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1.1 Background of the

CHAPTER |

INTRODUCTION

receiver, and 3

means usi e over the wo VNn 3 ational Language,
which coul
aspects of |
and commu

other.

is only learned as a school subject. We know that English plays important in the
globalization era, so that now English is learned by students from the first grade
of elementary school to the third grade of senior high school.

English language must be learnt and it is one of compulsory subject in

every education level, that is Sekolah Menengah Pertama (SMP) or Junior High

School, Sekolah Menengah Atas (SMA) or Senior High School, and even in
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universities. In addition, English language includes as local content subject in
education level of Sekolah Dasar (SD) or Elementary School in the country. The

teaching process in education levels is based on the guideline of rules that stated

e, meaningful,

ANy

instruction at

AANAE

information he/she will get. Reading makes someone smarter and creative as
stated by Laddo (2007).

The goal of teaching and learning is to produce and comprehend language
that are only spoken and written. Some people think that successful for english
learner is a person who can speak english only. They do not know that a person

who is said a success english learner is person who master in all of english skill.
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In teaching and learning process,most the teacher in Indonesia have a problem,
one of them is about strategies.

Teachers strategies often expect students to develop their reading skill

glish in the
classroom. to successful
with some 2 class to make
the situatio eacher wants to

conduct s Strategies in

teaches english,so the teacher mush know all about his students,all characteristic
and what the students needs in learning. Besides, the teacher have to be aply many
strategies in teaching learning english especially in reading. So, based on the
background above,the reseacher sets the problem to analyze teacher strategy in

reading,and find the problem in teaching learning reading.
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1.3 Limitation of the Problem

In this paper, the researcher focuss on teacher strategy and how many

students understand the lesson in reading. And how response of students and find

following text types.
7. How often do you assign the following students tasks.
1.4 Research question
In this research the reseacher states the problem as follows:
1. What are the strategies used by the teacher for teaching reading at MTs

Al-Majidiyah?
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1.5 Objective of the research

The objectives in this research are as follow:

1. To know the teacher’s strategies in teaching reading at MTs Al-

523

.
<

Hunt (2004, p.137) a process shaped partly by the text, partly by the
reader’s background, and partly by the situation the reading.
Reading strategy the processes by wich individuals analyze given
information in a contextual specific situation and create new ideas and concept
based on reading (Marier, R.2000). In this research, the strategy wich has been

used is the story face strategy.
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2.1. The Nature of Readi

CHAPTER II

REVIEW OF RELATED LITERATURE

they learn

Read Cess : ar .components; the

M 13

an

reads a partic ing 4 olid (2006) Reading

comprehension re 0! , ary and syntax, rather it

the lines”, they also must learn to detect moods, intentions as well as factual
details”.

Based on the definition, present researcher concludes that reading is an
active process of grasp new information which is needed by readers. It is an

activity to understand the meaning of written or printed media.
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2.2. Definition of Reading

According to Cahyono, 2011 stated that reading is means of transferring

information  betwee reseacher and the _reader. Therefore reading

ing the required

VAN
o,
o
>
wn
=.
=
O
[
c

also on the
understandi
organizing

evaluating.

Shanaegy

ension is the part

author‘s mind to

simultaneously extracting and constructing meaning through interaction and
involvement with written language. We use the words extracting and constructing
to emphasize both the importance and the insufficiency of the text as a
determinant of reading comprehension. Comprehension entails three elements:
The reader to comprehend, a reader must have a wide range of capacities and

abilities.
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Besides, reading in this study refers to comprehensive reading at the
process of understanding written text. Knowledge is the basic element for the

comprehension. It is related to what they do not know about information to they

reading. - efini an be 0 3 ple to teach,
learn or p : 1ing | i ‘ﬂ ve, interactive
process tha efore, during and after a articular piece of
writing. People ' ons but - vays a part of their
purpose. Re \prehensi 2 /as im| ' t becs it reading does
not provide i rMe ding orehension was the
ability 8 to ree dividual's ability

to comprehend ; e of which was the

Reading comprehension was defined as the level of understanding of
atext/message. This understanding comes from the interaction between the words
that are written and how they trigger knowledge outside the text or message.
reading was the one of skill in language that must be mastering by the students
because it will enrich students vocabulary and the students will be brave in

speaking or express their pronunciation well if they have habit in reading.
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2.3 Types of Reading

Reading activities can be done at school, at home and at work or wherever

the readers want. In order to acquire reading skills, the students should read

knowledge ige features a ¢ S gies (Nasution
2008:25). It 8 es their co ensit 0 the language

focused lea irse. The classic pr : snsive reading is a

and read at their own pace. The tea ould guide students to select books at a
level of comprehension that allows for comprehensible input .The emphasis is on
the quantity of books read and the students‘ enjoyment of their books. Students

are never tested formally on their extensive reading.

