian culture, but not 

followed by detailed explanations that can anticipate misunderstandings. 

Faris Iman (2004) investigated cultural content from English textbooks for 

third grade high schools in Cianjur, West Java. This study aims to reveal what 

culture is represented in the textbook and categorize cultural content into source 

culture, target culture or international culture based on the framework of Cortazzi 

& Jin, 1999. Meanwhile, the framework of (Adaskou, Britten & Fahsi, 1990) 

aims To express how culture is represented in textbooks, cultural content is 

categorized into four aspects namely aesthetic senses, sociological senses, 
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semnatic senses and pragmatic senses. This research found that the target culture 

is more dominant in this textbook. Regarding how culture is represented in the 

textbook is more dominant in the aesthetic sense. Based on these findings, the 

researcher recommends that more information about source culture and 

international culture be included in English textbooks. 

In this study, researchers are more interested in using the same framework as 

research in Faris (2014). This framework is based on Cortazzi and Jin (1999) and 

Adaskou, Britten, and Fahsi (1990). This study aims to investigate what culture is 

represented and how culture is represented in the 2018 revised English textbook 

for grade XII.  
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CHAPTER III 

DATA ANALYSIS 

This chapter discussed research discussions conducted by researcher based on 

textbook. The results of the research were based on analysis and information found in 

the analysis of cultural content in English textbooks. While the discussion is the 

conclusion of the results of the research topic. The results and discussion of the study 

are explained in the following frameworks : 

A. Findings  

 The grouping of findings was presented by researcher in the following 

succession. First, the results of the analysis of the textbook was  presented based on 

the title of the textbook chosen by the researcher. Second, the results of the research 

are presented based on research questions from this study. Finally, the discussion put 

forward to discuss and draw conclusions from the findings produce by researchers in 

this study. The findings presented are grouped below: 

1. Bahasa Inggris (Kemendikbud) for Grade XII 

This textbook is published by the Indonesian Ministry of Cultural Education 

based on the 2013 curriculum designed to welcome 21st Century learning in 2018. 

The authors of this textbook are Utami Widiati, Helena Indyah Ratna Agustien, and 
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Tri Wiratno. This textbook contains (11) chapters with each different topic in each 

chapter. Information from each chapter theme is explained as stated in the table 

below : 

Table.3.1. List of chapters, topics and text structures of Textbook grade XII 

Chapter Topic Structures Pages 

1.  May I Help You? Asking for giving services 1 

2.  Why Don’t Visit Seattle? Conditional Statements 15 

3.  Creating Captions Various 31 

4.  Do You Know How to Apply for 

a Job? 

Letter head, date, address, of receiver, 

salutation, body, closing, signature, name of 

applicant. 

43 

5.  Who Was Involved? Headlines, summary of events(who, what, 

where, why, etc.), quotes. 

61 

6.  Online School Registration Lead, Events, quotes 81 

7.  It’s Garbage In, Art Works Out Lead, Events, quotes 93 

8.  How to Make Steps in using technological products 109 

9.  Do It Carefully! Tips in doing something (goal, materials, 

steps) 

119 

10.  How to Use Photoshop? Steps in using technological products 135 

11.  Let’s Make a Better World for 

All 

Songs 149 
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a. What cultures the textbook Bahasa Inggris for Grade XII represents 

Based on the framework of Cortazzi and Jin (1999), namely : Cultural 

Resources, Targeted Culture and International Culture. According to the explanation 

based on the framework of Cortazzi and Jin (1999) source culture refers to local 

culture or student culture, target culture refers to the culture of the inner circle 

countries and refers to the culture of native speaker countries and international culture 

refers to cultures that exist throughout the world who do not use English as the first 

language, but as an international language. The types of culture is presented in the 

English textbook for class XII can be seen in the tables and graph as follows : 

