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Abstract

Inclusive education was students with special needs in general school program with
general students received same materials. The study aims to find out how did the
availability of teaching and learning English in inclusive senior high schools at SMAN
11 Pekanbaru. This study had three instruments. They were observation, questionnaires,
and interview. Observation used to observed English subject teacher while teaching using
instructional media, questionnaires were addressed to the respondents to get data about
schools existing infrastructure and instructional media with special needs, and the
interview was conducted to gain further information from special guidance counselors
about schools existing infrastructure. The observation result showed that, learning
competencies for learner common was low; learning competencies for special learner was
average; Special tutor was low; and cooperate with school/ institution was low. It can
concluded that facilities in teaching and learning English of Inclusive Schools was very
low. School existing infrastructure was low; and instructional media with special needs
was average. It concluded that facilities of teaching and learning English at Inclusive
Schools was low. Curriculum was not applied well. Management of school was low;
Educational process was low; development of school was low. It can concluded that
monitoring and evaluation in teaching and learning English of Inclusive Schools was low.
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1. INTRODUCTION

The most important and controversial issue currently regarding the education of children
with disabilities and special educational needs (SEN) internationally is that of inclusive
education. Just what is meant by inclusive education has important implications for special
education polgZles and practices in developed and developing countries alike.

Inclusive education is an apfoach once thought only necessary for educating students
with special educational needs. Students with disabilities are supported in chrogplogically
age-appropriate general education classes in their home schools and receive the specialized
instruction delineated by their individualized education programs within the context of the
core curriculum and general class activities. Inclusive education according to Ajuwon (2012)
in Alexander et al (2014:34) is a process f enhancing the capacity of the education system
to accommodate diverse learners, adding that special needs children have a right to benefits
from a full school experience, with needed modifications and supports, alongside their peers
without disabilities who receive general education. It’s mean that, the students who have
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disability or special need children and students without disability have same right to benefits
in education.

Educator in the educational unit of inclusive education providers should have learning
competence for students in general and special needs, and cooperate with special gnidance
counselor. Besides that use of infrastructure like that used regular school, children need
special education services, need also to use infrastructure or facilities as well as special
equipment in accordance with the type of disorder and needs of children. Curriculum used
in inclusive school is generally similar between need special education and normal child.
However, it needs modification because barriers variety of special education needs student.
Monitoring and evaluation is used as a material consideration in improving the quality of
services inclusive education.

There are some problems in inclusive school, especially in teaching and learning English.
In Pekanbaru, the information of inclusive schools in SD, SMP, SMA are not available
correctly. Although the goverment already launching the name of inclusive school, but
parents still do not get information yet.There are components of inclusive school that must
be fullfilled by the goverment.There are facilitator, facilities, curriculum, and monitoring
evaluation on teaching and learning English inclusive schools in Pekanbaru.

In this research, the problems of the rese@h focused in facilitators in teaching and
learning English in inclusive school, ggilities in teaching and learning English in inclusive
school, and monitoring-evaluation in teaching and learning English in inclusive school.

2. HJETHODOLOGY

In this study, the researcher used observation, questionnaires, and interview as a
research instrument. Indicators of questionnaires are facilitator (learning competence for
students, learning competence for inclusive students, special teacher for inclusive students,
and coorporate with other institutes), facilities (infrastucture in inclusive school and media
in teaching and learning for inclusive students), curriculum (relevance curriculum for normal
students and special students, special skills service, external staff), and monitoring &
evaluation (school management, education process, school developing).
Results and Discussion

3. RESULT AND DISCUSSION
3.1 Data Presentation

The data obtained from SMAN 11 Pekanbaru. The writer was conducted to know
availability of facilitator, facilities and monitoring and evaluation. The object of this research
is inclusive school. And it describes based on the result from observes, Questionnaires, and
interview. The data obtained from SMAN 11 Pekanbaru which was located at JI. Segar
No0.40 Rejosari, Pekanbaru. As researcher stated, there are vice principle of curriculum, one
English subject teachers and a guidance counsellors were be observed in this research.
3.2 Teacher/ Facilitator in Teaching & Learning at Inclusive School

Table 4.1 Teacher/ Facilitator in Teaching & Learning at Inclusive School

No Human Total Staff status Education levels
Resource CS | PT T S1 Dipl | SLTA Ket
1 | Teacher 62 43 - 19 56 - - S2=6
2 | Staff 10 4 - 6 1 1 6 gMP =
3 | Special Teacher - - - - - - - -
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|| Totally | 72 47| -] 25 |57 1] 6 | 8|
CS : Civil Servant PT : Permanent teacher T : Temporary

Table 4.1 Showed that 43 Teachers are civil servant (PNS), 19 Teachers are temporary. All
of teacher are totally 62 teachers who S2 are 6 teachers, and S1 are 56 teachers and 10 Staff

who Sl is a person, diploma is a person, senior high school are 6 persons, and 2 junior high
school.

