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A B S T R A K 

Dimasa pandemic covid-19 ini efektivitas kinerja guru terlihat dari 
kualitas kinerja guru dalam menerapkan pembelajaran daring yang 
melibatkan media teknologi informasi dan komunikasi. Tujuan penelitian 
ini menganalisis lebih dalam efektivitas kinerja guru dimasa pandemic 
covid-19 dalam pelaksanaan pembelajaran daring. Jenis penelitian yang 
digunakan adalah penelitian kualitatif. Subyek penelitian kepala sekolah, 
2 guru, 2 siswa dan 2 wali murid. Instrumen penelitian yaitu lembar 
observasi dan pedoman wawancara. Teknik pengumpulan data yaitu 
wawancara dan observasi. Teknik analisis data menggunakan model 
Miles and Hubermen. Hasil penelitian menunjukkan bahwa efektivitas 
kinerja guru dimasa pandemi covid-19 ini tergolong kurang efektif. 
Kualitas hasil kerja guru tergolong kurang efektif karena banyaknya 
hambatan dalam pelaksanaan pembelajaran dimasa pandemi covid-19. 
Ketepatan waktu guru menurun. Inisiatif guru dimasa pandemi tergolong 
kurang efektif. Kemampuan guru dimasa pandemi covid-19 tergolong 
kurang efektif karena keterbatasan sarana prasarana, quota internet, 
jaringan yang tidak stabil tidak mendukung proses pembelajaran daring 
yang melibatkan teknologi. Komunikasi dimasa pandemi covid-19 
tergolong kurang efektif karena banyaknya kendala yang menyebabkan 
pembelajaran tidak berlangsung sehingga tidak terjadi komunikasi yang 
efektif. 

A B S T R A C T 

During the COVID-19 pandemic, the effectiveness of teacher performance can be seen from the quality 
of teacher performance in implementing online learning involving information and communication 
technology media. This study aims to analyze more deeply the effectiveness of teacher performance 
during the covid-19 pandemic in the implementation of online learning. The type of research used is 
qualitative research. The research subjects were principals, 2 teachers, 2 students, and 2 guardians. 
The research instruments are observation sheets and interview guidelines. Data collection techniques 
are interviews and observation. The data analysis technique used the Miles and Huberman model. The 
results showed that the effectiveness of teacher performance during the COVID-19 pandemic was 
classified as less effective. The quality of the work of teachers is classified as less effective because of 
the many obstacles in the implementation of learning during the COVID-19 pandemic. The teacher's 
punctuality decreases. Teacher initiatives during the pandemic are relatively ineffective. Teachers' ability 
during the COVID-19 pandemic is classified as less effective due to limited infrastructure, internet 
quotas, and unstable networks that do not support online learning processes involving technology. 
Communication during the covid-19 pandemic is classified as less effective because of the many 
obstacles that cause learning not to take place so that there is no effective communication.  
 

 
1. INTRODUCTION 

 The Covid-19 pandemic has changed many community activities, especially in education, starting 
from face-to-face to online learning, causing a decrease in the quality of student learning (Dhawan, 2020; 
Kadafi et al., 2021; Maulana, 2021). During this COVID-19 pandemic, all levels of education are not allowed 
to meet face-to-face, from kindergarten to university (Ali, 2020; Hanik, 2020; Tamboto et al., 2021). Online 
learning uses technology media, where teachers and students cannot carry out learning in the same place. 
However, teachers and students can do face-to-face with the media used, such as cellphones, laptops, and 
others (Choi et al., 2021; Chou, 2013; Khalil, 2018). One of the efforts made by the government during this 
pandemic is social distancing (Jogezai et al., 2021; Karasmanaki & Tsantopoulos, 2021; Shirish et al., 2021). 
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Students and teachers cannot meet in person, this is what causes online learning (Abidah et al., 2020; 
Abumalloh et al., 2021).  That way, there will be no social interaction between individuals during the COVID-
19 pandemic. In the implementation of online learning, technology media is the essential ingredient for the 
ongoing learning process (Ali, 2020; Teräs et al., 2020). 