Items  Chapters 

 1 2 3 4 5 6 7 8 9 10 11 

Source Culture 5 5 3 3 7 7 2 1 1 - 1 

Target Culture 3 11 10 9 6 1 5 3 6 2 7 

International Culture - - - - 1 - - - 1 - - 

Tables 3.2 Types of Culture in Textbook  Bahasa Inggris for grade XII 

The researcher counts the number of source culture, target culture and 

international culture based on the grouping as the table above. Researcher calculated 

the types of culture in each chapter to find out how many cultures there are in each 

chapter. 
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Chart 3.1. Types of Culture in Textbook  Bahasa Inggris for grade XII 

 

The part of the graph above explains the existence of a type of culture in each 

chapter in the English textbook for class XII. Explanation of the graph will be divided 

into several types of culture, namely: Source Culture, Target Culture, and 

International Culture. 

1. Source Culture 

Material analysis is carried out by researcher by paying attention to such as: 

readings, conversations, pictures, sentences, phrases, and words. The section in the 

graph above states that in each chapter in the textbook contains the source culture or 

0

2

4

6

8

10

12

Source Culture

Target Culture

International Culture



33 
 

culture of students who learn English, the culture that exists in Indonesia. The 

example on how to analyze the data can be seen in the table 3.3 below : 

Table.3.1. Subtopic of Source Culture 

Subtopic Page and Code Explanation 

Dialogue  

 

01/CH. P.4 / SC This dialogue asking about 

destination and mentioned about the 

place in Indonesia like “Jakarta, 

Arjosari bus Station, Lebak Bulus” 

also mentioned about vehicles in 

Indonesia like “Trans Jakarta, 

Metromini, Bajaj, and Taxi” 

Dialogue  

 

01/CH. P.5 / SC This dialogue is conversation 

between “Dhea” and “Riza” asking 

about general questions about 

assignment and offered help refers to 

source culture based on the names of 

people in dialogue. 

Reading Comprehension 04/CH.P/50 / SC Example of a application letter, this 

means referring to Source Culture 

because mentioned cities like “Jl. A. 

Yani, Surabaya, Jl, Raya Pandaan, 
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and Jawa Timur” also Indonesian 

names such as “Lilis Handayani” 

Speaking  

 

01/CH.P.14 / SC Performance of Wayang Kulit from 

Indonesia. 

Writing and Describing Captions 

 

03/CH.P.38 / SC 

03/CH/P.39.40 / 

SC 

The the profession and uniform used 

by high school students in Indonesia 

and also the Indonesian Police 
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The researcher counts the number of different source cultures per dialogue or 

picture in a one-time count. The highest frequency of source culture is in chapter 5 

and 6 (7 times). In chapters 10 there is no source culture available. Cultural sources 

taken by researchers are presented by names of people, such as Tania, Dhea, Riza, 

Hamada, Diana, Roy, Roni, Zahra, Raisa, Diani, Riana, Dela, Emi, Mr. Luqman, 

Nyoman, Joko, Edwin, Lilis Handayani, Ratu Tita, Eva Tuarita, Maya, Basuki Tjahja 

Purnama, Nuraisyah Paransa, Riky Setyanto, Major Tri Rismaharini, Andrea 

Hirata's "Laskar Pelangi"; city names such as Jakarta, Surabaya, East Java, Depok, 

Bogor, Denpasar; name of place or street name like Arjosari Station, Jl.A. Yani 389, 

Jl. Raya Pandaan 186, Jl. Sawangan, Jl. Margonda, SMKN 47 Jakarta, Botanical 

Garden, Lakes Toba, photos of Indonesian student uniforms and Indonesian police 

uniforms, pictures of Indonesian artists, as well as famous places in Indonesia. 
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Pictures 3.1 Representing Source Culture 

 

Based on the picture above, it explains two different dialogues that lead to 

source culture because the dialogue between Tania and foreigners who ask about the 

objectives discussed in the dialogue, namely Jakarta, leads to Indonesian culture 
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because it mentions Jakarta and Arjosari Station. From this dialogue, the researcher  

analyzes that Tania offers help to the stranger by asking where the destination is 

going. Based on the dialogue, stranger mention the word "Jakarta" and ask how long 

it takes to get to their destination and say "Airport Station" in Indonesia. And Tania 

mentioned "Lebak Bulus" which was also in Indonesia and called "Trans Jakarta, 

Metro mini, bajaj, and taxi" which were vehicles that were only in Indonesia. For 

example "bajaj" which is only called "bajaj" only in Indonesia. Other countries may 

also have such vehicles, but under different names. 