60 - 56 W total
50 - 3 B Civil Servant
40 - ® Permanent teacher
30 - W Temporary
20 19 mSs2
10 6
10 - 4 m sl
N 0 00 00
0 - T Diploma
Teacher Staff Special Teacher

Figure 4.1 Data of Teacher at SMAN 11 Pekanbaru

a. Learning Competence for Students Learrfifig competence for students in facilitator in
teaching and learning English at Inclusive school can be seen Table 4.2

Table 4.2 Learning Competencies for Students

No Item Remark Result
1 1 A 1
2 2 A 1
Total 2 2

Table 4.2 showed the value of learning competencies for learner common in inclusive
education was 2 based on the questionnaire number 1 and 2.

b. Learning Competence for Special Students
Learning competence for students in facilitator in teaching and learning English at Inclusive

school can be seen Tale 4.3

Table 4.3 Learning Competence for Special Students

No Item Remark Result
1 3 - -
3.1 D 0
32 B 0
5 33 A 3
3.4 A |
3.5 C |
3.6 B 2
3 4 B -
4 5 - -
5 6 C -
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| Total |

10

7 |

Table 4.3 showed the learning competencies for special learners in inclusive education show
the result 7. The questionnaire 3-6 that show the value of learning competencies for special
learners in inclusive education.
c. Special Teacher for Inclusive Students
In special teacher for inclusive students in facilitator in teaching and learning English at
inclusive school could be seen in Table 4 .4
Table 4.4 Special Teacher for Inclusive Students

No

Name

M/F

Education

Special Skill

Status (CS, PT,CV)

|

2 -

Table 4.4 Showed that special tutor in inclusive school, SMAN 11 Pekanbaru did not have
special tutor or teacher from SLB to teach student with special needs.

d. Cooperate with Other Institutes/School
In cooperate with other institute/school in facilitator in teaching and learning English at
inclusive school could be seen in Table 4.5.

Table 4.5 Cooperate with Other Institutes/ School

No Item Remark Result
3 - -
3.1 D 0
32 B 0
| 33 A 3
34 A |
35 C |
36 A 2
2 9 - -
3 15 - -
Total 7

Table 4.5 showed the value of cooperation with other institute/school in inclusive education
show result 7. The questionnaire from number 3,9 and 15 that show the value of cooperation
with school/ institution in inclusive education.

e. Recapitulation of Teacher/ Facilitator in Teaching & Learning at Inclusive School

Table 4.6 Recapitulation of Teacher/ Facilitator in Inclusive School

No Sub-indicator of facilitator Number Percentage

| Learning competencies for learner 5 12%
commons

) Learning competencies for special 4 449
learner

3 Special tutor 0 0%

4 Cooperation with school/institute 17 44%
Total 7 100%

134 | Universitas Islam Riau




ICoSEEH UIR 08-10 November 2017, Pekanbaru, Riau, Indonesia

ISBN:978-979-3793-72-6

Table 4.6 showed that the Learning competencies for learner commons was very low (12%);
Learning competencies for special learner was good enough (46%); Special tutor was not
available (0%); and Cooperation with school/institute was good enough (44%)

0%

M Learning competencies for
learner common

M Learning competencies for
special learner

m Special tutor

M Cooperation with
schoolf/institute

Figure 4.2 Recapitulation of Teacher/ Facilitator in Inclusive School.

Table 4.7 Data of Student at SMAN 11 Pekanbaru

o Frekuensi/ | Prosen
No Conditions Tumlah (%) Keterangan
| Students 161/472 i Totally students 833
Students  with  physical
2 | Student special needs 3 036 impairments and low vision
(-6)
3 | Students’ special talents - - -
4 - Class X to XI = 1 student
Students failing a grade 14 1,68 Class XI-XII= 13 students
> Dropouts - - i
6 | Poor student - - -

Table 4.7 Showed that male student with special need 3 students, female student with special
need 3 students and totally 5 students, student failing a grade 2 male and 1 female totally 3
students, dropout 1 male and student category poor 9 male and 6 female totally 15 students.

Table 4.8 Inclusive Student
Students Special Frekuensi (Jumlah) .
Needs Male Female Totally Prosen (%)
Stude_nts with Physical ’ { 3 036
Impairment
Totally 2 1 B §
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Table 4.8 showed that classification students with special needs based on disadvantages, a
student with low vision and students with physical impairment 2 students. The first student
with physical impairment cannot stand and help by wheel chair, students can follow teaching
and learning but when there is conversation in front of the class, student is helped by his
friend. The second student impair on his hand, student can follow teaching and learning in
the class well. And the last student with low vision(minus 6).