Moreover, Helgesen (2005:1) states that extensive reading is an important

aspect of any English as a Foreign/Second Language reading program. Extensive
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10

Reading can be defined as: Students reading a lot of easy, enjoyable books. Each
element of this definition includes elements which contrast extensive reading with

skills-based methodologies that focus on skimming, scanning, main idea

e actually

|ﬂ
o
&
&

Ahancy

show their progress.

Wilson (2006:6) states that reading aloud has a remarkable effect on
children. It enhances children‘s skills, interests and development in many ways
that reach far beyond just improving their own reading interests and abilities. One
of the main intentions of reading aloud is to recognize the sounds of words;

however, teachers may also vary their activities to develop their students® reading
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11

comprehension. The teachers may ask some questions after the students have read

the text.

g is a private
experience primarily read
for content, ecording work is
revealing th iencing voices.
Studies also is related to the
ey also develop

positive attitudes to g after si S . The effects are

the ability to read with

Taylor (2001: . a ‘ \“.@D :

sustained attention and concentra d comfort, at adequate reading rates
and with good understanding. One is then led to ask what factors permit sustained

attention and ease and comfort in reading.

Based on statements above on type of reading, the researcher concluded
that in this research type of reading that student will find enjoyable and active in
the teaching learning process on reading comprehension. In addition the students

can understand the meaning of the text such as to improve their knowledge, to
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2.4. Reading Skill

12

check their pronunciation, imagination with their text how to understand a written

text.

2. Scanning

Scanning is reading quickly to  search forspecific information.You may not
realise it,but you are already good at scanning. You scan, for example, when
checking a TV guide or a phone book. Scanning may allow you to ‘read’ up to

1,500 words a minute.
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One reason to scan an academic text that you have found while researching is to

locate key terms as a means to assess the text’s relevance.

3. Skimming

carefully, and e the best i SKim an academic text
immediate ‘ ead it ca What you already

know and

word. Instead,

e 0o T o

diagrams
a report’s abstract, introduction or conclusion
the first sentence of every paragraph

chapter questions

> @ o oo

chapter objectives

i. chapter summaries
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4. Information Words

There will be times when you need to do more than skim a text in the way

described above, but still need to read quickly. This may require ability to

textbook ] : erand paint: they
are there to p e conne ' ‘f essential for

meaning. | - on . ad faster and with

reading. Yol : : e of print in a series of jerks.

The pauses betwe a Fixation the fixations that

A goodreader, on the other hand, takes in several words in each fixation
| This is how | a better reader’s | eyes move along | lines of print.|

6. Analytical Reading

Analytical reading (or study reading) is needed when you want to make sure
that you fully grasp and appreciate what you are reading. You may have to read

statements more than once, stop to think about them, or jot down key words when
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using this style. As a result, your reading rate can easily drop to below 100 words

a minute.

If the tex so underline key
words ely, if you
don’t ow

This p s : [ ate (a eep reading!)
and can help+yo fy Key points & > boc ' 0 survey later
when you n e it aga ssignme ) N exam. revise

effectively

Even if you are a native English speaker, you may at times feel overwhelmed
by the amount of unfamiliar vocabulary you encounter. Of course, as a university
student, you have a great opportunity and need to build you vocabulary
(discipline specific and general), so consult glossaries and use a dictionary. Keep
a list of new words: record their definitions and write example sentences which

show meaning and usage.
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2.5.