While in the second picture, there is a conversation between Dhea and Riza 

that refers to Indonesian names. Researchers took the conversation "Dhea" and 

"Riza" because the name usually only exists in Indonesia. In the dialogue there was a 

conversation on "Dhea" and "Riza” who asked general questions about the 

assignment and offered help. The author chose this dialogue as a cultural source 

based on the names of the 2 people in the dialogue. 
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Pictures 3.2 the name of people Indonesia and the place in Indonesia 

representing source culture 

As same as before, the picture above is an example of a letter and sentence 

that mentions cities in Indonesia, this means referring to the source culture because it 

mentions cities like “Jl. A. Yani, Surabaya, Jl, Raya Pandaan, and Jawa Timur” also 

Indonesian names such as “Lilis Handayani”. In the first picture is a job application 

letter and in this letter quoting the name of the job applicant namely Indonesian 

people like "Lilis Handayani" and dominantly referring to regions and cities in 

Indonesia such as "A.Yani Street, Surabaya, Jl. Raya Pandaan Pasuruan , Jawa 

Timur and Jawa Pos". Researcher chosen the job application letter as a source of 

culture because the source culture in the job application letter is dominant in 
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Indonesian culture, it is evidenced from the names of people and places in the job 

application letter.  

 

Picture 3.3 Wayang Kulit representing of Source Culture 

 

In the picture, the researcher chosen the image as the source culture because it 

was a performance of "Wayang Kulit" which is an art originating from Indonesia. 

Wayang kulit comes from Java. In the textbook displays photos of the show as a 

reference in making dialogue. Wayang Kulit can only be found in Indonesia. If in 

other countries, it might be an introduction from Indonesia or festival performances 

that feature art in various countries. 
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Pictures 3.4 Uniform of Indonesian Senior High School Student, and 

Indonesia Police representing Source Culture 

 

Some of the pictures above explain the profession and uniform used by high 

school students in Indonesia and also the Indonesian Police found on pages 38, 40, 

41, 82, and 91. The researcher chooses the image to be a source culture because the 

picture explains what in Indonesia and this can be seen from the uniform 

characteristics used in Indonesia. In the first picture stands out in the uniforms used 

by high school students in Indonesia, which is certainly different from school 

uniforms from other countries. We can only find students using these uniforms only 
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in Indonesia. Therefore, researcher chose the picture as a source of culture because 

the picture is directed at students in Indonesia. 

In the second picture, the researcher chosen the image of the Indonesian 

police. That can be seen from the uniform used by the police. The picture shows that 

the police ticketed a small child who wore a helmet on the highway using a bicycle. 

In the picture there is a conversation between the police asking about the child's 

driving license. Researcher chosen the picture as the source culture, because the 

uniform used by the police was only used in Indonesia, and was different from the 

police uniform in other countries. 

2. Target Culture 

Target culture refers to the cultures in countries that make English the first 

language such as England, Canada, the United States, Australia, New Zealand, Great 

Britain. This textbook provides more target culture than source culture. Almost all 

chapters display examples of target culture, except in chapter 6 where there is no 

target culture there. The example on how to analyze the data can be seen in the table 

3.4 below : 

Subtopic Page and Code Explanation 

Grammar Review 04/CH. P.53/TC 

04/CH. P.57/TC 

07/CH. P.98/TC 

Grammar review mentioned about 

the names of people in countries 

refers to the Target Culture. 
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Reading Comprehension 

 