4.1.2 Inclusive Facilities in Teaching & Learning English at Inclusive School
a. Infrastructure in Inclusive School
In infrastructure in incjfive school in facilities in teaching and learning English at

inclusive school could be seen in Table 4.9:

Table 4.9 Infrastructure of Inclusive School

No Item Remark Result
1 13 C 0
2 14 A 1
Total 2 1

Table 4.9 showed the infrastructure of inclusive school in inclusive education show result
1. The questionnaires number 13 and 14 that showed the infrastructure of inclusive school
in inclusive education.

b. Instructional Media in Teaching and Learning for Inclusive Students
In Instructional media@ inclusive school in facilities in teaching and learning English at

inclusive school could be seen in Table 4.10

Table 4.10 Instructional Media of Inclusive School

No Item Remark Result
1 10 B 0
2 11 A 1
3 12 B 0
Total 3 1

Table 4.10 showed the Instructional media of inclusive school in inclusive education show
result 1. The questionnaires number 10, 11 and 13 that show the Instructional media of
inclusive school in inclusive education

c. Recapitulation of Facilities in Teaching and Learning English

Table 4.11 Recapitulation of Facilities in English Education

No Sub-Indicators of Facilities Number Percentage(%)
1 School existing infrastructure | 50%
2 Instructional media with special needs | 50%
Total 2 100%

Table 4.11 showed that School existing infrastructure was good enough (50%) and
Instructional media with special needs was good enough (50%)1 It can concluded that
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facilitator in teaching and learning of inclusive schools at SMAN 11 Pekanbaru was good

enough.
B School exist i ngi Arastruct e
Minstructiond neda vithspe
cial needs
Figure 4.2 Recapitulation of Facilities in Inclusive School.
Table 4.12 Inclusive Facilities in Inclusive school
No Uraian Jumlah Sumber Dana
1 APBS - -

2 | Donation to support inclusive school

Table 4.12 Showed that donation from government to inclusive school, the school doesn’t
have donation to support inclusive school.

Table 4.13 Inclusive Facilities

Facilities Kind of Total Available Not Available
Facilities
Students with Wheel chair
) . 1 A% -
Physical Impairment

Table 4.13 Showed that facilities to student in students with physical impairment for student
is available but only a student get the facilities because student have high level impairment.
Facilities get from the donation of school because student cannot buy wheel chair.

4.1.3 Monitoring and Evaluation in Teaching and Learning at Inclusive Education

a. School Management

In school management in inclusive school of monitoring and evaluation in teaching and
learning at inclusive school could be seen in Table 4.14.

Table 4.14 School Management
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No Item Remark Result

1 1 A 1
2 1

3 R
3.1 D 0
3.2 B 0
3 33 A 3
34 A 1
35 C 1
3.6 B 2
4 4 B 3
5 5 - -
Total 11 7

Table 4.14 showed the School Management in inclusive education show result 7. The
questionnaire from number 1,234 and 5 that show the School Management in inclusive

education.
b. Education Process

In education process in inclusive school of monitoring and evaluation in teaching and
learning at inclusive school could be seen in Table 4.15.

Table 4.15 Education Process

No Item Remark Result
1 10 B 0
2 11 A 1
3 12 B 0
Total 3 1

Table 4.15 showed the Education process in inclusive education show result 1. The
questionnaire from number 10, 11 and 12 that show the Education process in inclusive
education.

c. School Developing
In school developing in inclusive school of monitoring and evaluation in teaching and

learning at inclusive school could be seen in Table 4.16

Table 4.16 School Developing

No Item Remark Result
| 6 D -
2 7 C -
3 8 - -
4 9 - -
5 10 B 0
6 11 A |
7 12 B 0
8 15 - -
Total 8 |
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Table 4.16 showed the School developing in inclusive education show result 1. The
questionnaire from number 6,7.89.10,11,12 and 15 that show the School developing in
inclusive education.

Table 4.17 Recapitulation Monitoring and Evaluation at Inclusive School

No Sub-Indicators of Facilities Number Percentage(%)
1 School mana gement 7 78%
2 Education process 1 11%
3 School developing 1 11%
Total 9 100%

Table 4.17 showed that, School management was good (78%): Education process was
low(11%) and School developing was low (11%) It can concluded that facilitator in teaching
and learning of inclusive schools at SMAN 11 Pekanbaru was good enough.