16

To understand what you’re reading,you need to understand most of the words
in the text. Having a strong vocabularyis a key component of reading,students can

learn vocabulary through instruction. But they typically learn the meaning of

on what you ne U , g s, explaining,
asking and 0 understand,

reflect upo

Oxford and Crookall (1989 (Journal of educationaland instructional
studies in the world:2015 reading strategies: prospective teacher and their
teaching practices”) define strategies as learning techniques, behaviors, problem-

solving or study skills which make learning more effective and efficient. Study

with one of strategy can make easy understand the lesson.
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The choice of strategies depends on the type of text being read. Depending
on the nature of texts, strategies such as vocabulary strategies, activating

background knowledge, inferencing, rereading, self-questioning, monitoring

easy to understand some teks,

elp the students get the poin from
the teks. These ten strategies for improving text comprehension six frorm Decoda

Literacy Solution, 2015, and four from Adler C.R, 2001.

1. Question Generating And Answering

Description
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question generating and answering is often taught as part of reciprocal teaching, a
powerful set of techniques that also includes peer-to-peer strategies for

summarizing, predicting,and clarifying. Students are inveted to generate question

Question f
engaged in
taught and

focus on yh

ERALN VAR

personal n

focus on lite

Purpose

T
'.i.
Q
®
=
@
@
=
®
S
a
Ee]
)
<

partner or as part of a group engages all students, and students get significantly

more time on task and opportunities to grapple with the text.

What to do

a. To introduce question generating and answering, use a text that is slighly

above the skill levelof the students and contains interesting information.
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b. Let students know the question asking and answering is a great way to
help them understand and remember what they are reading.

c. Model the strategy first with the entire class asking question about literal

content an n.to_be inferred 1k aloud technique to

-n.‘ “\\E “ .' Be sure to

<

structureand pupose of the activity and discuss with the studentsthe benefit

of learning with this strategy.

2. Summarizing

Description
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Summarizing Summarizing is part of a set of strategies called reciprocal teaching
that involves peer interactions.reciprocal teaching also includes

predicting,question generating,and clarifying. Summarizing is achallenging task

Most strug ers have oL : 8y may not have

the literacy sk ! isti | and res ' art; they may ned a
chance to p
at low-litera

not an accepta

Purpose
Summarizing builds d listening by focusing
student’ attention on essenti sed in academic work, both as a

way to engage students in texts and tocapture their understanding of key ideas
althought mostly used in writing, it also serves studentswell in team in teraction in
school at the work as they present the main points of a discussion to other or

report an event or incident.

What to do
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a. Introduce the importance of being able to summarize by using examples
from students live (from work,newspaper,and from academic subject),

b. To focus student’ attention to the point of the strategy,

d.

e N & d using their

f. g

g. ”

h. ' e text

o

Keep in min :
Summarizing ‘ to start having
students retell a g form and then in
this short form.stud at they hear as well as
summarizing what they r dents might be good way to

build listening skills that then get re ced when they read about the same event
and are asked to present the gist of the story. They could create a headline, for
examle, use video clips from TV or the internet that have students talking and use

those as prompts for retelling and summarizing.
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3. Predicting

Description

Predicting ngs to a set of strategies d_reciprocal teaching or
a headline or
S to ideas or

dents read or

a. Like introduce the strategy and discuss why it is important. Explain to
students that thinking about text ( visual, oral,written) engages the brain
and helps greatly in understanding.strees thatstudents will comprehend

more and remember more if they think while they watch, listen, or read.



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

23

b. Explain to students that daily life is not posisible without constans

prediction ( e.g. you my ask How do you find things you always buy in

new store ? you use your background knowledge.

using thir prior knowledge the world to guess the right answer.

f. Read the text with the classor ask students to read the text and then ask
them to work individually or in small pairs.ask them to highlight all the
words and ideas they predicted andunderline all the true statements that

they had guessed right. Congratulate them when they are right.
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g. Explain that sometimes we predict right and sometimes our guesses are

wrong because everyone’s brain work differently, and sometimes we dont

have enough information to make thoughtful predictions.

Descrition

Purpose

The purpose of a role play is to give students an opportunity to work with other to
atc out a situation and explore how others may think, feel or respond in a situation
role plays are meant to build communicationskills as well as problem solving
skills.they help students think on their toes because they need to listencarefully
and respond to what they hear.they can’t simply recite a memorized dialog. By

putting themselves in real situations,students learn to thnk about what they might
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sy and gain practice expressing thoughts and ideas in response to others. Role
plays can be created from current events, short stories, novels,and screenplays to

help students understand dramatic structure in the text.

d. ccomplish in this
e clear on their “
e students work in teams or in

pairs and give them their ow ace to practice. Encourage them to be
articulate, convicing and dramatic.
f. Circulate and observe but do not intervene. Then ask a few of the students

to demonstrate theirrole plays.