The success of the implementation of education is influenced by the readiness of teachers to 
improve the quality of their performance. Teachers are an essential factor in the success of Education 
(Bettencourt et al., 2011; Contreras et al., 2020). In improving the quality of learning delivery, facilities and 
infrastructure must be adequate so that the implementation of online learning is effective (Maican & 
Cocoradă, 2021; Van Nuland et al., 2020). The success of learning is seen not only from students' 
achievements but also the facilities and infrastructure that must be completed (König et al., 2020; 
Meulenbroeks, 2020). The success of online learning is strongly influenced by the ability of teachers to use 
technology so that learning can be carried out anytime and anywhere through applications that are used 
when carrying out the learning process (Albashtawi & Al Bataineh, 2020; Li, 2021). In order for students to 
be able to carry out learning, parents play an essential role in providing guidance and attention to their 
children regarding the use of technology in the learning process, so parents need to master technology well 
so that students can follow the learning process at home effectively (Kostyrka-Allchorne et al., 2017; 
Slovaček & Čosić, 2020).  

The success of learning can be seen from student learning competence goals which include 
cognitive, affective, psychomotor competencies and the ability to think and act students (Guo et al., 2020; 
Suryawati et al., 2020). During this pandemic, teachers also need to improve their understanding of 
information technology media with teacher training programs to have the skills to use computers. The 
benchmark of performance is seen from the results achieved, then the performance of professional teachers 
can improve the quality of learning, especially during the current covid-19 pandemic. Today, teachers must 
be professional in facing the digital era (Maican & Cocoradă, 2021; Oktaviani & Putra, 2021). The success of 
students can be seen from the performance of educators because educators play an essential role as 
students to lead students to the level of education (König et al., 2020; Van Nuland et al., 2020). Based on 
interviews with principals, teachers, parents, and students in one of the elementary schools, namely SDN 
Alogo Pulo Godang. At the beginning of the Covid-19 pandemic, online learning was implemented, but it did 
not work because of the constraints faced by both teachers, students, and parents. From the teacher's point 
of view, especially low-class teachers, it is difficult to implement online/online learning that involves the 
media. It is due to the lack of experience with online learning and the lack of understanding about the use 
of information technology media because the teachers who teach are old. In elementary school. Moreover, 
for the high class, some teachers can implement online learning using technology media. Some are not due 
to the difference in teacherage, which causes knowledge of information technology to vary. 

From the student side, not all students have technological media such as android, so that in the 
implementation stage, some do not follow the learning, and some follow the learning while from the parents' 
side, some parents are busy with their daily work, so there is no time to supervise their children to study at 
home. It is what causes children to be lazy to study due to lack of attention from parents and teachers; there 
is no communication while online and for the principal. During the COVID-19 pandemic, the lack of 
assistance to educators and students has become a complaint about educators and students about the 
limited internet quota, facilities such as cellphones, laptops, and others. Seeing this condition, teachers and 
school principals changed the learning system to face-to-face with the applicable rules, such as entering 
only 1 hour per day, wearing masks to school, and maintaining cleanliness. The benefit of this face-to-face 
meeting is that all students can participate in learning even with the limited time given to the teacher. 
Moreover, the face-to-face process at schools was carried out before the Ministry of Education and Culture 
issued a circular regarding face-to-face meetings during this pandemic. 