 

 

02/CH.P/15/TC 

02/CH.P.17/TC 

02/CH.P.20/TC 

Pictures of places refers to Target 

Culture such as “Seattle in 

America, Newyork, Bainbridge 

Island and the Theo Chocolate 

Factory in Freemont” 

Listening  08/CH.P.111/TC Procedure text about “How to 

Make Chocolate Dipped 

Strawberries”. Strawberries is 
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from the USA 

Listening 

 

11/CH.P.151/TC The song lyric which the song is 

from “Michael Jackson” from 

American 

 

The highest target culture frequencies are in chapters 2 and 3. While the 

lowest frequency is in chapters 6. The presentation of target culture is explained in 

the form of pictures, names of people, dialogues, conversations and world figures. 

The names of people like William Smith, Gerge Sebastian, John Donaldson, Trisha 
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Prabhu. Caty Weaven, June Simms, Allita Irby, Charlottie Hogan, Alita Meyer, and 

Shirley Watts, and Harold Pinter on the page 53. 73, 77 and 98. 
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Pictures 3.5 names of people representing target culture 

 

In the first picture is a review of the existing grammar in the textbook. In 

these readings, the researcher chooses the cultural source of the reading by reading 

the westerner named "William Smith". The researcher chose as the target culture 

because the target culture refers to the country in which English is used as the first 

language. "William Smith" is an American actor. 

In the second picture, the researcher selects a job application letter. There is 

the name of the job applicant named "George Sebastian" and the place that is on the 

job application letter is "Times Union" in New York, America which leads to the 

target culture. 
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In the third picture, the researcher chooses the reading in the example 

questions contained in the textbook. On that question there are names of people from 

the target culture namely "Caty Weaver, June Simms, Allita Irby, Charlotte Hogan, 

Alita Meyer, and Shirley Watts". The name is the name of the person who refers to 

the target culture that is using English as the first language. 

Besides that the picture about the target culture is displayed in the form of a 

pictures that is a places that refers to the target culture of several countries, the picture 

is a picture of snow, which snow can come from countries that refer to the target 

culture such as Canada, America, etc., and also a place which leads to target cultures 

such as Bainbrige Island, Pike Place Market, Sun Juan Islands, Seattle Center, Theo 

Chocolate Factory in Freemont, Emerald City, Bloedel Reserve, Seasonal Garden, 

Washington State Ferry, Burma Shave, Humber Bridge in England on the page 10, 

15, 17, 18, 19, 20. 23, and 33  
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Pictures 3.5 the pleaces representing target culture. 

 

In addition to pictures of the place, there are also some conversations that talk 

about places that lead to the target culture found on pages 20, 23 and 121 that 

mention the words Seattle, Emerald City, Bloedel Reserve, UK and Bainbridge Island 

on a Washington State Ferry. In the first picture is a picture of the city of "Seattle" 

which is the northernmost major city in the United States. Therefore, researchers 

chose the image as the target culture because the image is a city in America. 
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In contrast to the second picture, mentions "Bainbridge Island" which is a city 

and island in Kitsap County, Washington, United States, which is located on Puget 

Sound. Researchers chose the image as the target culture because it came from 

America as well. 

The third picture is the store "Theo Chocolate Factory" which also came from 

Seattle, America. In the picture above, it is more dominant towards the target culture 

because it displays a different culture outside the source of culture that only focuses 

on the culture in Indonesia. In the target culture, in addition to finding a place, the 

researchers also found examples of the target culture in the text on how to make food 

from the target culture country, as below : 

 

Pictures 3.6 representing target culture 
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Furthermore, besides being proven from place names, pictures and 

conversations, evidence of the target culture is also contained in the procedure text 

that explains "How to Make Chocolate Dipped Strawberries". The strawberries 

themselves come from the USA, therefore the authors chose this type of text to be a 

target culture based on the country of origin of the fruit itself. In the text also 

explained in detail how to make strawberries by dipping chocolate which usually 

Indonesian people do not know much about. 