Keep in mind
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Allow your role plays to emerge from themes or topics the students ffind

engaging or show interest in. (applying for a job, reenacting an historic event,

dealing with tricky social situation with friend, aninteraction with police).

Purpose

Think-pair-share allows students to thinkabout the response before sharing their
ideas with another students or the class. Students are oftenmore willing to share an
ideas with a partner. Thinking and talking about an idea also helps students to
formulate sentences in their minds and sharpens their ideas as they listen to others.
If students asked to report out to the whole class, more confident student get a

chance to volunteer the answer for their pair, while less confident students hear
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their ideas presented by a team member. Think-pair-share is an excellent way to
build workplace communication skills, since even low skilled employees are often

expected to work in teams.

opinions. Reminds students @ ocial language that makes interactions
work more smoothy.
e. Finally,call on pairs to share their ideas with the entire class. To help

ensure that students listen,ask other students to repeat what’s been said and

ask if they agree or disagree or would like to add someof their ideas.
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f. There is no need to have every group talk( in fact, that slows down the

class). But come back to hear other people’s ideas as you review the

lesson.

Clarifying ‘be : - ative teaching, but
it can also
strategies t S car enti ave comprehension

. . 4 .
difficulties and k : eanir se, sentence or

Purpose

Clarifying strategies teach struggling readers to do what proficient readers do:
they stop reading when a text no longer makes sense and implement various repair
strategies. Engaging students identifying unclear concept, structures, and passages

helps students to look for synonyms or other the clues. Rereading can help pick up
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informationthat may have been missed. In using various fix-up strategies students

realize that the answer to a conprehensionproblem may be found in their mind.

What to do

RTINS

b.

clarifying and
repa

c.
d leader in each
ify_unknown words or
- Wol with the group to
g can be clarified.they
e. As you introduce new reading,show students how to annote texy to

indicate where they have difficulties (with markers or post-its) and
highlight various fix-up strategies they should try, matching them to the

nature of the difficulties.

Kepp in mind
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Allow students to signal understandingor lack of understanding both verbally and
non-verballyand focus on both listening comprehension and reading

comprehension. Encourage students to use signal cards tolet you know when you

Explain t S ds t¢ 3 ; -‘-’ e speaks, we

often use n

Explain to stue : .: ategies : ; stopping to
think when _' ake sense i '_ ﬁ ar concepts or

words and menta indi ) 0 ays of catching on

"fix" problems in their understand e problems arise. Research shows that
instruction, even in the early grades, can help students become better at

monitoring their comprehension.
Comprehension monitoring instruction teaches students to:

a. Be aware of what they do understand

b. Identify what they do not understand
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c. Use appropriate strategies to resolve problems in comprehension

8. Metacognition

;
()
o
o
o
—
@
QD
o
@
=
[72]

i\ » :

During rea

speed to f

they have. £

in a text or

5
-

such as maps,

Regardless of the

£
o
(@)
[
w
(@]
>
(@)
(@]
>
(]
D
o)
~—+
w
QD
>
o

how they are related to @ ap ] zers help students read and

understand textbooks and picture’d

Graphic organizers can:

a. Help students focus on text structure "differences between fiction and
nonfiction" as they read
b. Provide students with tools they can use to examine and show

relationships in a text
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c. Help students write well-organized summaries of a text

4. Answering questions

; |
o
I

“
s
v

10. Identification Of Main ldeas

Students become aware of whether they can answer the questions and if
they understand what they are reading. Students learn to ask themselves questions

that require them to combine information from different segments of text. For
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example, students can be taught to ask main idea questions that relate to important

information in a text.

Narrative text

IS unique,
because behave and
what they 0 ”a sal truths and

form.

Focus strategy
1. focuss: theme
a. ask students to do pre-writing about a theme

examples: list four of your fears, be ready to discuss one. Write about a time you
experienced fear.
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b. ask small groups to make posters related to a theme
2. focuss: confilct

a. ask students to identify modern values and record their answers.

example:
4. Foc
AWAIT strate - o methods ndirec erization,have each

students crez
details:

Interactions with other cha ! Q w“tﬁ; at create a confilct between
the character and someone else.