In connection with the above problems, the researchers have explored the research studies that 
have been done. Online learning during the COVID-19 pandemic is less effective due to the many obstacles 
experienced by teachers and students, such as limited internet access, limited infrastructure, and others 
(Arizona et al., 2020; Hutauruk & Sidabutar, 2020). Student activity during online learning is categorized as 
less effective, where students are not able and ready to participate in learning because of the many obstacles 
actively, one of which is limited infrastructure (Napsawati, 2020; Windhiyana, 2020). During the Covid-19 
pandemic, learning was less effective due to the obstacles experienced by educators and students, such as 
the lack of internet availability, teachers and students were not ready to operate learning involving 
technology media (Andriani & Darsikin, 2016; Nurkholis, 2021). Distance learning during the COVID-19 
pandemic experienced obstacles to the implementation of learning such as student readiness, internet 
networks, limited infrastructure, and others that made the distance learning process less effective and 
efficient. From the problems above, researchers are interested in analyzing the effectiveness of teacher 
performance during the COVID-19 pandemic in elementary schools. This study aims to analyze more deeply 
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the effectiveness of teacher performance during the COVID-19 pandemic in the implementation of online 
learning. 

 

2. METHOD 

 The type of research used is qualitative research. The data sources in this study were the principal, 
2 teachers, 2 guardians, and 2 students. The research instruments are observation guidelines and interview 
sheets. Data collection techniques in this study were interviews and observation. Interviews conducted in 
this study formal interviews or structured interviews are questions that are asked, prepared before 
conducting interviews, and questions are asked based on teacher performance indicators. Data is collected 
when the direction and purpose of the research are clear and have obtained permission from the party 
providing information when conducting interviews. After the data was collected, it was analyzed using the 
analytical model from Miles and Huberman. The steps are as follows: 1) Data Collection: In collecting data, 
the researchers conducted interviews with research sources so that data obtained from interviews 
conducted with school principals, teachers, parents, and students to be collected. 2) Data Reduction: 
Reducing data is summarizing, choosing the main things, and focusing on the essential things. In this study, 
data reduction was carried out when researchers obtained data from school principals, teachers, parents, 
and students regarding teacher performance during the COVID-19 pandemic. 3) Data Presentation: After 
the data is reduced, the data is presented in the form of a brief description and describes the effectiveness 
of teacher performance during the covid-19 pandemic. So it was found how the effectiveness of teacher 
performance in carrying out the online learning process during the pandemic. 4) Drawing Conclusions: 
After the data is presented, conclusions are drawn. This conclusion is temporary, will change if it has 
obtained valid data. 

 
Table 1. Research Instruments 

No Indicator SubIndicator Observation Interview 
1.  Quality of work 1. Student ability 

2.Student understanding 
3.Student Achievement 

 
✓ 

 
✓ 

2. Punctuality 1. Time to come 
2.Time to go home 

✓ ✓ 

3. Initiative 1. Positive thinking is better 
2.Create creativity 
3.Achievements 

 
✓ 

 
 
✓ 

4. Ability 1. Material mastery 
2.Assignment 
3.Teaching Method 

 
✓ 

 
✓ 

5. Communication 1. Delivery Quality 
2. Mastery of class situation 

 
✓ 

 
✓ 

         

3. RESULT AND DISCUSSION 

Result 
The activity of teachers during the covid-19 pandemic, especially in the learning process, was less 

effective because some educators did not carry out online learning during the covid-19 pandemic. While 
educators who carry out online learning during the covid-19 pandemic experience many obstacles in 
delivering learning, teachers face the limited internet quota and unstable network, as well as students, some 
of them do not follow the online learning process during the pandemic. covid-19 due to limited 
infrastructure such as cellphones, internet quotas, mainly when teachers apply to learn using the google 
meet application, many students do not understand the use of applications and a large number of quota 
uses for the google meet application so that teachers provide solutions with the WhatsApp Group 
application, namely sending short messages between educators With students, the teacher also sends 
learning videos during the COVID-19 pandemic, either in the form of learning videos or learning video links 
taken from YouTube.  