The last from the target culture is the song lyric that lead to the source culture 

where the song is a song that is quite well known in his time that is the song from 

Michael Jackson on page 151. The researcher chose the lyrics of this song as the 

source country because Michael Jackson is an American singer. 

 

Picture 3.7 representing target culture 
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3. International Culture 

International Culture refers to all cultures that exist throughout the world 

except the culture of the source culture and target culture countries. International 

culture is the culture of a country that does not use English as a first language but 

rather as an international language. The example on how to analyze the data can be 

seen in the table 3.5 below : 

Subtopic Page and Code Explanation 

Communicating 

 

05/CH.P.78 / IC Mentioned several Asian 

countries such as Vietnam, 

Indonesia, and Laos. Where the 

country is a country that does 

not make English as the first 

language and is an Asian 

country. 

Reading 09/CH.P.122/ IC Picture about Leopard. Leopard 

from Afghanistan. Afghanistan 

does not use English as the first 

language 
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From this graph, it is concluded that international culture is the culture that is 

the least presented in this textbook. Where the frequency of international culture is 

only found in chapters 5 and 9 only, apart from the 2 chapters there is no international 

culture. International culture appeared in chapter 5 because in a story mentioned 

several Asian countries. Where the country is a country that does not make English as 

the first language and is an Asian country.  In the news mentioned about the problem 

of the spread of the bird flu virus that caused concern of a global pandemic. Countries 

such as Vietnam, Indonesia and Laos helped fight the bird flu virus and looked for 

ways to fight the spread of the H5N1 virus. Researcher chose the reading to be an 

international culture because it mentioned several Asian countries such as Vietnam, 

Indonesia and Laos. Explained based on the following picture: 
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Picture 3.8 representing International culture 

 

Also in chapter 9 explain about a Leopard animal. The researcher chose this 

as an international culture because Leopard lives and comes from India, Asia and 

Afghanistan. Countries in Asia on average use English as a second language and not 

as a first language. For example, India uses its national language as the first language 

and makes English as a second language. Examples of the pictures are on page 122, 

as below : 

 

Picture 3.9 representing international culture 
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b. How the cultures are represented in the textbook Bahasa 

Inggris for grade XII 

Researcher conducted a cultural analysis represented by four senses namely : 

Aesthetic Sense, Semantic Sense, Pragmtic Sense and Sociological Sense. This 

textbook is based on grammar-based material and is accompanied by many example 

problems. A more detailed explanation can be seen in the table below: 

Table 3.6 The frequency of Cultural sense in Bahasa Inggris for grade XII 

 Aesthetic 

Sense 

Pragmatic 

Sense 

Sosiological 

Sense 

Semantic 

Sense 

Total 

Source Culture 2 12 16 6 36 

(33.64%) 

Target Culture 20 38 8 2 68 

(63.55%) 

International 

Culture 

- 1 2 - 3 

(2.80%) 

Total 22 

(20.56%) 

51 

(47.66%) 

26 

(24.29%) 

8 

(7.47%) 

 

100% 

 

The table shows that the most dominant culture presented by Pragmatic Sense 

is mostly presented in this textbook. In Pragmatic frequencies appear 51 times 
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(47.66%). It is shown in sentence form, grammar review, text structure, pronunciation 

section, vocabulary section, reading section and speech act section and cover letter.  