Thoughts: create a thougth bubble record the character’s thoughts in the buble.
5. Focus:setting

Use the grafic organizer in the figure below to tech the functions of the setting.
Ask students to create.
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2.6. The Assumption of the Research

The researcher assumes that English teacher of MTs Al-Majidiyah used

various strategies in teaehing learning English, espee in reading.

Teacher Prefere teach reading

comprehens ents will find
enjoyable

using the targe je. aglish teacher-c aching learning

at the Second Grade Of Junior High School 1 of Wonomulyo”. This research
about, English teacher’ strategies in teaching reading comprehension at the

Second Grade of Junior High School 1 of Wonomulyo.

Refina Puji Utami, (2013) the tittle of the research is “ An Analysis of the
Teacher Strategies in Teaching Vocabulary of Fifth Grade at SDN 54 Pekanbaru”.

This research talking about vocabulary, how to teach vocabulary in Elementary
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school. the data need this research is observation and interview.the reseacher takes

1 teacher and 2 students directly as sample of this study.
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CHAPTER I

RRESEARCH METHODOLOGY

3.1 Research Desig

The instrument is the tool used to collect the data from the respondent of
the research. The instrument of this research is observation, interview and
questionnare . The researcher used observation, interview and questionnare where
the researcher asked some question that related to the teacher strategies in

teaching reading on second grade at MTs Al-Majidiyah Bagan Batu.

37
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3.3.1 Observation

the teac ’ : o ¥ knew the
&~

strategies USEC i chi ‘ the learning

process, t the research

questions.
No
1. s
ﬂg‘ ortunity for
2. pett ents to ask.
12 students for
3.
a. praise.
students 3 5. tell students do
reading lesso Lde o exercise
5. Teacher uses cohe e 6. closing the
lesson procedures. activity.

6. Teacher monitors
students working in
reading task.

Adopted from Nienke Smit (2017)
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3.3.2 Interview

The interview carried out before and after the classroom observation.

3.3.3 Questionnaire

Questionnaire is the list of questions or statements that are given to
participants. Sugiyono (2008:142) explained that questionnaire is a technique of
collecting data is done by giving some questions or statements to respondent.in
this research, the researcher made seven question sections and in each question
section there are several statements. This questionnaire adopted from Council of

Ministers of Education,Canada 2007
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The first part of the questionnaire, Not At All (NAA), A Little(AL), More
Than A Little(MTAL), And A Lot (AL), the questions is about following pre-

reading strategies in english, during reading strategies in english, after reading

1) The researcher came into the 0 get any information about the teacher
strategies in teaching reading.

2) Sit on the back.

3) Payed attention to the teacher while teaching reading.

4) The resercher wrote down in observation sheet what teacher did.

5) The researcher came and payed attention on teaching learning process and

the strategies that used by the teacher in teaching reading.



nery wWe[sy sejisIdAm ueeyesndiog

iy disay yejepe il udwnyo(]

41

Interview tecnique :

The interview did after teaching and learning process. This interview

conducted gain a speken respond from the participants. The functions of

interview in thi %m ere Jata and re that the data
OSSN T
from the observe

~

qualitative \ 0 ate ( serch is a time
consuming fi ) is ereby researcher
systematically,*sea and  arrange  their  de increase their

understandi 2 data 3 able to others. Data

synthesis. Data reduction is necessary for the description and interpretation of the

phenomenon under study.”

The data found from instrument were analyzed together to got the result
that describe the teacher‘s strategis in reading comprehension class at the students

of MTs Al-Majidiyah in academic year 2018/2019.
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To analyze the data, the researcher used descriptive quelitative. According

to sugiyono (2008 : 245), there are three activities to analyze data in descritive

qualitative research. Those activities are data reduction, data display and

broken do

conclusion

1. Cod

The firs

2R ANRRE
2

jab)
=}
©
S
&
=.
w
3
z
g
<=

ooking for units of

y to be learned. In this

collected the reasercher places all units having the same coding together. It will be
easer to read the data. In shorts, by coding the all data gathered,we can underline
the significant data are appropriate with our topic of research. So it will be easier

read the data.
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2. Data Reduction