The results of interviews with some teachers who did not implement online learning during the 
Covid-19 pandemic because educators and students did not understand the use of technology was seen 
from the students' side when the beginning of the pandemic period educators tried to implement learning. 
It turned out that the parents did not understand the use of applications and did not have awareness on the 
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part of parents to try to learn the use of applications. So that students are unable to follow the learning 
process carried out by teachers online because there is no help from parents at home. Parents also pay less 
attention or lack of awareness in helping the process of online learning for their children in the future. So 
that teachers do not apply online learning for low classes during the covid-19 pandemic due to not many 
students being able to follow the online learning process. For high classes, some do not apply learning 
during the COVID-19 pandemic due to the lack of responsiveness of teachers to provide learning through 
technology media because teachers have seen many students who do not have supporting infrastructure 
for online learning, only some of them have technology media such as mobile phones. Students who have 
mobile media, both cellphones belonging to their parents or siblings, also experience complaints because of 
the lack of internet quota in carrying out online learning. The google meet application consumes a lot of 
internet quota, so parents do not give their cellphones because not all parents who have an excellent 
economic life, part of the economy is low, especially during the covid-19 pandemic. The economic condition 
of the guardians of students is declining, which makes it difficult for parents to pay for their children to take 
part in the online learning process. So that is the reason for teachers in online learning not to apply the 
learning process. Classes that implement online learning also do not last long. Educators have difficulty 
providing learning because of the many complaints from students so that the tasks given by teachers during 
the COVID-19 pandemic do not go well. Only some students do assignments. Some do not do assignments. 
So that the teacher's timeliness in carrying out the learning process is also less compelling, as seen from the 
learning conditions during the covid-19 pandemic. 

Student learning activity is seen from several indicators: 1) students participate in carrying out 
tasks. Whether it is a task that is understood or not understood, students should still give assignments to 
educators. 2) Students ask questions if they are not understood either ask the teacher or friends. By asking, 
it means that students have a curious nature to understand the material with curiosity. On the other hand, 
if students do not have curiosity, the material given by the teacher will not be understood, or the task given 
by the teacher will not be carried out. 3) Participate in discussions. During this pandemic, students are not 
allowed to gather in groups to prevent the spread of the covid-19 virus. The solution is that teachers can 
give directions to their students to discuss via WhatsApp Group. 4) Participate in solving a problem 
discussed in a particular material, students must participate in solving problems, or there is a sense of 
participation in educators so that learning during the pandemic takes place effectively. 5) Students 
participate in finding information to solve the problems being discussed in a particular material. Students 
must be active and have high creativity so that problems can be solved. 6) Students can assess themselves 
from the results they get through the discussions that have been described previously.  

Teacher initiatives during the covid-19 pandemic seem less creative. Judging by the 
implementation of online learning during the covid-19 pandemic, many teachers still do not understand the 
use of information and communication technology. Based on the information I got from the teacher's side. 
It was not easy to implement online learning, so that the teacher applied face-to-face learning so that the 
teaching and learning process continued to be carried out between educators and students because if face-
to-face learning were not applied. The students would not carry out the learning process at home, thus 
making students lack knowledge of learning materials at school. The insight that students have does not 
increase, so that it makes students less understanding of learning, shallow grades. From the student side, 
students were lazy to carry out learning at school due to the long period of online learning that was not 
applied, so that students tended to play with their friends. From the parent's side, many parents do not have 
free time to teach their children at home, so that some parents who have a high economy give tutoring at 
night so that their children continue to gain knowledge during the Covid-19 pandemic. 