 

Picture 3.10 Speaking Practice representing Pragmatic Sense 

 

Pragmatic Sense is most dominant because in this textbook many examples of 

questions are generated based on communication codes and language codes in 

English learning. An explanation of Pragmatic sense is in the table below 

Table 3.7 subtopic of Pragmatic Sense 

Subtopic Page and Code 

 Grammar Review 02/CH.P.23/PS 
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04/CH.P.53/PS 

04/CH.P.55/PS 

06/CH.P.88/PS 

09/CH.P.129/PS 

 Speaking Practice  02/CH.P.28/PS 

08/CH.P.116/PS 

09/CH.P.131/PS 

11/CH.P.158/PS 

 Reading Captions 03/CH.P.39/PS 

 Vocabulary Builder 04/CH.P.48/PS 

05/CH.P.62/PS 

07/CH.P.94/PS 

08/CH.P.112/PS 

09/CH.P.128.PS 

10/CH.P.137/PS 

11/CH.P.153/PS 

 Pronunciation Practice 04/CH.P.49/PS 

05/CH.P.83/PS 

07/CH.P.95/PS 

09/CH.P.128/PS 

10/CH.P.137/PS 
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 Reading 

Comprehension 

04/CH.P.50/PS 

05/CH.P.62/PS 

 Vocabulary Exercise 04/CH.P.51/PS 

05/CH.P.69/PS 

08/CH.P.102/PS 

09/CH.P.133/PS 

11/CH.P.155/PS 

 Text Structure 04/CH.P.55/PS 

04/CH.P.57/PS 

05/CH.P.73/PS 

05/CH.P.72/PS 

08/CH.P.113/PS 

09/CH.P.130/PS 

10/CH.P.144/PS 

 Writing  04/CH.P.59/PS 

05/CH.P.75/PS 

05/CH.P.63/PS 

06/CH.P.91/PS 

08/CH.P.106/PS 

09/CH.P.131/PS 

11/CH.P.156/PS 
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 Listening 05/CH.P.63/PS 

07/CH.P.98/PS 

 Communicating 05/CH.P.76/PS 

05/CH.P.79/PS 

 Glossary 11/CH.P.160/PS 

 

After this, Sociological Sense appeared 26 times (24.52%). It was shown 

based on dialogue and examples of readings in textbooks. Researchers pay attention 

to the meaning of each dialogue that appears visible in interactions between family, 

friends among friends, institutions, work, interpersonal relationships, habits and 

holidays. An explanation of Sociological Sense is in the table below : 

Table 3.7 subtopic of Sosiological Sense 

Subtopic Page and Code 

 Dialogue 01/CH.P.4/SOS 

01/CH.P.5/SOS 

 Vocabulary Exercise 01/CH.P.8/SOS 

01/CH.P.10/SOS 

 Reading 

Comprehension 

02/CH.P.18/SOS 

02/CH.P.20/SOS 

07/CH.P/100/SOS 

10/CH.P.140/SOS 
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 Grammar Review 02/CH.P.24/SOS 

02/CH.P.25/SOS 

05/CH.P.71/SOS 

06/CH.P.89/SOS 

 Speaking Practice 02/CH.P.29/SOS 

 Reading 05/CH.P.65/SOS 

05/CH.P.68/SOS 

09/CH.P.120-

121/SOS 

09/CH.P.122/SOS 

 Communicating 05/CH.P.76/SOS 

05/CH.P.78/SOS 

 Pronunciation 

Practice 

06/CH.P.84-

85/SOS 

 

For example, the researcher chose the dialogue below because it is a 

conversation between the doctor and Fafa which is an interaction that regulates 

relationships in work according to the sociological sense of sense. The doctor asked 

how Fafa was and what he was experiencing. Then Fafa told his complaints and the 

doctor also prescribed medication that must be taken by Fafa. Based on the dialogue, 

it is categorized as sociological sense because it regulates interpersonal relationships 
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and work. Work because a doctor is a profession, and helping patients is categorized 

as interpersonal relationships. 

 

Picture 3.11 interactions between doctor and fafa representing Sociological 

Sense. 