The second step of data analysis is data reduction. It is the process of

reducing the data _occuring repseaptedly. Reducing the data means

summarizing ng the ma : ) he.in ings,finding the

Huberman (1984) g at displyas he 0 understand what is

happening a

In the last step data that is usion. Here, the researcher begin to see
what is the data. The researcher examines all entries with the same code and then
merges these categories and finding the connection among the categories. Then,it
continues to tell the stories and to make connection among stories. Finally, the

researcher can get the result and conclusion of the research.
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3.5. Triangulation

Deni andriana explained that researcers used triagulation as a technique to

check the data validaty of the data. Where in itssSense triangulation is the

(Nasution,z ely : DCUN S triangulation to

check the S ‘the data wa ent ata. According
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

4.1 Findings Of The.L

date 05-06 9 in MTs gan.E e findings of the
research covers alys eacher strategie ' ading. Therefore, in
the collecti A re - .', in ave been used:

observation ¥ ( ass,interview and

teacher used Reading Aloud because the teacher will know how the student’s
pronounciation. Why used that strategy ? because the teacher will know the
students understanding of the text. In this part, the reseacher will described the

strategies in teaching reading one by one.

45
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Ms.Siti Masitoh Nasution,S.Pd.

1. Monitoring

e teacher used.n J,.monitoring strategies

encourage

A. Obser

students how to read the text ,and the teacher improves the pronounciation of the
students, and after that the teacher used some teaching strategies from Adler C.R,
2001 and Decoda Literacy Solution, 2015 :
a) Monitoring
The first strategy used by the teacher is monitoring, the teacher asks the

students to pay attention the text.the students are asked one by one to read the



nery wesy sejisidAu) ueeyeisndiag

iy disay yejepe il udwnyo(]

47

text, and when one of the students reads,the other one has to listen and pay
attention to the text that is being to read by a friend,so that the stuents understands

the content of the text.if there is vocabulary or words that do not understand,the

students record N el de . or the word in the

g difficultto

predicting asks ' takg ' headline or tittle, a
picture,and S or concepts that

might appe een their own

understand it with text they read udents could answer the question, it
means they have understood the text,and if they could not answer the question
then the students not understand with those text. the teacher asked the students
one by one about the stories they have read. Question like” what is the story

abuot?, who are the characters in the story?, how is the characterof of the malinin

the story?, where is the location in the story?.”
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After everything is finished, the teacher give time to students to ask if
there is someting they don’t understand in this lesson. After that the teacher explai

briefly the meaning of the text. Then the teachergives the positive message or

condition. t

the teacher

learn.

explained that material before , after that the teacher moved to the next
material.the teacher used some teaching strategies from Adler C.R, 2001 and

Decoda literacy solution 2015.

a) Monitoring

the teacher choose the first strategy used to teach reading is monitoring, the

teacher monitors all students,and then randomly chooses one by one to read the
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text, and other students listen to what is read by their friends, and pay attention to
the text that is read. After that the teacher asks them to look for vocabulary they

don’t know, then look for together. After that the teacher explains the contents of

r the students
knew how ne. The question
was about know students

understand

After that the tea q give I

Ty
lesson when they do not unde 2 teacher ask the opinion from the
students about the text, and then the teacer gives the message contained in the text

and gives a positive message to the students. And after everyting is done, the

teaching learning in readning is complete.

From the description above the researcher had analysis that happended in
the classroom during learning process.the teacher asked to student to find some

word that was not they know,and in english learning the students must bring
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dictionary. So the students can find the word with dictionary, and if the students
do not find the word in the dictionary then the student can ask the teacher, and

then the teacher tells the meaning of the word. And the researcher got some

interview, t
reading less

because the
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difficulty reading or wrongly reading one of the words contained in the text, the
teacher will immediatly repair the reading. And from reading aloud also the
teacher can know all students weaknesses, especially in pronounciation. And
teachers also have difficulties in teaching reading aloud, the difficulty it is say the
pronounciation some word. Sometimes the teacher must say the word repeatedly,

until the students can say the word with the properly and correctly.
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2. Ms. Lulus Putriantna.,S.Pd.
In the interview ms.lulus putriatna say she have teaching by reading aloud

in teaching learning reading.and with reading aloud it more easy to teach the

10w their read.se ish,and can reduce the

“RQ\\“ .ee 3, and make

e two english

teachers in isla i al-ma ¢ of the teachers

After observing and interviewing the researcher using a questionnaire.The
questionnaire above, show how teachers teaching reading in English and what
they often use in teaching. From two teachers that researcer have analized, they

have some differences and similarities choices.