In contrast, parents whose economy is below average then it is not provide tutoring for their 
children but teach their children at night, and some parents who are busy with their daily work cannot teach 
or teach their children at home. Online learning is learning that focuses on students, as seen from student 
participation in learning. If students do not take online learning, then the learning process does not take 
place. Online learning takes place if there is participation from students and educators. During this 
pandemic, only some students participate in learning, some not because of the constraints that make the 
learning process ineffective. The ability of teachers' performance during the COVID-19 pandemic has 
decreased, as can be seen from the delivery of learning materials during online learning where teachers are 
unable to keep up with developments in information and communication technology which causes 
educators to have difficulty operating technology. As a result of educators' lack of experience regarding 
online learning, educators cannot continue the online learning process carried out by educators and 
students so that material is not conveyed during online learning. From the student side, it is also seen that 
there is a lack of ability to operate technology such as mobile phones and the lack of students' knowledge 
in applying online learning that involves the use of learning applications, so it requires guidance for students 
to be able to operate technological media with applications used during learning, during the COVID-19 
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pandemic. Parents who play an essential role in the teaching process are parents. Because parents are the 
closest to students at home, students need attention and guidance from parents so that the learning process 
can be carried out. However, on the one hand, most parents also lack knowledge of the use of cellphones, 
especially the lower middle class where the function of cellphones for parents is only to make calls and 
share news while in using learning applications, parents are still minimal in their knowledge.  

Based on the interviews, the teacher used the WhatsApp Group application, Google Meet, and 
others. Of the two applications teachers use in delivering material, students and guardians tend to use 
WhatsApp Group because it is easier to use. At the same time, Google Meet parents have difficulty and 
educators due to lack of learning experience using technology because they are used to face-to-face in 
carrying out learning. So that students' ability to understand learning material is not optimal because the 
material delivered is only through short messages from WhatsApp Group, not to mention other 
disturbances that hinder the implementation of the learning process such as running out of Internet Quota, 
unstable network, adequate infrastructure, so that material is not conveyed to students properly. Good.  
Moreover, parents or their children do not have Android for the lower class, whose economy is quite good. 
They only use cellular phones whose function is to make calls only so that their children cannot follow the 
lesson so that the material presented by the teacher is not conveyed. It can be seen from one of the lower 
grade students that the child cannot read due to the absence of the online learning process, and the learning 
process at home is also less effective because students usually tend not to understand what their parents 
are teaching while parents are also tired of teaching their children. So that children tend not to want to learn 
because they enjoy playing with their friends, especially the lower classes are still relatively inclined to play. 
Even though from the point of view of the teacher's goal of implementing learning only to provide lessons 
so that students continue to carry out learning during this covid-19 pandemic. However, due to the 
constraints felt by educators and students, online learning was not implemented during the covid-19 
pandemic, so the teacher applied face-to-face with a limited time of one hour each day so that students could 
still learn.. 

Based on observations, communication between educators, students, guardians of students, and 
even school principals decreased during the covid-19 pandemic because of the prohibition on gathering. 
The principal gave directions to maintain distance and learn with a distance system where students could 
only communicate through the media. Only technology such as Hp (Android), laptops. Based on the 
interviews I did, the communication between educators and students was lacking due to inadequate 
infrastructure owned by students, so there was no communication with educators. Especially for the lower 
class, they have difficulty using the application, so that they do not follow the lesson, and there is no 
communication between the teacher and the students who do not take part in the lesson. Likewise, classes 
that do not carry out online learning are caused by inadequate constraints. Especially those in the below-
average economy do not have media technology (Android) because some families only have mobile phones 
to communicate. They cannot use learning applications. There is no communication between teachers and 
students because of the many obstacles during the covid-19 pandemic. Seeing the conditions that occur, the 
teacher carries out face-to-face learning to establish communication between students and educators. 
However, in face-to-face situations, communication between educators is also reduced due to the 
limitations of teachers in providing learning for only 1 hour each day so that communication continues but 
not like before the covid outbreak. -19 that hit our country.  

 
Disucssion  

The effectiveness of teacher performance during the COVID-19 pandemic is reduced. The quality of 
its performance has also decreased due to the changing learning model during the COVID-19 pandemic by 
the policies taken by many countries, including the Indonesian state, by closing all educational activities, 
which changed the learning system from face-to-face to online learning (Napsawati, 2020; Rigianti, 2020; 
Sari et al., 2021). Online learning is also defined as online learning that involves the internet network using 
applications such as WhatsApp Group, Google Classroom, Google Meet, Zoom, and others (Anugrahana, 
2020; Sadikin & Hamidah, 2020; Yunitasari & Hanifah, 2020). In line with these problems, researchers see 
that online learning in elementary schools is not going well due to the lack of experience of teachers in the 
use of information and communication technology, inadequate infrastructure from teachers, students, and 
guardians of students, unstable internet network quality. , limited internet quota. It causes the quality of 
teacher performance during this pandemic not to run well, as can be seen from the delivery of material 
during online learning during the COVID-19 pandemic. 