0

® School management
W Education process
School developing

Figure 4.3 Recapitulation Monitoring and Evaluation at Inclusive School

A. Data Interpretation

In facilitator in Teaching and Learning English at Inclusive SMAN 11 Pekanbaru,
Table 4.1 Showed that 43 Teachers are civil servant (PNS), 19 Teachers are temporary. All
of teacher are totally 62 teachers who S2 are 6 teachers, and S1 are 56 teachers and 10 Staff
who Sl is a person, diploma is a person, senior high school are 6 persons, and 2 junior high
school. table 4.2 showed the value of learning competencies for learner common in inclusive
education was 2. It showed that the learning competencies for learner common in inclusive
education have A answer from 2 questions for the common learners. Table 4.3 showed the
learning competencies for special students in inclusive education. It shows result 7. The
questionnaire number 3-6 show the value of learning competenceies for special learner
inclusive education. It showed that the learning competencies for special learner have 2
answers “A”, 3 answers “B”, 2 answers “C” and | answer “D” from 10 questions for special
learner. Table 4 4 showed the value of special facilitator/teacher at inclusive school. It shows
the special facilitator/teacher are not available at inclusive SMAN 11 Pekanbaru. Table 4.5
showed the value of coorporation with other school/institute in inclusive education. It shows
result 7. The questionnaire number 3,9 and 15 that show the value of cooperationwith other
school/institution in inclusif# education. It show that cooperation with schooV/institution in
inclusive education have 3 answer “A”, 1 answer “B”, 1 answer “C” , | answer “D” and 2
number did not have answer. Table 4.7Showed that male student with special need 3
students, female student with special need 3 students and totally 5 students, student failing a
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grade 2 male and 1 female totally 3 students, dropout 1 male and student category poor 9
male and 6 female totally 15 students. Table 4.8 showed that classification students with
special needs based on disadvantages, a student with low vision and students with physical
impairment 2 students. The first student with physical impairment cannot stand and help by
wheel chair, students can follow teaching and learning but when there is conversation in
front of the class, student is helped by his friend. The second student impair on his hand,
student can follow teaching and learning in the class well. And the last student with low
vision (minus 6).

In facilities in teaching and learning English at inclusive SMAN 11 Pekanbaru, Table
4.9 showed the school existing infrastructure of the school in inclusive SMAN 11 Pekanbaru.
The result is 1. The questionnaire number 13 and 14 show that the existing infrastructure in
SMAN 11 Pekanbaru have 1 answer “A” and 1 answer “C”. Table 4.10 showed the
instructional media for students with special needs in inclusive SMAN 11 Pekanbaru. The
result is 1. The questionnaire number 10-12 show that the istructional media for special needs
students have 1 answer “A” and 2 answer “B”. Table 4.12 Showed that donation from
government to inclusive school, the school doesn’t have donation to support inclusive
school. Table 4.13 Showed that facilities to student in students with physical impairment for
student is available but only a student get the facilities because student have high level
impairment. Facilities get from the donation of school because student cannot buy wheel
chair.

In monitoring & evaluation in teaching and learning English at inclusive SMAN 11
Pekanbaru, Table 4.14 showed the value of management of the school in inclusive school
show result 7. The questionnaire number 1-5 that show the value of management of school
in inclygive education. It show that the management of school evaluation in inclusive school
have 4 answer “A”, 3 answer “B”, 1 answer “C”,1 answer “D” and a question did not have
answer. Table 4.15 showed the educational process in inclusive school. The questionnaire
number 10-12 show the value of educational process in inclusive education show result 1. It
shows that the educational process in inclusive school have 1 answer “A” and 2 answer “B”.
Table 4.16 showed the school development in inclusive school show result 1. The
questionnaire number 6-12 arf) 15 that show the value of school development. It shows that
the school development have 1 answer “A”, 2 answer “B”, 1 answer “C”, 1 answer “D and
3 question did not have answer.

Recapitulation of aspects, showed in table 4.6. It showed that learning competencies
for learner common was very low (12%); learning competencies for special learner was
average good enough (44%); Special tutor was very low (0%); and cooperation with
school/institution was good enough (44%). It can concluded that facilitator in teaching and
learning english at inclusive SMAN 11 Pekanbaru was low . Table 4.11 showed that school
existing infrastructure was good enough (50%); and instructional media with special need
was good enough (50%). It concluded that the facilities of teaching and learning English at
Inclusive SMAN 11 Pekanbaru was good enough. Table 4.12 showed that management of
school was good (78%): Educational process was very low (11%); and school developing
was very low (11%). It can concluded that monitoring & evaluation in teaching and learnng
English of inclusive SMAN 11 Pekanbaru was low.

4. CONCLUSION

Inclusive schools arepected to pay more attention to students with special needs be
well and correctly, as did the implementation of speciffggctivities for students with special
needs or invite various parties to become involved in the implementation of inclusive
education. For schools and educational institutions should be increased understanding of on
all sides of main tasks and functions of inclusive schools, especially inclusive school
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organizers and the need to increase the services for children with special needs who need a
special services.
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