 

Next is Aesthetic Sense appearing 22 times (20.75%). This is limited to 

appearing only in the form of pictures of places, singers, readings or words and song 

lyrics contained in this textbook. An explanation of Aesthetic Sense is in the table 

below : 
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Table 3.7 subtopic of Aesthetic Sense 

Subtopic Page and Code 

 Vocabulary Exercise 01/CH.P.8/AS 

 Speaking 01/CH.P.14/AS 

10/CH.P.147/AS 

 Reading Comprehension 02/CH.P.17-20/AS 

 Reading Captions 03/CH.P.32-33/AS 

 Listening 11/CH.P.149/AS 

11/CH.P.151/AS 

 

Researcher chosen the picture below, namely "Maher Zain" and "Fatin 

Shidqia" because both of them are singers who refer to Aesthetic Sense according to 

their meaning. 

 

Picture 3.12 singers representing Aesthetic Sense 
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Finally, Semantic Sense appears at least as presented in this book, which is 8 

times (11.76%), in this case it is presented only in the form of high school student 

uniforms (p.38), fruit drawings (p.111), staff clothes office (p.43) and police uniform 

(p.39-40). An explanation of Semantic Sense is in the table below : 

Table 3.8 subtopic of Semantic Sense 

Subtopic Page and Code 

 Reading  03/CH.P.38/SS 

04/CH.P.43/SS 

 Writing and Describing 

Captions 

03/CH.P.39-41/SS 

 Warmer : Pairwork 06/CH.P.82/SS 

 Listening 08/CH.P.111/SS 

 

Researcher chose the picture below as Semantic Sense because Indonesian 

school uniforms and the uniforms used by the Indonesian police are different from 

other countries' uniforms, which mean that they contain philosophies and perceptions 

that are different from other countries. In the semantic sense in this textbook the focus 

is on the uniform or clothing used in the pictures in this textbook. 
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Picture 3.13 uniform senior high school and police representing Semantic Sense 

 

2. Discussion  

Based on the findings made by researchers, researchers found that there are 

cultural aspects based on the Cortazzi and Jin framework presented in this textbook. 

The purpose of the discussion is to explain and illustrate the importance of the 

findings. The researcher divides the results of the discussion into two points to 

answer the questions in the study. 

First, the types of culture represented in this book are presented in forms such 

as readings, pictures, visual illustrations, statements, words, place names, people's 

names, conversations, dialogues, and examples of other activities. In this English 

textbook for Class XII, the target culture is more dominantly presented compared to 

other cultures. This finding is in line with research conducted by Ihsan Nur Iman 

Faris (2014). The percentage of the target culture is (63.55%) outperforming other 
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types of culture. While in the next position is the source culture with a percentage 

(33.64%) and the lowest lowest is the international culture with a percentage (2.80%). 

The second aspect is how culture is represented in textbook analysis. There 

are four senses used in the analysis of this book, namely, Aesthetic Sense, Pragmatic 

Sense, Sociological Sense, and Semantic Sense. In this book, the most dominant 

Pragmatic Sense appears. That is proven through grammar, pronunciation, 

vocabulary, reading and speech acts. Next, is Sociological sense which takes second 

place after Pragmatic Sense. Sociological sense is analyzed leading to personal 

relationships, relationships between family members, institutions, work, habits, 

holidays and other social relationships. After that, Aesthetic Sense came in third after 

Sociological Sense. It can be identified based on the presence of art, performance, 

music, place pictures, films, literatures and song lyrics. Finally, Semantic sense is in 

the last position or the least found in the textbook. Semantic sense itself is identified 

to be very limited in the picture of school clothes, office clothes and food. So, 

textbook Bahasa Inggris for class XII have a dominant type of culture that is the 

target culture (see graph 3.1) and the culture is presented in four senses, and 

Pragmatic Sense is the senses that most appear in this book (see table 3.6) 
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CHAPTER IV 

CONCLUSION AND SUGGESTION 

In this chapter it is divided into two explanatory sections namely conclusions 

and recommendations. The first part explains the findings based on research 

conducted by researchers in relation to what culture is represented and how culture is 

represented in the “Bahasa Inggris (Kemendikbud) for Senior High School Grade XII 

2018 Revised". The last part is recommendations, researchers provide suggestions for 

future research front that deals with textbook analysis. 