In line with this, students experience learning problems such as being lazy to study at home, tend 
to play with friends around them due to the absence of online learning so that the material presented is not 
conveyed to students because online learning does not take place (Napsawati, 2020; Rigianti, 2020). Seeing 
the many obstacles teachers face, the quality of teacher performance during the COVID-19 pandemic 
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decreased because the quality of material delivery was ineffective. The effectiveness of teacher performance 
can be seen from the ability of teachers to achieve the success of the learning process (Andarwulan et al., 
2021; Hogan & Devi, 2019; Supriyanto et al., 2020). Teachers, students, and parents face many obstacles, so 
the principal directs teachers to implement face-to-face learning with applicable rules ranging from 
maintaining cleanliness, washing hands, wearing masks, not crowding at school, and studying time. They 
are limited to 1 hour per day. With the face-to-face learning process that is carried out, the teacher can only 
deliver the lesson briefly so that the material presented is not optimal with time constraints so that students 
do not understand the learning material, as can be seen from the assignments given by educators to students 
(Hwang et al., 2021; Ro’fah et al., 2020). 

During the COVID-19 pandemic, communication was defined as delivering messages from 
communicators to communicants through communication tools to achieve a goal (Choi et al., 2021; 
Friedman & Friedman, 2013; Gavrilenko, 2018). So that in conveying messages, the teacher must master 
the material that is explained and can be understood by someone so that communication can be established 
through questions given by students, especially during the implementation of online learning (Anitha 
Kumari et al., 2020; Simamora, 2020). The teacher must first examine the students what obstacles are 
experienced by students so that educators can choose any method of delivering material that is suitable for 
students so that students are active and can ask questions that they do not understand (Alchamdani et al., 
2020; König et al., 2020). During the covid-19 pandemic, communication will continue if it is accompanied 
by complementary infrastructure. If the infrastructure is not complete, the next obstacle will occur. 
Therefore, educators need to improve the quality of material delivery that can provide communication 
between educators and students to continue without any obstacles from students and educators. 
Communication technology is everything related to using assistive devices in the form of applications to 
process and transfer information from one device to another to produce accurate information (Bergdahl et 
al., 2020; Friedman & Friedman, 2013; Nikshad et al., 2021). So that teachers can communicate with the 
help of learning applications when carrying out online learning during the covid-19 pandemic. Digital media 
during the COVID-19 pandemic makes it difficult for students to develop their knowledge and abilities 
(Abumalloh et al., 2021; Mpungose, 2021; Onyema, 2020). When the teacher carries out online learning, 
students tend not to ask questions. There is no communication, and there is no purpose of communication, 
namely to convey information to each other, exchange information through direct face-to-face or by using 
indirect media such as telephone, chat, so that the message cannot be conveyed. Understood and did not get 
a response back that contained elements of similarity meaning. 

 

4. CONCLUSION 

There are five indicators for measuring the effectiveness of teacher teaching performance during 
the COVID-19 pandemic, namely the quality of work, timeliness, initiative, ability, and communication. None 
of these five aspects were influential during the learning implementation period during the COVID-19 
pandemic, judging by the various obstacles that hindered the online learning process. The obstacles faced 
by teachers when implementing online learning are limited facilities, internet networks, lack of knowledge 
and understanding of educators and students in implementing online learning, no help from parents to 
encourage the implementation of learning involving technology media, lack of teacher creativity in creating 
learning, lack of awareness of school principals to assist educators and students for the online learning 
process at home during the covid-19 pandemic. 
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