1. Ms.Siti Masitoh Nasution.,S.Pd
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The first, following pre-reading strategies in english language class,the

teacher always used predicting and always determining the purpose for

reading,and sometimes the teacher activing prior knowledge, and also sometimes

a little used silent reading of teacher-selected material, silent reading student-
selected material,teaching basic rules of language, teaching language in context,

discussion-small group or whole class, and not at all graphic organizers.

The fifth,how often you do following activities in english language class,

the teacher sometimes used Re-teaching basic reading skills that should have been
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mastered earlier,adapting coursework,including texts,for learning styles and

interests, and providing enrichment for advanced readers.

The second following during reading strategies in english language class.

The teacher always used monitoring for understanding, and asking questions.
And sometimes used making connections, and locating main/key ideas. And a
little used determining author’s intention, skimming and scanning, making valid

inferences, and analyzing text structures.and not at all used visualizing.
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The third following after reading strategies in english language class. The

teacher a little used summarizing, analyzing critically, determining author’s

message, and re-reading and reflecting. And not at all used distinguishing fact

used narrative, and sometimes used procedural, persuasive, and drama. And

rarely or never used informational, and poetry.

The seventh, how often you assign the following student tasks.the teacher
sometimes used students personal responses to reading selection, and written

reports that demonstrate understanding of assigned reading. And rarely or never
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used reading to be done outside of class, and oral presentations that demontrate

interpretations of reading selection.

Based on the questionnire in this research, the researcher found that Ms. Siti

Al-Majidiyz B is rez use qualitative reaserch
design, in t

The data we

that the most students difficulties in“reading was read and pronouncing the text.
This reason became their guidance to have reading aloud as their main strategy in
teaching the students of reading, and in reading aloud the teacher used some
strategy to, according to: Keene and Zimmermann in Duke (2002:433) states that
strategies in teaching readingare monitoring, using mental

imaginary/visualization, using representation often. using graphics organizer,

using prior knowledge/predicting, summarizing/retellling to asses to improve
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reading. Using text structure story and informational text and the last generating

and answering question. Based on data above, the researcher found there three

strategies in teaching reading at MTs Al-Majidiyah in academic years 2018/2019.

teacher Si fﬂ dutriatna,S,Pd.

They aske éﬁ he text, reflect
on their un

The type is

reading. In eve adi : i M asL ays monitor the

dictionary to find the difficult vocabu

The third is generating and answering question. The teacher gives some
question. So the students answer that question. This question about the lesson that
the have discuss,it is done by the teacher to know the students understand about
the material. And it is done in final learning with the teacher point one of students

the answer question. And they answer it by sits in the chair each.this strategy used
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with two teachers, first teacher Siti Masitoh Nasution,S,Pd. And second teacher

Lulus Putriatna,S,Pd.

Those all strategies applied were combined_by the teacher in teaching

used o ate 26 aching and
learning g process.the
students’ ore variuos

strategies i
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CHAPTER V

CONCLUSION AND SUGGESTION

o
T
\LAN 2

in chapter

oud in islamic

boarding d there three

SRR

strategies, and answering

(3), and ms. 1),and question

MTs islamic boarding school al-majidiyah bagan batu, strategy was used: Ms.Siti
Masitoh Nasution,S.P.d there three strategies, predicting (1) can make students
predict every text they find enywhere, monitoring(2) can help students became
better monitors text and find the difficult word, and question generating and
answering (3) where when students finished reding the text the teacher asked the

student about they read, ” what is the story abuot?, who are the characters in the

58
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story?, where is the location in the story?.” From the teacher’s question some of
the students knew what the teacher asked the students can answer. This strategy

was used so that student understand the reading and understand the contents of

who have eac * g aloud. With
used this strate 2 teache sasily gav &‘ students. Those
strategies coule ecause ak e pay attention to
the text and j e NOIS the . LIS fudent waiting for

histruntor

suggestions it is hope Qe .
LIS

1. For the teacher
This research can improve the quality of the English teacher in
teaching english. Teacher’s strategies must be applied because this
is the teacher’s way to determine learning goals during teacing

learning process.
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. For the student

With the strategy’s that use by the teacher, the students hope the

students more understand about rading and enjoy with his lesson.

60
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