4.1 Conclusion 

This research was conducted to find out the types of culture and how culture 

is represented in a textbook entitled "English (Kemendikbud) for Senior High School 

Grade XII 2018 Revised". This textbook contains 11 chapters. Research on cultural 

content conducted by researchers in this textbook is based on the framework of 

Cortezzi and Jin, while his work framework is based on Adoskou, Britten and Fahsi 

used in analyzing how culture is represented in this textbook. 

Based on the findings that have been made by researcher, researcher 

categorized the types of culture into several aspects namely Source Culture, Target 

Culture and International Culture. Source culture refers to the culture of the learners 

themselves, namely Indonesian culture. In Target Culture refers to countries that use 
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English as a first language. The last is International Culture, where culture refers to 

countries that do not use English as the first language or countries that are not 

included in the Source Culture and Target Culture. 

In the analysis of the book that has been done based on two questions at the 

beginning, the first is that in this textbook the most dominant culture appears is the 

Target Culture compared to Source Culture and International Culture. This finding is 

in line with research conducted by Faris (2014). Culture is presented in the form of 

illustrative images, readings, names of people, place names, grammar, dialogues, 

conversations, song lyrics, clothing, animals, fruits and other material presented in 

the textbook "English (Kemendikbud) for Senior High School Grade XII 2018 

Revised ". 

Although this book is published by the Ministry of Education and Culture, 

written by local authors and produced by local publishers, the cultural content in this 

book is very diverse. This textbook tends to promote Target Culture as much as 

(63.55%) compared to Source Culture as much as (33.64%) and International Culture 

(2.80%). More than half of the reading includes target culture content. In terms of 

how culture is presented in this textbook, Pragmatic Sense ranks top 51 times 

(47.66%), followed by Sociological Sense 26 times (24.29%), Aesthetic Sense 22 

times (20.56%) and lastly Semantic Sense in the last sequence 8 times (7.47%). 
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Based on the above findings, it can be concluded that there is no cultural 

balance in the textbook and tends to be more dominant in the Target Culture even 

though the book is published and produced by local authors and publishers. This is in 

line with the example of Faris research (2014) which tends to be more dominant in 

Target Culture. This study also found that there was no balance between Source 

Culture and International Culture. In this book Pragmatic Sense ranks first because 

this book presents more questions, grammar, listening, vocabulary, and other 

language rules and focuses on questions rather than explanations that are more 

directed at Sociological Sense, Aesthetic Sense and Semantic Sense. 

 

4.2 Suggestion 

Regarding the cultural content used by researchers in the study of this 

textbook, the researcher wants to recommend a number of things that should be 

considered and focused by researchers in the future. Future research can use different 

frameworks and theories in analyzing books to make it easier for researchers and to 

make further research more open and not monotonous. Because there are many 

theories and frameworks from the more recent and efficient experts that can be used 

by researchers in analyzing cultural aspects in other textbooks. 

First, researchers advise the authors of English textbooks to consider more 

about the presentation of a balance between Source Culture, Target Culture and 
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International Culture. For future writers or publishers to incorporate more 

International Culture and balance with Source Culture so that Indonesian students 

know more about positive culture from the outside so that they can open students' 

insights and knowledge and be aware of cultural developments around the world. 

And do not forget to include more Source Culture, because many school children 

today are even blind to their own culture due to the many negative influences from 

outside cultures and do not develop or learn more about their own culture or Source 

Culture. 

Second, it is suggested how the culture should be represented in various 

things and various aspects. But in this textbook tends to present more on Pragmatic 

Sense than on Sociological Sense, Aesthetic Sense and Semantic Sense. As a result 

students are not accustomed to other cultures and feel bored if only more dominantly 

learn grammar than other knowledge that can be included in the book such as 

entering more Sociological Sense that regulates interpersonal relationships and other 

social relationships that will increase students' knowledge in socializing. 

Finally, the findings from this study can be used as basic theoretical material 

under the same topic but in different books to be analyzed. 
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